
GOODHUE COUNTY EDUCATION DISTRICT BOARD AGENDA
Wednesday, February 24, 2021 at 7:00 PM

Via ZOOM

AGENDA

I. Call to Order/Adoption of Agenda: Action
II. Consent Agenda:  

A. Approval of January 27th, 2021 Minutes: 2
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Goodhue County Education District 6051-61 

Red Wing, MN 

Regular Meeting 

Wednesday, January 27, 2021 

Via ZOOM 

7:00 PM 

 
MEMBERS PRESENT:  Katie Lochner; Jerry Stehr; Dawn Balow; Kevin Anderson; Holly Tauer, Jim Wendt 

MEMBERS ABSENT:  None 

OTHERS PRESENT:  Cherie Johnson; Jackie Paradis; Cindy Luhman 

CALL TO ORDER/ADOPT THE CONSENT AGENDA:  The regular meeting was called to order by 

Chairperson Dawn Balow.  Vice Chair Jim Wendt motioned to adopt the agenda.  Jerry Stehr seconded, 

motion carried by roll call vote. Jim Wendt-yes; Jerry Stehr-yes; Dawn Balow-yes; Kevin Anderson-yes; 

Katie Lochner-yes; Holly Tauer-yes. 

ANNUAL REORGANIZATION: 

Board Officers:  Chair, Vice Chair, Officer of Business Affairs 
 
Officer of Business Affairs Resolution:  Chair Dawn Balow presented the resolution.  This resolution 
would combine the Clerk and Treasurer position into one position.  Vice Chair Jim Wendt motioned to 
approve the Office of Business Affairs Resolution.  Clerk Katie Lochner seconded, motion carried by roll 
call vote.   Jerry Stehr-yes; Dawn Balow-yes; Kevin Anderson-yes; Katie Lochner-yes; Holly Tauer-yes; Jim 
Wendt-yes. 
 (Elected Chair and Officer of Business Affairs will need to sign SMART Signature Form) 
Jim Wendt nominated Dawn Balow for Chair.  No other nominations were made.  Kevin Anderson 
seconded the nomination of Dawn Balow for Chair, motion carried by roll call vote.  Dawn Balow-yes; 
Kevin Anderson-yes; Katie Lochner-yes; Holly Tauer-yes; Jim Wendt-yes; Jerry Stehr-yes.  Jerry Stehr 
nominated Jim Wendt for Vice Chair.  No other nominations were made.  Holly Tauer seconded, motion 
carried by roll call vote. Kevin, Anderson-yes; Katie Lochner-yes; Holly Tauer-yes; Jim Wendt-yes; Jerry 
Stehr-yes; Dawn Balow-yes.   Dawn Balow nominated Katie Lochner for Officer of Business Affairs.  No 
other nominations were made.  Jim Wendt seconded, motion carried by roll call vote.   Katie Lochner-
yes; Holly Tauer-yes; Jim Wendt-yes; Jerry Stehr-yes; Dawn Balow-yes; Kevin Anderson-yes. 
 
Board Salaries: Current $90 regular meetings, $75 negotiations meetings, $60 special board meetings. 
Mileage is set at the current Federal Reimbursement Rate.  Vice Chair Jim Wendt motioned to keep 
board salaries as is and mileage at current Federal Reimbursement Rate.  Officer of Business Affairs 
Katie Lochner seconded, motion carried by roll call vote.    Holly Tauer-yes; Jim Wendt-yes; Jerry Stehr-
yes; Dawn Balow-yes; Kevin Anderson-yes; Katie Lochner-yes. 
 
Official Newspaper: Currently Red Wing Republican Eagle:  Kevin Anderson motioned to keep the Red 
Wing Republican Eagle as the official newspaper.  Officer of Business Affairs Katie Lochner seconded, 
motion carried by roll call vote.  Jim Wendt-yes; Jerry Stehr-yes; Dawn Balow-yes; Kevin Anderson-yes; 
Katie Lochner-yes; Holly Tauer-yes. 2



 

 

 
Official Depository: Merchants Bank in Red Wing, and MSDLAF:  Jerry Stehr motioned to keep Merchants 
Bank in Red Wing and MSDLAF as the official depositories.  Holly Tauer seconded, motion carried by roll 
call vote.  Jerry Stehr-yes; Dawn Balow-yes; Kevin Anderson-yes; Katie Lochner-yes; Holly Tauer-yes; Jim 
Wendt-yes. 
 
Official Legal Advisor:  Currently Knutson, Flynn & Deans, P.A.  C. Johnson commented that the attorney 
we have dealt with at Knutson, Flynn & Deans, P.A. has left and was hired at Kennedy & Graven, he is 
very familiar our school and special education.  Knutson, Flynn & Deans, P.A. is phasing their special 
education practice out.  Jerry Stehr asked if their fees are comparable, C. Johnson replied yes, most of 
the member district use Kennedy & Graven.  Vice Chair Jim Wendt motioned to approve Kennedy & 
Graven as the official legal advisor.  Kevin Anderson seconded, motion carried by roll call vote.  Dawn 
Balow-yes; Kevin Anderson-yes; Katie Lochner-yes; Holly Tauer-yes; Jim Wendt-yes; Jerry Stehr-yes. 
 
Board Meeting Calendar: January - December 2021:   Jerry Stehr motioned to approve the Board 
Meeting Calendar.  Vice Chair Jim Wendt seconded, motion carried by roll call vote.  Kevin Anderson-
yes; Katie Lochner-yes; Holly Tauer-yes; Jim Wendt-yes; Jerry Stehr-yes; Dawn Balow-yes. 
 
Meet and Confer Committee:  Current Representative is Jerry Stehr.   Parties need to be available to 
meet at least three times a year.  Vice Chair Jim Wendt motioned to approve Jerry Stehr as the 
representative for the Meet and Confer Committee.  Officer of Business Affairs Katie Lochner seconded, 
motion carried by roll call vote.  Katie Lochner-yes; Holly Tauer-yes; Jim Wendt-yes; Jerry Stehr-yes; 
Dawn Balow-yes; Kevin Anderson-yes. 
 
Policies Committee:  Current Representatives are Kevin Anderson and Katie Lochner.  Vice Chair Jim 
Wendt motioned to approve Kevin Anderson and Katie Lochner as the representatives of the Policies 
Committee.  Officer of Business Affairs Katie Lochner seconded, motion carried by roll call vote.  Katie 
Lochner-yes; Holly Tauer-yes; Jim Wendt-yes; Jerry Stehr-yes; Dawn Balow-yes; Kevin Anderson-yes. 
 
Insurance Committee:  Current Representative Katie Lochner.  Vice Chair Jim Wendt motioned to 

approve Katie Lochner as the representative of the Insurance Committee.  Officer of Business Affairs 

Katie Lochner seconded, motion carried by roll call vote.  Katie Lochner-yes; Holly Tauer-yes; Jim Wendt-

yes; Jerry Stehr-yes; Dawn Balow-yes; Kevin Anderson-yes. 

Negotiations Committee:  Current Representatives are Dawn Balow and Jim Wendt.  Vice Chair Jim 

Wendt motioned to approve Dawn Balow and Jim Wendt as the representatives on the Negotiations 

Committee.  Officer of Business Affairs Katie Lochner seconded, motion carried by roll call vote.  Katie 

Lochner-yes; Holly Tauer-yes; Jim Wendt-yes; Jerry Stehr-yes; Dawn Balow-yes; Kevin Anderson-yes. 

Technology Committee:  Current Representative was Arlen Diercks.  C. Johnson mentioned that since 

GCED has the technology through Red Wing, traditionally the Red Wing Board Representative has 

chosen to be on this committee.  Vice Chair Jim Wendt motioned to approve Holly Tauer as the 

representative for the Technology Committee.   Officer of Business Affairs Katie Lochner seconded, 

motion carried by roll call vote.  Katie Lochner-yes; Holly Tauer-yes; Jim Wendt-yes; Jerry Stehr-yes; 

Dawn Balow-yes; Kevin Anderson-yes. 
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Resolution Memberships:   

MN School Board Association (MSBA)  

MSBA Policy Continuation 

MREA 

Southeast Service Cooperative 

Jerry Stehr motioned to approve the MN School Board Association (MSBA), MSBA Policy Continuation, 

MREA and Southeast Service Cooperative resolution memberships.  Kevin Anderson seconded, motion 

carried by roll call vote.  Holly Tauer-yes; Jim Wendt-yes; Jerry Stehr-yes; Dawn Balow-yes; Kevin 

Anderson-yes; Katie Lochner-yes. 

Authorization to invest surplus funds/wire transfers within funds:  Vice Chair Jim Wendt motioned to 

approve the Authorizations for Cherie Johnson and Jackie Paradis to invest surplus funds/wire transfers 

within funds.  Officer of Business Affairs Katie Lochner seconded, motion carried by roll call vote.  Jim 

Wendt-yes; Jerry Stehr-yes; Dawn Balow-yes; Kevin Anderson-yes; Katie Lochner-yes; Holly Tauer-yes. 

Other: 

Consent Agenda: Chair Dawn Balow motioned to approve the Consent Agenda.  
Jerry Stehr seconded, motion carried by roll call vote.  Jerry Stehr-yes; Dawn 
Balow-yes; Kevin Anderson-yes; Katie Lochner-yes; Holly Tauer-yes; Jim Wendt-
yes.   

Approval of December 2nd, 2020 Minutes 
Approval of December 16th, 2020 Minutes 

Approval of Claims:  Dawn Balow   

Staff Updates:  

1. Resignations:  Amber Rasmussen, Building Support Secretary-RBEC; Mary Jo 
Arndt, ECFE Parent Educator-GDH end  of 20-21 school year; Sonia Smith, 
Director of Special Education-RW  

2. New Hire:    

3. Transfers:    

4. Re-assignment:   Megan Carlson, SLP-ZM .1 overage; Megan Senechalle, SLP-
RW; from Twin Bluff to Colvill; Nicole Bolduan, Director of Special 
Education/Principal-RBEC/TV; Jenny Marquardt, RBEC Coordinator/GDH 
Coordinator 

Public Input:  

Reports and Communication: 

Business Manager Report- J. Paradis reported on the 2020-21 budget as of 
12/31/2020.  We have received $5,027,422 or 36.41% of the adopted revenue 
budget, compared to 34.01% at 12/31/29 and 34.73% at 12/31/18.  We have 
expended $4,645,631 or 32.99% of the adopted expense budget, compared to 
32.8% at 12/31/19 and 33.59% at 12/31/18.  Cash flow has improved.  We are 
not looking at a cash flow shortage for the remainder of 20-21.  November 
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and Decembers bank rec have been included in the packet for your 
information.     

Old Business:  

Budget Revision:  J. Paradis presented the 20-21 revised budget and 
commented that the revised budget does improve the fund balance.  C. 
Johnson overviewed the monthly district bills.  The lease amount on each 
member district bills is calculated by ADM for all students’ not just SPED 
students.  LTFM is calculated the same way.  Admin and operating fees are 
charged every year, then GCED takes that amount out of federal grant and 
sub-grants the same amount back to the districts.  Operating fees are for 
building items that can’t be included in special education costs or lease i.e. 
custodian, day to day building cost but not necessarily for repairs.     Vice 
Chair Jim Wendt motioned to approve.  Jerry Stehr seconded, motion carried 
by roll call vote.  Dawn Balow-yes; Kevin Anderson-yes; Katie Lochner-yes; 
Holly Tauer-yes; Jim Wendt-yes; Jerry Stehr-yes. 
 
Policy 808 COVID-19 Face Covering Policy Revision:  Officer of Business Affairs 
Katie Lochner motioned to approve Policy 808 COVID-19 Face Covering Policy 
Revision.  Kevin Anderson seconded, motion carried by roll call vote.  Kevin 
Anderson-yes; Katie Lochner-yes; Holly Tauer-yes; Jim Wendt-yes; Jerry Stehr-
yes; Dawn Balow-yes. 

New Business: 

Licensed Staff Seniority List:  C. Johnson mentioned this is completed each 
year on December 1st.  Staff receive ten days to verify information is correct 
after it is posted at RBEC.  Kevin Anderson motioned to approve the Licensed 
Staff Seniority List.  Officer of Business Affairs Katie Lochner seconded, motion 
carried by roll call vote. Katie Lochner-yes; Holly Tauer-yes; Jim Wendt-yes; 
Jerry Stehr-yes; Dawn Balow-yes; Kevin Anderson-yes. 

Paraprofessional Seniority List:  C. Johnson mentioned this is completed each 
year on December 1st.  Staff receive ten days to verify information is correct 
after it is posted at RBEC.  Vice Chair Jim Wendt motioned to approve the 
Paraprofessional Seniority List.  Kevin Anderson seconded, motion carried by 
roll call vote.  Holly Tauer-yes; Jim Wendt-yes; Jerry Stehr-yes; Dawn Balow-
yes; Kevin Anderson-yes; Katie Lochner-yes. 

Extending COVID-19 Sick Leave Resolution:  C. Johnson presented the Extend 
Deadline for Leaves Granted by the Families First Coronavirus Recovery Act 
Resolution.  This resolution extends the leave which previously ended 
December 31, 2020 through March 31, 2021.  Kevin Anderson motioned to 
approve the Extending COVID-19 Sick Leave Resolution.  Jerry Stehr seconded, 
motion carried by roll call vote.  Jim Wendt-yes; Jerry Stehr-yes; Dawn Balow-
yes; Kevin Anderson-yes; Katie Lochner-yes; Holly Tauer-yes. 
 
Education Minnesota Notice of Intent to Negotiate 2021-2022 Contract:  C. 
Johnson commented she received an email from Matt Rodgers, ED MN Union 
President that they are ready to begin negotiations.   5



 

 

FY20 GCED Annual Report:  C. Johnson briefly discussed the annual report.  
This report is required under statute for annual asubmission to the 
Commissioner. The complete copy has been included in the board packet to 
view. 

 
Other:  C. Johnson mentioned that the elementary students at RBEC are in-
person on Mondays, Tuesdays, Thursdays and Fridays and are distance 
learning on Wednesdays.  Secondary students are in-person every other 
Monday, Tuesday, Thursday and Friday and are distance learning on 
Wednesdays. Vaccination roll out has started.  We also started twice a month 
saliva testing for those staff that wish to do so.  Have connected with Bruce 
Miles regarding the Strategic plan which will be completed over the summer.  
Chair Dawn Balow mentioned she attended a MSBA virtual session on 
superintendent evaluations and will bring back more information at the next 
meeting. 
 
Comments:  Board/Director   
 
Next Meeting Date:  Wednesday, February 24, 2021 at 7:00 PM via Zoom 
 
Adjournment:  Kevin Anderson motioned to adjourn.  Jerry Stehr seconded.  
Motion carried.  
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B. Claims:  Katie Lochner 8
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C. Staff Updates:
1. Resignations: Kimberly Betcher, Instructional Coach - LC end of 20-21 school year.
2. New Hire:  Cori Pelletier, SLP 2021-2022 SY; Marcia Walker, Director of Special Education - 

RW
3. Leave of Absence Request:   Sara Dahling, School Nurse - KW
4. Re-assignment:   

III. Public Input: 
IV. Reports and Communication:

A. Business Manager Report 12
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Monthly Bank Reconciliation

 January 31, 2021   

     

Bank Statement Date: 1/31/2021

MSDLAF $42.26

MSDMAX $548,955.53

MERCHANTS BANK - GENERAL $470,494.30

MERCHANTS BANK - PAYROLL $27,656.25

MERCHANTS BANK - SWEEP $190,391.49

U.S. BANK $0.00

Ending Balance from Bank Statement  $1,237,539.83

 

Add Deposits in Transit:  

Deposit Date Amount Deposit Date Amount

 MSDLAF $0.00 TRANSFER TO SWP $0.00

MERCHANTS $0.00 $0.00   

 $0.00 $0.00

 $0.00  

   

 Total Deposits in Transit  $0.00

   

Subtotal  $1,237,539.83

  

Subtract Outstanding Checks:  

 Account Amount Account Amount

BANK OF ZUMBROTA $0.00 TRANSFER FRM SWEEP $1,519.00

U.S. BANK AP CHECKS $0.00  

MERCHANTS - PR $0.00

MERCHANTS - AP $30,156.59

$0.00

   

  $31,675.59

 

Computed Book Balance   $1,205,864.24

  

Balance per Your Books  1,205,864.24              

Difference $0.00

  

Total Outstanding Checks

Page 1
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Business Manager Report 2-24-21

Budget 2020-21 as of 1/31/21

We have received $19,193,790 or 139.02% of the revised revenue budget, compared to 
39.57% at 1/31/20 and 44.55% at 1/31/19.  We have expended $6,166,314 or 43.79% of the 
revised expense budget, compared to 43.73% at 1/31/20 and 45.54% at 1/31/19.  Revenue 
collections are way ahead due to the receipt of the COP proceeds.

Cash Flow

Cash flow has improved. We are not looking at a cash flow shortage for the remainder 
of 20-21. 

Jan Bank Rec

For your information
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JULY

DATE

ACCOUNTS 

PAYABLE PAYROLL

MISC. 

RECEIPTS STATE AID

FEDERAL 

GRANT

RUNNING 

BALANCE

7/1/2020 -                   -                   -                 -                 829,631.52        

7/1/2020 -                   -                   -                 -                 -                 829,631.52        

7/9/2020 (191,147.21)     -                   -                 176,628.87    815,113.18        

7/15/2020 (117,553.44)     (169,560.82)     200,477.47    124,199.36    -                 852,675.75        

7/20/2020 (563,115.92)     -                   237,450.71    -                 527,010.54        

7/31/2020 (115,879.71)     (159,493.10)     91.58             56,454.25      -                 308,183.56        

ENDING BALANCE (987,696.28)     (329,053.92)     -                    438,019.76    180,653.61    176,628.87    308,183.56        

AUGUST

DATE

ACCOUNTS 

PAYABLE PAYROLL

MISC. 

RECEIPTS STATE AID

FEDERAL 

GRANT

RUNNING 

BALANCE

8/1/2020 -                   -                   -                 -                 308,183.56        

8/4/2020 (80,281.57)       -                   281,440.96    -                 509,342.95        

8/15/2020 (135,894.42)     (194,940.82)     -                 233,880.60    224,579.24    636,967.55        

8/17/2020 (301,880.60)     -                   120,972.75    456,059.70        

8/30/2020 (123,616.67)     (174,273.43)     711,902.64    557,330.75    -                 1,427,402.99     

 (641,673.26)     (369,214.25)     -                    1,114,316.35 791,211.35    224,579.24    1,427,402.99    

SEPTEMBER

DATE

ACCOUNTS 

PAYABLE PAYROLL

MISC. 

RECEIPTS STATE AID

FEDERAL 

GRANT

RUNNING 

BALANCE

9/1/2020 (112,545.22)     -                   2,795.00        -                 1,317,652.77     

9/15/2020 (964,756.61)     (182,491.90)     141,740.35    125,813.75    -                 437,958.36        

9/17/2020 -                   -                   95,348.43      1,180.00        296,198.88    830,685.67        

9/30/2020 (333,718.01)     (197,028.29)     243,252.05    200,757.21    743,948.63        

ENDING BALANCE (1,411,019.84)  (379,520.19)     -                    483,135.83    327,750.96    296,198.88    743,948.63       

OCTOBER

DATE

ACCOUNTS 

PAYABLE PAYROLL

MISC. 

RECEIPTS STATE AID

FEDERAL 

GRANT

RUNNING 

BALANCE

10/1/2020 -                   -                   72,984.31      816,932.94        

10/9/2020 -                   816,932.94        

10/15/2020 (335,148.63)     (191,235.47)     -                 53,294.85      145,271.86    489,115.55        

10/20/2020 -                   274,020.27    4,248.25        767,384.07        

10/31/2020 (350,510.11)     (188,921.70)     335,127.16    219,312.04    323,055.56    1,105,447.02     

ENDING BALANCE (685,658.74)     (380,157.17)     -                    682,131.74    272,606.89    472,575.67    1,105,447.02    

NOVEMBER

DATE

ACCOUNTS 

PAYABLE PAYROLL

MISC. 

RECEIPTS STATE AID

FEDERAL 

GRANT

RUNNING 

BALANCE

11/1/2020 -                   -                   -                 -                 1,105,447.02     

11/5/2020 -                   -                   1,056.00        1,106,503.02     

11/15/2020 (248,426.67)     (186,078.14)     626,301.41    66,618.57      -                 1,364,918.19     

11/20/2020 (36,468.12)       -                   272,482.42    -                 1,600,932.49     

11/30/2020 (136,059.90)     (186,960.82)     76.10             96,317.71      1,374,305.58     

ENDING BALANCE (420,954.69)     (373,038.96)     -                    899,915.93    162,936.28    -                 1,374,305.58     

DECEMBER

DATE

ACCOUNTS 

PAYABLE PAYROLL

MISC. 

RECEIPTS STATE AID

FEDERAL 

GRANT

RUNNING 

BALANCE

12/1/2020 -                   -                   -                 206,672.09    1,580,977.67     

12/8/2020 (71,351.28)       -                   207,071.06    18,534.41      1,735,231.86     

12/15/2020 (134,023.91)     (184,339.36)     113,256.98    145,013.02    4,479.17        1,679,617.76     

12/20/2020 (100,170.59)     -                   250,730.96    -                 1,830,178.13     

12/31/2020 (131,736.75)     (187,665.03)     85.18             79,098.01      -                 1,589,959.54     

GOODHUE CO ED DISTRICT

2020-21 CASH FLOW 

AS OF 2-19-21
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ENDING BALANCE (437,282.53)     (372,004.39)     -                    571,144.18    224,111.03    229,685.67    1,589,959.54    

JANUARY

DATE

ACCOUNTS 

PAYABLE PAYROLL

MISC. 

RECEIPTS STATE AID

FEDERAL 

GRANT

RUNNING 

BALANCE

1/1/2021 (93,888.01)       -                   -                 -                 1,496,071.53     

1/8/2021 -                   -                   275,278.76    -                 1,771,350.29     

1/15/2021 (128,666.41)     (176,038.93)     131,830.02    -                 1,598,474.97     

1/20/2021 (704,215.65)     -                   -                 -                 894,259.32        

1/31/2021 (131,133.49)     (178,100.46)     270,798.02    350,337.05    -                 1,206,160.44     

ENDING BALANCE (1,057,903.56)  (354,139.39)     -                    546,076.78    482,167.07    -                 1,206,160.44    

FEBRUARY

DATE

ACCOUNTS 

PAYABLE PAYROLL

MISC. 

RECEIPTS STATE AID

FEDERAL 

GRANT

RUNNING 

BALANCE

2/1/2021 (71,946.52)       -                   -                 -                 1,134,213.92     

2/15/2021 (134,448.05)     (182,535.81)     183,226.18    248,458.12    -                 1,248,914.36     

2/20/2021 (117,827.43)     -                   -                 -                 1,131,086.93     

2/28/2021 (116,229.09)     (177,981.96)     139,872.35    143,629.43    -                 1,120,377.66     

ENDING BALANCE (440,451.09)     (360,517.77)     -                    323,098.53    392,087.55    -                 1,120,377.66    

MARCH

DATE

ACCOUNTS 

PAYABLE PAYROLL

MISC. 

RECEIPTS STATE AID

FEDERAL 

GRANT

RUNNING 

BALANCE

3/1/2021 (169,594.89)     -                   179,380.04    -                 1,130,162.81     

3/15/2021 (118,735.81)     (181,961.20)     -                 143,629.43    -                 973,095.23        

3/20/2021 (224,465.70)     -                   288,295.51    -                 1,036,925.04     

3/31/2021 (172,406.70)     (275,044.15)     355,881.99    172,355.31    -                 1,117,711.49     

ENDING BALANCE (685,203.11)     (457,005.35)     -                    823,557.55    315,984.74    -                 1,117,711.49    

APRIL

DATE

ACCOUNTS 

PAYABLE PAYROLL

MISC. 

RECEIPTS STATE AID

FEDERAL 

GRANT

RUNNING 

BALANCE

4/9/2021 (11,051.81)       -                   88,431.03      -                 1,195,090.71     

4/15/2021 (357,651.66)     (194,265.21)     -                 114,903.55    -                 758,077.39        

4/20/2021 -                   -                   178.22           287,573.62    1,045,829.23     

4/30/2021 (227,475.09)     (188,198.93)     467.57           26,940.28      122,995.74    780,558.80        

ENDING BALANCE (596,178.56)     (382,464.14)     -                    89,076.81      141,843.83    410,569.36    780,558.80       

MAY

DATE

ACCOUNTS 

PAYABLE PAYROLL

MISC. 

RECEIPTS STATE AID

FEDERAL 

GRANT

RUNNING 

BALANCE

5/1/2021 -                   -                   200,547.41    -                 981,106.21        

5/15/2021 (263,126.81)     (189,185.31)     -                 143,629.43    -                 672,423.53        

5/20/2021 -                   -                   90,808.98      -                 763,232.50        

5/31/2021 (254,149.76)     (225,850.45)     274,249.08    143,629.43    -                 701,110.80        

ENDING BALANCE (517,276.57)     (415,035.76)     -                    565,605.46    287,258.86    -                 701,110.80       

JUNE

DATE

ACCOUNTS 

PAYABLE PAYROLL

MISC. 

RECEIPTS STATE AID

FEDERAL 

GRANT

RUNNING 

BALANCE

6/1/2021 -                   -                   169,318.16    -                 870,428.95        

6/15/2021 (209,994.02)     (192,205.72)     172,972.91    -                 641,202.12        

6/20/2021 (130,763.77)     -                   223,333.96    143,629.43    -                 877,401.75        

6/30/2021 (125,607.90)     (182,976.11)     172,820.02    -                 741,637.77        

ENDING BALANCE (466,365.69)     (375,181.83)     -                    738,445.05    143,629.43    -                 741,637.77       

TOTALS (8,347,663.91)  (4,547,333.11)  -                    7,274,523.97 3,722,241.60 1,810,237.69 741,637.77        
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B. Learning Model Update:  
C. LCTS Grant Agreement: 25
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Grant   Applica�on   for   FY2022   
(July   1,   2021-   June   30,   2022)   

  

  
Protec�ve   Factor   
Please   check   which   protec�ve   factor   your   proposal   supports   or   strengthens.   
☒    Parental   resilience   
☒    Social   connec�ons   
☒    Concrete   support   
☐    Knowledge   of   paren�ng   and   child   development   
☒    Social   and   emo�onal   competence   in   children   
☒    Nurturing   and   a�achment   

  
Project   Summary   
Please   provide   a   brief   summary   of   the   specific   ini�a�ve   for   which   you   plan   to   use   Goodhue   County   Child   and   Family   
Collabora�ve   funds.    

1   
  

Organiza�on   Name:   Goodhue   County   Child   &   Family   Collabora�ve   Partner   School   Districts:   Cannon   Falls   School   
District,   Goodhue   School   District,   Kenyon   Wanamingo   School   District   and   Red   Wing   School   District.  

Organiza�on   Address:   Goodhue   County   Educa�on   District,   395   Guernsey   Lane,   Red   Wing,   MN   55066   

Title   of   Project/Ini�a�ve:    Strengthening   Students’   Resilience   through   Learning   and   Whole   Student   Supports   

Primary   Contact:    Cheryl   Johnson     Email:   cjohnson@gced.k12.mn.us   

Phone:   651-398-6355     Amount   Requested:    $143,090   

In   order   to   strengthen   our   students’   resilience   during   this   global   pandemic   and   its   a�ermath,   we   are   taking   a   
mul�-prong   approach   to   this   grant   applica�on,   which   includes:   

  
1. Prong   #1   =   Fund   partnering   school   district   social   workers   

Protec�ve   Factors   Posi�vely   Impacted   =   Parental   Resilience,   Social   Connec�ons,   Concrete   Support,   Social   and   
Emo�onal   Competence   in   Children,   Nurturing   and   A�achment   

2. Prong   #2   =   Fund   Check   &   Connect   Training   for   Licensed   and/or   Non-Licensed   Staff,   such   as   Paraprofessionals   
Protec�ve   Factors   Posi�vely   Impacted   =   Social   Connec�ons,   Concrete   Support,   Social   and   Emo�onal   
Competence   in   Children,   Nurturing   and   A�achment   

3. Prong   #3   =   Fund   Literacy   Coaching   Support   for   Parents   of   Kindergarten   and   1st   grade   students   
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Protec�ve   Factors   Posi�vely   Impacted   =   Parental   Resilience,   Concrete   Support,   Knowledge   of   Paren�ng   and   
Child   Development,   Social   and   Emo�onal   Competence   in   Children,   Nurturing   and   A�achment   

  
Prong   #1:     

  
Partnering   School   District   Social   Workers   request   funds   from   the   Goodhue   County   Child   &   Family   Collabora�ve   to   
support   their   efforts   in   both   SW-PBIS   and   small   group   focused   social   and   emo�onal   (SEL)   ini�a�ves.     

  
School   social   workers   serve   an   integral   role   in   SW-PBIS   Leadership   Teams   by   a�ending   training,   developing   
approaches,   evalua�ng   programs,   suppor�ng   teachers   and   directly   interac�ng   with   students.    The   school   social   
workers   have   a�ended   mul�-day   SW-PBIS   training   with   their   school   implementa�on   teams   and   have   used   the   
knowledge   gained   to   support   the   learning   of   all   staff   in   their   buildings   during   the   implementa�on   of   the   program,   as   
well   as   for   program   sustainability.    The   social   workers   have   supported   the   implementa�on   of   school-wide   
expecta�ons,   assisted   in   the   development   of   school-wide   matrices,   worked   to   model   and   reteach   expecta�ons,   
educated   parents   on   PBIS   prac�ces,   and   have   worked   directly   with   individual   students   on   skill-building.   In   addi�on,   
the   school   social   workers   have   helped   with   the   crea�on   of   school-wide   celebra�ons,   the   crea�on   of   individual   student   
celebra�ons,   and   provided   coaching   to   teachers   within   the   PBIS   Framework.   
    
The   elementary   school   social   workers   plan   to   further   support   current   prac�ces   by   con�nuing   their   pilo�ng   of   the   
Sanford   Harmony   curriculum   in   small   group   se�ngs.   (We   need   to   con�nue   this   work   that   has   been   disrupted   with   
COVID-19.)    This   curriculum   will   be   u�lized   in   suppor�ng   elementary   grade   students   that   struggle   with   social   and   
emo�onal   skills.    The   elementary   programs   in   the   four   par�cipa�ng   districts    will   focus   their   efforts   on   suppor�ng   
second   grade   students   iden�fied   by   student   assistance   teams   as   requiring   intensive   interven�on.    The   groups   will   
consist   of   4   to   6   students   and   will   run   for   10   consecu�ve   weeks.    The   social   workers   will   complete   3   10-week   sessions   
by   the   end   of   the   school   year.   The   Sanford   Harmony   curriculum   focuses   on   five   areas   of   social   and   emo�onal   
development:   diversity   and   inclusion,   empathy   and   cri�cal   thinking,   communica�on,   problem   solving,   and   peer   
rela�onships.   Note:   these   areas   align   with   this   grant’s   purpose   to   strengthen   one   or   more   protec�ve   factors;   this   grant   
impacts   (1)   nurturing   and   a�achment,   (2)   concrete   support,   (3)   social   connec�ons,   and   (4)   social   &   emo�onal   
competence   in   children.     

  
The   protec�ve   factors   related   to   paren�ng   may   also   be   impacted.   Social   workers   will   also   con�nue   to   provide   posi�ve   
parent   phone   calls   and   notes   which   are   an   integral   part   of   SW-PBIS.    The   nurturing   of   this   parent   connec�on   helps   
strengthen   home   and   school   rela�onships   which   in   turn   lead   to   be�er   outcomes   for   students.  

  
Prong   #2:   

  
Student   engagement   is   mandatory   for   successful   learning.   Distance   learning   has   brought   on   addi�onal   challenges   to   
engage   students.    Check   &   Connect    (C   &   C)    is   an   interven�on   used   with   K-12   students   who   show   warning   signs   of   
disengagement   with   school   and   who   are   at   risk   of   dropping   out.   At   the   core   of    Check   &   Connect    is   a   trus�ng   
rela�onship   between   the   student   and   a   caring,   trained   mentor   who   both   advocates   for   and   challenges   the   student   to   
keep   educa�on   salient.   Students   are   referred   to    Check   &   Connect    when   they   show   warning   signs   of   disengaging   from   
school,   such   as   poor   a�endance,   behavioral   issues,   and/or   low   grades.   

  
Check   &   Connect   has   two   main   components:   “Check”   and   “Connect.”   The   Check   component   is   designed   to   
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con�nually   monitor   student   performance   and   progress   (including   the   student’s   a�endance,   incidence   of   suspensions,   
course   grades,   and   credits).   The   Connect   component   involves   program   staff   giving   individualized   a�en�on   
to   students,   in   partnership   with   other   school   staff,   family   members,   and   community   service   organiza�ons.   The   
components   are   implemented   by   the   Check   &   Connect   “monitor,”   who   func�ons   as   the   student’s   mentor   and   case   
worker.   Monitors   provide   basic   interven�on   for   all   students   on   their   caseload,   as   well   as   intensive   interven�on   for   
students   as   needed.   Basic   interven�ons   involve   regular   structured   discussions   between   the   monitor   and   student—   
at   least   weekly   for   elementary   and   middle   school   students   and   twice   a   month   for   high   school   students—about   their   
progress   in   school   and   about   how   to   resolve   conflicts   and   cope   with   challenges.   Intensive   interven�ons   are   tailored   
to   the   specific   circumstances   of   students   and   their   families   and   the   available   resources   of   the   school   and   program.   
Intensive   interven�ons   focus   on   problem   solving   (including   media�on   and   social   skills   development),   academic   
support   (through   homework   assistance,   schedule   changes,   and   tutoring),   and   recrea�onal   and   community   service   
ac�vi�es.   The   program   also   focuses   on   family   outreach,   with   monitors   expected   to   have   frequent   contact   with   
family   members.     

  
We   request   grant   funds   to   expand   our   use   of   C   &   C   to   help   ensure   students   are   engaged   in   their   learning   and   
educa�on.   We   will   offer   a   C   &   C   training   for   our   par�cipa�ng   districts   during   the   summer   of   2021.   Districts   may   select   
who   to   send   to   the   training;   some   districts   may   wish   to   consider   using   paraprofessionals   as   C   &   C   Mentors.   The   C   &   C   
app   is   a   web-based   applica�on   that   helps   C   &   C   mentors   document,   monitor,   and   report   on   student   progress.     

  
Note:    Check   &   Connect     aligns   with   this   grant’s   purpose   to   strengthen   one   or   more   protec�ve   factors;   this   grant   
impacts   (1)   concrete   support,   (2)   social   &   emo�onal   competence   in   children,   and   (3)   nurturing   and   a�achment.  

  
The   protec�ve   factors   related   to   paren�ng   may   also   be   impacted   as   C   &   C   mentors   also   provide   posi�ve   parent   phone   
calls   and   notes   (also   an   integral   part   of   SW-PBIS   in   Prong   #1).    The   nurturing   of   this   parent   connec�on   helps   
strengthen   home   and   school   rela�onships   which   in   turn   lead   to   be�er   outcomes   for   students.  

  
Prong   #3:   

  
Following   a   global   pandemic   we   an�cipate   that   young   students   will   need   basic   reading   support   beyond   the   school   
hours.   Basic   reading   skills   are   the   founda�on   of   everything   that   children   do   in   school;   it   is   impera�ve   that   we   ensure   
all   students   can   read   well.   It   will   help   keep   students   engaged   in   learning.   Parents   o�en   would   like   to   help   their   
children   at   home,   but   lack   the   specific   knowledge   on   how   to   help   their   child   with   founda�onal   reading   skills.   We   will   
offer   our   par�cipa�ng   districts   literacy   coaching   help   for   parents   of   at-risk   kindergarten   or   1st   grade   students   though   
aLEARNcoach.     

aLEARNcoach   LLC   partners   with   parents   (and   guardians)   to   develop   effec�ve   prac�ces   and   provide   on-going   support   
for   learning   at   home.   As   an   extension   of   a   mul�-�ered   system   of   support   efforts   by   schools,   parents   are   provided   a   
learning   coach   to   implement   a   supplemental   �er   2   reading   interven�on   at   home.   (This   does   not   supplant   
school-based   efforts.)   By   suppor�ng   parents,   learning   can   be   accelerated   with   on-going   coaching   support   all   year   long.   
Since   parents   provide   the   direct   services,   supports   are   (a)   at   a   lower   cost   and   (b)   more   frequent   to   increase   learning.   
Parents   are   provided   instruc�onal   material,   online   training,   and   on-going   support.     

Note:   Prong   #3   aligns   with   this   grant’s   purpose   to   strengthen   one   or   more   protec�ve   factors;   this   grant   impacts   (1)   
parental   resilience,   (2)   concrete   support,   (3)   knowledge   of   paren�ng   and   child   development,   (4)   social   &   emo�onal   
competence   in   children,   and   (5)   nurturing   and   a�achment.   
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Evidence   
Priority   is   given   to   evidence-based   projects   that   improve   one   or   more   of   the   protec�ve   factors   or   the   mental   well-being   
and   school   success   of   children.   Please   state   the   evidence   and   data   that   support   your   proposed   project.   

4   
  

  

Prong   #1:   
SW-PBIS   is    an   evidence-based   framework   for   preven�ng   problem   behavior,   providing   instruc�on   and   support   for   
posi�ve   and   prosocial   behaviors,   and   suppor�ng   social,   emo�onal,   and   behavioral   outcomes   for   all   students.   

  
The   Elementary   and   Secondary   Educa�on   Act   of   1965,   as   amended   by   the   Every   Student   Succeeds   Act   of   2015,   
includes   specific   language   suppor�ng   state   and   local   educa�onal   agencies   in   implemen�ng   SW-PBIS.   “SW-PBIS   is   an   
evidence-based,   data-driven   framework   proven   to   reduce   disciplinary   incidents,   increase   a   school’s   sense   of   safety,   
and   support   improved   academic   outcomes,”   all   of   which   address   ESSA   requirements   (Horner   et   al.,   2009;   Sprague   &   
Horner,   2007).   Over   23,000   U.S.   schools   are   implemen�ng   SW-PBIS   and   saving   hours   of   annual   instruc�onal   �me   
otherwise   lost   to   school   discipline.   Implemen�ng   SW-PBIS   improves   school   climate   and   helps   keep   students   and   
teachers   in   safe   and   produc�ve   classrooms.     

  
Schools   adop�ng   a   SW-PBIS   framework   apply   a   mul�-�ered   approach   to   preven�on   that   focuses   on   teaching   
expecta�ons,   recognizing   and   rewarding   posi�ve   student   behavior,   and   monitoring   disciplinary   data.   Rooted   in   the   
principles   of   behavior   analysis,   SW-PBIS   emphasizes   school-wide,   targeted,   and   individualized   interven�ons   and   
supports   to   create   a   coherent   social   climate   to   benefit   all   students.   Research   supports   that   use   of   PBIS.   A   growing   
body   of   empirical   evidence   demonstrates   that   schools   implemen�ng   SW-PBIS   to   criterion   are   more   likely   to   
experience   posi�ve   outcomes   (e.g.,   lower   rates   of   problem   behavior,   higher   achievement,   higher   emo�onal   
regula�on)   (Bradshaw,   Waasdorp,   &   Leaf,   2012;   Flannery,   Fenning,   Kato,   &   McIntosh,   2014).   SW-PBIS   is   built   on   
research   that   indicates   the   number   of   posi�ve   statements   a   child   needs   to   hear   to   overcome   a   nega�ve   statement.   
All   children   benefit   with   a   5:1   ra�o   of   posi�ve   to   nega�ve   statements.   This   research   is   important   to   keep   in   mind   for   
the   healthy   development   of    all    children.   It   is   especially   impac�ul   when   thinking   of   our   students   that   have   faced   
trauma   or   are   currently   facing   trauma   as   they   try   to   learn.    Some   students   need    more .    We   must   support   their   social   
emo�onal   learning   in   order   for   them   to   be   able   to   access   academic   learning.     

  
Sanford   Harmony   is   a   social   emo�onal   learning   (SEL)   program   being   used   in   schools   and   organiza�ons   across   the   
United   States.   The   program   was   developed   and   ini�ally   evaluated   at   Arizona   State   University   (ASU)   prior   to   its   
migra�on   to   Na�onal   University   for   the   purposes   of   con�nued   development,   dissemina�on,   and   evalua�on.   

  
Three   rigorous   evalua�ons   of   Sanford   Harmony’s   components   have   been   conducted   since   the   program’s   incep�on   in   
2008.   Two   studies   focused   on   fi�h   grade   students   par�cipa�ng   in   rela�onship-building   ac�vi�es   and   the   other   study   
evaluated   the   impact   of   the   “Buddy   Up”   everyday   ac�vi�es   on   preschool   peer   rela�ons.   All   three   studies   u�lized   
quasi-experimental   design   and   found   the   Sanford   Harmony   components   to   have   a   posi�ve   impact   on   children’s   peer   
rela�ons   when   compared   to   control   groups.   

  
In   the    first   evalua�on   of   631   fi�h   graders    from   six   different   elementary   schools,   students   par�cipa�ng   in   Sanford   
Harmony   reported   significantly   more   diverse   friends   than   did   those   from   control   groups.   Furthermore,   these   peer   
influences   were   related   to   improved   wri�ng   and   math   performance   in   classrooms   using   Sanford   Harmony,   but   not   in   
control   classrooms   (DeLay,   et   al.,   2016).     

  
A    second   study    compared   the   social   and   academic   behaviors   of   368   fi�h   graders   par�cipa�ng   in   Sanford   Harmony’s   
rela�onship   building   ac�vi�es   to   259   fi�h   graders   in   control   classrooms   (Miller,   et   al.,   2017).   And,   the   third   evalua�on   
found   that   preschool   children   who   par�cipated   in   the   “Buddy   Up”   everyday   ac�vi�es   had   more   peer   interac�ons   and   
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were   more   likely   to   engage   in   play   with   a   wider   array   of   peers   than   did   children   in   the   control   classrooms   (Mar�n   et   
al.,   2017).   

  
Together   these   studies   suggest   that   students   par�cipa�ng   in   both   the   rela�onship   building   ac�vi�es   and   everyday   
ac�vi�es   of   Sanford   Harmony   benefit   both   socially   and   academically.   The   studies   reveal   promising   gains   in   both   social   
emo�onal   development   and   academic   performance   over   those   in   control   groups.    Students   par�cipa�ng   in   the   
Sanford   Harmony   curriculum   have   a   greater   likelihood   of   improved   overall   mental   well-being   and   a   greater   likelihood   
of   experiencing   academic   success   at   school.     

  
While   each   of   these   types   of   ac�vi�es   were   evaluated   separately,   in   different   grades,   other   researchers   have   
suggested   that   the   combina�on   of   skill   building   (rela�onship   building   ac�vi�es)   and   changing   the   classroom   contexts   
and   opportuni�es   (everyday   ac�vi�es)   will   lead   to   even   greater   social   and   academic   benefits   (Meyer   et   al.,   2014).   In   
addi�on   to   these   empirical   results,   it   is   worth   no�ng   that   the   rapid   adop�on   of   the   program   across   mul�ple   states   
provides   anecdotal   evidence   of   both   perceived   value   and   relevance   of   the   approach   as   assessed   by   teachers   and   
administrators.     

  
Prong   #2   

  
The   What   Works   Clearinghouse   (WWC)   reviews   the   exis�ng   research   on   different   programs,   products,   prac�ces,   and   
policies   in   educa�on.   Their   goal   is   to   provide   educators   with   the   informa�on   they   need   to   make   evidence-based   
decisions,   focusing   on   the   results   from   high-quality   research   to   answer   the   ques�on   “What   works   in   educa�on?”   

  
The   research   behind    Check   &   Connect    is   strong   and   demonstrates   its   effec�veness.    It   is   the   only   student   dropout   
preven�on   interven�on   with   over   25   years   of   evidence   according   to   What   Works   Clearinghouse.    Check   &   Connect   is   
specifically   used   at   Sumner   Elementary   School   in   Aus�n,   MN.   The   data   from   their    first   year   of   implementa�on,   as   
compared   to   the   year   prior,   shows   significant   changes.   Although   a�endance/tardy   metrics   remained   the   same   (no   
change   at   89%),   behavior   referrals   decreased   (425%),   and   course   performance   levels   increased   as   follows:   MONDO  
reading   levels   increased   (78%),   Dibels   fluency   reading   levels   increased   (57%),   Math   Unit   Test   scores   increased   (10%),   
standardized   reading   test   scores   increased   (204   points),   and   standardized   math   test   scores   increased   (188   points).   

  
Prong   #3   

Programs   that   use   parents   as   tutors   are   promising   (Fishel   &   Ramirez,   2005)   and   voluntary   parent   engagement   has   
been   shown   to   increase   when   a   student   shows   higher   risk   (Smolkowski   et   al.,   2017;   Stormshak   et   al.,   2009).   Parent   
tutoring   at   home   can   be   used   to   capitalize   on   23%   par�cipa�on   in   voluntary   interven�ons   for   at-risk   and   high   risk   
families   (Stormshak   et   al.,   2009).    Support   exists   for   more   specific   parent   involvement   as   tutors   (Erion,   2006;   Kim   &   
Quinn,   2013;   Sénéchal   &   Young,   2008)   with   specific   experimental   studies   suppor�ng   the   effec�veness   of   parent   
tutoring   (Faires   et   al.,   2000;   Gang   &   Poche,   1982;   Mehran   &   White,   1988;   Mitchell   &   Begeny,   2014;   Rasinski   &   
Stevenson,   2005).    As   an   alterna�ve   to   tutoring   in   schools,   parent   tutoring   at   home   is   desirable   for   three   reasons   
(Gang   &   Poche,   1982).   First,   parents   are   less   expensive   than   hiring   tutors   (p.   212).   Second,   in-home   tutoring   is   a   
convenience   that   does   not   require   transporta�on   considera�ons   (p.   212).   Third,   a   parent’s   tutoring   skills   can   be   used   
to   support   other   children   in   the   family   (p.   212).   

aLEARNcoach   LLC’s   evidence   base   includes   a   case   study   and   a   disserta�on   study   (Johnson,   2020).   The   case   study   
found   that   an   incoming   kindergarten   student   taught   with   aLEARNcoach’s   reading   lessons   over   the   summer   accelerated   
their   reading   achievement   to   the   90th   %ile   compared   to   na�onal   peers   and   accelerated   their   founda�onal   reading   
skills   to   1.5   years   above   grade   level   expecta�ons.   The   disserta�on   study   found   that   rela�ve   reading   growth   was   10%   
higher   for   the   treatment   group   ( p    =   .241).)   and   Some   Risk   students   in   the   treatment   group   demonstrated   be�er   
absolute   reading   growth   to   address   achievement   gaps   ( p    =   .236).     
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Equity     
Please   describe   how   your   program   addresses   inequi�es   to   help   improve   outcomes   for   all   children   and   families.     

  
Equity   is   an   issue   in   Minnesota   and   in   our   par�cipa�ng   member   districts.     

The   achievement   gap,   more   aptly   referred   to   as   the   “opportunity   gap,”   has   been   observed   across   the   U.S.   for   
decades.   In   recent   years,   Minnesota   has   been   highlighted   as   having   one   of,   if   not    the    worst   gap   in   achievement   
test   scores   between   White   students   and   students   of   color.   Furthermore,   we   face   staggering   dispropor�onality   in   
the   use   of   exclusionary   discipline,   which   limits   educa�onal   access   and   puts   students   at   risk   for   very   troubling   
outcomes   throughout   their   lives.    (MN   Collec�ve   for   Educa�onal   Equity,   2020)   

  
The   challenges   that   we   face   are   not   uncommon   from   our   fellow   educators   across   the   state.   The   problem   is   complex   and   
it   is   messy.   In   public   educa�on,   we   have   had   mul�ple   “ini�a�ves”   over   the   years   intended   to   be   a   silver   bullet   to   serve   all   
children.   The   reality   is   that   problem   solving   is   a   tenuous   process.   We   work   with   limited   resources,   the   least   of   which   is   
�me.   It   is   impera�ve   that   we   operate   as   efficiently   as   possible   beginning   with   our   system.     

  
Our   system   framework   is   a   Mul�-Tiered   System   of   Support   (MTSS),   which   includes   3   essen�al   components:   

  
1. Mul�-Tiered   Supports   

a. Tier   1:   Core,   Viable   Curriculum   -   Content   Subjects    and    Social   Emo�onal   Learning   
This   includes   the   first   best   classroom   instruc�on   and   the   teachers’   differen�a�on   to     

b. Tier   2:   Standard   Treatments   -   Targeted   interven�ons   for   small   groups   of   students   needing    addi�onal   
support;   these   interven�ons   may   happen   in   or   out   of   the   classroom.     

c. Tier   3:   Intensive,   targeted   interven�ons   on   an   individual   basis   depending   on   the   need(s).     
2. Assessment   Framework   

a. Universal   Screening   -   We   screen   all   K   -   8   students   to   detect   early   learning   concerns   in   reading   and   math.   
This   includes   detec�ng   individual   student   concerns   and   classroom   or   grade   level   concerns.     This   is   so   
important   for   efficiency.   If   a   large   percentage   of   students   are   struggling   with   a   concept,   then   a   classroom   
wide   interven�on   can   be   most   effec�ve.     

b. Diagnos�c   Assessment   -   We   dig   deeper   when   we   detect   an   issue.   This   takes   �me   but   ensures   that   we   
intervene   on   the   correct   issue.   

c. Progress   Monitoring   -   When   we   intervene,   we   monitor   the   progress   for   each   student.   
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3. Schoolwide   Problem-Solving   

Note:   Think   of   a   problem   not   as   a   “gotcha,”   but   rather   the   difference   between   what   we   expected   to   happen   and   
what   actually   happened.   What   can   we   learn   from   solving   this   problem?   

a. Teachers   are   the   first   problem   solvers   when   they   work   with   students   that   are   struggling   to   understand   
the   intended   learning   targets.    

b. Teachers   are   able   to   bring   problems   to   their   Professional   Learning   Communi�es   (PLCs)   for   further   
problem   solving.     

c. Schoolwide   Teams   of   problem   solvers   provide   the   strategic   focus   of   following   our   MTSS   protocol,   built  
around   a   5   step   problem   solving   process.   

  
Focusing   on   these   three   essen�al   components   of   our   MTSS   Framework    is    all   about   equity.   Equity   is   the   WHY   of   our   
MTSS.   It   is   a   framework   designed   to   not   allow   any   student   to   “fall   through   the   cracks”   through   an   intensive   problem   
solving   model.   When   we   get   to   the   root   cause   we   learn.   A   student   may   need   a   social   worker   that   understands   she   is   
worried   about   her   dad   going   through   chemo   treatment   and   may   need   some   one   on   one   �me.   Students    may   need   
coaching   on   how   to   pay   a�en�on   to   their   educa�on;   they   need   a   Check   &   Connect   mentor   to   guide   them   through.   
Parents   may   be   a   bit   overwhelmed   at   home;   they   may   want   to   help   their   early   readers   develop   their   founda�onal   
reading   skills,   but   just   do   not   know   how.     

  
Your   investment   with   this   grant   is   an   investment   equity   within   our   MTSS   framework,   which   has   immediate   and   long   term   
benefits:   

  
The   fiscal   benefits   of   implemen�ng   MTSS   extend   beyond   the   figures   illustrated   in   the   aforemen�oned   studies.   By   
enac�ng   evidence-based   programs   and   resources   within   a   suppor�ve   framework,   schools   are   no   longer   jumping   
between   costly   innova�ons.    Instead,   they   are   able   to   effec�vely   engage   in   best   prac�ces   with   less   of   a   fiscal   
burden,   not   to   men�on   an   increase   in   sa�sfac�on   from   both   the   staff   and   the   communi�es   that   they   serve.   
Addi�onally,   it   is   important   to   acknowledge   the   long-term   fiscal   benefits   to   society   at   large   as   preventa�vely   
contribu�ng   to   student   achievement   will   predictably   result   in   less   of   a   need   for   social   resources   (housing,   
transporta�on,   etc.)   later   in   life.    (MN   Collec�ve   for   Educa�onal   Equity,   2020)   

  
Evalua�on   
Please   describe   how   the   success   of   the   project   will   be   evaluated,   including   any   data   that   will   be   collected   and   reported.   
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Prong   #1   
The   Social   Worker   ini�a�ve   will   be   evaluated   using   student   referral   data,   interven�on   data   and   the   Social,   Academic,   
Emo�onal   Behavior   Risk   Screener   (SAEBRS)   tool.    This   tool   (SAEBRS)   is   a   brief   and   efficient   tool   for   universal   screening   
of   student   risk   for   social-emo�onal   and   behavioral   problems   for   students   in   Grades   K   through   12.    Behavior   and   
academic   success   are   in�mately   connected   and   need   to   be   addressed   together.    The   SAEBRS   is   grounded   in   this   
conceptual   model,   which   specifies   that   school   success   is   predicted   not   just   upon   academic   achievement,   but   also   
success   within   mul�ple   inter-related   behavioral   domains.    As   a   whole   building,   we   will   review   behavioral   data   on   all   
students.    This   includes   the   number   of   referrals,   loca�ons   of   referrals,   demographics   of   students,   and   current   
interven�ons   in   place.    This   data   is   summarized   each   month   and   reviewed   by   the   leadership   team.    As   a   team   we   are   
looking   at   trends,   areas   of   need,   and   areas   of   improvement.    With   the   school-wide   implementa�on   of   PBIS,   it   is   our   
goal   that   we   will   see   a   decrease   in   the   number   of   referrals.    This   process   will   allow   us   to   be�er   understand   areas   of   
strength   and   areas   of   need   within   our   buildings.   
    
In   addi�on,   we   will   use   the   SAEBRS   to   evaluate   students   that   are   par�cipa�ng   in   our   pilot   program   based   upon   the   
Sanford   Harmony   curriculum.    The   SAEBRS,   housed   in   the   FASTbridge   program,   evaluates   students   in   the   areas   of   
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Popula�on   Served   
Who   will   be   served   by   your   proposed   project?   

9   
  

social,   academic,   and   emo�onal   development.    The   classroom   teacher   and   the   student   would   complete   the   
assessment   prior   to   beginning   our   small   group   sessions.    The   assessment   is   completed   on   the   computer   and   provides   
specific   areas   of   concern.    At   the   conclusion   of   our   10   week   group,   the   students   and   teachers   will   again   complete   the   
SAEBRS.    The   outcomes   of   the   assessments   will   be   compared   and   will   be   used   as   a   means   of   evalua�ng   the   Sanford   
Harmony   curriculum.     

  
Prong   #2   

  
Check   &   Connect   has   two   main   components:   “Check”   and   “Connect.”   The   Check   component   is   designed   to   
con�nually   monitor   student   performance   and   progress   (including   the   student’s   a�endance,   incidence   of   suspensions,   
course   grades,   and   credits).   The   Connect   component   involves   program   staff   giving   individualized   a�en�on   
to   students,   in   partnership   with   other   school   staff,   family   members,   and   community   service   organiza�ons.   The   
components   are   implemented   by   the   Check   &   Connect   “monitor,”   who   func�ons   as   the   student’s   mentor   and   case   
worker.   Monitors   provide   basic   interven�on   for   all   students   on   their   caseload,   as   well   as   intensive   interven�on   for   
students   as   needed.   Basic   interven�ons   involve   regular   structured   discussions   between   the   monitor   and   student—   
at   least   weekly   for   elementary   and   middle   school   students   and   twice   a   month   for   high   school   students—about   their   
progress   in   school   and   about   how   to   resolve   conflicts   and   cope   with   challenges.   Intensive   interven�ons   are   tailored   
to   the   specific   circumstances   of   students   and   their   families   and   the   available   resources   of   the   school   and   program.   
Intensive   interven�ons   focus   on   problem   solving   (including   media�on   and   social   skills   development),   academic   
support   (through   homework   assistance,   schedule   changes,   and   tutoring),   and   recrea�onal   and   community   service   
ac�vi�es.   The   program   also   focuses   on   family   outreach,   with   monitors   expected   to   have   frequent   contact   with   
family   members.     

  
We   will   evaluate   its   success   by   analyzing   student   data.   We   will   compare   the   previous   year’s   student   data   to   the   
current   year   with    C   &   C    implementa�on.   We   will   examine   each   student’s   ABCs   -   a�endance,   behavior   incidents,   and   
course   comple�on.     

  
Prong   #3   

  
aLEARNcoach   LLC’s   support   for   learning   at   home   will   be   evaluated   in   several   ways.   First,   coaching   notes   are   used   to   
monitor   fidelity   of   implementa�on.   This   includes   distribu�on   of   instruc�onal   material,   dosage   (i.e.,   average   
comple�on   of   reading   lessons   per   week),   and   con�nua�on   with   the   program.   Second,   district   assessments   will   be   
u�lized   to   evaluate   the   programs   outcomes.   This   will   result   in   a   pretest-pos�est   design   study   or   a   pos�est   design   
study   depending   on   the   availability   of   district   assessment   data.   Third,   a   survey   is   conducted   to   collect   parent   
perspec�ves   about   the   program.   The   ques�onnaire   includes   items   regarding   overall   sa�sfac�on,   observed   learning   
during   the   program,   observed   outcomes,   and   their   experience   with   a   learning   coach.     

  

Prong   #1:   
  

The   PBIS   ini�a�ves   at   schools   impact    all    students.    Currently   there   are   630   second   grade   elementary   students   in   the   
four   par�cipa�ng   districts.    All   students   will   be   part   of   the   con�nuing   efforts   of   SW-PBIS.   The   school   social   workers   are   
important   members   of   the   implementa�on   and   on-going   work   of   SW-PBIS.    Each   elementary   will   pilot   the   Sanford   
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Budget   
Please   a�ach   a   detailed   budget   on   how   Collabora�ve   funds   will   be   used   for   this   project.   Clearly   outline   the   revenue   and   
expenses   for   the   proposed   ini�a�ve.   If   there   are   addi�onal   funders   beyond   the   Collabora�ve,   please   list   those   in   the   
revenue   sec�on   and   indicate   whether   their   funding   commitment   is   secured   or   pending.   

  
Budget   Narra�ve/Jus�fica�on     
Please   briefly   explain   the   expenses   in   your   budget   and   provide   jus�fica�on   for   program   relevance.   

  
  
  
  

10   
  

Harmony   Curriculum   with   at   least   one   grade   level   over   three   10   week   sessions.    Each   of   the   three   10   week   sessions   
will   include   12   to   20   students.    The   informa�on   gleaned   from   this   pilot   will   determine   if   this   is   a   viable   intensive   SEL   
interven�on.   

  
Prong   #2:   

  
Each   of   our   par�cipa�ng   school   districts   will   receive   a   Check   &   Connect   app,   which   comes   with   unlimited   licenses.   The   
districts   may   also   send   whom   they   wish   to   the   Check   &   Connect   training.   These   are   the   adults   using   the   training   and   
tool,   the   ul�mate   popula�on   that   this   prong   serves   is   ANY   student   at   risk   of   gradua�ng   on   �me.     

  
Prong   #3:   

  
Par�cipa�ng   districts   use   FASTbridge   Learning   Assessments   in   Reading   to   universally   screen   all   students   in   the   Fall,   
Winter,   and   Spring.   If   awarded   this   prong   of   the   grant,   parents   of   kindergarten   and   first   grade   students   that   are   in   the   
reading    high-risk   category   as   measured   by   FASTbridge   Learning   Assessments   will   be   offered   and   encouraged   to   use   
coaching   support.     

The   overall   financial   need   to   implement   the   SW-PBIS   framework   exceeds   $500,000   across   the   four   partner   districts.   
This   applica�on   requests   $143,090   to   con�nue   and   expand   the   work   of   social   worker   team   members,   to   purchase   
Check   &   Connect   apps   and   training,   and   to   purchase   paren�ng   literacy   coaching   support.     

  
Type   of   Expense                                      Requested   Amount                      Descrip�on/Ra�onal   
Prong   #1   Supplies   &   Materials               $   500                                               Sanford   Harmony   Support   
Prong   #1   Personnel                                  $121,775                                        Par�al   support   of   social   workers   in   implemen�ng   
                                                                                                                           intensive   interven�ons/teaming   for   SW-PBIS   
Prong   #2   Check   &   Connect   Apps           $2565                                              Check   &   Connect   App   (5   total)    with   unlimited  
                                                                                                                          licenses   per   par�cipa�ng   site   and   GCED.     
Prong   #2   Check   &   Connect   Training      $10,000                                         Check   &   Connect   Training   through   UMN     
Prong   #2   Check   &   Connect   Training      $500                                               Supplies   for   Check   &   Connect   Training     
Prong   #3   Contracted   Coach                    $7500                                             Parent   Literacy   Coaching   through   aLEARNlab   
Prong   #3   Coaching   Materials                 $250                                                Printed   coaching   materials   for   parents/students     

  
Total                                                           $143,090   
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Your District Letterhead 

{Parent(s)/Guardian(s)} 

{Address} 

{Date} 

Re: Discontinuation of Transportation of Open-Enrolled Students 

Dear Parent or Guardian: 

The School District has been providing transportation from home to school for your student who is 
open-enrolled in the {District}.  

The District will not be providing transportation outside of its border after {Date}.  If your student 
remains open-enrolled to the District, you must provide transportation to a District bus-stop within the 
District OR you may choose to transport your student from home to school.  

1

After careful consideration of the state and federal law and the costs and other factors regarding out of 
district transportation, the District has determined that they must follow the open enrollment law and 
transport non-resident students only within its borders.  

2

If you have questions or need assistance, please contact: 

{Name} 

{Position} 

{email/ address/phone} 

 

1 The District will reimburse you for transportation from your home to the District border if your family income is at 
or below the federal poverty level. Reimbursement is limited to 15 cents per mile for a maximum of 250 miles per 
week. See Minn. Stat. § 124D.03 subd. 8. 
2 ​See​ Minn. Stat. § 124D.03, subd. 8 (stating that the non-resident district is not responsible to transport open 
enrolled students outside its boundaries); ​see also Osseo Area Public Schools v. M.N.B​., 2020 WL 4342263 (8th Cir. 
2020) (holding that federal law does not require transportation of special education students outside of the 
resident district boundaries). 
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V. Old Business: 
A. Education Minnesota-Educational Support Paraprofessionals Local No. 7371 for 2020-

2021 and 2021-2022
39
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B. Online Learning Application
VI. New Business:

A. Resolution to Reduce Programs: 74
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Member              introduced the following resolution and moved its adoption:

RESOLUTION DIRECTING THE ADMINISTRATION
TO MAKE RECOMMENDATIONS FOR REDUCTIONS

IN PROGRAMS AND POSITIONS AND REASONS
THEREFORE.

WHEREAS, there may be a reduction in requests for program services, and

WHEREAS, the financial condition of the Education District dictates that the 
Board may need to reduce expenditures, and

WHEREAS, this need for reduction in expenditures and possible decrease in 
program services requests will result in discontinuance of positions and discontinuance or 
curtailment of programs, and

WHEREAS, a determination must be made as to which teachers' contracts must 
be terminated and not renewed and which teachers may be placed on unrequested leave of 
absence without pay or fringe benefits in effecting discontinuance of positions,

BE IT RESOLVED, by the Board of Goodhue County Education District #6051-
61 as follows:

That the Board hereby directs the Education District Director and administration to 
consider the discontinuance of programs or positions as a result of a reduction in program 
services  and, to effectuate economies in the Education District and reduce expenditures, 
make recommendations to the Board for the discontinuance of programs, curtailment of 
programs, discontinuance of positions or curtailment of positions.

The motion for the adoption of the foregoing resolution was duly seconded by         

Member             upon vote being taken thereon, the following voted in favor thereof: 

 the following voted against the same:  

 Where upon said resolution was declared duly passed and adopted.
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B. 2021-2022 GCED School Calendar 76
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Goodhue County Education District  2021 - 2022 Calendar
GCED Board Approved on

July 2021 January 2022
School Closed Su Mo Tu We Th Fr Sa Su Mo Tu We Th Fr Sa 3 - Return from Winter Break
Teacher PD/Work Day 1 2 3 1 12 - RBEC PLC Late Start  7:30 - 9:30

Late Start/Tchr PLC RBEC 4 5 6 7 8 9 10 2 3 4 5 6 7 8 21 - Last Day of Semester 1/Quarter 2
Conferences 11 12 13 14 15 16 17 9 10 11 12 13 14 15 24 -   Teacher PD/Work Day/No Students

First/Last Day of Quarter 18 19 20 21 22 23 24 16 17 18 19 20 21 22 25 -RBEC First Day of Semester 2/Quarter 3
New Teacher Orientation 25 26 27 28 29 30 31 23 24 25 26 27 28 29

GCED - 0 Student/0 Staff Day 30 31
GCED -20 Student/21 Staff Days

August 2021 February 2022
24 - GCED New Teacher Day Su Mo Tu We Th Fr Sa Su Mo Tu We Th Fr Sa
25 - All County New Teacher Orientation 1 2 3 4 5 6 7 1 2 3 4 5 9 - RBEC PLC Late Start  7:30 - 9:30
26 - All County PD Day 8 9 10 11 12 13 14 6 7 8 9 10 11 12 21 - No School/No Teachers
27 - GCED PD/Work Day 15 16 17 18 19 20 21 13 14 15 16 17 18 19
30, 31  - GCED Teacher PD/Work Days 22 23 24 25 26 27 28 20 21 22 23 24 25 26

29 30 31 27 28
GCED - 0 Student/4 Staff Day GCED - 19 Student/19 Staff Days

September 2021 March 2022
Su Mo Tu We Th Fr Sa Su Mo Tu We Th Fr Sa 9 - RBEC PLC Late Start  7:30 - 9:30

1,2 - GCED/RBEC/PD/Work Days 1 2 3 4 1 2 3 4 5 10 - RBEC P-T Conf 4:00 - 7:00
1 - RBEC Open House 4:30-6:30 pm 5 6 7 8 9 10 11 6 7 8 9 10 11 12 24 - End of quarter
6 - No School (Labor Day) 12 13 14 15 16 17 18 13 14 15 16 17 18 19 25 - Teacher PD Day / No Students
7 - First Student Day 19 20 21 22 23 24 25 20 21 22 23 24 25 26 28-31 Spring Break
15 - RBEC Teacher PLC Late Start 7:30 - 9:30 26 27 28 29 30 27 28 29 30 31

GCED - 18 Student/20 Staff Days GCED - 18 Student/19 Staff Days

October 2021 April 2022
Su Mo Tu We Th Fr Sa Su Mo Tu We Th Fr Sa

12 - RBEC P-T Conf 5-8 pm 1 2 1 2 1 - Spring Break
13 - RBEC Teacher PLC Late Start 7:30 - 9:30 3 4 5 6 7 8 9 3 4 5 6 7 8 9 4 - First day of 4th Quarter
21 - 22 - No School (MEA Break) 10 11 12 13 14 15 16 10 11 12 13 14 15 16 13 - RBEC PLC Late Start  7:30 - 9:30

17 18 19 20 21 22 23 17 18 19 20 21 22 23 15 - No School/No Teachers
25 25 26 27 28 29 30 24 25 26 27 28 29 30
31 GCED - 19 Student/19 Staff Days

GCED - 19 Student/19 Staff Days

May 2022
November 2021 Su Mo Tu We Th Fr Sa

5 - Last Day of Quarter 1 Su Mo Tu We Th Fr Sa 11 - RBEC PLC Late Start  7:30 - 9:30
8 - GCED/RBEC Teacher PD/Work Day/No Students 1 2 3 4 5 6 1 2 3 4 5 6 7 30 - Memorial Day/School Closed
9 - RBEC First Day of Quarter 2 7 8 9 10 11 12 13 8 9 10 11 12 13 14
10 - RBEC Teacher PLC Late Start 7:30 - 9:30 14 15 16 17 18 19 20 15 16 17 18 19 20 21
25-26   - GCED/RBEC No School 21 22 23 24 25 26 27 22 23 24 25 26 27 28

28 29 30 29 30 31
GCED - 19 Student/20 Staff Days GCED  - 21 Student/21 Staff Days

December 2021 June 2022
8 - RBEC Teacher PLC Late Start 7:30 - 9:30 Su Mo Tu We Th Fr Sa Su Mo Tu We Th Fr Sa 7 - Last Student Day
23-31 - No School GCED Winter Break 1 2 3 4 1 2 3 4 8 - Teacher PD/Work Day

5 6 7 8 9 10 11 5 6 7 8 9 10 11
12 13 14 15 16 17 18 12 13 14 15 16 17 18 *The calendar may be adjusted due to 
19 20 21 22 23 24 25 19 20 21 22 23 24 25 school closures or other circumstances
26 27 28 29 30 31 26 27 28 29 30

GCED - 16 Student/16 Staff Days GCED - 5 Student/6 Staff Day

Student Days - RBEC 174
Staff Days - RBEC 186 = 184 + 1 PCM DAY + 1 Open houses
RBEC Staff = 174 Student + 12 PD + 1 Conf/Open House + 1 PCM
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VII. Other:
VIII. Comments: Board/Director
IX. Next Meeting Date:  March 17th, 2021 Location TBD.
X. Adjournment
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