
MEMO TO: Board of Education 

TOPIC:  Regular School Board Meeting 

FROM: Steve D. Cairns, Superintendent 

DATE: February 14, 2019 

 

A Regular School Board Meeting of the Board of Education will be held February 19, 2019 at 7:30 PM in 

the High School Room 101. 

Agenda 

1. CALL TO ORDER  

A. Pledge  

2. PREVIEW OF AGENDA 

During this time any board member may pull any item(s) from the Consent Agenda 

 

3. ADDITIONS TO THE AGENDA  

4. CONSENT AGENDA  

A. Minutes - February 4 6 

B. Invoices - February 2019 - $105,952.06 - Ck# 59748-59805 8 

C. Hand Payables - January 2019 - $58,591.11 - Ck# 32871-32903 21 

D. Statement of Cash Balances - January 2019 - $3,679,889.13 29 

E. Budget Comparison 30 

F. Wires Payments - January 2019 - $176,335.71 31 

G. Auxiliary Accounts 33 

5. COMMUNICATIONS  

A. School Board Recognition Week - February 18-22 

Resolution   

WHEREAS, The Bagley School District recognizes the importance of public education 

in our community; and  

WHEREAS, The Bagley School District appreciates the vital role played by those 

individuals who, as local school board members, establish policies to ensure an 

efficient, effective school system; and   

WHEREAS, school board members serve as a voice that enables our community to 

preserve local management and control of our public schools; and  

WHEREAS, school board members are charged with representing our local education 

interests to state and federal governments and ensuring compliance with state and 

 



federal laws; and  

WHEREAS, school board members selflessly devote their knowledge, time and 

talents as advocates for our schoolchildren;  

WHEREAS, local school board members are strong advocates for public education 

and responsible for communicating the needs of the school district to the public and 

the public’s expectations to the district;  

NOW THEREFORE, BE IT RESOLVED, that the Bagley Public School District recognizes 

and salutes the members of the Bagley School Board by proclaiming February 18-22, 

2019, as School Board Recognition Week. 

B. Strategic Planning Meeting has been moved to March 18th.  Board needs to 

determine the start time of the meeting. 

 

C. Snow Week Activities Update - Tony Kerr  

D. To recognize the bus drivers who work to safely transport more than 760,000 

students to school each day across Minnesota, Gov. Tim Walz proclaimed 

Wednesday, February 27, as School Bus Driver Appreciation Day in the state.  

 

6. STUDENT INPUT AND RECOGNITION  

A. Student Athletes of the Week  

1) February 6 

Kenly Gordon (So., Boys Basketball) 

Zachary Anderson (So., Boys Basketball) 

Eleesa Hermiston (Sr., Dance Team) 

Kyra Frank (So., Girls Basketball) 

 

2) February 13 

Kylli Anderson (Jr., Girls Basketball) 

Zowie Willette (7th, Girls Basketball) 

Paul Ramsrud (7th, Boys Basketball) 

Jacob Anderson (8th, Boys Basketball) 

 

B. Congratulations to Jacey Benson on being selected as a RJ Broadcasting Good 

Student Award winner the week of February 2.  

 

C. Senior of the Month - January  

Hannah Agnes 

 

D. Elementary Students of the Month - December  

1) Jordi Cloose, Ariyah Fraley, Calvin Erbst, Treston Willberg, Lydia Martin, Grayden 

Schoenborn, Michael Clay, Chloe Bushelle, Elizabeth Sandretzky, Jack LaCroix, Eli 

Phrakankham, Marshal Hanson, Jayden Mudge, Lily Weller, Hogan Haney, Elexis 

Soderstrom, Wyatt Gerbracht, Whittney Plante, Lela Netland, Maci Kaasa, Ethan 

Proulx, Evan LaFond, Melissa Huschle, Gavin Bruers, Kaine LaFrinere 

 

E. Congratulations to the Bagley Dance Team on making it to the Finals and their 6th  



place finish at the MSHSL State High Kick Competition. Also, congratulations to Bayli 

Dukek and Elee Hermiston on being selected to the 

All-Tournament Team. Great season Bagley Dance Team! 

F. Congratulations to Will Beaulieu for being awarded the White Earth Nation Boys and 

Girls Club Student of the Year. 

He wrote a speech, interviewed and presented his speech to judges, parents, 

students and staff of the Boys and Girls Club last night at the Shooting Star Casino. 

He wins a $1000 scholarship, and will be moving onto the State Boys and Girls Club 

Student of the Year in St. Paul, MN. 

 

G. Congratulations to Brycen Friborg on winning an All Conference Honorable Mention 

Award for the 2018-2019 Math League Season!!!! 

 

7. PUBLIC AGENDA ITEM  

8. COMMITTEE REPORTS  

A. Athletics  

B. District Advisory  

C. Meet and Confer  

1) Once again there were no items brought to us for meet and confer.  Mike 

Malterud will be available after conferences that evening if board members want 

to come, but there is no agenda. 

 

D. Negotiations  

E. Security  

F. Transportation  

G. Wellness  

H. Other  

9. REPORTS AND PRESENTATIONS  

A. Superintendent Search Update/Timeline 36 

B. Policy First Reading & Comments  

1) Policy 458 - Direct Deposit - Revised 37 

C. School Improvement Plan - Kristi Moritz & Tony Kerr 38 

D. Music Department Fundraiser - Josh Gunderson 

Butter Braids 

126 

E. BHS Music Department Fundraiser - Josh Gunderson 

Concert Performance 

127 

10. SCHOOL BOARD ACTION  

A. Policy Second Reading & Adoption  



1) Policy 618 Assessment of Student Achievement - Revision 128 

B. Approval of Revised 2018-2019 Final Budget 141 

C. Budget Resolution 

Directing the superintendent and the administration to consider the financial 

condition of the district and submit plans including the possible discontinuance of 

programs or curtailment of programs, discontinuance of positions or curtailment of 

positions to effectuate economies in the school district and reduce expenditures. 

 

D. Bagley Youth Hockey Association Lease Agreement 

The School District has a signed Lease Agreement and Amendment with the Bagley 

Youth Hockey Association (BYHA) paid in full through March 31, 2021.  Under that 

existing Lease Agreement and Amendment, the School District's costs were $5,725 

each year of the lease.  The BYHA has recently completed an extensive building and 

remodeling project including new locker rooms and spectator observation areas.  

The Association has requested some financial assistance from the School District to 

help offset these increased costs of operations.   

I recommend, the School Board NOT consider additional lease payments during the 

2018-2019 school year, due to the current budget shortfall in the District.  The 

School Board may consider adding a lease payment of $5,000 payable after July 1, 

2019 and a payment of $10,000 payable after July 1, 2020.  Both of these lease 

payments are in addition to the preexisting Lease Agreement and Amendment with 

the Bagley Youth Hockey Association.  See attachments. 

FYI no action - Beyond fiscal year 2020-2021, the School District may enter a 5-year 

Lease Agreement with the Bagley Youth Hockey Association from July 1, 2021 

through June 30, 2026.  The annual payment consideration in the amount of $15,500 

per year, may be considered.  Annual Lease Payments can be placed on School 

District's tax levy. 

142 

E. Staffing  

1) Personal Unpaid Leave Request - Employee A.  Employee A is requesting 5 

additional unpaid days off. 

 

2) Personal Unpaid Leave Request - Employee B.  Employee B is requesting 1 

additional unpaid day off. 

 

3) Resignation - Michael Macy, Para Educator, effective February 26, 2019  

11. NEXT MEETINGS AGENDA ITEMS  

12. FUTURE MEETINGS 

School Board Meeting - March 4, 2019, at 7:30 p.m. in High School Room 101 

Special School Board Meeting - March 13, 2019, at 7:00 p.m. in High School Room 101 

Special School Board Meeting for Superintendent Interviews - March 15, 2019 at 4:00 

p.m. in High School Room 100 

Special School Board Meeting for Superintendent Interviews - March 16, 2019 at 9:00 

 



a.m. in High School Room 100 

13. ADJOURNMENT  
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BAGLEY PUBLIC SCHOOLS 
REGULAR SCHOOL BOARD MEETING 

FEBRUARY 4, 2019 
MINUTES 

 
The regular meeting of the School Board, Independent School District #162 was held on February 4, 2019, at 
7:30 p.m. in High School Room 101.  Members present: Jamie Grover, Amy Fontaine, Renee Benson, Jeremy 
Davies, Wendy Fultz, Don Nordlund, and Superintendent Cairns.  Members absent: Adam Broden. 
  
Clerk Grover called the meeting to order and opened with the Pledge of Allegiance to the Flag. 
 

1. Superintendent Cairns apprised the Board that Governor Tim Walz was quoted saying that MN schools 
would not be punished if they fall short the State’s instructional time laws.  MDE must agree to change 
the legislation to provide a partial waiver of the instructional time requirement.  The Governor cannot 
make these changes on his own accord. 
 

2. A motion was made by Jeremy Davies, seconded by Renee Benson, to approve the following consent 
agenda items: 

A. January 22, 2019 Regular Meeting Minutes 
B. February 1 Special Meeting Minutes 

Motion passed 6-0. 
 

3. Superintendent Cairns apprised the Board that January’s enrollment is holding steady and we will 
continue to closely watch enrollment.  

 
4. Clerk Grover announced that Hallie Lindgren, Alex Syverson, McKenna Melbo, and Adrienne LaFerriere 

were the January 23 Athletes of the Month. 
 

5. Congratulations to the SECTION 8A ONE ACT PLAY CHAMPIONS  
Bagley High School's "Lafayette No. 1"! The cast & crew scored a 1-1-2 for a FIRST place win at the 
Section Competition on Saturday in Win-E-Mac. Bagley's OAP team will represent our school at the 
State Festival this Thursday at 1:30 in St. Paul at the O'Shaughnessey Auditorium on the campus of St. 
Catherine's University. 

 
6. A motion was made by Amy Fontaine, seconded by Wendy Fultz to approve the hat day fundraiser for 

the math league.  Students may not wear a hoodie as a hat.  Motion passed 6-0. 
 

7. A motion was made by Jeremy Davies, seconded by Don Nordlund to approve the math league corn 
hole tournament fundraiser on March 16th.  Motion passed 6-0. 
 

8. First reading and comments of the following policy was held: 
A. Policy 618 – Assessment of Student Achievement 

 
9. A motion was made by Jeremy Davies, seconded by Renee Benson to accept the resignation of Terri 

Knutson, paraprofessional, effective February 20, 2019.  Motion passes 6-0. 
 

10. A motion was made by Renee Benson, seconded Wendy Fultz to establish the 2019-2020 school 
calendar at 181 days which includes three emergency days.  Both schools will have 170 student 
contact days.  Motion passed 6-0. 
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11. Items for the Next Agenda: 

A. Policy Updates 
B. Superintendent Search Update 
C. Board Appreciation Recognition 
D. Bagley Youth Hockey Association Lease Agreement 
E. Land Transfer – City of Bagley to District 
 

12. Future Meetings: 
A. Special School Board Meeting – Tuesday, February 19, 2019, at 6:00 p.m. in BHS Room 101. 
B. Regular School Board Meeting – Tuesday, February 19, 2019, at 7:30 p.m. in BHS Room 101. 

 
13. A motion was made by Amy Fontaine to adjourn the meeting at 7:49 p.m.  Motion passes 6-0. 

 

 

Adam Broden, Chairman   Jamie Grover, Clerk 
   School Board     School Board 

  Ind. School District #162   Ind. School District #162 
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Bagley School District 

Superintendent Search Timeline 

 

 

 February 1, 2019 Board adopts search timeline, reviews hiring 

criteria, application procedures, search 

procedures  

 

 

 February 1, 2019 to March 5, 2019 MSBA advertises position vacancy, receives 

applications, and responds to applicants’ inquiries 

(MSBA, MASA, and EdPost Websites) 

 

 

 
February 4, 2019 to February 8, 2019 Hiring criteria and vacancy announcement 

approved  

 

 

 February 19, 2019 (6:00 p.m. Special 

Meeting) 

Board meets for interview training and to develop 

interview questions and procedures  

 

   

 March 5, 2019 Application Deadline  

   

 

March 6, 2019 MSBA conducts initial screening, preliminary 

verification of references, and pre-interviews of 

selected applicants, and provides a copy of 

completed applications for board members review 

 

   

 March 7, 2019 to March 13, 2019 Board members individually review applications  

 

 March 13, 2019 (7:00 p.m. Special Meeting) Board determines finalists; finalizes interview 

questions and interview procedures  

 

   

 March 15, 2019 (4:00 p.m. Special Meeting) 

to March 16, 2019 (9:00 a.m. Special 

Meeting) 

Board conducts first round of interviews; MSBA 

onsite for first round of non-school board member 

interviews, if requested 

 

  

 March 19, 2019 to March 22, 2019 
(Specific meeting dates and times to be 

determined) 

Board conducts reference checks and holds 

second round of interviews; board selects finalist, 

or, if needed, schedules site visits* 

 

   

 March 22, 2019 to March 26, 2019 
(Specific meeting dates and times to be 

determined) 

Board committee negotiates contract with finalist  

 

 March 26, 2019 (7:00 p.m. Special Meeting) Board approves employment contract  

  

 July 1, 2019 New superintendent reports to work  

  

Dated: February 1, 2019  
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458 Direct Deposit  
 Board Adopted:  April 4, 2005   Board Revised:  June 19, 2017  March 4, 2019 

 
It is the policy of ISD 162 to pay employees by direct deposit.  Beginning April 1, Employees 
objecting to direct deposit for payroll checks can choose one of the following two options: 1) By 
default, the employee may have their checks mailed to them via the U.S. Postal Service the day 
before pay day, or 2) by signing a Pay Check Request Form, the employee may have the District 
Office hold their check and the “employee" can pick up their check on pay day, between 1:30 
pm - 3:30 pm.  If the employee has not picked up their check, the check will be mailed via the 
U.S. Postal Service on that day. 

  
It is the policy of ISD 162 that employees are required to receive payment for wages by direct 
deposit, as permitted by Minn. Stat. 471.426.  This policy is effective beginning April 1, 2019.  
Employees must complete a direct deposit form to provide the authorization and account 
information necessary for the District to make direct deposits.  Paper checks will not be 
available for pick-up at the School District.  Employees that have not submitted a direct deposit 
authorization on time, will have payroll checks mailed to their home address via the U.S. Postal 
Service. 
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Updated 02/14/2019 
 

  

Comprehensive Needs Assessment Summary Report Overview 

 

Introduction and Purpose 

Under Every Student Succeeds Act (ESSA), the district or charter is responsible for leading and supporting a comprehensive needs assessment 

(CNA) process for schools identified for comprehensive or targeted support and improvement (CSI or TSI). The CNA Summary Report provides a 

template to capture all of the minimum requirements related to CNAs under ESSA.  

 

A CNA is required for each school identified for support and improvement.  

● Schools identified for Comprehensive Support and Improvement are required to submit a CNA Summary Report to the Minnesota 
Department of Education (MDE) (submit PDF to schoolsupport@state.mn.us) no later than March 1, 2019. Your Regional Center of 
Excellence team member should be copied on this submission. Prior to submission, CNA Summary Reports must have been reviewed 
and approved by the district or charter. Note: if the district or charter has a CNA template they would prefer to use, they may do so 
provided the local template meets all of the state plan requirements as determined by a Regional Center Director or the Director of 
School Support at MDE.  

 
● Schools identified for Targeted Support and Improvement are not required to submit a CNA Summary Report to MDE. The district or 

charter has the sole oversite role for school improvement activities under Minnesota’s ESSA plan. The state may conduct periodic audits 
of district and charter TSI activities including the CNA process. Use of this CNA Summary Report is encouraged but not required.  

 

Districts, charters and schools are encouraged to engage in a robust comprehensive needs assessment as a critical first step in supporting school 

improvement. By reviewing and analyzing multiple evidence and data sets in relation to each other (demographic, perception, student learning, 

school process, and fidelity), a school system can better understand what is working and what is not working, including what factors or root-

causes are at play that lead to those results. Schools must disaggregate the data by ethnicity and special student populations and examine for 
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gaps and inequities in student achievement/outcomes. When done well, a CNA allows for the evaluation of past and prediction of new or 

modified strategies, processes, and programs that best meet the learning needs of all students. 

Outcomes 

Following the CNA process with fidelity will help a school system to evaluate past strategies, practices, and programs, and predict what new 

strategies, practices, and programs will best meet the learning needs of all students.  

The ultimate outcome is the school and district/charter teams use data-based decision making, research, and multiple stakeholder voices to 

identify the right focus (also known as an evidence-based practice, program or strategy) for their school improvement plan.  

 

Preparation and Materials 

In advance, a full review of the process, protocols, and supporting documents is important. This includes: 

● “Five Categories of Evidence/Data” presentation resource 
● “Data Source Inventory” document resource 
● “Planning Your Needs Assessment” document resource 
● “Designing Your Needs Assessment” document resource 
● Data analysis protocols, such as: 

o ORID (Objective, Reflective, Interpretive, Decisional) 
o DIE Method (Describe, Interpret, Evaluate) 
o Independent Review to Large Group Consensus 

● “An Introduction to Root Cause Analysis” document resource 
● Root-Cause Protocols 

o Hypothesis Setting 
o Five Whys 
o Fishbone 

These materials are shared at the Regional Center of Excellence Continuous Improvement workshops and can be accessed through your Regional 

Center Advocate or schoolsupport@state.mn.us.  

51

mailto:schoolsupport@state.mn.us


Updated 02/14/2019 
 

In preparation for CNA meetings, at least one team member must be able to access and prepare data (e.g., spreadsheets, visualizations) so the 

team can spend their time in data analysis as opposed to data preparation. 

Who Should Be Involved 

A school level continuous improvement team should be established that includes voices of educators, staff and community. District or charter 

staff should be represented on this team or have clear communication links established between the school and its district or charter. The 

continuous improvement team is accountable for making the school improvement work happen, including engaging in the comprehensive needs 

assessment process.  

Specifically, school administration, district and/or school assessment coordinator, data coaches, and members of the school leadership team(s) 

charged with the school improvement work should be involved in the CNA process.  

● At least one person on the team needs to have full access to all secure reports.  
● At least one team member should have the ability to work with spreadsheets to visualize and manipulate data sets. 

Time 

To do this process with fidelity, there are several phases to the work.  

● Preparing: 2-4 hours 
● Planning: Recommended to allow four hours for an initial planning meeting, and up to a week to gather and prepare available data. 
● Initial Analysis: 2-4 hours is recommended for initial analysis depending on the protocol and number of staff involved. 
● Digging Deeper/Root-Cause: Once additional data has been gathered as identified during the initial analysis, 2-4 hours is recommended 

to complete a root-cause process. 

It is important to note that there may be time needed (possibly multiple days) between steps to allow for any work or research needed to inform 

the next step. 

Directions Overview  

The following is an overview of a CNA process. Note that more detailed descriptions are provided with each step in the tool itself, and that 

training provided by Regional Center staff also provides greater detail for each step of the CNA process.  

● Preparing - Review all documents associated with evidence, data, and the CNA process. 

● Planning - The leadership team completes the planning and design for the CNA process using the planning and design resources to 
determine: 
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o who is involved 
o how it will be completed 
o what will be needed 
o when it will be done 

Additionally, an individual(s) must ensure that all available data is gathered, visualizations are built, and copies (physical or digital) are ready 

for each step. 

● Initial Analysis - Identify successes and prioritize concerns 

o It is recommended that the leadership team does an initial analysis prior to engaging all staff. This allows leadership to see if 
their initial analysis aligns with that of the overall staff. Initial analysis may also be completed jointly with the leadership team 
and staff. 

o When completed, teams will be able to evaluate previous school strategies, practice, and programs to find successes and 
opportunities to modify, adjust, and/or improve. 

● Digging Deeper/Root-Cause - Using the Prioritized success and concerns, dig deeper into linked data using the “Five Why’s” or 
“Fishbone” process to confirm successes, and to find possible causes for concerns. This step often needs additional data identified 
during initial analysis. 

Leading the Conversation 

Facilitating the initial analysis and root-cause process can be done in many ways. It is recommended that the facilitator use a discussion protocol 

for these meetings so that team members have a way of engaging in a structured conversation that produces potential next steps. Below are 

three example protocols to lead the work with staff. 

 

Initial Analysis Process Examples Root-Cause Process Examples 

ORID Hypothesis Setting 

DIE Method Five Whys*** 

Independent Review to Large Group Consensus Fishbone 

 

Using the CNA Summary Report as a guide, leadership will ensure that all parts are completed, including all items in the data review and data 

summary sections.  
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Modifications or Variations 

There are several potential modifications or variations of the comprehensive needs assessment process. The following is a non-exhaustive list of 

changes.  

● All settings are encouraged to include additional sources of educational data as a part of their comprehensive needs assessment.  
● Sometimes as a result of a CNA and root cause analysis, the school leadership team may desire additional data to review in order to 

check their root-cause assumptions. For example: a team may hypothesize that school climate is the root cause of low graduation and 
attendance rates as well as high behavior incidents. However, the team does not have the data it might need to dig deeper into school 
climate work, such as the results of a student or family perception survey. 

● Some school settings will not have Minnesota Comprehensive Assessment (MCA) or other standardized assessments results, in which 
case their academic measures must be used. Therefore, the sections on the CNA Summary Report that refer to MCA data will need to be 
ignored and/or substituted with local evidence/data.  

● Engagement of all members within a system is best done by first following the data source inventory processes at all levels (district 
leadership, school leadership, staff). After that, engagement of all members in the data analysis process is critical. 

o This can be done at multiple levels during the spring, summer, and fall as members are available, and timing best works within 
the system. The important factor is to engage as many members as possible as early as possible. 

Schools/districts can adapt the process based on the best data that is available at the time, provided they meet minimum requirements for data 

points to review. It is important to note what additional data will help over the next year, and take steps to build those data sets for the next 

CNA process. 

Citations 

● The process has been modified from the “Needs Assessment Continuum,” “Continuous Improvement Process,” and “Root-Cause 
Continuum” from the Minnesota Department of Education. 

● Other supporting materials have been modified from: 
o Bernhardt, V. L. (2018). Data analysis for continuous school improvement. New York, NY: Routledge. 
o Brook, P. (1997). Planning and conducting needs assessments: A practical guide. Evaluation Practice, 18(2), 179-180. 

doi:10.1016/s0886-1633(97)90022-2 
o “School Improvement Planning Basics: Root Cause Analysis” (2012), Clark County Schools. 
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Comprehensive Needs Assessment Summary Report 

Reviewing and analyzing multiple evidence and data sets in relation to each other (Demographic, Perception, Student Learning, School Process, 

and Fidelity) allows a school system to understand how they are getting their results (what is working and what is not working), including what 

factors or root-causes are at play that lead to those results. When done well, a needs assessment allows for the prediction of new or modified 

adult strategies, processes, and programs that best meet the learning needs of all students. The CNA is done as part of the EXPLORATION stage 

in Active Implementation. 

In districts, with a designated Comprehensive Support and Improvement (CSI) or Targeted Support and Improvement (TSI) school, in partnership 

with stakeholders, complete needs assessments for schools that examine: 

● Academic achievement information from math and reading MCAs for all students and for student groups, 

● Performance on all indicators of the state accountability system for all students and for student groups, 

● The reason(s) schools were identified for comprehensive support and improvement, 

● At the districts’ discretion, performance on locally selected indicators that affect student outcomes. 

 

District or Charter Information District Phone, Fax, Email 

District/Charter Name and Number ISD#162  Supt/Director Phone: -694-6184  

Superintendent/Director  Steven Cairns  Supt/Director Email: scairns@bagley.k12.mn.us 

District Address: 202 Bagley Ave. NW Bagley MN. 56621 District/Charter Fax 218-694-3225 

 

School Information  School Phone, Fax, Email 

School Name, Number and Grade Span: Bagley High School, 472, 7-12 Phone: 218-694-3120 
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School Address: 1130  Ave. N Bagley MN 56621 Fax: 218-694-3225 

Principal: Tony Kerr Email: tkerr@bagley.k12.mn.us 

The above school is identified as a Choose an item school.  
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Select the reason(s) for identification by clicking on the selection boxes below. 

Student Group 

 

4 Year 

Graduation 

Rate 

Math 

Academic 

Achievement 

Reading 

Academic 

Achievement 

English 

Learner 

Progress 

Toward 

English 

Proficiency 

Math 

Academic 

Progress 

Reading 

Academic 

Progress 

Graduation 

Rate (4 and 7 

year rate) 

 

Attendance 

All Students ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Hispanic/Latino ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

American Indian/Alaska 

Native 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

☐ 

Asian ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Native Hawaiian/Pacific 

Islander 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

☐ 

Black/African American ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

White ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Two or more races ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

FRP (Free/Reduced-Priced 

meal eligible) 
☒ ☐ ☐ ☐ ☐ ☐ ☐ 

☐ 

SpEd (Special Education) ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

ELL (English language 

Learner) 
☐ ☐ ☐ ☐ ☐ ☐ ☐ 

☐ 
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Continuous Improvement Leadership Team 

Enter the name and position information for each member of your continuous improvement leadership team. To add additional rows, put the 

cursor in the last box and click the Tab key. 

Name Position (e.g., principal, lead teacher, community 

member) 

Jenny Fraley School Councilor 

Maranda Pula Math Teacher 

Perry Nelson English Teacher 

Mike Malterud Tech Ed. 

Tony Kerr Principal 

Kara Wass Special Education Department Chair 
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Demographic Information 

Use the Minnesota Report Card or Secure Reports to complete the following information using the demographic data from the current year 

(most recent testing year). 

Student Group Percent of Total Enrollment Enrollment Count 

American Indian/Alaskan Native 22.7% 101 

Asian 0.5% 2 

Hawaiian/Pacific Islander 0.0% 0 

Hispanic 0.9% 4 

Black, not of Hispanic Origin 1.4% 6 

White, not of Hispanic Origin 70.0% 311 

Two or More Races 4.5% 20 

English Learner 0.0% 0 

Special Education 19.4% 86 

Free/Reduced-Price Lunch 41.9% 186 

Homeless Enter enrollment percent here Enter enrollment count here 

Neglected Enter enrollment percent here Enter enrollment count here 
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Delinquent Enter enrollment percent here Enter enrollment count here 

Foster Care Enter enrollment percent here Enter enrollment count here 

Military Enter enrollment percent here Enter enrollment count here 

High Mobility Enter enrollment percent here Enter enrollment count here 
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Data Review 

At minimum, the data points identified in the left column in the table below need to be analyzed as part of the initial analysis. What is 
learned from each data point is entered into the middle column. If there is a need to dig deeper into the data or if questions about how 
it may be linked to other data, or any other next steps, that information is entered into the right column. A school may have additional 
data points that are reviewed, and those can be added to the summary report. As teams complete the following table, keep in mind 
that: 

● Data review should include data from multiple sources: academic, non-academic, program, perception, and fidelity data.  

● Information below represents possible data sources to be used at minimum.  

● Rows can be added or deleted as needed. 

● Some schools will not have MCA, or other standardized assessments, and should use their local student academic and achievement 

evidence/data. Therefore, the sections on the CNA Summary Report that refer to MCA data can be disregarded and/or substituted with 

local evidence/data. 

Supporting data documentation for all data sources identified below must be maintained at the school/district. 

 

Data 

What data sources will the team review?  

What activities will the team engage in to 

explore possible instructional 

strategies/practices? 

Reflection 

What did you learn from the data you reviewed? 

 

Next Steps 

If needed, what will you do next to advance 

the data review process? 

Review Enrollment Data 474 Identify Next Data Source or Next Steps 

Academic Achievement (grades 3-8, 10, 11): 

Review MCA/Minnesota Test of Academic 

Skills (MTAS) Proficiency and Achievement 

Level Data at a School Level 

MCA/MTAS Reading: The Bagley High 

School MCA Reading proficiency 

for ALL students increased by 28% 

from 42.6% in 2017 to 54.8% in 

Made gains with meets and exceeds for free and 

reduces 

 

Relationship between Attendance and credit 

recovery 

Identify Next Data Source or 

 Next Steps 

Get NWEA 

Pre- ACT 

Course Completion 
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2018.  The District did accomplish 

its Reading goal.  The District 

performed below the State average 

of 61.1% in 2018.  

MCA/MTAS Math:  The Bagley High School 

MCA Math proficiency for ALL 

students decreased 7% from 41.2% in 

2017 to 38.4% in 2018.  The District 

did not accomplish its Math goal.  The 

Bagley School District performed 

below the State average of 58.7% in 

2018.   

Academic Achievement (grades 3-8, 10, 11): 

Review MCA/MTAS Proficiency and 

Achievement Level Data by Student Group 

2018 MCA/MTAS Reading Results by 

Subgroups:   

a. AMI students MCA Reading proficiency 

increased from 20.6% in 2017 to 29.3% in 

2018.   

b. Free Lunch students MCA Reading 

proficiency increased from 31% in 2017 

to 44.3% in 2018. 

c. Sp Ed Students MCA Reading proficiency 

increased from 17.5% in 2017 to 36.4% in 

2018. 

2018 MCA/MTAS Math Results by 

Subgroups:   

a. AMI student MCA Math proficiency 

increased from 17.1% in 2017 to 26.8% in 

2018. 

Enter Reflection Here 

 

*because it is so close, it is hard to spot anomalies  

 

Students not attaining necessary skills to pass to the 

next level of rigor---is this a systemic issue? 

Curriculum alignments-we are aligned 7-12 are we 

bridging the gap between elementary and 7th grade-- 
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b. Free Lunch student MCA Math 

Proficiency decreased from 36.5% in 

2017 to 31.6% in 2018. 

c. Sp Ed student MCA Math proficiency 

increased from 21.4% in 2017 to 25% in 

2018.  

 

Academic Achievement (grades 3-8, 10, 11): 

Review MCA/MTAS Proficiency and 

Achievement Level Data by Grade* 

MCA/MTAS Reading 7th Grade: The Bagley 

High School MCA/MTAS Reading 

proficiency for 7th Grade students 

increased by 19.3% from 38.4% in 

2017 to 57.7% in 2018.  The 7th grade 

did perform just below the State 7th 

grade average of 59.5% in 2018. 

MCA/MTAS Reading 8th Grade: The Bagley 

High School MCA/MTAS Reading 

proficiency for 8th Grade students 

increased by 2.1% from 38.5% in 

2017 to 40.6% in 2018.  The 8th grade 

did perform below the State 8th grade 

average of 60.0% in 2018. 

MCA/MTAS Reading 10th Grade: The Bagley 

High School MCA/MTAS Reading 

proficiency for 10th Grade students 

increased by 18.5% from 51.5% in 

2017 to 70.0% in 2018.  The 10th 

Enter Reflection Here 

 

8th grade will be the first grade level to graduate 

with the new math curriculum 

Identify Next Data Source or Next Steps 

Start looking at MCA scores with the 8th 

grade math and see if there is a correlation 

between previous years who did not have the 

new curriculum 

63



Updated 02/14/2019 
 

grade did perform above the State 10th 

grade  average of 60.9% in 2018. 

 

MCA/MTAS Math 7th Grade:  The Bagley 

High School MCA/MTAS Math 

proficiency for 7th grade students 

increased by 9.8% from 28.2% in 

2017 to 38.0% in 2018.  The 7th grade 

performed below the State 7th grade 

average of 55.9% in 2018.   

MCA/MTAS Math 8th Grade:  The Bagley 

High School MCA/MTAS Math 

proficiency for 8th grade students 

decreased by 5.1% from 51.5% in 

2017 to 46.4% in 2018.  The 8th grade 

performed below the State 8th grade 

average of 58.9% in 2018.   

MCA/MTAS Math 11th Grade:  The Bagley 

High School MCA/MTAS Math 

proficiency for 11th grade students 

decreased by 14.4% from 44.6% in 

2017 to 30.2% in 2018.  The 11th 

grade performed below the State 11th 

grade average of 49.4% in 2018.   

Academic Progress (grades 4-8): 

Review MCA/MTAS Maintenance of 

Achievement Level Data at a School Level 

MCA/MTAS Maintenance of Achievement 

for Reading:  For the Bagley High School, 

of the 15 students that Exceeded in 2017, 

Enter Reflection Here Identify Next Data Source or Next Steps 
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6 dropped to Meets. Of the 52 students 

that Met in 2017, 11 dropped to Partially 

Meets and 6 moved up to Exceeds.  Of the 

32 students that Partially Met in 2017, 6 

dropped to Does Not Meet, 12 moved up 

to Meets and 1 moved up to Exceeds.  Of 

the 46 students that Did Not Meet in 2017, 

5 moved up to Partially Meets and 2 

moved up to Meets.  Therefore, BHS 

gained 4 students as far as being proficient 

(Meets or Exceeds) from previous year 

(2017). 

MCA/MTAS Maintenance of Achievement 

for Math:  For the Bagley High School, of 

the 9 students that Exceeded in 2017, 3 

dropped to Meets. Of the 35 students that 

Met in 2017, 3 dropped to Partially Meets 

and 8 moved up to Exceeds.  Of the 49 

students that Partially Met in 2017, 7 

dropped to Does Not Meet, 17 moved up 

to Meets and 1 moved up to Exceeds.  Of 

the 53 students that Did Not Meet in 2017, 

16 moved up to Partially Meets and 2 

moved up to Meets.  Therefore, BHS 

gained 17 students as far as being 

proficient (Meets or Exceeds) from 

previous year (2017).  

 

Academic Progress (grades 4-8): 

Review MCA/MTAS Maintenance of 

Achievement Level Data by Student Group 

Enter Reflection Here Identify Next Data Source or Next Steps 
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Reading MCA/MTAS Maintenance of 

Achievement by Subgroups:   

a. AMI students, of the 2 students that 

Exceeded in 2017, both dropped to 

Meets. Of the 6 students that Met in 

2017, 3 dropped to Partially Meets and 1 

moved up to Exceeds.  Of the 8 students 

that Partially Met in 2017, 2 dropped to 

Does Not Meet, 1 moved up to Meets 

and 1 moved up to Exceeds.  Of the 14 

students that Did Not Meet in 2017, 2 

moved up to Partially Meets. Therefore, 

AMI lost 1 student as far as being 

proficient (Meets or Exceeds) from 2017. 

b. Free Lunch students, of the 3 students 

that Exceeded in 2017, 1 dropped to 

Meets. Of the 21 students that Met in 

2017, 4 dropped to Partially Meets and 2 

moved up to Exceeds.  Of the 17 students 

that Partially Met in 2017, 2 dropped to 

Does Not Meet, 6 moved up to Meets 

and 1 moved up to Exceeds.  Of the 26 

students that Did Not Meet in 2017, 3 

moved up to Partially Meets and 1 moved 

up to Meets. Therefore, Free Lunch 

Students gained 4 student as far as being 

proficient (Meets or Exceeds) from 2017. 

c. Sp Ed Students, of the 2 students that 

Exceeded in 2017, both remained 

Exceeds. Of the 6 students that Met in 

2017, 1 dropped to Partially Meets and 1 

moved up to Exceeds.  Of the 4 students 

that Partially Met in 2017, 1 dropped to 

Does Not Meet, 1 moved up to Meets.  Of 
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the 14 students that Did Not Meet in 

2017, 1 moved up to Partially Meets. 

Therefore, Free Lunch Students didn’t 

gain nor loss as far as being proficient 

(Meets or Exceeds) from 2017. 

Math MCA/MTAS Maintenance of 

Achievement by Subgroups:   

a. AMI students, of the 1 student that 

Exceeded in 2017, that one student 

dropped to Meets. Of the 3 students that 

Met in 2017, 1 moved up to Exceeds.  Of 

the 5 students that Partially Met in 2017, 

1 dropped to Does Not Meet, 3 moved up 

to Meets and 1 moved up to Exceeds.  Of 

the 21 students that Did Not Meet in 

2017, 9 moved up to Partially Meets. 

Therefore, AMI gained 4 student as far as 

being proficient (Meets or Exceeds) from 

2017. 

b. Free Lunch students, of the 3 students 

that Exceeded in 2017, 2 dropped to 

Meets. Of the 11 students that Met in 

2017, 1 dropped to Partially Meets and 2 

moved up to Exceeds.  Of the 22 students 

that Partially Met in 2017, 2 dropped to 

Does Not Meet, 7 moved up to Meets.  Of 

the 32 students that Did Not Meet in 

2017, 9 moved up to Partially Meets and 

1 moved up to Meets. Therefore, Free 

Lunch Students gained 6 students as far 

as being proficient (Meets or Exceeds) 

from 2017. 

c. Sp Ed Students, of the 5 students that 

Met in 2017, they all remained at Meets 
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for 2018.  Of the 4 students that Partially 

Met in 2017, 3 moved up to Meets.  Of 

the 18 students that Did Not Meet in 

2017, 3 moved up to Partially Meets. 

Therefore, Free Lunch Students gained 3 

students as far as being proficient (Meets 

or Exceeds) from 2017. 

 

Academic Progress (grades 4-8): 

Review MCA/MTAS Maintenance of 

Achievement Level Data by Grade* 

MCA/MTAS Reading 7th Grade: of the 10 

student that Exceeded in 2017, 5 dropped 

to Meets. Of the 30 students that Met in 

2017, 6 dropped to Partially Meets and 4 

moved up to Exceeds.  Of the 16 students 

that Partially Met in 2017, 1 dropped to 

Does Not Meet, 9 moved up to Meets 

and 1 moved up to Exceeds.  Of the 17 

students that Did Not Meet in 2017, 3 

moved up to Partially Meets and 1 

moved up to Meets. Therefore, 7th grade 

gained 5 students as far as being 

proficient (Meets or Exceeds) from 2017. 

MCA/MTAS Reading 8th Grade: of the 5 

student that Exceeded in 2017, 1 dropped 

to Meets. Of the 22 students that Met in 

2017, 5 dropped to Partially Meets and 2 

moved up to Exceeds.  Of the 16 students 

that Partially Met in 2017, 5 dropped to 

Does Not Meet and 3 moved up to 

Meets.  Of the 25 students that Did Not 

Enter Reflection Here Identify Next Data Source or Next Steps 
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Meet in 2017, 2 moved up to Partially 

Meets and 1 moved up to Meets. 

Therefore, 8th grade lossed 1 student as 

far as being proficient (Meets or 

Exceeds) from 2017. 

MCA/MTAS Math 7th Grade: of the 6 student 

that Exceeded in 2017, 3 dropped to 

Meets. Of the 19 students that Met in 

2017, 1 dropped to Partially Meets and 2 

moved up to Exceeds.  Of the 26 students 

that Partially Met in 2017, 3 dropped to 

Does Not Meet and 6 moved up to 

Meets.  Of the 27 students that Did Not 

Meet in 2017, 9 moved up to Partially 

Meets. Therefore, 7th grade gained 5 

students as far as being proficient (Meets 

or Exceeds) from 2017. 

MCA/MTAS Math 8th Grade: of the 3 student 

that Exceeded in 2017, all remained at 

Exceeds for 2018. Of the 16 students that 

Met in 2017, 2 dropped to Partially 

Meets and 6 moved up to Exceeds.  Of 

the 23 students that Partially Met in 

2017, 4 dropped to Does Not Meet,11 

moved up to Meets and 1 moved up to 

Exceeds.  Of the 26 students that Did Not 

Meet in 2017, 7 moved up to Partially 

Meets and 2 moved up to Meets. 

Therefore, 8th grade gained 12 student as 

far as being proficient (Meets or 

Exceeds) from 2017. 

Progress Toward English Language 

Proficiency (grades 1-12): 

Enter Reflection Here Identify Next Data Source or Next Steps 
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Review ACCESS for ELL’s Growth and 

Proficiency Data 

Graduation Rate: 

Review 4-, 5-, 6-, and 7-year Graduation Rate 

Data at School Level 

4-year Graduation Rate: 81.7% Graduated, 

5.0% Continuing, 10% Dropped Out, and 

3.3% Unknown 

5-year Graduation Rate: 76.4% Graduated, 

1.8% Continuing, and 21.8% Dropped Out 

6-year Graduation Rate: 86.9% Graduated, 

9.8% Dropped Out and 3.3% Unknown 

7-year Graduation Rate: 88.7% Graduated, 

7% Dropped Out and 4.2% Unknown 

Enter Reflection Here 

Do kids who transfer count for us? Yes and no. 

 

Amazing how the grad rate increases with time--- 

why does this not count? 

Identify Next Data Source or Next Steps 

Graduation Rate: 

Review 4-, 5-, 6-, and 7-year Graduation Rate 

Data by Student Group 

4-year Graduation Rate:  

a. AMI students: 64.7% Graduated, 17.6% 
Continuing, 11.8% Dropped Out, and 
5.9% Unknown 

b. Free/Reduced Lunch Meal students: 
69.7% Graduated, 6.1% Continuing, 
18.2% Dropped Out, and 6.1% 
Unknown 

c. Special Ed students: 80% Graduated, 
10% Continuing, and 10% Dropped Out 

 

5-year Graduation Rate:  

Enter Reflection Here 

2017 rates 

 

Much larger dropout rate with free and reduced than 

the school as a whole 

The trend is continuing 

 

(Root Cause) 

 

 

Identify Next Data  

Source or Next Steps 

Look at credit recovery 

How will it work 

This is an identified focus 
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a. AMI students: 66.7% Graduated, and 
33.3% Dropped Out 

b. Free/Reduced Lunch Meal students: 
59.4% Graduated, 3.1% Continuing, and 
37.5% Dropped Out 

c. Special Ed students: Criteria was too 
small to report 

 

6-year Graduation Rate:  

a. AMI students: 54.5% Graduated, and 
45.5% Dropped Out 

b. Free/Reduced Lunch Meal students: 
80% Graduated, 14.3% Dropped Out, 
and 5.7% Unknown 

c. Special Ed students: 76.9% Graduated 
and 23.1% Dropped Out 

 

 

 

7-year Graduation Rate:  

a. AMI students: 88.2% Graduated and 
11.8% Dropped Out 

b. Free/Reduced Lunch Meal students: 
87% Graduated, 8.7% Dropped Out, 
and 4.3% Unknown 

c. Special Ed students: criteria too small 
to report 

 

 

Senior attendance rates fall- why? Is it a generation 

of students, engagement, complacency---historically 

is this the case with seniors at BHS? 

 

 

What is working here? Why? 

Look at grade level  

Attendance 

 

 

Talk to kids who fit in this category. 

 

Correlation between attendance and grad rate 

 

Consistent Attendance (percent of students not 

chronically absent for school year; grades 1-12): 

Review Attendance Data at School Level 

67.68% - of students in the Bagley Secondary 

School were not chronically absent in 2018. 

Enter Reflection Here 

Chronically absent is less than 90% 

Identify Next Data 

 Source or Next Steps 

What do we do to target attendance issues? 
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Consistent Attendance (percent of students not 

chronically absent for school year; grades 1-12): 

Review Attendance Data by Student Group 

d. AMI students – 46.80% of students were 

not chronically absent in 2018 

e. Free Lunch students – 60.11% of students 

were not chronically absent in 2018 

f. Sp Ed Students – 59.09% of students 

were not chronically absent in 2018 

 

Enter Reflection Here 

 

 

More free and reduced have attendance issues   40% 

of the F/R are chronically absent. 

 

Root Cause 

Identify Next Data  

Source or Next Steps 

 

Does this affect the spot we are in, 

How?Why? 

Consistent Attendance (percent of students not 

chronically absent for school year; grades 1-12): 

Review Attendance Data by Grade 

59 students missing 7 class periods or more 

49 are free and reduces= 83% 

 

Bagley secondary= regular attendance according 

to MDE report card 67.7% 

Correlation between Spec Ed. Free and 

reduced attendance data. 

Possible demographics trends 

Review perception data collected from staff, 

students, families, or other stakeholders. 

 Identify Next Data Source or Next Steps 

Review additional data sources (e.g. 

implementation data, behavior data 

 Identify Next Data Source or Next Steps 

*Indicates the data set is not required by ESSA, but may be important for your needs assessment. 

Equitable Resource Distribution 
Review the district and school level resources among and within schools with respect to each of the following areas:  
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Areas to Consider Reflection 

What did you learn from the data you reviewed? 

Next Steps 

What will you do next to advance the data 

review process? 

1. Disproportionate rates of inexperienced, 
out-of-field, or ineffective teachers Enter Reflection Here 

8 teachers are probationary 

2 of the 8 are out of field 

 

Look at student schedules to insure we are not 

scheduling students with inexperienced 

teachers from year to year 

1. Per-pupil expenditures (across schools 
and student groups) Enter Reflection Here 

$10,000 

 

2. At the districts’ discretion, district- and 
school-level budgeting and resource 
allocation, including access and 
availability of advanced coursework, 
preschool programs, and instructional 
materials and technology. 

  

2.  Comprehensive Needs Assessment Summary 

The Comprehensive Needs Assessment (CNA) results are used to determine the following: 

● Subjects and skills for which teaching and learning need to be improved. 
● Specific academic and other classroom needs of students and groups of students who are not yet achieving the state's academic 

standards. 
● Needs of the school relative to each of the components required in a School wide Program. 

Use the section below to list the team’s identified successes, prioritized concerns, and hypothesized root causes for identified concerns 

 

Successes 

After reviewing the data in step 1, what successes have been identified by the team? 
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Reading: MCA reading scores increased for all students. Free and reduced increased from 44.3 to 48.7 

Mathematics:  MCA math scored increased for all students. Free and reduced increased from 31.6 to 34.8. 

Graduation (if required): Graduation rated increased for all students. Free and reduced 4-year graduation rated increased from 69.7 to 76.7. 

Other: 67.7 % of all students attend school regularly. 

 

Prioritized Concerns: 

After reviewing the data in step 1, what concerns were noted? 

Graduation (if required): We are below average for free and reduced students graduating in 4 years. Students are experiencing credit 

deficiencies 

Attendance: 60.11% of free and reduced students are chronically absent 

 

Hypothesized Root Causes:  

A Root Cause is an early controllable factor in a chain of factors which impacts student learning. Use the action plan to implement a strategy to 

address hypothesized root cause. 

Graduation (if required): “Why are there larger dropout rates with free and reduced students? 

Root: Staff need help in supporting the students.  Students are credit deficient and get too far behind. 

 

Strategy: Early identification of credit deficiency. Immediate in house credit recovery. 

 

Attendance: “Why are 60.11 % of free ad reduced students chronically absent?” 

Root: There is a lack of connection between family, student, and the benefit of school. 
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Strategy: To use the frameworks of MIERS to construct a safety net for students who are failing to come to school. We will build a rubric and 

keep close eye on students who are not earning credits on time, poor attendance, discipline and mental health concerns. Once the students are 

identified, a fluid team will create an intervention plan specific to the student. 

Other:  

Note: Comprehensive needs assessment supporting documentation should be maintained at the school and district/charter. Documentation 

includes leadership team and professional learning team meeting agendas and minutes, summary sheets, etc. 
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School Improvement Plan Overview 

Introduction and Purpose 

The School Improvement (SI) Plan answers the question, “How are we going to get to where we want to be?” It is different from typical, annual plans 

that are written to close a gap or achieve a couple goals. The SI Plan is written to achieve the vision of the school and is about keeping the entire system 

together and moving forward. 

The primary purpose of the plan is to identify the strategies, practices, or programs (referred to collectively as “strategies” in this document) based on 

the root-cause analysis, the system can implement with the highest likelihood of success. Schools should select strategies that are informed by research 

as having a desired impact in addressing root causes for the intended student population.  

Under Every Student Succeeds Act (ESSA), the district or charter—in partnership with stakeholders (including principals and other school leaders, 

teachers and parents)—must locally develop and implement a school improvement plan for the school to improve student outcomes.  

For schools identified under ESSA, the plan must: 

a) Improve student outcomes. 

b) Be informed by all indicators in the accountability system, including student performance in Minnesota’s long-term goals. 

c) Based on a school level comprehensive needs assessment. 

d) Include at least one strategy or evidence-based intervention that: 

● Is aligned to the accountability indicator(s) for which the school was identified 
● Is supported by the strongest level of evidence available 
● Is appropriate to the needs of the schools in the student populations 
● May be selected from a state provided list 
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e) Include strategies to increase access to experienced, qualified and effective teachers for underserved students at the school and classroom 

levels. 

f) Identifies resource inequities, which may include a review of district and school level budgeting, to be addressed through implementation of this 

plan. 

g) Be resourced appropriately. 

h) Describe how early stakeholder input was solicited and used plan development, and how stakeholders will participate in plan implementation. 

i) Be approved by the school, the district or charter, and the state (comprehensive support and improvement schools only). 

j) Are made publicly available, such as on a school or district website, with required materials under World’s Best Workforce. 

k) Upon approval and implementation, is monitored and periodically reviewed by the state. 

A school improvement (SI) plan is required for each school identified for support and improvement.  

● Schools identified for Comprehensive Support and Improvement are required to submit a SI Plan to the Minnesota Department of 
Education (MDE) [submit PDF to MDE.schoolsupport@state.mn.us] no later than March 1, 2019. Your Regional Center of Excellence team 
member should be copied on this submission. This plan should already have been reviewed and approved by the district or charter prior to 
submitting to the state. Note: if the district or charter has a school improvement plan template they would prefer to use, they may do so 
provided the local template meets all of the state plan requirements as determined by a Regional Center Director or the Director of School 
Support at MDE.  

● Schools identified for Targeted Support and Improvement (TSI) are not required to submit a CNA Summary Report to MDE. The district or 
charter has the sole oversite role for school improvement activities under Minnesota’s ESSA plan. The state may conduct periodic audits of 
district and charter TSI activities including the SI Plan. Use of this SI Plan is encouraged but not required.  

Outcome 

The SI Plan identifies what will be done, how it will be done, when it will be done, why it will be done, and who will do it is at the heart of an action plan. 

Aligned with the existing strengths and resources within a district/school, and their readiness, the action plan will have a high likelihood of success. 

Preparation and Materials 

In advance, a full review of the process, protocols, and supporting documents is important. This includes: 

● “School Improvement Plan Template” 
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● “Hexagon Tool” 
● Determining a stakeholder communication/engagement plan 

Who Should Be Involved 

A school level school improvement team should be established that includes voices of educators, staff and community. District or charter staff 
should be represented on this team or have clear communication links established between the school and its district or charter. The school 
improvement team is accountable for making the school improvement work happen, including the development and implementation of the 
SI plan.  

 

Time 

To do this process with fidelity 

● Preparing: includes the time to review all documentation, and identification of stakeholders outside of the system to engage in the process. 
1-2 hours 

● Strategy, practice, program research: includes the time to research all possible options that can be used to remove the 
identified/hypothesized root-cause(s) and support the vision of the system. Depending on the time of year and availability of 
leadership/staff, the research should take from one to two weeks. 

● Strategy, practice, program selection: Using the hexagon tool, find which option(s) the system is most ready to implement. 2-8 hours. 
● Creating the SI Plan: 4-8 hours. 
● It is important to note that there may be time needed (possibly multiple days) between steps to allow for any work or research needed to 

inform the next step. 

Directions Overview  

Preparing 

● Review all documents associated with the SI Plan and strategy selection. Determine how to communicate with and engage all stakeholders, 
within and outside of the school system. 
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Strategy, practice, program research 

● Research all possible options that can be used to remove the identified/hypothesized root-cause(s) and support the vision of the system. 
● Where possible, compare research of similar school systems with similar demographics and student groups. 

Strategy, practice, program selection 

● Using the Hexagon tool from NIRN (see citation below), select the strategy, practice, or program that is identified as being the best fit for the 
system. 

Creating the SI Plan 

● Ideally, the plan will be written to meet goals over a two to three year cycle, with the plan being updated or modified annually. 
● The SI Plan consists of the baseline data, goals, objectives, selected strategy, activities to implement, person(s) responsible for each activity, 

how the success of each activity will be measured, what resources are needed, due dates, and when activities will take place on the timeline. 

o In the “Plan for Strategy” sections, be sure to consider and include all actions that will be associated with successful implementation of 
the strategy. To add rows in this section, place the curser on the right side of the bottom row and click the “return” or “enter” button 
on your keyboard. 

● The plan must include the activities for implementing and monitoring fidelity of the strategy. 
● The plan must include stakeholder communication and engagement strategies and plans. 

Leading the Conversation 

● Using the SI Plan Template, leadership will ensure that all parts are completed, including all items under the “Plan for Strategy” section.  
● Facilitating the process can be done in many ways. It is important to use protocols that allow for all stakeholder voices to be shared when 

determining all actions to implement a strategy. 

Modifications or Variations 

Describe options for use: 

● Ideally, the plan will be written to meet goals over a two to three year cycle, with the plan being updated or modified annually. However, it 
may be written for an initial one year cycle if: 
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o There was not enough data to complete a root-cause process. In this case, a strategy may be used based on the best hypothesis and 
additional data collected to revisit the root-cause process. 

o Due to other factors within the system, a one year goal is in the best interests of the system. 

● Delegating strategy research to multiple people can save time on the research step of the process. 
● A system may select only one strategy to implement, but may select up to three. It is recommended that a system not try to implement 

more than three strategies in a given year. 

Citations 

● Bernhardt, V. L. (2018). Data analysis for continuous school improvement. New York, NY: Routledge. 
● NIRN - The National Implementation Research Network. (n.d.). Retrieved from http://nirn.fpg.unc.edu/ 
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School Improvement (SI) Plan 

The purpose of the school improvement (SI) plan is to lay out the vision, including strategies and actions, person(s) responsible, measurement, 

costs/funding sources, timelines, and anything that must be considered. The SI Plan will move the system forward to the vision. The SI Plan is work done 

in the INSTALLATION stage. Using what is learned through the EXPLORATION stage, the leadership team can acquire or repurpose needed resources for 

implementation.  

Contact Information 

District or Charter Information District Phone, Fax, Email 

District/Charter Name and Number Bagley ISD#162   Supt/Director Phone: 218-694-6184 

Superintendent/Director  Steven Cairns   Supt/Director Email: scairns@bagley.k12.mn.us 

District Address: 202 Bagley Ave. NW Bagley MN. 56621 District/Charter Fax: 218-694-3225 

Who is the main contact at the district or charter level for the ESSA school support and improvement work? 

Name of Main Contact: Steven Cairns Role in District/Charter: Superintendent 

Phone Number: 218-694-6184 E-mail Address: scairns@bagley.k12.mn.us 

 

School Information School Phone, Fax, Email 

School Name, Number and Grade Span:Bagley High School, 472, 7-12 Phone: 218-694-3120 
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School Address: 1130  Ave. N Bagley MN 56621 Fax: 218-694-3225 

Principal: Tony Kerr Email: tkerr@bagley.k12.mn.us 

Who is the main contact at the school for the ESSA school support and improvement work? 

Name of Main Contact: Tony Kerr Role in School: Principal 

Phone Number: 218-694-3120 E-mail Address: tkerr@bagley.k12.mn.us 
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Stakeholder Engagement and Communications Plan 

Describe your stakeholder engagement activities and how you will communicate with stakeholders. 

Click or tap here to enter text. 

Use the following table to outline a communications plan for the ESSA support and improvement work.  

When will the 

communication 

take place 

What is the message Who is the audience How will it be communicated 

March Present the living CIS/ CNA/SIP School Board/ Public Verbal presentation/ Smartboard 

March CIS team will present the CNA to the the 

Leadership team 

Department heads. Face to face 

March Leadership team will begin to build a 

communication plan for the public 

The public stakeholders Open meeting forum 

    

  .  
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School Improvement Strategy(ies)--Summary 

Identify the strategies, practices, or programs team has selected for implementation. This will be the focus of the school improvement effort the 

identification cycle (three years). It is strongly recommended that schools focus their school improvement effort and seek deep, consistent 

implementation of one or two strategies.  

Strategy #1 Click here X if the strategy is an Evidence-Based Practice (EBP) 

The Strategy we are going to 

implement is… MIERS. 

 …to address this Root-

Cause(s) 

There is a lack of connection between family, student, and the benefit of school. 

 

Which will help us meet this 

student outcome Goal* 

Bagley High School’s  four-year graduation rate will improve from 81.7% in 2017 to 85% in 2021, with no 

student groups falling lower than 85%. 

 

Bagley High Schools three year attendance rate will improve from 67.7% to 76.7% by 2021, with no student 

groups falling below 90%.. 

Construct a fluid team that is relevant to the student in need. We will identify students examining grades, 

discipline, attendance, and mental health concerns.  We will set up a support meeting with the student and 

their family and build a support plan as a team for the student. 

 

 

#2 Click here ☐ if the strategy is an Evidence-Based Practice (EBP) 
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The Strategy we are going to 

implement is Credit recovery 

to address the Root Cause 
Staff need help in supporting the students.  Students are credit deficient and get too far behind. 

Which will help us meet this 

student outcome Goal* 

Bagley High School’s  four-year graduation rate will improve from 81.7% in 2017 to 85% in 2021, with no 

student groups falling lower than 85%. 

 

Implementation of a more swift credit recovery program starting second semester of 9th grade for all 

students who have failed to earn a credit, or partial credit necessary for graduation. 

 

#3 Click here ☐ if the strategy is an Evidence-Based Practice (EBP) 

The Strategy we are going to 

implement is Click or tap here to enter text. 

to address the Root Cause  

Which will help us meet this 

student outcome Goal* Enter a SMART goal. 

*SMART (strategic, measurable, ambitious, rigorous and time-sensitive) goal template example: The three year average for ACCOUNTABILITY INDICATOR 

at SCHOOL NAME will increase from BASELINE DATA to TARGET DATA within THIS TIME PERIOD. 
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Plan for Strategy #1 

Strategy #1: MIERS. 

Root-Cause: There is a lack of connection between family, student, and the benefit of school. 

 

Goal: Bagley High School’s  four-year graduation rate will improve from 81.7% in 2017 to 85% in 2021, with no student groups falling lower than 85%. 

 

Bagley High Schools three year attendance rate will improve from 67.7% to 76.7% by 2021, with no student groups falling below 90%.. 

Construct a fluid team that is relevant to the student in need. We will identify students examining grades, discipline, attendance, and mental health 

concerns.  We will set up a support meeting with the student and their family and build a support plan as a team for the student. 

(Use the following table to identify actions that need to take place in order to implement this strategy. The months are intended to display a timeline for when each 

action step needs to begin and culminate in order to move the work forward. Use as many rows as needed) 

Action Steps Person(s) 

Responsible 

Measurement Resources 

Needed 

A

u

g

u

s

t 

S

e

p

t

e

m

b

e

r 

O

c

t

o

b

e

r 

N

o

v

e

m

b

e

r 

D

e

c

e

m

b

e

r 

J

a

n

u

a

r

y 

F

e

b

r

u

a

r

y 

M

a

r

c

h 

A

p

r

i

l 

M

a

y 

J

u

n

e 

J

u

l

y 
Due 

Date 

Create a team Principal A list of team 

members will 

be created 

none ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

May 31, 

2019 

Set thresholds for attendance, behavior, and 

course completion 

Leadership 

team 

Build a rubric 

to guide the 

process 

2 hours per 

team member 

extra contract 

☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 
March 

29,2019 
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pay ($27.50 

p/h). 

How to collect data 

 

CIS team examine 

credit 

deficiencies 

and student 

attendance 

continuous 

monthly ½ 

hour 

meetings- no 

cost 

☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

 

 

Schedule meetings 

CONSIDER COST 

 

 

principal  Monthly 

meeting 1 hr 

pay for each 

team member 

($27.50) 

☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

 

PD on MIERS Leadership 

team 

Work with 

RCE to build 

a plan and PD 

unknown             
 

Communication- who will we communicate this Principal to 

the school 

board 

CIS team to 

the 

Leadership 

team 

Leadership 

team to staff 
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Implementation Leadership 

team 

              
 

Brainstorm interventions once we have the list CIS team and 

Leadership 

team 

              
 

Monitor CIS team                

Continued PD and Communication Principal                

To add additional action steps, Place cursor to the right of the last row and click “enter.” 

 

 

Progress Toward Goal #1: (To be completed at end of year, and document resubmitted to the Regional Center of Excellence Director and MDE.) 

● To what extent has the Strategy been implemented? What about the process went well, or not? What is the adult fidelity evidence of this? 

o Click here to enter text. 

● How has student achievement been impacted? What is the evidence? 

o Click or tap here to enter text. 

● How will implementation be adjusted and/or supported moving into the next year? 

o Click or tap here to enter text. 
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Plan for Strategy #2 

Strategy #2:  Credit recovery 

Root-Cause: Staff need help in supporting the students.  Students are credit deficient and get too far behind. 

Goal: Bagley High School’s  four-year graduation rate will improve from 81.7% in 2017 to 85% in 2021, with no student groups falling lower than 85%. 

 

Implementation of a more swift credit recovery program starting second semester of 9th grade for all students who have failed to earn a credit, or 

partial credit necessary for graduation. 

(Use the following table to identify actions that need to take place in order to implement this strategy. The months are intended to display a timeline for when each 

action step needs to begin and culminate in order to move the work forward. Use as many rows as needed) 

 

Action Steps Person(s) 

Responsible 

Measurement Resources 

Needed 

A

u

g

u

s

t 

S

e

p

t

e

m

b

e

r 

O

c

t

o

b

e

r 

N

o

v

e

m

b

e

r 

D

e

c

e

m

b

e

r 

J

a

n

u

a

r

y 

F

e

b

r

u

a

r

y 

M

a

r

c

h 

A

p

r

i

l 

M

a

y 

J

u

n

e 

J

u

l

y 
Due 

Date 

Create a team Principal A list of team 

members will 

be created 

none ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

May 31, 

2019 

Set thresholds for attendance, behavior, and 

course completion 

Leadership 

team 

Build a rubric 

to guide the 

process 

2 hours per 

team member 

extra contract 

pay ($27.50 

p/h). 

☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

March 

29,2019 
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How to collect data 

 

CIS team examine 

credit 

deficiencies 

and student 

attendance 

continuous 

monthly ½ 

hour 

meetings- no 

cost 

☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

 

 

Schedule meetings 

CONSIDER COST 

 

 

principal  Monthly 

meeting 1 hr 

pay for each 

team member 

($27.50) 

☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

 

PD on MIERS Leadership 

team 

Work with 

RCE to build 

a plan and PD 

unknown             
 

Communication- who will we communicate this Principal to 

the school 

board 

CIS team to 

the 

Leadership 

team 

Leadership 

team to staff 

              

 

Implementation Leadership 

team 
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Brainstorm interventions once we have the list CIS team and 

Leadership 

team 

              
 

Monitor CIS team                

Continued PD and Communication Principal                

To add additional action steps, Place cursor to the right of the last row and click “enter.” 

 

Progress Toward Goal #2: (To be completed at end of year, and document resubmitted to the Regional Center of Excellence Director and MDE.) 

● To what extent has the Strategy been implemented? What about the process went well, or not? What is the adult fidelity evidence of this? 

o Click here to enter text. 

● How has student achievement been impacted? What is the evidence? 

o Click or tap here to enter text. 

● How will implementation be adjusted and/or supported moving into the next year? 

o Click or tap here to enter text 
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Comprehensive Needs Assessment Summary Report Overview 

 

Introduction and Purpose 

Under Every Student Succeeds Act (ESSA), the district or charter is responsible for leading and supporting a 

comprehensive needs assessment (CNA) process for schools identified for comprehensive or targeted support 

and improvement (CSI or TSI). The CNA Summary Report provides a template to capture all of the minimum 

requirements related to CNAs under ESSA.  

 

A CNA is required for each school identified for support and improvement.  

 Schools identified for Comprehensive Support and Improvement are required to submit a CNA 
Summary Report to the Minnesota Department of Education (MDE) (submit PDF to 
schoolsupport@state.mn.us) no later than March 1, 2019. Your Regional Center of Excellence team 
member should be copied on this submission. Prior to submission, CNA Summary Reports must have 
been reviewed and approved by the district or charter. Note: if the district or charter has a CNA 
template they would prefer to use, they may do so provided the local template meets all of the state 
plan requirements as determined by a Regional Center Director or the Director of School Support at 
MDE.  

 

 Schools identified for Targeted Support and Improvement are not required to submit a CNA Summary 
Report to MDE. The district or charter has the sole oversite role for school improvement activities under 
Minnesota’s ESSA plan. The state may conduct periodic audits of district and charter TSI activities 
including the CNA process. Use of this CNA Summary Report is encouraged but not required.  

 

Districts, charters and schools are encouraged to engage in a robust comprehensive needs assessment as a 

critical first step in supporting school improvement. By reviewing and analyzing multiple evidence and data sets 

in relation to each other (demographic, perception, student learning, school process, and fidelity), a school 

system can better understand what is working and what is not working, including what factors or root-causes 

are at play that lead to those results. Schools must disaggregate the data by ethnicity and special student 

populations and examine for gaps and inequities in student achievement/outcomes. When done well, a CNA 

allows for the evaluation of past and prediction of new or modified strategies, processes, and programs that 

best meet the learning needs of all students. 
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Outcomes 

Following the CNA process with fidelity will help a school system to evaluate past strategies, practices, and 

programs, and predict what new strategies, practices, and programs will best meet the learning needs of all 

students.  

The ultimate outcome is the school and district/charter teams use data-based decision making, research, and 

multiple stakeholder voices to identify the right focus (also known as an evidence-based practice, program or 

strategy) for their school improvement plan.  

 

Preparation and Materials 

In advance, a full review of the process, protocols, and supporting documents is important. This includes: 

 “Five Categories of Evidence/Data” presentation resource 

 “Data Source Inventory” document resource 

 “Planning Your Needs Assessment” document resource 

 “Designing Your Needs Assessment” document resource 

 Data analysis protocols, such as: 

o ORID (Objective, Reflective, Interpretive, Decisional) 
o DIE Method (Describe, Interpret, Evaluate) 
o Independent Review to Large Group Consensus 

 “An Introduction to Root Cause Analysis” document resource 

 Root-Cause Protocols 

o Hypothesis Setting 
o Five Whys 
o Fishbone 

These materials are shared at the Regional Center of Excellence Continuous Improvement workshops and can be 

accessed through your Regional Center Advocate or schoolsupport@state.mn.us.  

In preparation for CNA meetings, at least one team member must be able to access and prepare data (e.g., 

spreadsheets, visualizations) so the team can spend their time in data analysis as opposed to data preparation. 

Who Should Be Involved 

A school level continuous improvement team should be established that includes voices of educators, staff and 

community. District or charter staff should be represented on this team or have clear communication links 

established between the school and its district or charter. The continuous improvement team is accountable for 

making the school improvement work happen, including engaging in the comprehensive needs assessment 

process.  
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Specifically, school administration, district and/or school assessment coordinator, data coaches, and members of 

the school leadership team(s) charged with the school improvement work should be involved in the CNA 

process.  

 At least one person on the team needs to have full access to all secure reports.  

 At least one team member should have the ability to work with spreadsheets to visualize and 
manipulate data sets. 

Time 

To do this process with fidelity, there are several phases to the work.  

 Preparing: 2-4 hours 

 Planning: Recommended to allow four hours for an initial planning meeting, and up to a week to gather 
and prepare available data. 

 Initial Analysis: 2-4 hours is recommended for initial analysis depending on the protocol and number of 
staff involved. 

 Digging Deeper/Root-Cause: Once additional data has been gathered as identified during the initial 
analysis, 2-4 hours is recommended to complete a root-cause process. 

It is important to note that there may be time needed (possibly multiple days) between steps to allow for any 

work or research needed to inform the next step. 

Directions Overview  

The following is an overview of a CNA process. Note that more detailed descriptions are provided with each step 

in the tool itself, and that training provided by Regional Center staff also provides greater detail for each step of 

the CNA process.  

 Preparing - Review all documents associated with evidence, data, and the CNA process. 

 Planning - The leadership team completes the planning and design for the CNA process using the 
planning and design resources to determine: 

o who is involved 
o how it will be completed 
o what will be needed 
o when it will be done 

Additionally, an individual(s) must ensure that all available data is gathered, visualizations are built, and 

copies (physical or digital) are ready for each step. 

 Initial Analysis - Identify successes and prioritize concerns 

o It is recommended that the leadership team does an initial analysis prior to engaging all staff. This 
allows leadership to see if their initial analysis aligns with that of the overall staff. Initial analysis may 
also be completed jointly with the leadership team and staff. 

o When completed, teams will be able to evaluate previous school strategies, practice, and programs 
to find successes and opportunities to modify, adjust, and/or improve. 
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 Digging Deeper/Root-Cause - Using the Prioritized success and concerns, dig deeper into linked data 
using the “Five Why’s” or “Fishbone” process to confirm successes, and to find possible causes for 
concerns. This step often needs additional data identified during initial analysis. 

Leading the Conversation 

Facilitating the initial analysis and root-cause process can be done in many ways. It is recommended that the 

facilitator use a discussion protocol for these meetings so that team members have a way of engaging in a 

structured conversation that produces potential next steps. Below are three example protocols to lead the work 

with staff. 

 

Initial Analysis Process Examples Root-Cause Process Examples 

ORID 
Hypothesis Setting 

DIE Method 
Five Whys 

Independent Review to Large Group Consensus 
Fishbone 

 

Using the CNA Summary Report as a guide, leadership will ensure that all parts are completed, including all 

items in the data review and data summary sections.  

Modifications or Variations 

There are several potential modifications or variations of the comprehensive needs assessment process. The 

following is a non-exhaustive list of changes.  

 All settings are encouraged to include additional sources of educational data as a part of their 
comprehensive needs assessment.  

 Sometimes as a result of a CNA and root cause analysis, the school leadership team may desire 
additional data to review in order to check their root-cause assumptions. For example: a team may 
hypothesize that school climate is the root cause of low graduation and attendance rates as well as high 
behavior incidents. However, the team does not have the data it might need to dig deeper into school 
climate work, such as the results of a student or family perception survey. 

 Some school settings will not have Minnesota Comprehensive Assessment (MCA) or other standardized 
assessments results, in which case their academic measures must be used. Therefore, the sections on 
the CNA Summary Report that refer to MCA data will need to be ignored and/or substituted with local 
evidence/data.  

 Engagement of all members within a system is best done by first following the data source inventory 
processes at all levels (district leadership, school leadership, staff). After that, engagement of all 
members in the data analysis process is critical. 

o This can be done at multiple levels during the spring, summer, and fall as members are available, 
and timing best works within the system. The important factor is to engage as many members as 
possible as early as possible. 
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Schools/districts can adapt the process based on the best data that is available at the time, provided they meet 

minimum requirements for data points to review. It is important to note what additional data will help over the 

next year, and take steps to build those data sets for the next CNA process. 

Citations 

 The process has been modified from the “Needs Assessment Continuum,” “Continuous Improvement 
Process,” and “Root-Cause Continuum” from the Minnesota Department of Education. 

 Other supporting materials have been modified from: 

o Bernhardt, V. L. (2018). Data analysis for continuous school improvement. New York, NY: Routledge. 
o Brook, P. (1997). Planning and conducting needs assessments: A practical guide. Evaluation Practice, 

18(2), 179-180. doi:10.1016/s0886-1633(97)90022-2 
o “School Improvement Planning Basics: Root Cause Analysis” (2012), Clark County Schools. 
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Comprehensive Needs Assessment Summary Report 

Reviewing and analyzing multiple evidence and data sets in relation to each other (Demographic, Perception, Student Learning, School Process, 

and Fidelity) allows a school system to understand how they are getting their results (what is working and what is not working), including what 

factors or root-causes are at play that lead to those results. When done well, a needs assessment allows for the prediction of new or modified 

adult strategies, processes, and programs that best meet the learning needs of all students. The CNA is done as part of the EXPLORATION stage 

in Active Implementation. 

In districts, with a designated Comprehensive Support and Improvement (CSI) or Targeted Support and Improvement (TSI) school, in partnership 

with stakeholders, complete needs assessments for schools that examine: 

 Academic achievement information from math and reading MCAs for all students and for student groups, 

 Performance on all indicators of the state accountability system for all students and for student groups, 

 The reason(s) schools were identified for comprehensive support and improvement, 

 At the districts’ discretion, performance on locally selected indicators that affect student outcomes. 

 

District or Charter Information District Phone, Fax, Email 

Bagley Independent School District #162  Supt/Director Phone: 218-694-6164 

Superintendent/Director  Steve Cairns  Supt/Director Email: scairns@bagley.k12.mn.us 

202 Bagley Ave N, Bagley, MN 56621 District/Charter Fax: 218-694-3221 

 

97

http://nirn.fpg.unc.edu/learn-implementation/implementation-stages/exploration
http://implementation.fpg.unc.edu/


Updated 7/17/2018 
 

School Information  School Phone, Fax, Email 

Bagley Elementary School #162 K-6 Phone: 218-694-6528 

202 Bagley Ave. NW Bagley, MN 56621 Fax: 218-694-3450 

Principal: Kristi Moritz Email: kmoritz@bagley.k12.mn.us 

The above school is identified as a Targeted Support and Improvement school.  
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Select the reason(s) for identification by clicking on the selection boxes below. 

Student Group 

 

4 Year 

Graduation 

Rate 

Math 

Academic 

Achievement 

Reading 

Academic 

Achievement 

English 

Learner 

Progress 

Toward 

English 

Proficiency 

Math 

Academic 

Progress 

Reading 

Academic 

Progress 

Graduation 

Rate (4 and 7 

year rate) 

 

Attendance 

All Students ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Hispanic/Latino ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

American Indian/Alaska 

Native 

☐ 
☒ ☒ ☐ ☒ ☒ ☐ 

☒ 

Asian ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Native Hawaiian/Pacific 

Islander 
☐ 

☐ ☐ ☐ ☐ ☐ ☐ 
☐ 

Black/African American ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

White ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Two or more races ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

FRP (Free/Reduced-Priced 

meal eligible) 
☐ 

☒ ☒ ☐ ☒ ☒ ☐ 
☒ 

SpEd (Special Education) ☐ ☒ ☒ ☐ ☒ ☒ ☐ ☒ 

ELL (English language 

Learner) 
☐ 

☐ ☐ ☐ ☐ ☐ ☐ 
☐ 
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Continuous Improvement Leadership Team 

Enter the name and position information for each member of your continuous improvement leadership team. To add additional rows, put the 

cursor in the last box and click the Tab key. 

Name Position (e.g., principal, lead teacher, community 

member) 

Kristi Moritz Principal 

Amanda Sorgaard Teacher 

Reva Renollet  Teacher 

Cassie Dahl Teacher 

Steve Cairns Superintendent 

Peter Larson Teacher 

Click or tap here to enter text. Click or tap here to enter text. 

Click or tap here to enter text. Click or tap here to enter text. 

Click or tap here to enter text. Click or tap here to enter text. 

Click or tap here to enter text. Click or tap here to enter text. 
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Demographic Information 

Use the Minnesota Report Card or Secure Reports to complete the following information using the demographic data from the current year 

(most recent testing year). 

Student Group Percent of Total Enrollment Enrollment Count 

American Indian/Alaskan Native 17% 96 

Asian 0.2% 1 

Hawaiian/Pacific Islander 0% 0 

Hispanic 0.9% 5 

Black, not of Hispanic Origin 1.2% 7 

White, not of Hispanic Origin 70.2% 396 

Two or More Races 10.5% 59 

English Learner 0% 0 

Special Education 17.9% 101 

Free/Reduced-Price Lunch 56.4% 318 

Homeless 0% 0 
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Student Group Percent of Total Enrollment Enrollment Count 

Neglected N/A N/A 

Delinquent N/A N/A 

Foster Care N/A N/A 

Military N/A N/A 

High Mobility N/A N/A 
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1. Data Review 

At minimum, the data points identified in the left column in the table below need to be analyzed as part of the initial analysis. What is learned 
from each data point is entered into the middle column. If there is a need to dig deeper into the data or if questions about how it may be linked 
to other data, or any other next steps, that information is entered into the right column. A school may have additional data points that are 
reviewed, and those can be added to the summary report. As teams complete the following table, keep in mind that: 

 Data review should include data from multiple sources: academic, non-academic, program, perception, and fidelity data.  

 Information below represents possible data sources to be used at minimum.  

 Rows can be added or deleted as needed. 

 Some schools will not have MCA, or other standardized assessments, and should use their local student academic and achievement 

evidence/data. Therefore, the sections on the CNA Summary Report that refer to MCA data can be disregarded and/or substituted with 

local evidence/data. 

Supporting data documentation for all data sources identified below must be maintained at the school/district. 

 

Data 

What data sources will the team review?  

What activities will the team engage in to 

explore possible instructional 

strategies/practices? 

Reflection 

What did you learn from the data you reviewed? 

 

Next Steps 

If needed, what will you do next to advance 

the data review process? 

Review Enrollment Data Our student population is decreasing.  We will dig deeper to determine why our 

student population is decreasing.  
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Data 

What data sources will the team review?  

What activities will the team engage in to 

explore possible instructional 

strategies/practices? 

Reflection 

What did you learn from the data you reviewed? 

 

Next Steps 

If needed, what will you do next to advance 

the data review process? 

Academic Achievement (grades 3-8, 10, 11): 

Review MCA/Minnesota Test of Academic 

Skills (MTAS) Proficiency and Achievement 

Level Data at a School Level 

We have increased our reading scores from 42.1% 

to 47.8%. 

We have increased our math scores from 44.3% to 

45.8%. When looking at this increase we 

concluded we have many veteran teachers who 

are familiar with the math curriculum.  

Reading: Our school is going to participate in 

professional development opportunities in 

the area of Guided Reading. We are also 

going to look at having students complete a 

diagnostic screening at the beginning of the 

school year to determine which students 

need further testing in the area of reading.  

Math: We are going to analyze the 

standards as a staff during PLC time. We are 

also going to look into scheduling options 

and how we can support our students.  
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Data 

What data sources will the team review?  

What activities will the team engage in to 

explore possible instructional 

strategies/practices? 

Reflection 

What did you learn from the data you reviewed? 

 

Next Steps 

If needed, what will you do next to advance 

the data review process? 

Academic Achievement (grades 3-8, 10, 11): 

Review MCA/MTAS Proficiency and 

Achievement Level Data by Student Group 

 American Indian: Our American Indian student 

population is a subgroup we identified with the 

lowest scores in both math and reading. We have 

increased paraprofessional support for our 

students through title 6 and AIEA.   

Free/Reduced Lunch: We have concluded that we 

have a high population of students who qualify for 

free or reduced lunch. In the area of reading our 

students who qualify for free/reduced lunch 

increased their proficiency from 36.9% in 2017 to 

39.3% in 2018. In the area of math this population 

of students increased their proficiency from 36% 

to 36.1% 

Special Education: We have discussed 

communication between the classroom and 

special education teachers to ensure that 

concepts being taught in the special education 

classroom align with concepts being taught by the 

classroom teacher.  

American Indian: As a school we are looking 

at utilizing our local Boys and Girls Club to 

provide support to our American Indian 

students with academic work.  

 

Special Education: We have discussed 

increasing the amount of instructional time 

our students receive in regards to the areas 

of math and reading.  

As a school we will continue to ensure that 

our students’ needs are being met by 

monitoring and providing interventions as 

needed. 
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Academic Achievement (grades 3-8, 10, 11): 

Review MCA/MTAS Proficiency and 

Achievement Level Data by Grade* 

Third Grade: In math our students scored with 

61.1% proficiency compared to 66.4% of students 

who scored proficiently statewide.  In reading our 

students scored with 43.2% proficiency in 

comparison to the statewide 55.7% of students 

who scored proficiency. This grade level scored 

below the Elementary School average.  

Fourth Grade: Students in Fourth Grade scored 

52.9% proficiently compared to the state average 

of 64.9% in the area of math. Fourth Grade 

students scored 44.3% proficiently compared to 

the statewide score of 55.5% in the area of 

reading.  

Fifth Grade: In reading our fifth grade students 

scored with 55.3% proficiency in comparison to 

the statewide proficiency 66.9%. In the area of 

math our fifth grade students scored with 36.6% 

proficiency compared to the state proficiency rate 

of 54.7%. 

Sixth Grade: Sixth grade students scored with 27% 

proficiency compared to statewide proficiency of 

53.6% in the area of math. In the area of reading 

sixth grade students scored with 43.2% proficiency 

compared to the statewide proficiency of 64.5%. 

 

Academic Progress (grades 4-8): 

Review MCA/MTAS Maintenance of 

Achievement Level Data at a School Level 

Bagley Elementary students grades four through 

six went from 42.1% proficiency to 47.8% 

proficiency in the area of reading. Students in 

grades four through six went from 44.3% 

Teachers in our district are also taking data 

into consideration when planning 

instruction. Data driven instruction is being 

used to meet the needs of all our student 

populations. Teachers are utilizing best 

practices to teach standards and form 
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Data 

What data sources will the team review?  

What activities will the team engage in to 

explore possible instructional 

strategies/practices? 

Reflection 

What did you learn from the data you reviewed? 

 

Next Steps 

If needed, what will you do next to advance 

the data review process? 

proficiency to 45.8% proficiency in the area of 

math. 

assessments. We provide our students with 

Individualized instruction that meets the 

student at their individualized ability. 
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Academic Progress (grades 4-8): 

Review MCA/MTAS Maintenance of 

Achievement Level Data by Student Group 

When reviewing the achievement level of our 

American Indian student population we concluded 

that in the area of reading this population of 

students went from 19% proficient in 2016 to 20% 

in 2018. In math, this population of students has 

increased their proficiency from 24.1% in 2016 to 

27.3% in 2018.  

 

The achievement level of our student population 

that qualifies for free/reduced lunch were 

performing with 36.9% proficiency in 2016 in the 

area of reading. In 2018 this population of 

students are performing with 39.3% proficiency. In 

the area of math these students are performing 

with 38.8% proficiency in 2016 and were forming 

at 36.1% in 2018.  

 

 

Our special education student population was 

performing with 18.3% proficiency in 2016 in 

reading. This student population performed with 

22.2% proficiency in 2018. In the area of math this 

group of students was performing with 22% 

proficiency in 2016 and increased to 27.8% in 

2018. 

 

 

In order to maintain proficiency in regards to 

our American Indian population we have 

implemented a study hall for grades three 

through six. Our paraprofessionals are also 

supporting this population of students in 

third grade in the area of reading. 

 

 

Teachers in our district are also taking data 

into consideration when planning 

instruction. Data driven instruction is being 

used to meet the needs of all our student 

populations. Teachers are utilizing best 

practices to teach standards and form 

assessments. We provide our students with 

Individualized instruction that meets the 

student at their individualized ability. 
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Data 

What data sources will the team review?  

What activities will the team engage in to 

explore possible instructional 

strategies/practices? 

Reflection 

What did you learn from the data you reviewed? 

 

Next Steps 

If needed, what will you do next to advance 

the data review process? 

Academic Progress (grades 4-8): 

Review MCA/MTAS Maintenance of 

Achievement Level Data by Grade* 

Fourth Grade: Our students in fourth grade in the 

area of reading were performing with 39.2% 

proficiency in 2016 and increased to 45.6% 

proficiency in 2018. In math this population of 

students were performing with 47.3% proficiency 

in 2016 and increased to 54.4% proficient in 2018. 

 

Fifth Grade: Our students in fifth grade in the area 

of reading were performing with 53.9% 

proficiency in 2016 to 55.9% proficient in 2018. In 

math this population of students decreased from 

46.1% in 2016 to 36.9% in 2018. 

 

Sixth Grade: Our sixth grade students in the area 

of reading were performing with 38.4% 

proficiency in 2016 and increased to 42.5% 

proficient in 2018. In math this population of 

students have decreased their proficiency from 

38.3% in 2016 to 27.3% in 2018. 

Title II funds were utilized to decrease class 

sizes by adding an additional section of 

fourth grade. 

Two reading interventionist positions have 

been added to provide extra support to our 

students in third through sixth grade. As a 

school we are also applying for an ADSIS 

Grant to fund two math interventionists in 

addition to the LLI Programs we are 

currently providing.  

Grade levels will plan using Planbook to 

monitor the progress of the standards being 

taught to ensure standards are being met. 

We will use assessment data to drive 

instruction to meet the needs of students.  
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Data 

What data sources will the team review?  

What activities will the team engage in to 

explore possible instructional 

strategies/practices? 

Reflection 

What did you learn from the data you reviewed? 

 

Next Steps 

If needed, what will you do next to advance 

the data review process? 

Progress Toward English Language Proficiency 

(grades 1-12): 

Review ACCESS for ELL’s Growth and 

Proficiency Data 

Bagley does not have any ELL students enrolled N/A 

Graduation Rate: 

Review 4-, 5-, 6-, and 7-year Graduation Rate 

Data at School Level 

Bagley Elementary is a K-6 school. N/A 

Graduation Rate: 

Review 4-, 5-, 6-, and 7-year Graduation Rate 

Data by Student Group 

Bagley Elementary is a K-6 school. N/A 

Consistent Attendance (percent of students not 

chronically absent for school year; grades 1-12): 

Review Attendance Data at School Level 

After reviewing our attendance data at the school 

level we have conclude that we have 81.42% of 

our students present. 

We have set up an automatic call system to 

notify parents their child is not in school.  
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Data 

What data sources will the team review?  

What activities will the team engage in to 

explore possible instructional 

strategies/practices? 

Reflection 

What did you learn from the data you reviewed? 

 

Next Steps 

If needed, what will you do next to advance 

the data review process? 

Consistent Attendance (percent of students not 

chronically absent for school year; grades 1-12): 

Review Attendance Data by Student Group 

 On average our American Indian population has a 

consistent attendance rate of 67.45%. 

On average our Special Education population has 

a consistent attendance rate of 79.95%. 

On average our Free/Reduced population has a 

consistent attendance rate of 79.1%.  

We plan to build a positive school 

environment to create a desire for better 

attendance. We will also work with Indian 

Education Program to help our attendance 

rate. 

Consistent Attendance (percent of students not 

chronically absent for school year; grades 1-12): 

Review Attendance Data by Grade* 

On average 82.2% of Bagley elementary students 

in grades 1-6 are consistently in attendance. 

At this time North Star does not have attendance 

data by grade level. 

We plan to build a positive school 

environment to create a desire for better 

attendance. We will also work with Indian 

Education Program to help our attendance 

rate. 

Review perception data collected from staff, 

students, families, or other stakeholders. 

The survey to gather this information from last 

year was not valid.  

We are working on creating a new survey for 

parent, students and staff. 

Review additional data sources (e.g. 

implementation data, behavior data 

The behavior data seems incomplete from last 

year. 

We are working on creating a reporting 

system for our behaviors through region 1. 

We hope to increase our SEL teaching in the 

regular education classroom. 

*Indicates the data set is not required by ESSA, but may be important for your needs assessment. 
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Equitable Resource Distribution 
Review the district and school level resources among and within schools with respect to each of the following areas:  
 

Areas to Consider Reflection 

What did you learn from the data you reviewed? 

Next Steps 

What will you do next to advance the data 

review process? 

1. Disproportionate rates of inexperienced, 
out-of-field, or ineffective teachers 

All K-12 students are taught by fully licensed in-

field teachers in their academic core subject 

classes.  The only out-of-field teachers on Tier 1 or 

Tier 2 licenses are located in Special Education and 

Physical Education.  These teachers are enrolled in 

college coursework to obtain a Tier 3 or 4 teaching 

licensure. 

Maintain our core teaching staff as tier 3 or 4 

licensure.   

2. Per-pupil expenditures (across schools 
and student groups) 

Bagley spends $12,246.39 which is higher than 

area districts. 

N/A 

3. At the districts’ discretion, district- and 
school-level budgeting and resource 
allocation, including access and 
availability of advanced coursework, 
preschool programs, and instructional 
materials and technology. 

Preschool: Bagley has ECFE, School Readiness and 

VPK. 

Technology: Bagley has 1 to 1 technology a 

technology integrationist that helps train staff. 

Instructional materials: Bagley has a curriculum 

cycle that reviews and adopts new curriculum 

every 7 years. 

We are looking at expanding the 4 year old 

VPK. 

2.  Comprehensive Needs Assessment Summary 

The Comprehensive Needs Assessment (CNA) results are used to determine the following: 
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 Subjects and skills for which teaching and learning need to be improved. 

 Specific academic and other classroom needs of students and groups of students who are not yet achieving the state's academic 
standards. 

 Needs of the school relative to each of the components required in a Schoolwide Program. 

Use the section below to list the team’s identified successes, prioritized concerns, and hypothesized root causes for identified concerns 

Successes 

After reviewing the data in step 1, what successes have been identified by the team? 

Reading: We have increased our overall reading scores. 

Mathematics: We have increased our overall math scores 

Graduation (if required): None 

English Language Proficiency: None 

Attendance: 82% of students are consistently in attendance. 

Other: none 

 

Prioritized Concerns: 

After reviewing the data in step 1, what concerns were noted? 

Reading: We are concerned about the overall trend of test scores decreasing across grade levels. 

Mathematics: We are concerned about the overall trend of test scores decreasing across grade levels. We are concerned about the amount of 

intervention in Math. 

Graduation (if required): none 

English Language Proficiency: none 

Attendance: We have a high number of students consistently missing school, including our subgroups. 
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Other: none 

 

Hypothesized Root Causes:  

A Root Cause is an early controllable factor in a chain of factors which impacts student learning. Use the action plan to implement a strategy to 

address hypothesized root cause. 

Reading: We found our root cause to be student behavior that is impeding student learning and academic instruction.  

Mathematics: We found our root cause to be student behavior that is impeding student learning and academic instruction.  

Graduation (if required): None 

English Language Proficiency: None 

Attendance: We found a root cause to be students lacking motivation to consistently attend school. Another root cause is a lack of positive 

relationships with staff and peers. 

Other: None 

Note: Comprehensive needs assessment supporting documentation should be maintained at the school and district/charter. Documentation 

includes leadership team and professional learning team meeting agendas and minutes, summary sheets, etc. 
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Teach students how to use reading comprehension strategies.  

  

School Improvement Plan Overview 

Introduction and Purpose 

The School Improvement (SI) Plan answers the question, “How are we going to get to where we want to be?” It 

is different from typical, annual plans that are written to close a gap or achieve a couple goals. The SI Plan is 

written to achieve the vision of the school and is about keeping the entire system together and moving forward. 

The primary purpose of the plan is to identify the strategies, practices, or programs (referred to collectively as 

“strategies” in this document) based on the root-cause analysis, the system can implement with the highest 

likelihood of success. Schools should select strategies that are informed by research as having a desired impact 

in addressing root causes for the intended student population.  

Under Every Student Succeeds Act (ESSA), the district or charter—in partnership with stakeholders (including 

principals and other school leaders, teachers and parents)—must locally develop and implement a school 

improvement plan for the school to improve student outcomes.  

For schools identified under ESSA, the plan must: 

a) Improve student outcomes. 

b) Be informed by all indicators in the accountability system, including student performance in Minnesota’s 

long-term goals. 

c) Based on a school level comprehensive needs assessment. 

d) Include at least one strategy or evidence-based intervention that: 

 Is aligned to the accountability indicator(s) for which the school was identified 

 Is supported by the strongest level of evidence available 

 Is appropriate to the needs of the schools in the student populations 

 May be selected from a state provided list 

e) Include strategies to increase access to experienced, qualified and effective teachers for underserved 

students at the school and classroom levels. 

f) Identifies resource inequities, which may include a review of district and school level budgeting, to be 

addressed through implementation of this plan. 

g) Be resourced appropriately. 

h) Describe how early stakeholder input was solicited and used plan development, and how stakeholders 

will participate in plan implementation. 
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i) Be approved by the school, the district or charter, and the state (comprehensive support and 

improvement schools only). 

j) Are made publicly available, such as on a school or district website, with required materials under 

World’s Best Workforce. 

k) Upon approval and implementation, is monitored and periodically reviewed by the state. 

A school improvement (SI) plan is required for each school identified for support and improvement.  

 Schools identified for Comprehensive Support and Improvement are required to submit a SI Plan 
to the Minnesota Department of Education (MDE) [submit PDF to schoolsupport@state.mn.us] no 
later than March 1, 2019. Your Regional Center of Excellence team member should be copied on 
this submission. This plan should already have been reviewed and approved by the district or 
charter prior to submitting to the state. Note: if the district or charter has a school improvement 
plan template they would prefer to use, they may do so provided the local template meets all of the 
state plan requirements as determined by a Regional Center Director or the Director of School 
Support at MDE.  

 Schools identified for Targeted Support and Improvement (TSI) are not required to submit a CNA 
Summary Report to MDE. The district or charter has the sole oversite role for school improvement 
activities under Minnesota’s ESSA plan. The state may conduct periodic audits of district and charter 
TSI activities including the SI Plan. Use of this SI Plan is encouraged but not required.  

Outcome 

The SI Plan identifies what will be done, how it will be done, when it will be done, why it will be done, and who 

will do it is at the heart of an action plan. Aligned with the existing strengths and resources within a 

district/school, and their readiness, the action plan will have a high likelihood of success. 

Preparation and Materials 

In advance, a full review of the process, protocols, and supporting documents is important. This includes: 

 “School Improvement Plan Template” 

 “Hexagon Tool” 

 Determining a stakeholder communication/engagement plan 

Who Should Be Involved 

A school level school improvement team should be established that includes voices of educators, staff and 
community. District or charter staff should be represented on this team or have clear communication links 
established between the school and its district or charter. The school improvement team is accountable for 
making the school improvement work happen, including the development and implementation of the SI plan.  
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Time 

To do this process with fidelity 

 Preparing: includes the time to review all documentation, and identification of stakeholders outside 
of the system to engage in the process. 1-2 hours 

 Strategy, practice, program research: includes the time to research all possible options that can be 
used to remove the identified/hypothesized root-cause(s) and support the vision of the system. 
Depending on the time of year and availability of leadership/staff, the research should take from 
one to two weeks. 

 Strategy, practice, program selection: Using the hexagon tool, find which option(s) the system is 
most ready to implement. 2-8 hours. 

 Creating the SI Plan: 4-8 hours. 

 It is important to note that there may be time needed (possibly multiple days) between steps to 
allow for any work or research needed to inform the next step. 

Directions Overview  

Preparing 

 Review all documents associated with the SI Plan and strategy selection. Determine how to 
communicate with and engage all stakeholders, within and outside of the school system. 

Strategy, practice, program research 

 Research all possible options that can be used to remove the identified/hypothesized root-cause(s) 
and support the vision of the system. 

 Where possible, compare research of similar school systems with similar demographics and student 
groups. 

Strategy, practice, program selection 

 Using the Hexagon tool from NIRN (see citation below), select the strategy, practice, or program 
that is identified as being the best fit for the system. 

Creating the SI Plan 

 Ideally, the plan will be written to meet goals over a two to three year cycle, with the plan being 
updated or modified annually. 

 The SI Plan consists of the baseline data, goals, objectives, selected strategy, activities to implement, 
person(s) responsible for each activity, how the success of each activity will be measured, what 
resources are needed, due dates, and when activities will take place on the timeline. 

o In the “Plan for Strategy” sections, be sure to consider and include all actions that will be 
associated with successful implementation of the strategy. To add rows in this section, place 
the curser on the right side of the bottom row and click the “return” or “enter” button on your 
keyboard. 
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 The plan must include the activities for implementing and monitoring fidelity of the strategy. 

 The plan must include stakeholder communication and engagement strategies and plans. 

Leading the Conversation 

 Using the SI Plan Template, leadership will ensure that all parts are completed, including all items 
under the “Plan for Strategy” section.  

 Facilitating the process can be done in many ways. It is important to use protocols that allow for all 
stakeholder voices to be shared when determining all actions to implement a strategy. 

Modifications or Variations 

Describe options for use: 

 Ideally, the plan will be written to meet goals over a two to three year cycle, with the plan being 
updated or modified annually. However, it may be written for an initial one year cycle if: 

o There was not enough data to complete a root-cause process. In this case, a strategy may be 
used based on the best hypothesis and additional data collected to revisit the root-cause 
process. 

o Due to other factors within the system, a one year goal is in the best interests of the system. 

 Delegating strategy research to multiple people can save time on the research step of the process. 

 A system may select only one strategy to implement, but may select up to three. It is recommended 
that a system not try to implement more than three strategies in a given year. 

Citations 

 Bernhardt, V. L. (2018). Data analysis for continuous school improvement. New York, NY: Routledge. 

 NIRN - The National Implementation Research Network. (n.d.). Retrieved from 
http://nirn.fpg.unc.edu/ 
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School Improvement (SI) Plan 

The purpose of the school improvement (SI) plan is to lay out the vision, including strategies and actions, person(s) responsible, measurement, 

costs/funding sources, timelines, and anything that must be considered. The SI Plan will move the system forward to the vision. The SI Plan is 

work done in the INSTALLATION stage. Using what is learned through the EXPLORATION stage, the leadership team can acquire or repurpose 

needed resources for implementation.  

Contact Information 

District or Charter Information District Phone, Fax, Email 

District/Charter Name and Number Bagley School District 162  Supt/Director Phone: 218-694-6184 

Superintendent/Director  Steve Cairns  Supt/Director Email: scairns@bagley.k12.mn.us 

District Address: 202 Bagley Ave. NW Bagley, MN 56621 District/Charter Fax: 218-694-3225 

Who is the main contact at the district or charter level for the ESSA school support and improvement work? 

Name of Main Contact: Steve Cairns Role in District/Charter: Superintendent 

Phone Number: 218-694-6184 E-mail Address: scairns@bagley.k12.mn.usPr 

 

School Information School Phone, Fax, Email 

School Name, Number and Grade Span: Bagley Elementary School K-6 Phone: 218-694-6528 

School Address: 202 Bagley Ave. NW Bagley, MN 56621 Fax: 218-694-3450 
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School Information School Phone, Fax, Email 

Principal: Kristi Moritz 
Email: kmoritz@bagley.k12.mn.us 
Phone: 218-694-6528 
Fax 218-694-3450 

Who is the main contact at the school for the ESSA school support and improvement work? 

Name of Main Contact: Kristi Moritz Role in School: Principal 

Phone Number: 218-694-6528 E-mail Address: kmoritz@bagley.k12.mn.us 
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Stakeholder Engagement and Communications Plan 

Describe your stakeholder engagement activities and how you will communicate with stakeholders. 

Click or tap here to enter text. 

Use the following table to outline a communications plan for the ESSA support and improvement work.  

When will the 

communication 

take place 

What is the message  Who is the audience How will  it be communicated 

School Board 

Meeting 

Approve the School Improvement Plan Public Presentation 

Bagley Buzz The Bagley Buzz will update the parents 

on the school Improvement plan. 

Parent/Teachers Newsletter 

Calendar The Calendar will update the parents on 

the School Improvement Plan. 

 

Public Calendar 

Leadership Team 

Meetings 

School Improvement Updates Grade Level chairs Meeting style 
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School Improvement Strategy--Summary 

Identify the strategies, practices, or programs team has selected for implementation. This will be the focus of the school improvement effort the 

identification cycle (three years). It is strongly recommended that schools focus their school improvement effort and seek deep, consistent 

implementation of one or two strategies.  

 

#1 Click here ☒ if the strategy is an Evidence-Based Practice (EBP) 

The Strategy we are going to 

implement is We are going to teach student social emotional skills with the Positive Action Program. 

to address the Root Cause 

We found a root cause to be students lacking motivation to consistently attend school. Another root cause is 

a lack of positive relationships with staff and peers. 

Which will help us meet this 

student outcome Goal* 

Each year Bagley Elementary will decrease the gap by 3% between AMI, Free and Reduced Lunch, and Special 

Education in comparison to the overall percentage of students constantly in attendance. 
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Plan for Strategy #1 

Strategy #1:  We are going to teach student social emotional skills with the Positive Action Program. 

Root-Cause:  We found a root cause to be students lacking motivation to consistently attend school. Another root cause is a lack of positive 

relationships with staff and peers.  

Goal: Each year Bagley Elementary will decrease the gap by 3% between AMI, Free and Reduced Lunch, and Special Education in complaisance 

to the overall percentage of students constantly in attendance.  . 
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Action Steps Person(s) 

Responsible 

Measureme

nt 

Resources 

Needed 

A
u

gu
st

 

Se
p

te
m

b

er
 

O
ct

o
b

er
 

N
o

ve
m

b

er
 

D
ec

em
b

er
 

Ja
n

u
ar

y 

Fe
b

ru
ar

y 

M
ar

ch
 

A
p

ri
l 

M
ay

 

Ju
n

e 

Ju
ly

 Due 

Date 

Need: Time for Professional Development 

Plan: To use back to school professional 
development day 

Leadership 

Team 

Principal 

Schedule 
Fee for 

trainer and 

materials 

☒ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ 

Sept.1 

Need: Materials to the teachers before school 
starts. 
Plan: To order before school starts. 
 
 

Principal 

 

Budget 
 Kit for each 

teacher 

 

☒ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☐ ☒ 

Sept 1 

Need: Ongoing professional development  

Plan: Using PLC time 

Leadership 

Team 

Principal 

 
PLC schedule 
Agenda/Sign 
in 
PD evals 

 

Materials to 

share with 

PLC 

☐ ☒ ☒ ☒ ☒ ☒ ☒ ☒ ☒ ☐ ☐ ☐ 

Month

ly 

Need: Establish a process to continuously 

inform families of social emotional skill, and 

provide opportunities for input/ feedback 

Plan: Use newsletters, social media, and 
parent engagement activities. 

 

 

Leadership 

Team 

Grade level 

teams 

Website lead 

Schedule for 

newsletters 

and social 

media 

Newsletter ☐ ☐ ☒ ☒ ☒ ☒ ☒ ☒ ☒ ☒ ☐ ☐ 

Month

ly 
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Implementation: Teach students how to use 

several research-based SEL strategies 

Teachers Observation 

Lesson Plans 

Learning 

Targets 

Materials  x x          

Sept 

                 

 
                

To add additional action steps, Place cursor to the right of the last row and press Enter. 

 

 

Progress Toward Goal #1: (To be completed at end of year, and document resubmitted to the Regional Center of Excellence Director and MDE.) 

 To what extent has the Strategy been implemented? What about the process went well, or not? What is the adult fidelity evidence of 
this? 

o Click here to enter text. 

 How has student achievement been impacted? What is the evidence? 

o Click or tap here to enter text. 

 How will implementation be adjusted and/or supported moving into the next year? 

o Click or tap here to enter text. 
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618 ASSESSMENT OF STUDENT ACHIEVEMENT 
 Board Adopted:  February 3, 2014   Board Revised:  December 3, 2018 

 
I. PURPOSE 
 

The purpose of this policy is to institute a process for the establishment and revision of 
assessments to measure achievement toward meeting the Minnesota Academic 
Standards, track academic progress over time, and provide Minnesota graduates 
information related to career and college readiness. 

 
II. GENERAL STATEMENT OF POLICY 
 

The school district has established a procedure by which students shall complete the 
Graduation Requirements.  This procedure includes the adoption of performance 
assessment methods to be used in measuring student performance.  The school district 
strives to continually enhance student achievement of the Graduation Requirements. 

 
III. DEFINITIONS 
 

A. “Above-grade level” test items contain subject area content that is above the 
grade level of the student taking the assessment and is considered aligned with 
state academic standards to the extent it is aligned with content represented in 
state academic standards above the grade level of the student taking the 
assessment. Notwithstanding the student’s grade level, administering above-
grade level test items to a student does not violate the requirement that state 
assessments must be aligned with state standards. 

 
 B. “Academic standard” means a summary description of student learning in a 

required content area or elective content area. 
 
 C. “Below-grade level” test items contain subject area content that is below the 

grade level of the student taking the test and is considered aligned with state 
academic standards to the extent it is aligned with content represented in state 
academic standards below the student’s current grade level. Notwithstanding 
the student’s grade level, administering below-grade level test items to a 
student does not violate the requirement that state assessments must be 
aligned with state standards. 

 
D. “Benchmark” means the specific knowledge or skills that a student must master 

to complete part of an academic standard by the end of the grade level or grade 
band. 

 
 E. “Computer-adaptive assessments” means fully adaptive assessments. 
 

F. “Elective standards” means a locally adopted expectation for student learning in 
career and technical education and world languages. 
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G. “Exemplar” means an actual example of student work on a performance 
assessment determined to represent student performance that earns a score of 
“3” or “4” in accordance with the rubric as defined in item “F.”  [Note:  School 

districts that have eliminated the Profile of Learning content standards as part of their 
curriculum should delete this definition.] 

 
H. “Fully adaptive assessments” include on-grade level test items and items that 

may be above or below a student’s grade level. [Note: Fully adaptive mathematics and 

reading assessments must be used for grades 3 through 7 beginning in the 2015-2016 school 
year and later.] 

 
I. “On-grade level” test items contain subject area content that is aligned to state 

academic standards for the grade level of the student taking the assessment. 
 
J. “Performance assessment” means any assessment method that will measure 

demonstrated student performance of the specifications of a content standard.  
[Note:  School districts that have eliminated the Profile of Learning content standards as part of 
their curriculum should delete this definition.] 

 
K. “Profile of Learning” refers to the graduation content standards previously 

required by state law which the school district has retained as part of its locally 
established graduation requirements.  [Note:  School districts that have eliminated the 

Profile of Learning content standards as part of their curriculum should delete this definition.] 
 

L. “Required standard” means a statewide adopted expectation for student 
learning in the content areas of language arts, mathematics, science, social 
studies, physical education, and the arts, or a locally adopted expectation for 
student learning in health or the arts. 

 
M. “Rubric” means the criteria set by the Commissioner of the Minnesota 

Department of Education (MDE) that must be used by a district to score student 
work that meets the specifications of a content standard. 

 
N. “Specifications” means what a student must know and be able to do to complete 

a Profile of Learning content standard.  [Note:  School districts that have eliminated the 

Profile of Learning content standards as part of their curriculum should delete this definition.] 
 
IV. ESTABLISHMENT OF CRITERIA FOR ASSESSMENT 
 

A. The [school board/superintendent/director of instruction] shall establish criteria 
by which student performance of the Profile of Learning or other locally adopted 
Graduation Standards and elective standards are to be evaluated and approved.  
The criteria will be submitted to the school board for approval.  Upon approval 
by the school board, the criteria shall be deemed part of this policy.  [Note:  School 

districts that have eliminated the Profile of Learning content standards as part of their 
curriculum should delete the reference to the Profile of Learning.] 

 
B. The superintendent shall ensure that students and parents or guardians are 
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provided with notice of the process by which program Graduation Standards will 
be assessed. 

 
C. Staff members will be expected to utilize staff development opportunities to the 

extent necessary to ensure effective implementation and continued 
improvement of the implementation of the Profile of Learning Graduation 
Standards at all levels and/or transition to assessments under the Minnesota 
Academic Standards.  [Note:  School districts that have eliminated the Profile of Learning 

content standards as part of their curriculum should delete the reference to the Profile of 
Learning.] 

 
V. STANDARDS FOR PERFORMANCE ASSESSMENTS 
 

A. Performance assessments are expected to provide opportunities for students to 
demonstrate their achievement of the Profile of Learning Graduation Standards.  
[Note:  School districts that have eliminated the Profile of Learning content standards as part of 
their curriculum should delete the reference to the Profile of Learning.] 

 
Scoring criteria for performance assessment include: 

 
1. A score of “4,” that signifies student work that meets or exceeds the 

rubric for the score of “4”; 
 

2. A score of “3,” that signifies student work that meets the rubric for the 
score of “3”; 

 
3. A score of “2,” that signifies student work that meets the rubric for the 

score of “2”; 
 

4. A score of “1,” that signifies student work that meets the rubric for the 
score of “1”; 

 
5. A score of “0,” that signifies incomplete work on the specifications of a 

content standard; 
 

6. Incomplete student work receiving a score of “0” does not complete a 
content standard. 

 
7. When a student, under provisions of an individualized education program 

(IEP) or Section 504 accommodation plan, completes the specifications of 
a modified content standard as determined in the student’s plan, the 
school district shall record the score as “pass-individual”; 

 
8. When a student’s IEP or Section 504 accommodation plan exempts the 

student from a content standard, the school district shall record 
“exempt” for that content standard; 
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9. When an LEP student, under the provisions of an LEP individual 
graduation plan completes the specifications of a modified content 
standard, the school district shall record the score as “pass-LEP”; and 

 
10. When an LEP student, under the provisions of an individual graduation 

plan, completes all specifications of a content standard solely in a 
language other than English, except for work in learning area ten, the 
school district shall record the score as “pass-LEP.” 

 
B. The school district may use one or more assessment methods to measure 

student performance on one or more content standards. 
 

C. The grade level of a student shall not prohibit a student from receiving the 
highest state exemplar score upon completion of a content standard.  A student 
may receive a score of “0” that signifies incomplete student work on a standard.  
The assessment of the content standard must be included as part of the students 
grade for a subject or course. 

 
D. The school district will convene an annual meeting of selected teachers and 

administrators to review performance assessments used to measure student 
performance.  Recommendations and comments regarding the procedures for 
assessment of student achievement will be submitted to the District Curriculum 
Coordinator for review. 

 
VI. STANDARDS FOR MINNESOTA ACADEMIC STANDARDS PERFORMANCE ASSESSMENTS 
 

A. Benchmarks 
 

The school district will and students must achieve all benchmarks for an 
academic standard to satisfactorily complete that state standard.  These 
benchmarks will be used by the school district and its staff in developing tests to 
measure student academic knowledge and skills. 

 
[School districts are required to formally establish a periodic review cycle for academic 
standards and related benchmarks in health, world languages, and career and technical 
education.] 

 
B. Statewide Academic Standards Testing 

 
1. The school district will utilize statewide assessments developed from and 

aligned with the state’s required academic standards as these tests 
become available to evaluate student progress toward career and college 
readiness in the context of the state’s academic standards.   

 
2. The school district will administer annually, in accordance with the 

process determined by MDE, the state-constructed tests to all students in 
grades 3 through 8 and at the high school level as follows: 
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a. annual reading and mathematics assessments in grades 3 through 

7; 
 
b. state-developed grade 8 and high school reading and 

mathematics tests aligned with state academic standards; and 
 

c. annual science assessments in one grade in the grades 3 through 
5 span, the grades 6 through 8 span, and a life science assessment 
in the grades 9 through 12 span (a passing score on high school 
science assessments is not a condition of receiving a diploma). 

 
3. The school district will develop and administer locally constructed tests in 

social studies, health and physical education, and the arts to determine if 
a student has met the required academic standards in these areas. 

 
4. The school district may use a student’s performance on a statewide 

assessment as one of the multiple criteria to determine grade promotion 
or retention.  The school district also may use a high school student’s 
performance on a statewide assessment as a percentage of the student’s 
final grade in a course, or place a student’s assessment score on the 
student’s transcript. 

 
5. For students in grade 8 in the 2012-2013 school year and later, the school 

district must record on the high school transcript a student’s progress 
toward career and college readiness.  For other students, this record of 
progress must be made as soon as practicable. In addition, the school 
district may include a notation of high achievement on the high school 
diplomas of those graduating seniors who, according to established 
school board criteria, demonstrate exemplary academic achievement 
during high school. 

 
C. Rigorous Course of Study Waiver 

 
1. Upon receiving a student’s application signed by the student’s parent or 

guardian, the school district must declare that a student meets or 
exceeds a specific academic standard required for graduation if the 
school board determines that the student: 

 
a. is participating in a course of study, including an advanced 

placement or international baccalaureate course or program; a 
learning opportunity outside the curriculum of the school district; 
or an approved preparatory program for employment or post-
secondary education that is equally or more rigorous than the 
corresponding state or local academic standard required by the 
school district; 
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b. would be precluded from participating in the rigorous course of 
study, learning opportunity, or preparatory employment or post-
secondary education program if the student were required to 
achieve the academic standard to be waived; and 

 
c. satisfactorily completes the requirements for the rigorous course 

of study, learning opportunity, or preparatory employment or 
post-secondary education program. 

 
2. The school board also may formally determine other circumstances in 

which to declare that a student meets or exceeds a specific academic 
standard that the site requires for graduation under this section. 

 
3. A student who satisfactorily completes a post-secondary enrollment 

options course or program or an advanced placement or international 
baccalaureate course or program is not required to complete other 
requirements of the academic standards corresponding to that specific 
rigorous course of study. 

 
VII. CAREER EXPLORATION ASSESSMENT 
 

A. Commencing with the 2014-2015 school year, student assessments, in alignment 
with state academic standards, shall include career and college readiness 
benchmarks. Mathematics, reading, and writing assessments for students in 
grades 8 and 10 must be predictive of a nationally normed assessment for career 
and college readiness. This nationally recognized assessment must be a college 
entrance exam and given to students in grade 11.  This series of assessments 
must include a college placement diagnostic exam and contain career 
exploration elements. 

 
B. On an annual basis, the school district must use the career exploration elements 

in these assessments, beginning no later than grade 9, to help students and their 
families explore and plan for postsecondary education or careers based on the 
students’ interests, aptitudes, and aspirations.  The school district must use 
timely regional labor market information and partnerships, among other 
resources, to help students and their families successfully develop, pursue, 
review, and revise an individualized plan for postsecondary education or a 
career.  This process must help increase students’ engagement in and connection 
to school, improve students’ knowledge and skills, and deepen students’ 
understanding of career pathways as a sequence of academic and career courses 
that lead to an industry-recognized credential, an associate’s degree, or a 
bachelor’s degree and are available to all students, whatever their interests and 
career goals. 

 
C. Students in grade 10 or 11 not yet academically ready for a career or college 

based on their growth in academic achievement between grades 8 and 10 must 
take the college placement diagnostic exam before taking the college entrance 
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exam under Section VII.D.  Students, their families, the school, and the district 
can then use the results of the college placement diagnostic exam for targeted 
instruction, intervention, or remediation and improve students’ knowledge and 
skills in core subjects sufficient for a student to graduate and have a reasonable 
chance to succeed in a career or college without remediation. 

 
D. All students, except those eligible for alternative assessments, must be given the 

college entrance part of these assessments in grade 11.  A student under this 
paragraph who demonstrates attainment of required state academic standards 
on these assessments, which include career and college readiness benchmarks, 
is academically ready for a career or college and is encouraged to participate in 
courses awarding college credit to high school students.  Such courses and 
programs may include sequential courses of study within broad career areas and 
technical skill assessments that extend beyond course grades. 

 
E. As appropriate, students through grade 12 must continue to participate in 

targeted instruction, intervention, or remediation and be encouraged to 
participate in courses awarding college credit to high school students. 

 
 F. In developing, supporting, and improving students’ academic readiness for a 

career or college, the school district must have a continuum of empirically 
derived, clearly defined benchmarks focused on students’ attainment of 
knowledge and skills so that students, their parents, and teachers know how well 
students must perform to have a reasonable chance to succeed in a career or 
college without need for postsecondary remediation. 

 
Legal References: Minn. Stat. § 120B.018 (Definitions) 
   Minn. Stat. § 120B.02 (Educational Expectations for Minnesota’s Students) 

Minn. Stat. § 120B.021 (Required Academic Standards) 
Minn. Stat. § 120B.022 (Elective Standards) 
Minn. Stat. § 120B.023 (Benchmarks) 
Minn. Stat. § 120B.11 (School District Process) 
Minn. Stat. § 120B.30 (Statewide Testing and Reporting System) 
Minn. Rules Parts 3501.0640-3501.0655 (Academic Standards for Language Arts) 
Minn. Rules Parts 3501.0700-3501.0745 (Academic Standards for Mathematics) 
Minn. Rules Parts 3501.0800-3501.0815 (Academic Standards for the Arts) 
Minn. Rules Parts 3501.0900-3501.0955 (Academic Standards in Science) 
Minn. Rules Parts 3501.1300-3501.1345 (Academic Standards for Social Studies) 
Minn. Rules Parts 3501.1400-3501.1410 (Academic Standards for Physical Education) 
20 U.S.C. § 6301, et seq. (Every Student Succeeds Act) 

 
Cross References: MSBA/MASA Model Policy 104 (School District Mission Statement) 

MSBA/MASA Model Policy 601 (School District Curriculum and Instruction Goals) 
MSBA/MASA Model Policy 613 (Graduation Requirements) 
MSBA/MASA Model Policy 614 (School District Testing Plan and Procedure) 
MSBA/MASA Model Policy 615 (Testing Accommodations, Modifications, and 
Exemptions for IEPs, Section 504 Plans, and LEP Students) 
MSBA/MASA Model Policy 616 (School District System Accountability) 
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618 ASSESSMENT OF STUDENT ACHIEVEMENT 
 Board Adopted:  February 3, 2014   Board Revised:  December 3, 2018   February 2019 

 
I. PURPOSE 
 

The purpose of this policy is to institute a process for the establishment and revision of 
assessments to measure achievement toward meeting the Minnesota Academic 
Standards, track academic progress over time, and provide Minnesota graduates 
information related to career and college readiness. 

 
II. GENERAL STATEMENT OF POLICY 
 

The school district has established a procedure by which students shall complete 
Graduation Requirements.  This procedure includes the adoption of performance 
assessment methods to be used in measuring student performance.  The school district 
strives to continually enhance student achievement of Graduation Requirements. 

 
III. DEFINITIONS 
 

A. “Above-grade level” test items contain subject area content that is above the 
grade level of the student taking the assessment and is considered aligned with 
state academic standards to the extent it is aligned with content represented in 
state academic standards above the grade level of the student taking the 
assessment. Notwithstanding the student’s grade level, administering above-
grade level test items to a student does not violate the requirement that state 
assessments must be aligned with state standards. 

 
 B. “Academic standard” means a summary description of student learning in a 

required content area or elective content area. 
 
 C. “Below-grade level” test items contain subject area content that is below the 

grade level of the student taking the test and is considered aligned with state 
academic standards to the extent it is aligned with content represented in state 
academic standards below the student’s current grade level. Notwithstanding 
the student’s grade level, administering below-grade level test items to a 
student does not violate the requirement that state assessments must be 
aligned with state standards. 

 
D. “Benchmark” means the specific knowledge or skill that a student must master 

to complete part of an academic standard by the end of the grade level or grade 
band. 

 
E. “Career and college ready,” for purposes of statewide accountability, means a 

high school graduate has the knowledge, skills, and competencies to successfully 
pursue a career pathway, including postsecondary credit leading to a degree, 
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diploma, certificate, or industry-recognized credential and employment. 
Students who are career and college ready are able to successfully complete 
credit-bearing coursework at a two- or four-year college or university or other 
credit-bearing postsecondary program without need for remediation. 

 
 F. “Computer-adaptive assessments” means fully adaptive assessments. 
 

G. “Cultural competence,” for purposes of statewide accountability, means the 
ability and will to interact effectively with people of different cultures, native 
languages, and socioeconomic backgrounds. 

 
H. “Elective standards” means a locally adopted expectation for student learning in 

career and technical education and world languages. 
 

I. “Experiential learning” means learning for students that includes career 
exploration through a specific class or course or through work-based experiences 
such as job shadowing, mentoring, entrepreneurship, service learning, 
volunteering, internships, or other cooperative work experience, youth 
apprenticeship, or employment. 

 
J. “Fully adaptive assessments” include on-grade level test items and items that 

may be above or below a student’s grade level. [Note: Fully adaptive mathematics and 

reading assessments must be used for grades 3 through 7 beginning in the 2015-2016 school 
year and later.] 

 
K. “On-grade level” test items contain subject area content that is aligned to state 

academic standards for the grade level of the student taking the assessment. 
 
L. “Required standard” means a statewide adopted expectation for student 

learning in the content areas of English language arts, mathematics, science, 
social studies, physical education, and the arts, or a locally adopted expectation 
for student learning in health or the arts. 

 
IV. ESTABLISHMENT OF CRITERIA FOR ASSESSMENT 
 

A. The School Board shall establish criteria by which student performance of local 
academic standards and elective standards are to be evaluated and approved.  
The criteria will be submitted to the school board for approval.  Upon approval 
by the school board, the criteria shall be deemed part of this policy. 

 
B. The superintendent shall ensure that students and parents or guardians are 

provided with notice of the process by which academic standards will be 
assessed. 

 
C. Staff members will be expected to utilize staff development opportunities to the 

extent necessary to ensure effective implementation and continued 
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improvement of the implementation of assessments under the Minnesota 
Academic Standards.   

 
V. STANDARDS FOR MINNESOTA ACADEMIC STANDARDS PERFORMANCE ASSESSMENTS 
 

A. Benchmarks 
 

The school district will offer and students must achieve all benchmarks for an 
academic standard to satisfactorily complete that state standard. These 
benchmarks will be used by the school district and its staff in developing tests to 
measure student academic knowledge and skills. 
 
[School districts are required to formally establish a periodic review cycle for academic 
standards and related benchmarks in health, world languages, and career and technical 
education.] 

 
B. Statewide Academic Standards Testing 

 
1. The school district will utilize statewide assessments developed from and 

aligned with the state’s required academic standards as these tests 
become available to evaluate student progress toward career and college 
readiness in the context of the state’s academic standards. 

 
2. The school district will administer annually, in accordance with the 

process determined by the Minnesota Department of Education, the 
state-constructed tests aligned with state standards to all students in 
grades 3 through 8 and at the high school level as follows: 

 
a. computer-adaptive reading and mathematics assessments in 

grades 3 through 8; 
 

b. high school reading in grade 10, mathematics in grade 11, and a 
high school writing test, when it becomes available; and 

 
c. science assessments in one grade in the grades 3 through 5 span, 

the grades 6 through 8 span, and a life science assessment in the 
grades 9 through 12 span (a passing score on high school science 
assessments is not a condition of receiving a diploma). 

 
3. The school district will develop and administer locally constructed tests in 

social studies, health and physical education, and the arts to determine if 
a student has met the required academic standards in these areas. 

 
4. The school district may use a student’s performance on a statewide 

assessment as one of the multiple criteria to determine grade promotion 
or retention.  The school district also may use a high school student’s 
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performance on a statewide assessment as a percentage of the student’s 
final grade in a course, or place a student’s assessment score on the 
student’s transcript. 

 
5. For students in grade 8 in the 2012-2013 school year and later, the school 

district must record on the high school transcript a student’s progress 
toward career and college readiness.  For other students, this record of 
progress must be made as soon as practicable. In addition, the school 
district may include a notation of high achievement on the high school 
diplomas of those graduating seniors who, according to established 
school board criteria, demonstrate exemplary academic achievement 
during high school. 

 
6. Students who do not meet or exceed the Minnesota Academic  

Standards, as measured by the Minnesota Comprehensive Assessments 
administered in high school, must be informed that admission to a public 
school is free and available to any resident under 21 years of age.  The 
school district will determine how this notice is given.  

 
C. Rigorous Course of Study Waiver 

 
1. Upon receiving a student’s application signed by the student’s parent or 

guardian, the school district must declare that a student meets or 
exceeds a specific academic standard required for graduation if the 
school board determines that the student: 

 
a. is participating in a course of study, including an advanced 

placement or international baccalaureate course or program; a 
learning opportunity outside the curriculum of the school district; 
or an approved preparatory program for employment or post-
secondary education that is equally or more rigorous than the 
corresponding state or local academic standard required by the 
school district; 

 
b. would be precluded from participating in the rigorous course of 

study, learning opportunity, or preparatory employment or post-
secondary education program if the student were required to 
achieve the academic standard to be waived; and 

 
c. satisfactorily completes the requirements for the rigorous course 

of study, learning opportunity, or preparatory employment or 
post-secondary education program. 

 
2. The school board also may formally determine other circumstances in 

which to declare that a student meets or exceeds a specific academic 
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standard that the site requires for graduation under this section. 
 

3. A student who satisfactorily completes a post-secondary enrollment 
options course or program or an advanced placement or international 
baccalaureate course or program is not required to complete other 
requirements of the academic standards corresponding to that specific 
rigorous course of study. 

 
VI. CAREER EXPLORATION ASSESSMENT 
 

A. Student assessments, in alignment with state academic standards, shall include 
clearly defined career and college readiness benchmarks and satisfy Minnesota’s 
postsecondary admissions requirements. Achievement and career and college 
readiness in mathematics, reading, and writing must also be assessed. When 
administering formative or summative assessments used to measure the 
academic progress, including the oral academic development, of English learners 
and inform their instruction, schools must ensure that the assessments are 
accessible to the students and students have the modifications and supports 
they need to sufficiently understand the assessments. 

 
B. On an annual basis, the school district must use the career exploration elements 

in these assessments, beginning no later than grade 9, to help students and their 
families explore and plan for postsecondary education or careers based on the 
students’ interests, aptitudes, and aspirations.  The school district must use 
timely regional labor market information and partnerships, among other 
resources, to help students and their families successfully develop, pursue, 
review, and revise an individualized plan for postsecondary education or a 
career.  This process must help increase students’ engagement in and connection 
to school, improve students’ knowledge and skills, and deepen students’ 
understanding of career pathways as a sequence of academic and career courses 
that lead to an industry-recognized credential, an associate’s degree, or a 
bachelor’s degree and are available to all students, whatever their interests and 
career goals. 

 
C. All students, except those eligible for alternative assessments, will be 

encouraged to participate on a nationally normed college entrance exam in 
grade 11 or 12.  A student under this paragraph who demonstrates attainment 
of required state academic standards on these assessments, which include 
career and college readiness benchmarks, is academically ready for a career or 
college and is encouraged to participate in courses awarding college credit to 
high school students.  Such courses and programs may include sequential 
courses of study within broad career areas and technical skill assessments that 
extend beyond course grades. 
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To the extent state funding for college entrance exam fees is available, the 
school district will pay the cost, one time, for an interested student in grade 11 
or 12, who is eligible for a free or reduced-priced meal, to take a nationally 
recognized college entrance exam before graduating.  The school district may 
require a student who is not eligible for a free or reduced-priced meal to pay the 
cost of taking a nationally recognized college entrance exam.  The school district 
will waive the cost for a student who is unable to pay. 

 
D. As appropriate, students through grade 12 must continue to participate in 

targeted instruction, intervention, or remediation and be encouraged to 
participate in courses awarding college credit to high school students. 

 
 E. In developing, supporting, and improving students’ academic readiness for a 

career or college, the school district must have a continuum of empirically 
derived, clearly defined benchmarks focused on students’ attainment of 
knowledge and skills so that students, their parents, and teachers know how well 
students must perform to have a reasonable chance to succeed in a career or 
college without need for postsecondary remediation. 

 
 
Legal References: Minn. Stat. § 120B.018 (Definitions) 
   Minn. Stat. § 120B.02 (Educational Expectations for Minnesota’s Students) 

Minn. Stat. § 120B.021 (Required Academic Standards) 
Minn. Stat. § 120B.022 (Elective Standards) 
Minn. Stat. § 120B.023 (Benchmarks) 
Minn. Stat. § 120B.11 (School District Process) 
Minn. Stat. § 120B.30 (Statewide Testing and Reporting System) 
Minn. Rules Parts 3501.0640-3501.0655 (Academic Standards for Language Arts) 
Minn. Rules Parts 3501.0700-3501.0745 (Academic Standards for Mathematics) 
Minn. Rules Parts 3501.0800-3501.0815 (Academic Standards for the Arts) 
Minn. Rules Parts 3501.0900-3501.0955 (Academic Standards in Science) 
Minn. Rules Parts 3501.1300-3501.1345 (Academic Standards for Social Studies) 
Minn. Rules Parts 3501.1400-3501.1410 (Academic Standards for Physical Education) 
20 U.S.C. § 6301, et seq. (Every Student Succeeds Act) 

 
Cross References: MSBA/MASA Model Policy 104 (School District Mission Statement) 

MSBA/MASA Model Policy 601 (School District Curriculum and Instruction Goals) 
MSBA/MASA Model Policy 613 (Graduation Requirements) 
MSBA/MASA Model Policy 614 (School District Testing Plan and Procedure) 
MSBA/MASA Model Policy 615 (Testing Accommodations, Modifications, and 
Exemptions for IEPs, Section 504 Plans, and LEP Students) 
MSBA/MASA Model Policy 616 (School District System Accountability) 
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 AMENDMENT #2 TO LEASE 

 

This Amendment, made this 19th day of February, 2019, by and between the Bagley Youth 

Hockey Association, P.O. Box 54, Bagley Minnesota 56621, hereinafter called BYHA, and the 

Independent Schools District #162, 202 Bagley Avenue NW, Bagley Minnesota 56621, 

hereinafter called the School, serves to modify and amend that certain Lease Agreement 

entered into by and between BYHA and School on the 1st day of April 1999 (a 20 year lease), 

and the Amendment to the Lease (additional 2 years) entered into by and between BYHA and 

School on the 19th day of June, 2006. 

Following the term of the April 1, 1999 Lease and during the term of the Amendment to the 

Lease of June 19, 2006, is hearby modified and amended:  in consideration of the payment of 

rents and the keeping and performance of the terms and conditions by the School, BYHA 

hearby accepts a lease increase, determined by the School District, during the final two (2) 

years of the Amended Lease of June 19, 2006, up and until June 30, 2021, paid by the School for 

ice time and the premises of the A.F. Kaiser Arena located in Bagley, Minnesota.  The School, in 

consideration of the foregoing, agrees to pay BYHA the sum of Fifteen Thousand Dollars 

($15,000.00).  Said payment shall be paid in two installments.  A payment of $5,000.00 on or 

after July 1, 2019 for FY 2020, and the second payment of $10,000.00 on or after July 1, 2020 

for FY 2021. 

This Amendment #2 and the remaining terms, conditions, and covenants set forth in the April 1, 

1999 Lease and the Amendment to the Lease on June 19, 2006, represent the entire agreement 

between the parties. 

In Testimony Thereof, both parties hereto set their hands dates indicated below intending to be 

bound thereby. 

 

BAGLEY YOUTH HOCKEY ASSOCIATION 

 

BY: _________________________________________     DATE: _______________________ 

 

INDEPENDENT SCHOOL DISTRICT #162 

 

BY: _________________________________________     DATE: _______________________ 

 

146


	Agenda
	CALL TO ORDER
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	CONSENT AGENDA
	Minutes - February 4
	Minutes - February 4, 2019

	Invoices - February 2019 - $105,952.06 - Ck# 59748-59805
	Invoices - Feb 2019

	Hand Payables - January 2019 - $58,591.11 - Ck# 32871-32903
	Hand Payables - Jan 2019

	Statement of Cash Balances - January 2019 - $3,679,889.13
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	Wires Payments - January 2019 - $176,335.71
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	Auxiliary Accounts
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	COMMUNICATIONS
	School Board Recognition Week - February 18-22Resolution  WHEREAS, The Bagley School District recognizes the importance of public education in our community; and WHEREAS, The Bagley School District appreciates the vital role played by those individuals who, as local school board members, establish policies to ensure an efficient, effective school system; and  WHEREAS, school board members serve as a voice that enables our community to preserve local management and control of our public schools; and WHEREAS, school board members are charged with representing our local education interests to state and federal governments and ensuring compliance with state and federal laws; and WHEREAS, school board members selflessly devote their knowledge, time and talents as advocates for our schoolchildren; WHEREAS, local school board members are strong advocates for public education and responsible for communicating the needs of the school district to the public and the public’s expectations to the district; NOW THEREFORE, BE IT RESOLVED, that the Bagley Public School District recognizes and salutes the members of the Bagley School Board by proclaiming February 18-22, 2019, as School Board Recognition Week.
	Strategic Planning Meeting has been moved to March 18th.  Board needs to determine the start time of the meeting.
	Snow Week Activities Update - Tony Kerr
	To recognize the bus drivers who work to safely transport more than 760,000 students to school each day across Minnesota, Gov. Tim Walz proclaimed Wednesday, February 27, as School Bus Driver Appreciation Day in the state. 

	STUDENT INPUT AND RECOGNITION
	Student Athletes of the Week
	February 6Kenly Gordon (So., Boys Basketball)Zachary Anderson (So., Boys Basketball)Eleesa Hermiston (Sr., Dance Team)Kyra Frank (So., Girls Basketball)
	February 13Kylli Anderson (Jr., Girls Basketball)Zowie Willette (7th, Girls Basketball)Paul Ramsrud (7th, Boys Basketball)Jacob Anderson (8th, Boys Basketball)

	Congratulations to Jacey Benson on being selected as a RJ Broadcasting Good Student Award winner the week of February 2. 
	Senior of the Month - January Hannah Agnes
	Elementary Students of the Month - December
	Jordi Cloose, Ariyah Fraley, Calvin Erbst, Treston Willberg, Lydia Martin, Grayden Schoenborn, Michael Clay, Chloe Bushelle, Elizabeth Sandretzky, Jack LaCroix, Eli Phrakankham, Marshal Hanson, Jayden Mudge, Lily Weller, Hogan Haney, Elexis Soderstrom, Wyatt Gerbracht, Whittney Plante, Lela Netland, Maci Kaasa, Ethan Proulx, Evan LaFond, Melissa Huschle, Gavin Bruers, Kaine LaFrinere

	Congratulations to the Bagley Dance Team on making it to the Finals and their 6th place finish at the MSHSL State High Kick Competition. Also, congratulations to Bayli Dukek and Elee Hermiston on being selected to theAll-Tournament Team. Great season Bagley Dance Team!
	Congratulations to Will Beaulieu for being awarded the White Earth Nation Boys and Girls Club Student of the Year.He wrote a speech, interviewed and presented his speech to judges, parents, students and staff of the Boys and Girls Club last night at the Shooting Star Casino.He wins a $1000 scholarship, and will be moving onto the State Boys and Girls Club Student of the Year in St. Paul, MN.
	Congratulations to Brycen Friborg on winning an All Conference Honorable Mention Award for the 2018-2019 Math League Season!!!!

	PUBLIC AGENDA ITEM
	COMMITTEE REPORTS
	Athletics
	District Advisory
	Meet and Confer
	Once again there were no items brought to us for meet and confer.  Mike Malterud will be available after conferences that evening if board members want to come, but there is no agenda.

	Negotiations
	Security
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	Wellness
	Other

	REPORTS AND PRESENTATIONS
	Superintendent Search Update/Timeline
	Bagley Timeline 2-1-2019

	Policy First Reading & Comments
	Policy 458 - Direct Deposit - Revised
	458 Direct Deposit Revised March 2019


	School Improvement Plan - Kristi Moritz & Tony Kerr
	Succeeding with Positive Action - BES
	BHS CNA2018-2019 new
	BHS Bagley School Improvement Plan MDE074531 updated 021419 (1)
	Comp Needs Assessment (1) (1)
	School Improvement Plan (1)

	Music Department Fundraiser - Josh GundersonButter Braids
	BHS Music Fundraiser - Butter Braids 3-28-19

	BHS Music Department Fundraiser - Josh GundersonConcert Performance
	BHS Music Fundraiser - Concert 3-12-19


	SCHOOL BOARD ACTION
	Policy Second Reading & Adoption
	Policy 618 Assessment of Student Achievement - Revision
	618 Assessment of Student Achievement December 3 2018
	618 Assessment of Student Achievement  Revised February 2019


	Approval of Revised 2018-2019 Final Budget
	Revised 2018-2019 Final Budget

	Budget ResolutionDirecting the superintendent and the administration to consider the financial condition of the district and submit plans including the possible discontinuance of programs or curtailment of programs, discontinuance of positions or curtailment of positions to effectuate economies in the school district and reduce expenditures.
	Bagley Youth Hockey Association Lease AgreementThe School District has a signed Lease Agreement and Amendment with the Bagley Youth Hockey Association (BYHA) paid in full through March 31, 2021.  Under that existing Lease Agreement and Amendment, the School District's costs were $5,725 each year of the lease.  The BYHA has recently completed an extensive building and remodeling project including new locker rooms and spectator observation areas.  The Association has requested some financial assistance from the School District to help offset these increased costs of operations.  I recommend, the School Board NOT consider additional lease payments during the 2018-2019 school year, due to the current budget shortfall in the District.  The School Board may consider adding a lease payment of $5,000 payable after July 1, 2019 and a payment of $10,000 payable after July 1, 2020.  Both of these lease payments are in addition to the preexisting Lease Agreement and Amendment with the Bagley Youth Hockey Association.  See attachments.FYI no action - Beyond fiscal year 2020-2021, the School District may enter a 5-year Lease Agreement with the Bagley Youth Hockey Association from July 1, 2021 through June 30, 2026.  The annual payment consideration in the amount of $15,500 per year, may be considered.  Annual Lease Payments can be placed on School District's tax levy.
	Hockey Lease 1999
	Hockey Lease 2006
	Amendment #2 To Lease 021919

	Staffing
	Personal Unpaid Leave Request - Employee A.  Employee A is requesting 5 additional unpaid days off.
	Personal Unpaid Leave Request - Employee B.  Employee B is requesting 1 additional unpaid day off.
	Resignation - Michael Macy, Para Educator, effective February 26, 2019


	NEXT MEETINGS AGENDA ITEMS
	FUTURE MEETINGSSchool Board Meeting - March 4, 2019, at 7:30 p.m. in High School Room 101Special School Board Meeting - March 13, 2019, at 7:00 p.m. in High School Room 101Special School Board Meeting for Superintendent Interviews - March 15, 2019 at 4:00 p.m. in High School Room 100Special School Board Meeting for Superintendent Interviews - March 16, 2019 at 9:00 a.m. in High School Room 100
	ADJOURNMENT

