
Southington Board of Education Meeting

Thursday, February 19, 2026 6:30 PM
John Weichsel Municipal Center Public Assembly Room
200 North Main Street
Southington, CT 06489

COMMITTEE OF THE WHOLE

1. CALL TO ORDER
2. Executive Session

a. Student Matter
3. Reconvene Meeting - Regular Session 7:00 p.m.
4. Pledge of Allegiance - Moment of Silence
5. Celebration of Excellence

a. Connecticut Region Scholastic Art Award - Brianna Moos
6. Approval of Minutes

a. January 22, 2026
b. January 29, 2026
c. February 5, 2026

7. Public Communications
a. Communications from Student Board Representatives
b. Communications from Board of Education
c. Communications from Administration
d. Communications from Public - Agenda Items Only

8. Committee Reports
a. Districtwide Facilities Committee Meeting - January 27, 2026
b. Policy and Personnel Commitee - January 27, 2026
c. Curriculum and Instruction Meeting - January 28, 2026

9. Superintendent's Report
a. Personnel Report

10. Old Business
a. Town Government Communications
b. Adoption of Districtwide Facilities Committee Recommended Master Facility Plan

11. New Business
a. Approval of Out of State / Overnight Field Trips

1. SHS - Knights Around the World/Grades 9-12 - Amsterdam/Brussels/Paris
2. SHS - Spanish Students Grades 10 through 12 - Costa Rica
3. SHS - Southington DECA - Atlanta, GA

b. Leonard & Gladys Joll Scholarship Committee Appointment
c. Approval of Educational Specifications for Roof Projects

1. Hatton Elementary School
2. Strong Elementary School



3. Thalberg Elementary School
d. Policy 1312 - Public Complaints - REVISED - First Reading
e. Policy 3432 -Budget and Expense Report/Annual Financial Statement - REVISED - 

First Reading
f. Policy 4100- Hiring of Staff - NEW/REPLACEMENT - First Reading
g. Policy 4105- Effective Staff Recruitment and Retention - NEW/REPLACEMENT - 

First Reading
h. Policy 5113 - Attendance, Excused Absences and Truancy - REVISED - First 

Reading
i. Approval of Job Descriptions

1. High School Department Leader - REVISED
2. High School Assistant Department Leader - REVISED

j. SHS Agricultural Science - Intro to Mechanics - REVISED Curriculum - First 
Reading

k. SHS Agricultural Science - Intro to Small Animals - REVISED Curriculum - First 
Reading

l. SHS Agricultural Science - Intro to Large Animals - REVISED Curriculum - First 
Reading

m. MS Digital - REVISED Curriculum - First Reading
n. MS Health - REVISED Curriculum - First Reading
o. SHS - Unified Physical Education - NEW COURSE PROPOSAL - First Reading
p. SHS Electricity & Electronics Applications for STEM - REVISED Curriculum - 

First Reading
12. Public Communications

a. Public
13. Adjournment
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The minutes presented within the document provide a summary of the discussion that took place at the 

Board of Education meeting. For the complete discussion of the agenda items, please view the video of 

the Board meeting on our website at https://www.southingtonschools.org. These minutes are 

considered a draft until approved at the following regular Board of Education Meeting. 

 

 

SOUTHINGTON BOARD OF EDUCATION, SOUTHINGTON, CT 

Regular Meeting 

Committee of the Whole  

January 22, 2026, at 7:00 PM 

John Weichsel Municipal Center Public Assembly Room 

200 North Main Street Southington, CT 06489 

 

 

1. CALL TO ORDER 

Mr. Oshana called the regular meeting to order at 7:01 p.m. 

Board Members Present: Mr. Joseph Baczewski, Mr. Robert Brown, 

Ms. Lisa Cammuso, Mrs. Terri Carmody, Mr. Sean Carson, Mrs. Colleen Clark, 

Mrs. Dawn Derynoski-Anastasio, Mr. Zaya Oshana, Mr. Cecil Whitehead 

Cabinet Members Present: Mr. Steven Madancy, Superintendent; Mr. Frank Pepe, 

Assistant Superintendent; Mrs. Jennifer Mellitt, Director of Business & Finance; 

Mrs. Amy Aresco, Interim Pupil Services Director 

Student Board Representatives Present: Mr. Ethan Hoffman, Mrs. Arshi Roy, 

Mr. Samrath Singh 

 

2. Pledge of Allegiance 

 

3. Celebration of Excellence 

a. Wheeler/Young VFW Post #201 State Teacher of the Year - Gretchen Yatzook 

Mr. Madancy explained how Mrs. Yatzook won the following awards: 

• Wheeler/Young VFW Post #201 Teacher of the Year 

• VFW District #2 Teacher of the Year 

• VFW State Teacher of the Year. 

Congratulations Mrs. Yatzook for your well-deserved recognition. 

 

Mr. Oshana explained this award is part of a National VFW Citizen Education 

Teacher Award Program recognizing educators who teach Patriotism, American 

History and Civic Responsibility. The judging criteria is: 

• Citizenship: encouraging community involvement. 

• Innovation: using new tools and methods for engaging students. 

• Resources: tapping into outside resources. (i.e. speakers, museums …) 

• Passion: a passion for demonstrating enthusiasm for teaching and success of 

students. 

https://www.southingtonschools.org/
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Mr. Oshana congratulated Mrs. Yatzook and presented her with a Certificate of 

Excellence. 

Mrs. Yatzook thanked the Board of Education along with the VFW, her family, 

friends and colleagues. Mr. Murdzek started a tradition at Flanders Elementary 

School which she is able to continue years later with the support of her principal, 

Mrs. Guerrette. She indicated Southington is a large town but a small community 

and it is an honor to be able to reach out to veterains and to honor and thank them. 

 

Mr. Oshana called for a recess at 7:05 pm. 

The meeting resumed at 7:11 p.m. 

 

4. Approval of Minutes - January 8, 2026 

MOTION made by Mrs. Carmody and seconded by Mrs. Clark, “Move to approve 

the BOE Meeting Minutes for January 8, 2026.” Motion carried 9-0. 

Attachments: (1) 

 

5. Public Communications 

a. Communications from Student Board Representatives 

Mr. Hoffman gave the High School Report: 

• January 22, 2026, was the last day of midterms, semester 2 will begin 

January 23, 2026. 

 

Ms. Roy gave the District Report: 

• Derynoski Elementary School will kick off its annual One School, One 

Book initiative. 

• JFK 8th grader, Owen Warner has been selected as the recipient of the First 

Baptist Church Martin Luther King Jr. Award. Owen was recently 

recognized at school and will be formally honored during a ceremony at First 

Baptist Church. 

• JFK recently finished with their winter music concerts 

• JFK Unified Sports practices are now underway, with competitions 

scheduled to begin soon. 

• JAD was featured on Channel 30 News last week for hosting a breakfast 

honoring approximately 40 first responders, including police officers, 

firefighters, and EMTs, in recognition of their service. Special thanks are 

extended to Mr. Madancy and Mrs. Aresco for attending the event. 

• JAD 8th graders applied engineering skills during science classes by 

designing egg-drop projects alongside 6th graders who are also working on 

their STEM projects. 

• A special thank you to Kevin Salmeri of the Southington Fire Department, 

who visited JAD last Friday to teach all 6th graders about heat transfer. 

• JAD algebra students will be taking midterm exams on January 26, 2026. 
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Mr. Singh gave the Sports Report: 

• The winter sports season is at the halfway point as teams prepare for the 

postseason.  

• Girls Gymnastics and Boys Hockey teams remain undefeated. 

• Goalie, Owen Doty is a finalist for the Connecticut High School Coaches 

Association Athlete of the Week 

• Unified Sports Basketball Team scheduled to play at halftime of the girls 

basketball game on January 29, 2026, and the boys basketball game on 

February 9, 2026. 

• Boys Basketball Team held a community fundraiser at their last home game, 

collecting many donations for Southington Bread for Life. 

• Southington High School celebrated multiple school records broken: 

o Jason Kalwat – Shot Put 

o Katie Cavanaugh – 3000 Meters 

o Chimdi Ogbuagu – 55-Meter Dash 

o Walker Mierzejewski – 200 Meters 

o Cole Hinkley, Berenger Xavier, Walker Mierzejewski, and Chimdi 

Ogbuagu - 4 x 200 Meter Relay 

• Congratulations to Southington High School alumni, Austin Florian for 

qualifying for Team USA in the Winter Olympics in the sport of Skeleton. 

• Thank you to the Board Members who showed up at the Robotics Kick Off 

last Saturday. 

 

b. Communications from Board of Education 

No comment made. 

 

c. Communications from Administration 

Mr. Madancy spoke about the following 

• A $500 donation was received to help with the STELLAR store front. 

• Elementary Project Update: 

o Kelly Elementary School and South End Build-Out. 

o District Wide Facilities meeting January 27, 2026. 

o Referendum date is set for May 4, 2026. 

o There will be an informational session held for Kelley School Parents 

• Safety Breakfast at JAD on January 13, 2026. 

• Former Southington student heading to Winter Olympics, Austin Florian. 

• Archery Update: 

o Mr. Pepe was able to meet with Mr. Cusano and Mr. Loomis. 

o Outdoor Archery Unit options will be further discussed and presented 

at a Curriculum and Instructions meeting. 

o Security is okay with an Outdoor Archery Unit. 

Attachments: (1) 
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d. Communications from Public - Agenda Items Only 

No comment made. 

 

6. Old Business 

a. Town Government Communications 

No comment made. 

 

b. Proposed 2026-2027 School Calendar - Second Reading 

MOTION made by Mr. Baczewski and seconded by Ms. Cammuso, “Move that 

the Board of Education approve the revised Proposed School Calendar for the 

2026-2027 School Year as presented.” Motion carried 9-0. 

Attachments: (1) 

 

7. New Business 

a. Approval of Out of State / Overnight Field Trips 

1. SHS Varsity Winter Guard - West Chester Township, OH 

Motion made by Mrs. Carmody and seconded by Mr. Brown, “Move that 

the Board of Education approve the field trip request as presented by the 

administration.” Motion carried 9-0. 

Attachments: (1) 

 

2. SHS Varsity Winter Guard - Bethlehem, PA 

MOTION made by Mrs. Clark and seconded by Mr. Baczewski, “Move 

that the Board of Education approve the field trip request as presented by 

the administration.” Motion carried 9-0. 

Attachments: (1) 

 

b. Southington High School Graduation Date 

MOTION made by Mr. Brown and seconded by Mr. Baczewski, “Move that 

the Board of Education approve Thursday, June 11, 2026, as the date for the 

Southington High School graduation ceremony. Rain date will be Friday, June 

12, 2026.” Motion carried 9-0. 

Mrs. Clark asked why this decision was being made earlier than in years passed and 

what would happen if there were any snow days in the current school year. 

Mr. Madancy clarified that the graduation date needs to be decided on in order to 

reserve venders/venues and also that all students would need to make up any snow 

days except for the senior class. 

Attachments: (1) 

 

c. Board Member Roles & Responsibilities Presentation 

Mr. Oshana called up Mr. Richard Mills to give a presentation on Board Member 

Roles and Responsibilities. This presentation is usually given at a workshop in the 
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past, but Mr. Oshana though it would be beneficial to be given at a Board Meeting 

so the public could hear it and rewatch it for understanding. 

 

Mr. Mills spoke about the following: 

• Respective Roles of Board Member and Administration 

• Employee Performance and Conduct 

• Rights and Authority of Board Members 

• Duties of Board Members: 

o Confidentiality 

o Conflict of Interest 

o Due Process Hearings 

• Role of Board Committees 

• Code of Ethics: Bylaw 9271 

Mr. Mills and the Board discussed multiple scenarios and how to handle them. 

 

The Board Members thanked Mr. Mills for the refresher presentation for the Board 

member and the informational presentation for the public. 

Attachments: (1) 

 

8. Public Communications 

a. Public 

No public comment. 

 

9. Adjournment 

MOTION made by Mr. Baczewski and seconded by Ms. Cammuso, “Move to 

adjourn.” Motion carried 9-0. 

Meeting adjourned at 8:23 p.m. 

 

Respectfully submitted, 

 
Recording Secretary 
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The minutes presented within the document provide a summary of the discussion that took place at the 

Board of Education meeting. For the complete discussion of the agenda items, please view the video of 

the Board meeting on our website at https://www.southingtonschools.org. These minutes are 

considered a draft until approved at the following regular Board of Education Meeting. 

 

 

SOUTHINGTON BOARD OF EDUCATION, SOUTHINGTON, CT 

SPECIAL Meeting 

Committee of the Whole  

January 29, 2026, at 7:30 PM 

John Weichsel Municipal Center Public Assembly Room 

200 North Main Street Southington, CT 06489 

 

 

1. CALL TO ORDER 

Mr. Oshana called the special meeting to order at 7:30 p.m. 

Board Members Present: Mr. Joseph Baczewski, Mr. Robert Brown, 

Ms. Lisa Cammuso, Mrs. Terri Carmody, Mr. Sean Carson, Mrs. Colleen Clark, 

Mrs. Dawn Derynoski-Anastasio, Mr. Zaya Oshana, Mr. Cecil Whitehead 

Cabinet Members Present: Mr. Steven Madancy, Superintendent; Mr. Frank Pepe, 

Assistant Superintendent 

 

2. Executive Session 

MOTION made by Mr. Baczewski and seconded by Mrs. Clark “Move to go into 

Executive Session, excluding the public and the press, for the purpose of discussing 

student matters; upon conclusion reconvene the public session.”  Motion carried 8-

0. 

Executive Session began at 7:31pm 

Mr. Madancy and Mr. Pepe were invited to join the meeting. 

a.  Discussion concerning student matter. 

Executive session ended at 7:49pm 

 

3. Reconvene Special Meeting 

 

4. Adjournment 

MOTION made by Mr. Baczewski and seconded by Mrs. Clark, “Move to 

adjourn.” Motion carried 9-0. 

Meeting adjourned at 7:53 p.m. 

 

 

Respectfully submitted, 

 

Dawn Anatasio-Derynoski 
Recording Secretary 

https://www.southingtonschools.org/
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The minutes presented within the document provide a summary of the discussion that took place at the 

Board of Education meeting. For the complete discussion of the agenda items, please view the video of 

the Board meeting on our website at https://www.southingtonschools.org. These minutes are 

considered a draft until approved at the following regular Board of Education Meeting. 

 

 

SOUTHINGTON BOARD OF EDUCATION, SOUTHINGTON, CT 

Special Meeting 

February 5, 2026, at 7:15 PM 

John Weichsel Municipal Center Public Assembly Room 

200 North Main Street Southington, CT 06489 

 

 

1. CALL TO ORDER 

Mr. Oshana called the regular meeting to order at 7:15 p.m. 

Board Members Present: Mr. Joseph Baczewski, Mr. Robert Brown, 

Ms. Lisa Cammuso, Mrs. Terri Carmody, Mr. Sean Carson, Mrs. Colleen Clark, 

Mrs. Dawn Derynoski-Anastasio, Mr. Zaya Oshana, Mr. Cecil Whitehead 

Cabinet Members Present: Mr. Steven Madancy, Superintendent; Mr. Frank Pepe, 

Assistant Superintendent; Mrs. Jennifer Mellitt, Director of Business & Finance; 

Mrs. Amy Aresco, Interim Pupil Services Director 

 

2. Pledge of Allegiance 

 

3. Appointment of New Pupil Services Director 

MOTION made by Mrs. Derynoski-Anastasio and seconded by Mr. Brown, “Move 

to approve Amy Aresco as the new Director of Pupil Services at the annual salary 

of $179,689 for the 2025-2026 academic year, effective February 6, 2026.”  

Roll Call: 

• Mr. Baczewski: Yes 

• Mr. Brown: Yes 

• Ms. Cammuso: Yes 

• Mrs. Carmody: Yes 

• Mr. Carson: Yes 

• Mrs. Clark: Yes 

• Mrs. Derynoski-Anastasio: Yes 

• Mr. Oshana: Yes 

• Mr. Whitehead: Yes 

Motion carried 9-0. 

Attachment (1) 

 

Mrs. Aresco thanked the Board Members for having the confidence in her and in her 

ability to lead the Pupil Services Department. She is going to have the opportunity to 

implement her vision for continuing to promote excellence for the students and the 

https://www.southingtonschools.org/
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services provided to them along with partnering with families and school teams. She 

looks forward to connecting with Southington families in the near future. She also 

thanked her family for their support. 

 

Mr. Oshana called for a recess at 7:17 p.m. 

The meeting resumed at 7:27 p.m. 

 

4. Review / Adoption of Board of Education 2026 - 2027 Operating Budget 

Ms. Cammuso indicated the proposed Superintendent’s Budget includes moving four 

special education teachers funded through NEXUS into the Operating Budget. She 

proposed only moving two teachers funded through NEXUS into the Operating Budget; 

the other two would continue to be funded though NEXUS. This would be a reduction of 

$112,000 to the Operating Budget. 

MOTION made by Ms. Cammuso and seconded by Mr. Brown, “Move to approve 

the 2026-2027 Board of Education Budget in the amount of $130,187,074 which 

amounts to a 6.8% increase.” 

 

The Board Members expressed their concerns and opinions on the proposed Operating 

Budget: 

 

Mr. Carson believes a new FTE social worker should not be included in the Operating 

Budget and social workers’ roles within the district should be further discussed with a 

plan for funding them. He also indicated that there is a lot of work to be done with 

Self Insurance. The Self Insurance Committee no longer exists, but hopefully 

hundreds of thousands of dollars can be taken out of that line item. He is not okay 

with a 6.8% increase in the Operating Budget. Transportation is a very large line item 

in the budget and should be looked at as an opportunity to be reduced. 

 

Mr. Baczewski thanked the Administration for the transparency of the Operating 

Budget. He believes moving the two positions back into the NEXUS funding is the 

right thing for right now. He understands the need to keep class sizes small for the 

elementary schools and the increase in special education staffing. He agreed with Mr. 

Carson on removing the FTE social worker out of the Operating Budget. He believes 

social workers in the schools are a necessity, but the money could be better spent 

elsewhere. Examples: World Language being introduced into elementary schools or 

providing preventative education for parents and/or teachers on how to deal with 

issues. 

 

Mr. Brown is in favor of the original motion seeing as it is a time where there is an 

increase of a wide range of student issues: social emotional issues, substance abuse 

and suicide attempts. Social workers are trained to help students in a different way 

then police officers. He agrees parents need to be educated but the Board of 

Education needs to provide an Operating Budget that funds adequate and quality 
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education for students. Other Boards’ jobs are to deal with the financial aspect. Mr. 

Brown implied staff are also being stretched as there are not enough employees to 

help the students.  

 

Mrs. Clark indicated schools are being asked to do more with less support each year. 

Students need services and staff need relief; the Board of Education needs to look at 

what is actually feasible for the community. The state is helping less, and it is not fair 

to the taxpayers; the Board of Education can’t afford everything they want and need 

for the students. What can the community afford is the big question. 

 

Mr. Whitehead believes there needs to be a closer look with the partnerships outside 

of the Southington School System i.e. CREC and Farmington Diagnostics. It is very 

costly to outplace students; Southington should acquire more FTE’s within our school 

system for special education. Mr. Whitehead also believes there could be a cost 

savings with Transportation and the Self Insurance. 

 

Mrs. Carmody believes a social worker is very important for helping students with 

social and emotional problems. Students are experiencing these issues at an earlier 

age; not all parents have the training or knowledge on how to deal with addressing the 

issues. Adding a social worker to the district is a start to helping with the problem. 

 

Mr. Brown explained that cutting the cost of transportation was taken into 

consideration. The issue arose that if transportation costs were cut, students would 

end up being on a bus for longer than 30 minutes. Transportation is continuously 

being monitored to cut cost where they can. He also indicated a lot of money has been 

saved over the past 10 years by bringing students back into the district from 

outplacement when we can and this should continue to happen. Mr. Brown does not 

agree with cutting costs for Self Insurance as we don’t know what is to come in the 

future. 

 

Mr. Carson wanted to bring awareness that the building of new facilities is a big 

responsibility. The town mill rate and taxes are affected by the Operating Budget. The 

Board is going to be going out to referendum to ask for more money for new school 

buildings. He wants the community to be cognizant of what the future years have to 

come. Money is coming from local taxpayers due to state funding continuing to 

decrease. The Board needs to look into other funding options to help with the bigger 

picture. 

 

Mr. Oshana informed everyone that currently there is one social worker for 486 

students. With the addition of one social worker to the Operating Budget, the ratio 

would decrease to one social worker for 453 students. Southington is a lucky 

community because it has involved parents; he is not sure every parent is prepared to 

deal with some of the things today’s society is putting on our students. Adding one 
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social worker is not going to resolve problems for good, but it will help service our 

students, teachers and the community. Mr. Oshana also agrees that bringing students 

back into the district from outplacement should be a main priority. It would be a cost 

savings to service Southington’s students in Southington Schools. The Self Insurance 

Committee is another consideration of where funds could be saved. 

 

Mr. Baczewski suggested pulling all four FTEs out of the Operating Budget and 

keeping them in the NEXUS funding; the social worker would continue to stay in the 

Operating Budget. 

 

Mrs. Mellet shared by removing $224,000 it would bring the total Operating Budget 

to $130,075,074 with a 6.71% increase. 

 

Mr. Oshana asked about the NEXUS funding. Mrs. Mellet explained the billings that 

fund the NEXUS positions come from the services that are provided to the Open 

Choice students. The City of Hartford is billed for the services that are provided to the 

Open Choice students; it is fully dependent on the actual needs of the individual 

students. There is never an exact number until the students show up in classrooms in 

the fall. The number of Open Choice students has decreased over the years due to 

trying to keep elementary class sizes at a certain amount. There are about 62 students 

for this school year. 

 

Mr. Carson proposed hypothetically that we could admit more students through the 

Open Choice program if the seats were made available. Mr. Madancy explained 

NEXUS is an unfunded liability; there is always a risk. The timing is difficult due to 

when the lottery occurs and when the number of seats available needs to be declared. 

Mr. Madancy has recently brought this issue forward to the new Executive Director 

of CREC. 

 

Mrs. Mellitt pointed out for anyone looking at the budget book, on the front page 

there is a summary showing over $1,000,000 was collected in rental and tuition 

appropriations related mainly to NEXUS. A very large overage of that is offset in the 

purchased services line indicating what is paid back to CREC. 

 

AMENDED MOTION - made by Ms. Cammuso and seconded by Mr. Brown, 

“Move to approve the 2026-2027 Board of Education Budget in the amount of 

$130,075,074 which amount to a 6.71% increase.” 

• Mr. Baczewski: Yes 

• Mr. Brown: Yes 

• Ms. Cammuso: No 

• Mrs. Carmody: Yes 

• Mr. Carson: Yes 

• Mrs. Clark: Yes 
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• Mrs. Derynoski-Anastasio: Yes 

• Mr. Oshana: Yes 

• Mr. Whitehead: No 

Motion carried 7-2. 

Attachment (1) 

 

5. Elementary Construction Project 

Due to the time sensitive nature leading up to the referendum, Mr. Madancy spoke about 

the reimbursement rate and how that is dependent on the space standard. The maximum 

reimbursement rate for Southington is 50%. If the project stays with the current school 

configuration, a new Kelley School and South End School buildout, the space standard 

for Kelley will not be met because the size of the school will be higher than the 

enrollment. A school consolidation and redistricting would put the other seven schools 

between 85%-90% for the usage rate and meet the space standard for Kelley. 

 

A request was made to present the Kelley and South End buildout project to the 

community but also provide a future looking plan as to what comes next with other two 

schools related to the debt service. A school consolidation project would allow the 

district to maintain balance in enrollment in schools across the district while also looking 

at the debt service. Scenario D2 was previously determined to be the best option. 

 

At the meeting on May 8, 2025, phase one of scenario D2 was adopted. In order to go to 

referendum, the council had requested that a plan be put forward that addresses the 

future of the other two schools as well. All of the information about Scenario D2 is 

available on the district website. Mr. Madancy would like to see a motion and action to 

be taken at the next Board of Education Meeting on February 19, 2026. 

 

Mr. Oshana indicated this project was started back in 2019. It went from a Board of 

Education Committee to a Districtwide Facilities Committee. A unanimous decision was 

made regarding Scenario D2 being the best option. 

 

Mr. Paul Chaplinsky, Town Council Chairperson, and a member of the Districtwide 

Facilities Committee asked for the plan to be publicly laid out for the community. A 

decision by the Board of Education will allow the other Boards to put in motions to take 

action and decide on what to do with the school buildings. He indicated there is a 

financial factor and the community will appreciate having a transparent decision with a 

strategy in place. 

 

Mr. Oshana reminded the public that on the website there is a section for the 

Districtwide Facilities Committee. This page includes presentations, data, and a 

breakdown of all the phases of Scenario D2.  

 

Mr. Whitehead and Mr. Carson asked for clarification of the full plan for Scenario D2. 
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Mr. Madancy indicated Scenario D2 incorporates the buildout of Kelley and South End 

finishing in the summer of 2029 and then redistricting would occur over seven schools; 

Flanders would be closed. The next step would be to bring Derynoski forward for 

referendum. A master plan would make the grant application more viable. 

 

6. Adjournment 

MOTION - made by Mrs. Clark and seconded by Ms. Cammuso, “Move to 

adjourn.” Motion carried 9-0. 

Meeting adjourned at 8:28 p.m. 

 

Respectfully submitted, 

 
Recording Secretary 

 

 



 

 

Board of Education 

Administrative Report 

February 19, 2026 

 

1. Legislative Breakfast 

2. Governors Budget 

3. Tennis Court and Parking Project 

4. DECA 

5. SLOPER PLUNGE 

 

 

 

 

 



 

 

Steven G. Madancy 
Superintendent of Schools 

 
  

Frank M. Pepe 
Assistant Superintendent of Schools 
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Board of Education 
Zaya Oshana, Board Chairperson – Terri Carmody, Vice Chairperson – Dawn Derynoski-Anastasio, Secretary 

 

Joseph Baczewski – Robert Brown – Lisa Cammuso – Sean Carson – Colleen Clark – Cecil Whitehead 

 

DISTRICTWIDE FACILITIES COMMITTEE MEETING MINUTES 

                                            Tuesday, January 27, 2026 - 4:00 p.m. 

Virtual Meeting via Zoom 

                

Present: BOE Members – Zaya Oshana - Chairperson, Lisa Cammuso, Colleen Clark; Town 

Council Chair - Paul Chaplinsky; P&Z Member – Robert Britton;; SPS Superintendent – Steven 

Madancy;; Director of Business & Finance - Jen Mellitt  

Absent:  Town Manager - Alex Ricciardone, Director of Operations – Peter Romano; Board of 

Finance Secretary - Ed Pocock Jr 

Guests: Charles Warrington & John Koplas, Colliers  

 

Meeting called to order at 4:30pm. 

 

The Public Facilities Committee met to review the status of the district’s school facilities planning 

and to identify remaining decisions and information needed to advance a school construction project 

to a town referendum. The discussion focused on alignment between the district’s facilities plan, 

state school construction grant requirements, enrollment projections, and Town Council expectations 

for bonding authorization. 

 

The committee reviewed prior actions taken in the spring. On April 1, the Board received 

presentations on facilities usage, enrollment projections, and a “do nothing” cost baseline for the 

elementary schools. Follow-up discussion occurred at an April 24 workshop. On May 8, the Board 

unanimously approved Phase 1 of the facilities plan, consisting of construction of a new Kelley 

Elementary School and an expansion of South End Elementary School, with the intent of proceeding 

toward a referendum. 

 

Referendum timing and legal constraints were discussed. A May referendum was originally 

considered; however, blackout period restrictions for town-paid officials and procedural 

requirements may necessitate a later date. Early June was discussed as a possible alternative, with 

associated adjustments to blackout timelines. The committee noted required town processes, 

including ordinance language, bonding schedules, public hearings, required notices, and Town Clerk 

certification. The cost of conducting a special referendum was noted as significant and requiring 

confirmation of budget availability. 

http://www.southingtonschools.org/
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The superintendent and consultant reviewed the state school construction grant process for Kelley 

Elementary School. While Phase 2 decisions are not finalized, the state increasingly expects a 

district-wide facilities plan. Enrollment projections will be included in the application, with Kelley’s 

planning enrollment currently identified as approximately 494 students, representing the projected 

eight-year high. For grant purposes, Year 1 of the enrollment window would begin in fall 2026. 

 

The committee discussed the relationship between Phase 1 and Phase 2. Town Council Chairperson 

indicated a need for clarity on the district’s long-term facilities plan before authorizing bonding and 

allowing a referendum. The feasibility of advancing Phase 1 without a defined Phase 2 was 

discussed, particularly as it relates to consolidation and redistricting. 

 

Scenario D2 was identified as the preferred planning direction. Under this scenario, Phase 1 includes 

a new Kelley Elementary School, the South End expansion, and redistricting. Phase 2 anticipates the 

closure of Flanders Elementary School, with a longer-term plan to construct a new Derynoski 

Elementary School on the lower Derynoski field. Site constraints at Flanders and community 

considerations related to potential school closures were discussed. 

 

Reuse and repurposing of any closed school building was identified as a significant factor in 

community acceptance. Potential reuse concepts discussed included affordable housing in 

partnership with the Housing Authority and preservation of community spaces such as gymnasium 

and auditorium facilities for Derynoski Elementary School. The committee noted that Town Council 

assurances regarding future use of closed school properties could mitigate community concerns. 

 

The committee briefly discussed construction logistics, including the possible use of existing 

buildings as swing space, and identified unresolved questions related to facilities planning for Karen 

Smith Academy under Scenario D2. 

 

By consensus, the committee agreed to advance Scenario D2 as the recommended planning 

direction. It was also agreed to add facilities planning to the February 5 special meeting agenda and 

to provide Board members access to previously recorded presentations in advance. The 

superintendent will coordinate updates to cost estimates, ensure referendum figures are accurate, and 

work with the district’s finance and bonding representatives to confirm timelines and funding for 

referendum-related expenses. 

 

Meeting adjourned at 5:30pm. 

http://www.southingtonschools.org/
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Board of Education Southington, Connecticut 

Policy & Personnel Committee Meeting DRAFT MINUTES 

Superintendent’s Conference Room 

Municipal Center, 200 North Main Street 

Tuesday, January 27, 2026 – 5:30 p.m. 

Members Present: Dawn Derynoski-Anastasio (Chair), Joe Basczewski, Bob Brown, Cecil Whitehead 

Administration Present: Assistant Superintendent - Frank Pepe, Human Resource Manager – Michelle Passamano, 

AGENDA 

Meeting Called to Order – 5:30 p.m. 

• Policy 1312 and R1312– Public Complaints revisions were presented.  The committee

offered a language change which is now incorporated in the final draft to the full Board.  The

essence of the edits is to direct public concerns to the staff members best situated to resolve

the issue.  This increases efficiency in response to concerns presented.   The suggested

changes eliminate a need for associated regulations.

• The revisions within Policy 3432 – Budget and Expense Report/Annual Financial Statement

were verified by Jen Mellitt to reflect current practice.  The policy language updates are a

result of recent legislation.

• Revisions to Policies 4100 – Hiring of Staff; and 4105 – Effective Staff Recruitment and

Retention (both policies replace 4111, R-4111, 4211, R-4211 - Recruitment and

Selection) were offered as they represent current practice.  The consolidation as well as

separation and renumbering of policies are a result of the continued work of the Human

Resource Department.

• Suggested language is added to Policy 5113 – Attendance, Excused Absences and Truancy.

The language is a direct result of conversation with Southington’s BOE Student

Representatives, and their associated committee work with Southington High School.
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• Job Descriptions for High School Department Leader and Assistant Department Leader were 

reviewed.  The changes in language are a direct result of the high school administration 

aligning the associated responsibilities of both positions to current practice.  Both positions 

have evolved over time.   

 

 

• An overview of Climate Legislation Requirements was presented as were sample plans from 

each level.  The associated requirements of the legislation are captured in the graphic on the 

following page.  Each school’s plan is linked to its respective web page.   

 

 

• Follow-up on Old Business: 

 

o Oratorical Guidance was offered to committee members in response to a question 

previously posed.  The information delineated where in the curriculum are the 

essence of civil discourse and debate imbedded in units of study. 

 

• New Business 

o The administartion is charged with gathering information around the costs of an 

unfunded mandate such as the Climate legislation.  The committee acknolwdged  the 

associated “work is good work” and is curious the estimated cost to date.   

o The administartion willl gather information around diregulated students and 

associated behaviors as described in the Climate legisation.  

 

 

 

The Committee agreed to forward all the agenda items above for full BOE review. 

 

Meeting adjourned – 6:40 p.m. 

 

 

Respectfully Submitted, 

Frank Pepe 

 



District Climate 
Coordinator

Climate Specialists meet with District 
Coordinator twice each year to discuss:
1. strategies to improve climate,
2. recommendations for plan revisions,
3. assist with survey.

Each School Climate Specialist oversees a School Climate Committee whose 
charge is to create a school environment where every individual feels valued, 

safe, and empowered to learn and grow. The school community is built on 
mutual respect, inclusivity, and collaboration, fostering strong relationships 

among students, educators, and families.

Each committee is comprised of
1. mental health or medical employee,
2. teacher selected by SEA,
3. families,
4. at least two members of school

community chosen by the
School Climate Specialist,

5. students.

Committees meet over course of year to
1. analyze survey data,
2. use data to inform school

climate plan,
3. provide notice of uniform

complaint form,
4. host a meeting with school

community to review improvement
plan twice annually.

The improvement plan 
focuses on five standards

Elementary Building 
Admin Serve as School 

Climate Specialist

Middle Building Admin 
Serve as School

Climate Specialist

High Building Admin 
Serve as School

Climate Specialist

Connecticut School Climate Standards

1. The school district community has a shared vision plan for promoting and sustaining
a positive school climate that focuses on prevention, identification, and response to
all challenging behavior.

2. The school district community adopts policies that promote:
a. a sound school environment that develops and sustains academic, social,

emotional, ethical, civic, and intellectual skills; and
b. a restorative school environment focused on overcoming barriers to teaching

and learning by building and supporting meaningful school-wide relationships,
and intentionally re-engaging any disengaged students, educators, and families
of students in the school community.

3. The school community’s practices are identified, prioritized, and supported to:
a. promote learning and the positive academic, social, emotional, ethical,

and civic development of students,
b. enhance engagement in teaching, learning, and school-wide activities,
c. address barriers to teaching and learning; and
d. develop and sustain a restorative infrastructure that builds capacity, accountability,

and sustainability.
4. The school community creates a school environment where everyone is safe, welcomed,

supported, and included in all school-based activities.
5. The school community creates a restorative system that cultivates a sense of belonging

through norms and activities that promote social and civic responsibility, and a dedication
to cultural responsiveness, diversity, equity, and inclusion.
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Board of Education Southington, Connecticut 
 

Curriculum & Instruction Committee Meeting DRAFT MINUTES 

Technology Training Lab 

Municipal Center, 200 North Main Street 

Wednesday, January 28, 2026 – 10:00 a.m. 

Members Present: Bob Brown (Chair), Colleen Clark, Dawn Derynoski-Anastasio  

Administration Present: Assistant Superintendent - Frank Pepe 

Members Absent: Terri Carmody 

 

AGENDA 
Meeting Called to Order – 10:00 am 
 

• Nicole Wilcox presented three revised curricula titled SHS Agricultural Science Intro to 
Mechanics, Intro to Small Animals and Intro to Large Animals.  Intro to Mechanics 
introduces students to the foundational principles of personal safety in agricultural 
mechanics. Students will learn about common causes of accidents, the use of safety colors 
and focal colors, and the importance of personal protective equipment (PPE).  Intro to Small 
Animals focuses on nutrition, behavior, breed and handling using cats, dogs, guinea pigs, 
rabbits and reptiles.  While Intro to Large Animals explores the same concepts using horses, 
cattle, sheep and goats. 

• Jennifier Carey, supported by Rebecca Savelkoul presented revised Middle School Digital 
Curricula for sixth, seventh and eighth grade.  Formerly known as Middle School Computers, 
this comprehensive three-year program builds essential digital literacy skills through hands-
on application mastery.  Grade six builds digital foundation using Google Sheets, Google 
Slides, Canva, Digital Literacy and Scratch Coding.  The essential skills developed are digital 
communication & literacy, data analysis and problem solving, creativity and design thinking, 
and collaboration and reflection.  Grade seven builds on the foundation established in grade 
six and pushes students into advanced design while grade eight culminates in a Capstone 
Business Project.  Advanced topics covered in eighth grade are as follows:  
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o Tracy's Grid World: Interactive programming environment navigation 
o Debugging Mastery: Error message interpretation and systematic problem-solving 
o Function Development: Creating reusable, efficient code blocks 
o Visual Programming: Color, effects, and size manipulation through code 
o Variable Management: Data storage and manipulation techniques 
o Interactive Design: User input/output for dynamic program experiences 

Haley Kolesnik, supported by Michael Colantonio presented revised Health curricula for sixth, seventh and 
eighth grades.  The CT and National Standards drive the revisions and are as follows:  

• Standard 1: Concepts/Functional Health Info. 
• Standard 2: Analyzing Influences 
• Standard 3: Accessing Valid Health Info. 
• Standard 4: Interpersonal Communication 
• Standard 5: Decision Making 
• Standard 6: Goal Setting 
• Standard 7: Self-Management 
• Standard 8: Advocacy 

The revised curricula are skills based, meaning skill development is the foundation of each unit and therefore, 
since the curriculum spirals, the skills are expanded and reinforced via the content for three years. 

Vincent Bartoletti proposed a course revision to expand the current Electricity and Electronics, to Electrical 
Applications in STEM which will benefit students with three CCSU Credits upon successful completion. 
Concepts of Electricity and Electronics, including circuits, current/voltage/resistance measurement, as well as 
computer simulation and breadboarding remain the same. The difference is a teaching unit will be added into 
the course, where students will explore and research, and teach the class about a specific topic/circuit.  
Additionally, students will engage in a new project, titled Go Baby Go, which is a national school-based 
program that adapts battery powered ride on toy cars, to make them accessible for children with limited 
mobility. 

Finally, Lisa Carmody, supported by Anthony Loomis presented a new course titled Unified Physical 
Education (PE) which is a fully inclusive and unique program that allows students of varying ability levels 
to work collaboratively through ongoing fitness, sports, leadership and wellness activities. The Unified PE 
course heavily emphasizes the social and emotional development of all participants while incorporating 
physical and intellectual concepts in a fun and meaningful manner. Engaging in physical activity and sport 
alongside peers with and without disabilities helps to foster important social relationships. Members of this 
course will be empowered to help create a positive and more accepting school environment for all students.  
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The Committee agreed to forward all the agenda items above for full BOE review. 
 
Meeting adjourned – 11:35 a.m. 

 
 
 

Respectfully Submitted, 
Frank Pepe 
 



   

 

BOARD OF EDUCATION 

SOUTHINGTON, CONNECTICUT 

 
 

Informational Only   Board Meeting Date  February 2026  

Decision Requested  X  Agenda Code  9 a  
 

AGENDA REPORTING FORM 
 

Agenda Topic: Personnel Report  
 

Summary of Issue: This Personnel Report includes appointments, resignations, retirements, and transfers for 

certified and classified personnel for the 2025-2026 school year. This report includes activity for the month of 

January 2026.  

 

Background:  The human resource department provides the Board of Education with a monthly update of  

personnel additions/reductions/changes.  

 

Alternative Strategies:   
 

 

Cost (if applicable):  N/A  Funding Source:  Board of Education  
 
 

Beginning Date of Program or Project:     N/A  
 
 

Ending Date of Program or Project: N/A 

 

Recommendation or Comment: Recommend that the Board of Education approve the Personnel Report as 

submitted by the human resource department.  

 

 

 

 

                
 Signature of Staff Member Submitting Report 

 

 

 

          
 Signature of Superintendent 

 
 

Included: 

Personnel Report   
Agenda – February 2026 



Personnel Report     

January 2026 

 

2021 2021 

 

 2021 

 

 

 

 

021 

 2021 

 

2020ctober 2020 

 2020 

 

20202020 

 

 

  

   

 
APPOINTMENTS 

 NAME POSITION SCHOOL FTE EFFECTIVE DEGREE SALARY 
CLASS Donahue, Ashley Paraeducator SES 1.0 1-14-2026 N/A $19.43 
CLASS Frappier, Michael Custodian, PT MC 0.49 1-6-2026 N/A $17.33 
CLASS Garcia, Rihanna Paraeducator FES 1.0 1-28-2026 N/A $19.43 
CLASS Lush, Jennifer Paraeducator OES 1.0 2-9-2026 N/A $19.43 
CERT Nielsen, Carole School Psychologist SEES 1.0 2-2-2026 6th $105,056 
CLASS Stefanowicz, Jessica Paraeducator OES 1.0 1-26-2026 N/A $19.43 
CLASS Whitaker, Charlene Custodian, PT SHS 0.49 1-14-2026 N/A $17.33 
CERT Zlatin, Christina Dir. of Teaching & Learning District 1.0 3-16-2026 Ed.D. $145,863 

 
 

RESIGNATIONS/RETIREMENTS 
 NAME POSITION SCHOOL EFFECTIVE YRS RET/RES 

CLASS Abid, Azka Multilingual Tutor, FT DES/SES 1-19-2026 2 RESIGN 
CLASS Anwar, Rabia Paraeducator, PT SES 1-7-2026 1 mo. RESIGN 
CLASS Castico, Jocelyn Paraeducator, FT SES 12-29-2025 4 mo. RESIGN 
CLASS Chagnon, Elizabeth ABA Therapist, SLC HES 1-24-2026 1 RESIGN 
CLASS Gandza, Elizabeth Paraeducator, PT SES 1-21-2026 3 RESIGN 
CLASS Jandreau, Alycia Paraeducator, FT SES 12-20-2025 3 mo. TERM 
CLASS Lamkins, Kelli Paraeducator, FT HES 6-30-2026 20 RETIRE 
CLASS Medeiros, Megan Paraeducator, FT OES 1-17-2026 4 mo. RESIGN 
CERT Moreau, Debra Social Studies Teacher JAD 6-30-2026 16 RETIRE 
CLASS Murta, Julian ABA Therapist, SLC HES 1-22-2026 2 mo. RESIGN 
CLASS Paradis, Carol Administrative Assistant SHS 6-30-2026 10 RETIRE 
CLASS Riley, Susan Paraeducator, FT SHS 1-30-2026 5 mo. RESIGN 
CLASS Seeger, Susan Paraeducator, FT SHS 6-30-2026 28 RETIRE 

 

ASSIGNMENT CHANGE 
 FROM (PREVIOUS ASSIGN) TO (NEW ASSIGN)  

NAME POSITION/SCHOOL FTE POSITION/SCHOOL FTE EFFECTIVE 
Deegan, Karissa Paraeducator/DES, TLC 1.0 ABA Therapist/HES, SLC 1.0 1-26-2026 
Miller, Khandis Paraeducator/JFK, CLC 1.0 Instructional Tech. Assistant 1.0 2-9-2026 
Rightmire, Tyler Paraeducator/SHS 1.0 Paraeducator/SHS, CLC 1.0 1-5-2026 

 
TRANSFERS 
 FROM (PREVIOUS ASSIGN) TO (NEW ASSIGN)  

CERT NAME POSITION/SCHOOL FTE POSITION/SCHOOL FTE EFFECTIVE 

None to report  

  
 
   STIPENDS 

COACHING 
Resignations/Non-Renewals 
None to report    
 
Appointments 
None to report    
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STIPENDS CONT. 

OTHER 

Resignations/Non-Renewals 
Clifford, James Assistant ESY Coordinator District RESIGN 
Drury, Michael Director of High School Credit Recovery SHS RESIGN 
 

Appointments 
Cahill, Effie Transition Department Leader District STIPEND 
Magaro, Austin Middle School Social Studies Curriculum Specialist District STIPEND 
Page, Cynthia Open Choice Liaison JFK STIPEND 

 



BOARD OF EDUCATION 
SOUTHINGTON, CONNECTICUT 

Informational Only 

Decision Requested X 

Board Meeting Date   February 19, 2026 

Agenda Code    11 a. 1. 

AGENDA REPORTING FORM 

Agenda Topic: Out of State: Approval of Out of State/Overnight Field Trip 

Summary of Issue:  The Board of Education must give approval for field trips that are over 200 miles 

in distance from Southington, trips to foreign countries, or overnight field trips.   Presented here is the 

following trip: 

• SHS – Knights Around the World – Amsterdam-Brussels-Paris
o April 8 – April 15, 2027

Background: N/A 

Alternative Strategies: N/A 

Cost (if applicable):   N/A Funding Source: 

Beginning Date of Program or Project:  N/A 

Ending Date of Program or Project:  N/A 

Recommendation or Comment:  Move that the Board of Education approve the field trip request as 

presented by the administration. 

                              
 _________________________________ 

Signature of Staff Member Submitting Report 

____________________________ 
Signature of Superintendent of Schools 

Titles of Attachments: 
1. Field Trip Application



 

 
 

Southington High School 
Knights Around the World 

 
Amsterdam-Brussels-Paris 

 
 (April 8 – April 15, 2027) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 











































BOARD OF EDUCATION 
SOUTHINGTON, CONNECTICUT 

Informational Only 

Decision Requested X 

Board Meeting Date   February 19, 2026 

Agenda Code    11 a. 2. 

AGENDA REPORTING FORM 

Agenda Topic: Out of State: Approval of Out of State/Overnight Field Trip 

Summary of Issue:  The Board of Education must give approval for field trips that are over 200 miles 

in distance from Southington, trips to foreign countries, or overnight field trips.   Presented here is the 

following trip: 

• SHS – Spanish Students – Costa Rica
o February 13-20, 2027

Background: N/A 

Alternative Strategies: N/A 

Cost (if applicable):   N/A Funding Source: 

Beginning Date of Program or Project:  N/A 

Ending Date of Program or Project:  N/A 

Recommendation or Comment:  Move that the Board of Education approve the field trip request as 

presented by the administration. 

                              
 _________________________________ 

Signature of Staff Member Submitting Report 

____________________________ 
Signature of Superintendent of Schools 

Titles of Attachments: 
1. Field Trip Application



 

 
 

Southington High School 
Spanish Students 

 
Costa Rica 

 
 (February 13 – February 20, 2027) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 























BOARD OF EDUCATION 
SOUTHINGTON, CONNECTICUT 

Informational Only Board Meeting Date   February 19, 2026 

Decision Requested X Agenda Code    11 a. 3. 

AGENDA REPORTING FORM 

Agenda Topic: Out of State: Approval of Out of State/Overnight Field Trip 

Summary of Issue:  The Board of Education must give approval for field trips that are over 200 miles 

in distance from Southington, trips to foreign countries, or overnight field trips.   Presented here is the 

following trip: 

• SHS – DECA – Atlanta
o April 25-April 30, 2026

Background: N/A 

Alternative Strategies: N/A 

Cost (if applicable):   N/A Funding Source: 

Beginning Date of Program or Project:  N/A 

Ending Date of Program or Project:  N/A 

Recommendation or Comment:  Move that the Board of Education approve the field trip request as 

presented by the administration. 

                              
 _________________________________ 

Signature of Staff Member Submitting Report 

____________________________ 
Signature of Superintendent of Schools 

Titles of Attachments: 
1. Field Trip Application
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BOARD OF EDUCATION 
SOUTHINGTON, CONNECTICUT 

Informational Only 

Decision Requested X 

Board Meeting Date February 19, 2026 

Agenda Code     11 b. 

AGENDA REPORTING FORM 

Agenda Topic: Leonard and Gladys Joll Scholarship Committee Appointment 

Summary of Issue: The Leonard and Gladys Joll Scholarship applications will be reviewed 

prior to the April 16, 2026 Board of Education meeting, and a recipient will be selected to be  

recommended for Board approval. 

Background: Annually the chairperson of the Board of Education appoints a committee of the 

Board to select a recipient for the Leonard and Gladys Joll Scholarship.  

Alternative Strategies: Reject 

Cost (if applicable):   $300.00    Funding Source: Joll Scholarship Fund           

Beginning Date of Program or Project:     N/A 

Ending Date of Program or Project:          N/A 

Recommendation or Comment: The Chairperson of the Board will appoint a committee to select a 

recipient for the Joll Scholarship.  

__________________________________________ 
Signature of Staff Member Submitting Report 

__________________________________________
Signature of Superintendent of Schools 



BOARD OF EDUCATION 

SOUTHINGTON, CONNECTICUT 

Informational Only Board Meeting Date February 19, 2026 

Decision Requested X Agenda Code      11 c. 1 

AGENDA REPORTING FORM 

Agenda Topic: Approval of Educational Specifications for the Hatton Elementary Roof Replacement 

Project. 

Summary of Issue: The Hatton Elementary School roof has areas that are 23 and 30 years old and need to be 

replaced.  

Background:  The TOS residents approved the replacement of the roof via a referendum in the November 

2025 Elections. 

Alternative Strategies: 

Cost (if applicable):  N/A Funding Source: Town of Southington Bond Project 

Beginning Date of Program or Project:  November 2025 

Ending Date of Program or Project: September 2026 

Recommendation or Comment: Recommend that the Board of Education approve the Educational 

Specifications for the Hatton Elementary Roof Replacement project. 

Signature of Superintendent 



Silver/Petrucelli & Associates February 9, 2026 

Architects/Engineers/Interior Design 
3190 Whitney Avenue, Hamden Ct 06518 

Educational Specification for William Hatton Elementary School 

Project: Roof Replacement, William Hatton Elementary School, 
50 Spring Lake Road, Southington, Connecticut 06489 

1. RATIONALE: 

The long range plan for the district shows the William Hatton Elementary School (student population 

405) calling for a replacement of 71,347 s.f. of low-sloped and sloped roofs at the school. The last 

roof replacement project were performed in 1996 and 2003 and the roofs are now 23 and 30 years 

old, exceeding their life expectancy. The district plans to bid the project in the winter of 2026 and 

have the roofs replaced over the summer 2026. Extensive interior and deck damage could be caused 

if the roofs are left un-replaced. 

2. LONG – RANGE PLAN: 

The districts school facilities provision calls for a safe and appropriate learning environment for the 

students and staff. In order to comply with this aspect of the plan, it is required to remove & replace 

all of the low-sloped and sloped roof sections at Suffield High School. 

3. THE PROJECT: 

This project will be bid in one phase and one membrane option as follows: 

Low-Sloped Roofs (with existing 4-ply Sloped Roofs (with existing asphalt shingles): 

 Remove existing asphalt shingles

 Remove existing vented deck

 Remove existing rigid insulation

 Remove & replace all existing perimeter metal flashings



 Remove & replace fan unit & mechanical unit flashings

 Install new 5” Polyisocyanurate rigid insulation

 Install new vented deck

 Install new ice & water shield across entire deck

 Install new standing seam metal panel system

 Install new gutters & downspouts

Sloped Roofs (with existing 4-ply modified bitumen membrane): 

 Demo existing modified bitumen roofing membrane, insulation, flashing, gutters &

downspouts

 Install new 5” rigid polyisocyanurate insulation boards

 Install cover boards

 Install new PVC roofing membrane with false battens & flashings along with metal fascia

flashing

 Install new gutters & downspouts

 Install new vent flashing, HVAC flashing, pitch boxes & blocking as req’d

 The current school includes grades K-5 and houses various classrooms, Multi-purpose

room, gymnasium, art rooms, music rooms, nurses office, main office, kitchen, server,

cafeteria, custodial spaces, storage rooms, boiler room and administration offices.

 Environmental testing is not required.

 No FFE will be included in this project.

4. BUILDING SYSTEMS: 

- Security: n/a

- Public Address: n/a

- Technology: n/a

- Phone System: n/a

- Clocks: n/a

5. INTERIOR BUILDING ENVIRONMENT: 

- Acoustics: n/a

- Ceilings: If ceiling tiles are damaged due to water leaking from the roof, they will be

replaced by the district and will not be part of the project. As well, if walls were stained

due to water infiltration, the district will also be handling this scope.

- Lighting: n/a

- HVAC: limited rooftop equipment will be affected in order to satisfy roofing warranties.

- Plumbing: n/a.

- Windows & Doors: n/a

6. SITE DEVELOPMENT: 

- Site Acquisitions: n/a



- Parking: n/a

- Drives: n/a

- Walkways: n/a

- Outdoor Athletic Fields: n/a

- Landscaping: n/a

- Site Improvements: n/a

7. CONSTRUCTION BONUS REQUESTS: 

William Hatton Elementary School does not house any special program eligible for a school 

construction bonus. 

- School Readiness: n/a

- Lighthouse School: n/a

- CHOICE: n/a

- Reduced class size: n/a

- Regional Vo-ag Center: n/a

- Inter-District Magnet School: n/a

- Inter-District Cooperative School: n/a

- Regional Special Education Center: n/a

8. COMMUNITY USES: 

William Hatton Elementary School is designed for community use during school hours, before 

and after school hours and on some weekends throughout the school year and summer 

months. The uses included but are not limited to include: 

- PTO

- Parks & Recreation Basketball

- Town Voting

Various and sometimes multiple areas are used for these functions. 



BOARD OF EDUCATION 

SOUTHINGTON, CONNECTICUT 

February 19, 2026 
Informational Only  

Decision Requested X Agenda Code  11 c. 3 

AGENDA REPORTING FORM 

Agenda Topic: Approval of Educational Specifications for the Thalberg Elementary Roof Replacement 

Project. 

Summary of Issue: The Thalberg Elementary School roof is 24 years old and needs to be replaced. 

Background:  The TOS residents approved the replacement of the roof via a referendum in the November 

2025 Elections. 

Alternative Strategies: 

Cost (if applicable):  N/A Funding Source: Town of Southington Bond Project 

Beginning Date of Program or Project:  November 2025 

Ending Date of Program or Project: September 2026 

Recommendation or Comment: Recommend that the Board of Education approve the Educational 

Specifications for the Thalberg Elementary Roof Replacement project. 

Signature of Superintendent 

Board Meeting Date



February 10, 2026 
EDUCATIONAL SPECIFICATIONS FOR 

THALBERG ELEMENTARY SCHOOL 
PARTIAL ROOF REPLACEMENT PROJECT 

PROJECT RATIONALE 

The current plan and requirements for the Thalberg Elementary School calls for the provision 
of a safe and healthy learning environment. All the flat roof areas are in excess of twenty 
years and are at the end of their useful service life and are in need of replacement. While 
repairs have consistently been made to the roof in recent years, the roof continues to leak. 
Many of these leaks have resulted in damage to the facility and school equipment, furniture 
and supplies. Preliminary investigations included site visits, and a review of all available 
existing construction documents. As part of the new roof installation the district will adopt a 
comprehensive maintenance plan with regularly scheduled inspections to ensure proper 
performance of the roof systems.   

The Thalberg Elementary School total roof area is 63,668 s.f. The portion of roof to be 
replaced as part of this project is 62,680 s.f. The standing seam metal roof at the main 
entrance to the School is not included in the scope of work. 

LONG RANGE PLANS 

The long-range plans for the school building calls for the provision of a safe, healthy and 
appropriate learning environment. In order to meet this objective of the plan, it is necessary to 
replace all the flat roof areas.  

The Board of Education plans to continue to utilize the Thalberg Elementary School in it’s 
current capacity for a minimum of 20 years. The new roof systems will meet or exceed the State 
of Connecticut Department of Education standards including the required minimum roof pitch. In 
order to ensure the new roof systems will function properly and provide a safe and healthy 
environment, the following associated items of work have been identified as critical to an 
effective roof replacement project:  

- Survey existing roof materials and test for the presence of hazardous materials.
- Review roof drain placement and design accordingly
- Inspect and replace any deteriorated roof deck material

The roof replacement and identified associated work will ensure the envelope of the Thalberg 
Elementary School is weather tight allowing the Southington Board of Education to comply with 
their long range plan.  



THE PROJECT 

Flat Roof Areas 

• Test for/identify any asbestos or PCB containing roofing and flashing materials
• Remove all damaged roofing materials down to the deck and dispose of hazardous

materials in appropriate manner (if found).

• Inspect roof deck for damage. Repair/replace damaged areas where necessary

• Install a new membrane roof system with integral fascia and flashings. Minimum slope
of ¼” per ft.

Standing Seam Roof Area 

• To remain in place – no change

Other Work – Roof 

• The existing internal roof drains will be replaced as part of this project. Install new
secondary drains (overflow) or overflow scuppers as needed.

BUILDING SYSTEMS 
Security: Not applicable 
Public Address: Not applicable 
Technology: Not applicable 
Phone System: Not applicable 
Clocks: Not applicable 
Security camera: Not applicable 

INTERIOR BUILDING ENVIRONMENT 
Acoustics: Not applicable 
Lighting: Not applicable 
HVAC: Not applicable. 
Plumbing: Not applicable 
Windows/Doors Not applicable 

SITE DEVELOPMENT 

Site Acquisition: Not applicable. 
Parking: Minor areas of replacement/repairs may be required if damaged during 

construction.  
Drives: Minor areas of replacement/repair may be required if damaged during 

construction.  



Walkways: Minor areas of replacement/repair may be required if damaged during 
construction. 

Outdoor Athletic 
Facilities 

Not applicable. 

Landscaping: Minor areas of replacement/repair required due to damage during 
construction. 

Site Improvements: Not applicable. 

CONSTRUCTION BONUS REQUEST 

School Readiness:  C.G.S. 10-285a(e) – Not applicable 
Lighthouse Schools;  C.G.S. 10-285a(f) – Not applicable 
CHOICE:  C.G.S. 10-285a(g), as amended – Not applicable 
Full-day Kindergarten:  C.G.S. 10-285a(h) – Not applicable 
Reduced Class Size:  C.G.S. 10-285a(h) – Not applicable 
Regional Vo-Ag Center:  C.G.S. 10-65 – Not applicable 
Interdistrict Magnet School:  C.G.S. 10-264h – Not applicable 
Interdistrict Cooperative School:  C.G.S. 10-158a – Not applicable 
Regional Special Education Center:  C.G.S. 10-76e – Not applicable 

COMMUNITY USES 

The Thalberg Elementary School Building is utilized to provide some community-based 
activities, typical of an elementary school before, during and after school hours and throughout 
the calendar year.  

Additionally, various Town Departments may use the facilities within the building, in accordance 
with Board of Education policy.   
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Decision Requested Agenda Code       11 d.  

AGENDA REPORTING FORM 

Agenda Topic:  Policy 1312 – Public Complaints - Revised - First Reading. 

Summary of Issue:  The Policy & Personnel Committee has reviewed Policy 1312 – Public 

Complaints 

Background: The Policy and Personnel Committee reviews policies with the 

administration to ensure they are current and appropriate.    

Alternative Strategies:  N/A  

Cost (if applicable): N/A    Funding Source: N/A 

Beginning Date of Program or Project:  N/A 

Ending Date of Program or Project:  N/A 

Recommendation or Comment: The Board of Education Policy & Personnel Committee 

is bringing the draft Policy 1312 to the full Board for a First Reading. 

Signature of Staff Member Submitting Report 

Signature of Superintendent of Schools 

Titles of Attachments: 

1. DRAFT Policy 1312



Policy 1312 
Public Complaints - Revised Policy  

Draft 

 



1312 

Series 1000: Community Relations 

Public Complaints 

Complaints made to Board members or to central office about school personnel or school 
grounds shall be referred to the Superintendent. for study and possible resolution. The 
Superintendent/designee will direct the complainant to the staff member best situated to 
reach a resolution. 

If the complainant is dissatisfied with the resolution, he may review the concern with the 
next staff member best situated to reach a resolution according to the organizational chart 
in R-2100(1).  There is no appeal process. 

If the complaint concerns an individual employee, said employee shall be advised of the 
complaint and be given the opportunity to explain or comment on the allegations in 
question.  

Any parent/guardian or other person who insults or abuses any teacher or other  employee 
on school property or in the presence of students may be prosecuted  by the district under 
the provisions of law. (Relocated from regulations) 

Anonymous complaints will not be considered. 

Cross Reference R-2100(1) 

Cross Reference Policy 1316 Relations between Public and School Personnel Cf.1220 

Citizens’ Advisory Committees  Cf.5145.2 Freedom of Speech/Expression  Legal Reference: 
Connecticut General Statutes 10-238 Petition for Hearing by  Board of Education   

Policy Adopted: October 1998   

Policy Reviewed: January 2003 
Policy Revised: March 2025 

Policy Revised: January 2026 
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Decision Requested     Agenda Code       11 e.   

 
AGENDA REPORTING FORM 

 

Agenda Topic:  Policy 3432 – Budget and Finance Reports/Annual Financial Statement - Revised 

- First Reading. 

 

Summary of Issue:  The Policy & Personnel Committee has reviewed Policy 3432 – Budget and 

Finance Reports/Annual Financial Statement 
 

Background: The Policy and Personnel Committee reviews policies with the     

administration to ensure they are current and appropriate.         

 

Alternative Strategies:  N/A           

 
 

Cost (if applicable): N/A      Funding Source: N/A             
 

 

Beginning Date of Program or Project:  N/A        
 

 

Ending Date of Program or Project:  N/A         

 

Recommendation or Comment: The Board of Education Policy & Personnel Committee  

is bringing the draft Policy 3432 to the full Board for a First Reading. 

          

        

 

      
Signature of Staff Member Submitting Report 

         

      
Signature of Superintendent of Schools 

 

 

 

 

 

 

Titles of Attachments: 

 

1. DRAFT Policy 3432 

 



 

Policy 3432 
Budget and Finance Report/Annual Financial 

Statement - Revised Policy  

Draft 

 



 
 

3432  

Series 3000: Business and Non-Instructional Operations  

Business  

Budget and Expense Report/Annual Financial Statement and Unexpended 
Funds 
 

An annual financial report covering the preceding fiscal year and including  recommended 
transfers shall be submitted at the regular August September  Board  meeting. The annual 
report of the Board of Education shall include a summary showing (1) the total cost of the 
maintenance of schools, (2) the amount received from the state and other sources for the 
maintenance of schools, (3) the net cost to the municipality of the maintenance of schools, and 
(4) the balance of any nonlapsing, unexpended funds account.   

Notwithstanding any provision of the general statutes or the municipal charter, the Board may 
deposit into a nonlapsing account any unexpended funds from the prior fiscal year from the 
budgeted appropriations, in an amount not to exceed 2% of the total budgeted appropriation 
for such prior fiscal year.  Each expenditure from the account must be authorized by the Board 
and shall be made only for educational purposes. 

The non-lapsing, unexpended funds account report will be submitted to both the Connecticut 
State Department of Education (CSDE) and the exclusive bargaining representative for certified 
employees. 

 
Additionally, within 30 days from the adoption of the Board’s budget, the 

Superintendent/designee will notify the exclusive bargaining representative(s) for certified 

employees of (1) the establishment of the non-lapsing account, or (2) the Board’s intendent 

uses of any funds in the non-lapsing account during the next fiscal year.  

 

Legal Reference: 

 Conn. Gen. Stat.  § 10-221 

    § 10-222 

    § 10-248a 

 

Public Act 25-93, “An Act Increasing Resources for Students, Schools and Special 

Education.” 

 

Policy adopted: October 1988  

Policy reviewed: April 2003 

Policy Revised: January 2026 
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Decision Requested     Agenda Code       11 f.   

 
AGENDA REPORTING FORM 

 

Agenda Topic:  Policy 4100 – Hiring of Staff – NEW/REPLACEMENT - First Reading. 

 

 

Summary of Issue:  The Policy & Personnel Committee has reviewed Policy 4100 – Hiring of Staff 
 

Background: The Policy and Personnel Committee reviews policies with the     

administration to ensure they are current and appropriate.         

 

Alternative Strategies:  N/A           

 
 

Cost (if applicable): N/A      Funding Source: N/A             
 

 

Beginning Date of Program or Project:  N/A        
 

 

Ending Date of Program or Project:  N/A         

 

Recommendation or Comment: The Board of Education Policy & Personnel Committee  

is bringing the draft Policy 4100 to the full Board for a First Reading. 

          

        

 

      
Signature of Staff Member Submitting Report 

         

      
Signature of Superintendent of Schools 

 

 

 

 

 

 

 

Titles of Attachments: 

 

1. DRAFT Policy 4100 

 



Policy 4100 
Hiring of Staff – NEW/REPLACEMENT Policy  

Draft 

 



CURRENT POLICY WITH EDITS 
41114100 

Series 4000: Personnel  

 
Certified Personnel  
 

Permanent Personnel  
 

Recruitment and Selection  
The Southington Board of Education believes that a skillful and diverse staff contributes 
significantly to high quality, engaging learning environments, predicted on a climate of inclusion.  
 
The schools shall engage in fair, sound, and nondiscriminatory personnel practices in the 
appointment of all district employees in accordance with state statute 46a 81c.  
  
The administration shall be responsible for establishing recruitment, selection, and  appointment 
procedures. In addition, all prospective employees shall be tested to  document that they are free 
of the presence of illegal or controlled drugs. In  compliance with state law and Board of Education 
policy, all prospective employees  shall be fingerprinted prior to hire to determine whether there 
has been prior  criminal conviction. Failure to disclose a prior criminal conviction is grounds for  
termination. Within an appropriate period of time, approximately 30 days of  starting the position, 
a physician shall certify to the Superintendent of Schools that  said employee is in good health and 
is physically capable to perform job  responsibilities.  
 
Hiring of Staff 
 
It is the policy of the Board of Education to appoint the most qualified applicants to positions of 
employment within the Southington Public Schools, subject to the provisions of any applicable 
collective bargaining agreement. 
   
Administrative and Certified Staff 
The Superintendent of Schools is authorized to hire all certified and classified staff  except for the 
Business Manager, Athletic Director, the Language Arts Coordinator and those certified 
administrators who have direct supervisory responsibilities of  certified personnel. The Board of 
Education hires the Business Manager, Athletic  Director, the Language Arts Coordinator and all 
administrators who have direct  supervisory responsibilities of certified personnel. 
The Board of Education shall be responsible for the appointment of the Superintendent, Assistant 
Superintendent, Director of Teaching and Learning, Director of Business and Finance, Director of 
Pupil Personnel Services, Director of Operations, Principals, Assistant Principals, and Athletic 
Director in accordance with the procedures set forth in Section 10-151 of the Connecticut General 
Statutes, and in accordance with any applicable collective bargaining agreement.   
 
The Superintendent will arrange for three rounds of interviews for all in-line* administrative 
positions.  Round one consists of parents and staff, round two of administrators and round three 
of central office staff.  The Superintendent then presents the one recommended candidate to the 
Board for final approval.  The Board reserves the right to direct the Superintendent to repost the 
position.  If the position is reposted, the process repeats.   
 

*In-line – Principal, Assistant Principals, Athletic Director, Director of Teaching and Learning, Pupil 
Service Director  
 
 
  



4111 4100 
Series 4000: Personnel  

 
Hiring of Staff 
 
The Superintendent of Schools shall be responsible for appointments to all other positions 
requiring a certificate issued by the State Board of Education.   
 
 
Classified Staff 
 
The Superintendent of Schools or designee shall be responsible for appointments to all positions 
of employment within the Southington Public Schools which do not require a certificate issued by 
the State Board of Education.   
 

 
The Superintendent is also authorized to accept all staff resignations.  
 
 
Legal Reference:  

• Connecticut General Statutes 10-151 

• Connecticut General Statutes 10-220 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
Policy adopted: December 1988 
Policy revised: May 1994, April 2003, March 2006, October 2007, TBD 2026 

  



DRAFT (CLEAN) COPY 
4100 

Series 4000: Personnel  

 
Hiring of Staff 

 
It is the policy of the Board of Education to appoint the most qualified applicants to 
positions of employment within the Southington Public Schools, subject to the provisions 

of any applicable collective bargaining agreement. 
 
  

Administrative and Certified Staff 
 

The Board of Education shall be responsible for the appointment of the Superintendent, 
Assistant Superintendent, Director of Teaching and Learning, Director of Business and 
Finance, Director of Pupil Personnel Services, Director of Operations, Principals, Assistant 

Principals, and Athletic Director in accordance with the procedures set forth in Section 10-
151 of the Connecticut General Statutes, and in accordance with any applicable collective 

bargaining agreement.   
 
The Superintendent will arrange for three rounds of interviews for all in-line* 

administrative positions.  Round one consists of parents and staff, round two of 
administrators and round three of central office staff.  The Superintendent then presents 
the one recommended candidate to the Board for final approval.  The Board reserves the 

right to direct the Superintendent to repost the position.  If the position is reposted, the 
process repeats. *In-line ~ Principal, Assistant Principal, Athletic Director, Director of Teaching and Learning, 

Director of Pupil Personnel Services  

 

The Superintendent of Schools shall be responsible for appointments to all other positions 
requiring a certificate issued by the State Board of Education.   

 
 
Classified Staff 

 
The Superintendent of Schools or designee shall be responsible for appointments to all 
positions of employment within the Southington Public Schools which do not require a 

certificate issued by the State Board of Education.   
 

 
The Superintendent is also authorized to accept all staff resignations.  
 

 
Legal Reference:  

• Connecticut General Statutes 10-151 

• Connecticut General Statutes 10-220 
 
 

 
 
Policy adopted: December 1988 

Policy revised: May 1994, April 2003, March 2006, October 2007, TBD 2026 



 4111 

Series 4000: Personnel 

 

 

Recruitment and Selection 

 

The Southington Board of Education believes that a skillful and diverse staff contributes 

significantly to high quality, engaging learning environments, predicted on a climate of inclusion.  

 

The schools shall engage in fair, sound, and nondiscriminatory personnel practices in the 

appointment of all district employees in accordance with state statute 46a-81c.   

 

The administration shall be responsible for establishing recruitment, selection, and appointment 

procedures.  In addition, all prospective employees shall be tested to document that they are free 

of the presence of illegal or controlled drugs.  In compliance with state law and Board of Education 

policy, all prospective employees shall be fingerprinted prior to hire to determine whether there has 

been prior criminal conviction.  Failure to disclose a prior criminal conviction is grounds for 

termination. Within an appropriate period of time, approximately 30 days of starting the position, 

a physician shall certify to the Superintendent of Schools that said employee is in good health and 

is physically capable to perform job responsibilities. 

 

 
The Superintendent of Schools is authorized to hire all certified and classified staff except 
for the Business Manager, Athletic Director, the Language Arts Coordinator and those 

certified administrators who have direct supervisory responsibilities of certified personnel.  
The Board of Education hires the Business Manager, Athletic Director, the Language Arts 
Coordinator and all administrators who have direct supervisory responsibilities of certified 

personnel.  The Superintendent is also authorized to accept all staff resignations. 
 

 

 

 

 

Legal Reference:   

Connecticut General Statutes 

• 10-151, Employment of teachers.  Notice and hearing on termination of contract. 

• 46a-81c, Discriminatory Employment Practices Prohibited 

• 10-221d (a), Fingerprinting and Disclosure of criminal convictions 
 

 

 

 

 

 

 

 

Policy adopted:  December 1988 

Policy revised: May 1994, April 2003, March 2006, October 2007 

REPLACE 

This section covered in NEW P-4105 

This section covered in NEW P-4100 



 4211 

Series 4000: Personnel 

 

 

Recruitment and Selection 

 

Classified Personnel 

 

Permanent Personnel 

 

Recruitment and Selection 

 

It is the responsibility of the Superintendent of Schools and of persons designated by the 

Superintendent to determine the personnel needs of the school district and to locate suitable 

candidates to recommend for employment to the Board of Education.  An estimate of the cost of the 

recruitment and selection program will be made annually by the Superintendent and presented to 

the Board of Education for inclusion in the annual budget. 

 
No inquiry with regard to a person’s race, color, religion, ancestry, national origin, gender, age, 

pregnancy, marital status, sexual orientation, gender identity and expression, socioeconomic status, 

academic status, physical appearance, mental, physical, developmental or sensory disability, or by 

association with an individual or group who has or is perceived to have one or more of such 

characteristics shall be made of a person proposed for or seeking employment. 

 

Prior to initial employment, a physician shall certify to the Superintendent of Schools that said 

employee is in good health and in fit condition for service.  In addition, all prospective employees 

shall be drug tested to document that they are free of the presence of illegal or controlled drugs.  No 

prospective employee is to be hired permanently without satisfactory completion of his/her physical, 

drug screening, and fingerprinting within 30 days of initial hiring. 

 

 

It shall be the duty of the Superintendent of Schools to see that persons nominated for employment 

shall meet all qualifications established by law and by the Board of Education for the type of position 

for which nomination is made. 

 

 

(cf. 4111.1 – Affirmative Action) 

 

Legal Reference:   
Connecticut General Statutes 
46a-60, Discriminatory Employment Practices Prohibited 
 
Policy adopted: December 1988 
Policy revised: May 1994 
Policy revised: April 2003 
Policy revised: March 10, 2016 

  

REPLACE 

This section covered in NEW P-4105 

This section covered in NEW P-4100 



HIRING PROCEDURES 
R-4211 

Series 4000: Personnel 

 

 

Recruitment and Selection 

 

Classified Personnel 

 

Permanent Personnel 

 

Recruitment and Selection 

 

In the employment of classified personnel, consideration will be given to training, experience and 

personal characteristics. 

 

1. The vacancy is created. 
 

2. Job responsibilities identified by the supervising administrator are forwarded on a Personnel 
Request Form to the Personnel Manager. 
 

3. The vacancy shall be posted and advertised for a period of time in conformity with bargaining 
units’ contracts with the Southington Board of Education. 
 

4. Each candidate will complete an application form for each particular vacancy and submit it 
with any supporting data or references desired to the personnel office. 
 

5. Employees who are applicants will be granted an interview, along with other qualified 
candidates.  Ability, performance and seniority will be among the factors in selection. 
 

6. As a condition of employment, a physician shall certify to the Superintendent of Schools that 
the said employee is in good health and in fit condition for service.  The conditions of 
employment shall include testing for drug usage.  This testing will be carried out at an 
approved lab with test results to be forwarded directly to the Personnel Manager.  No 
prospective employee is hired without satisfactory completion of these requirements. 

7. Drug testing must be completed prior to beginning work with the Southington Public Schools.  
The physical examination and fingerprinting must be completed within 30 days of beginning 
employment. 

 

 

 

 

Regulation approved: April 1989 

Regulation revised: October 1993 

Regulation revised: April 1994 

Regulation revised: April 2003 

 

REMOVE 
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AGENDA REPORTING FORM 

 

Agenda Topic:  Policy 4105 – Effective Staff Recruitment and Retention – NEW/REPLACEMENT 

- First Reading. 

 

 

Summary of Issue:  The Policy & Personnel Committee has reviewed Policy 4105 – Effective Staff 

Recruitment and Retention. 
 

Background: The Policy and Personnel Committee reviews policies with the     

administration to ensure they are current and appropriate.         

 

Alternative Strategies:  N/A           

 
 

Cost (if applicable): N/A      Funding Source: N/A             
 

 

Beginning Date of Program or Project:  N/A        
 

 

Ending Date of Program or Project:  N/A         

 

Recommendation or Comment: The Board of Education Policy & Personnel Committee  

is bringing the draft Policy 4105 to the full Board for a First Reading. 

          

        

 

      
Signature of Staff Member Submitting Report 

         

      
Signature of Superintendent of Schools 

 

 

 

 

 

 

Titles of Attachments: 

 

1. DRAFT Policy 4105 

 



 

Policy 4105 
Effective Staff Recruitment and Retention – 

NEW/REPLACEMENT Policy  

Draft 

 



4105 (Partial of Previous #4111 & #4211) 
Series 4000: Personnel 

 
 

Effective Staff Recruitment and Retention 
 
Southington Public Schools strive to establish an educational environment that will attract 

and retain the best qualified people who will enhance student learning. The district 
recognizes that a highly skilled, motivated, and diverse workforce is essential to achieving 
its mission of providing high-quality educational opportunities for all students. 

 
The district engages in extensive and targeted recruitment efforts to build a large pool of 

candidates for all school district positions. Efforts include advertising open positions 
through media and internet outlets, attending job fairs, connecting with colleges and 
universities, and networking. These strategies are designed to ensure a timely and 

competitive recruitment process that results in the selection of qualified and dedicated 
staff members. 

 
The Southington Board of Education recognizes the importance of diversity among its 
educators. It is committed to ensuring that effective strategies are implemented to recruit 

and retain a diverse pool of highly qualified and effective educators who reflect the 
demographics of our student population. In accordance with Public Act 23-167, Section 
10, the district has developed an Increasing Educator Diversity Plan focused on minority 

teacher recruitment and retention. 
 

The Human Resource Office maintains a comprehensive Hiring Procedures document 
outlining the process from the identification of a vacancy through completion of 
onboarding. This document ensures that hiring practices are consistent, equitable, and 

efficient for all candidates and departments. A link to the Hiring Procedures document is 
available on the district’s Human Resources webpage. 

 
Southington Public Schools is dedicated to fostering an environment that supports 
professional growth, employee engagement, and long-term commitment to the district. 

Retention strategies include ongoing professional learning opportunities, recognition of 
staff contributions, mentorship and induction programs, and efforts to maintain positive 
working conditions and supportive leadership at all levels. 

 
The Superintendent or designee shall regularly review recruitment and retention data, 

assess progress toward diversity and staffing goals, and report findings to the Board of 
Education as part of the district’s continuous improvement efforts. 
 

 
Legal Reference: 

• Public Act 23-167, Section 10 – Increasing Educator Diversity Plan 
 

 
 
Policy adopted:  December 1988 

Policy revised: May 1994, April 2003, March 2006, October 2007. TBD 2025 
  

DRAFT 



 4111 
Series 4000: Personnel 

 
 

Recruitment and Selection 
 
The Southington Board of Education believes that a skillful and diverse staff contributes 

significantly to high quality, engaging learning environments, predicted on a climate of 
inclusion.  
 

The schools shall engage in fair, sound, and nondiscriminatory personnel practices in the 
appointment of all district employees in accordance with state statute 46a-81c.   

 
The administration shall be responsible for establishing recruitment, selection, and 
appointment procedures.  In addition, all prospective employees shall be tested to 

document that they are free of the presence of illegal or controlled drugs.  In compliance 
with state law and Board of Education policy, all prospective employees shall be 

fingerprinted prior to hire to determine whether there has been prior criminal conviction.  
Failure to disclose a prior criminal conviction is grounds for termination. Within an 
appropriate period of time, approximately 30 days of starting the position, a physician 

shall certify to the Superintendent of Schools that said employee is in good health and is 
physically capable to perform job responsibilities. 
 

The Superintendent of Schools is authorized to hire all certified and classified staff except 
for the Business Manager, Athletic Director, the Language Arts Coordinator and those 

certified administrators who have direct supervisory responsibilities of certified personnel.  
The Board of Education hires the Business Manager, Athletic Director, the Language Arts 
Coordinator and all administrators who have direct supervisory responsibilities of certified 

personnel.  The Superintendent is also authorized to accept all staff resignations. 
 
 

 
 

 
Legal Reference:   
Connecticut General Statutes 

• 10-151, Employment of teachers.  Notice and hearing on termination of contract. 

• 46a-81c, Discriminatory Employment Practices Prohibited 

• 10-221d (a), Fingerprinting and Disclosure of criminal convictions 
 
 
 

 
 

 
 
 

Policy adopted:  December 1988 
Policy revised: May 1994, April 2003, March 2006, October 2007 

REPLACE 

This section covered in NEW P-4105 

This section covered in NEW P-4100 



 4211 
Series 4000: Personnel 

 
 

Recruitment and Selection 
 
Classified Personnel 

 
Permanent Personnel 
 

Recruitment and Selection 
 

It is the responsibility of the Superintendent of Schools and of persons designated by the 
Superintendent to determine the personnel needs of the school district and to locate suitable 
candidates to recommend for employment to the Board of Education.  An estimate of the 

cost of the recruitment and selection program will be made annually by the Superintendent 
and presented to the Board of Education for inclusion in the annual budget. 

 
No inquiry with regard to a person’s race, color, religion, ancestry, national origin, gender, 

age, pregnancy, marital status, sexual orientation, gender identity and expression, 
socioeconomic status, academic status, physical appearance, mental, physical, 
developmental or sensory disability, or by association with an individual or group who has 

or is perceived to have one or more of such characteristics shall be made of a person 
proposed for or seeking employment. 
 

Prior to initial employment, a physician shall certify to the Superintendent of Schools that 
said employee is in good health and in fit condition for service.  In addition, all prospective 

employees shall be drug tested to document that they are free of the presence of illegal or 
controlled drugs.  No prospective employee is to be hired permanently without satisfactory 
completion of his/her physical, drug screening, and fingerprinting within 30 days of initial 

hiring. 
 

 
It shall be the duty of the Superintendent of Schools to see that persons nominated for 
employment shall meet all qualifications established by law and by the Board of Education 

for the type of position for which nomination is made. 
 
 

(cf. 4111.1 – Affirmative Action) 
 

 
Legal Reference:   
Connecticut General Statutes 
46a-60, Discriminatory Employment Practices Prohibited 
 
Policy adopted: December 1988 

Policy revised: May 1994 
Policy revised: April 2003 

Policy revised: March 10, 2016 

REPLACE 

This section covered in NEW P-4105 

This section covered in NEW P-4100 



HIRING PROCEDURES 
R-4211 

Series 4000: Personnel 
 

 
Recruitment and Selection 

 

Classified Personnel 
 

Permanent Personnel 
 
Recruitment and Selection 

 
In the employment of classified personnel, consideration will be given to training, 
experience and personal characteristics. 

 
1. The vacancy is created. 

 

2. Job responsibilities identified by the supervising administrator are forwarded on a 
Personnel Request Form to the Personnel Manager. 
 

3. The vacancy shall be posted and advertised for a period of time in conformity with 

bargaining units’ contracts with the Southington Board of Education. 
 

4. Each candidate will complete an application form for each particular vacancy and 
submit it with any supporting data or references desired to the personnel office. 
 

5. Employees who are applicants will be granted an interview, along with other qualified 
candidates.  Ability, performance and seniority will be among the factors in selection. 
 

6. As a condition of employment, a physician shall certify to the Superintendent of 

Schools that the said employee is in good health and in fit condition for service.  The 
conditions of employment shall include testing for drug usage.  This testing will be 
carried out at an approved lab with test results to be forwarded directly to the 

Personnel Manager.  No prospective employee is hired without satisfactory completion 
of these requirements. 

7. Drug testing must be completed prior to beginning work with the Southington Public 
Schools.  The physical examination and fingerprinting must be completed within 30 
days of beginning employment. 

 
 
 

 
Regulation approved: April 1989 

Regulation revised: October 1993 
Regulation revised: April 1994 
Regulation revised: April 2003 

REMOVE 
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AGENDA REPORTING FORM 

 

Agenda Topic:  Policy 5113 – Attendance, Excused Absences and Truancy - REVISED - First 

Reading. 

 

 

Summary of Issue:  The Policy & Personnel Committee has reviewed Policy 5113 – Attendance, 

Excused Absences and Truancy 
 

Background: The Policy and Personnel Committee reviews policies with the     

administration to ensure they are current and appropriate.         

 

Alternative Strategies:  N/A           

 
 

Cost (if applicable): N/A      Funding Source: N/A             
 

 

Beginning Date of Program or Project:  N/A        
 

 

Ending Date of Program or Project:  N/A         

 

Recommendation or Comment: The Board of Education Policy & Personnel Committee  

is bringing the draft Policy 5113 to the full Board for a First Reading. 

          

        

 

      
Signature of Staff Member Submitting Report 

         

      
Signature of Superintendent of Schools 

 

 

 

 

 

 

Titles of Attachments: 

 

1. DRAFT Policy 5113 

 



 

Policy 5113 
Attendance, Excused Absences and Truancy - 

Revised Policy  

Draft 

 



 
 
 

5113   

Series 5000: Students   

Attendance, Excused Absences and Truancy   
 

1 | P a g e  
 

Regular attendance is essential for an effective school experience and 
necessary for annual  promotion. The responsibility for regular attendance 
rests with the parents or guardians  of the student. The Southington Public 
Schools shall make every effort to keep the  appropriate person informed in 
this most critical area.   

Students in the Southington Public Schools, by Connecticut State Statute, are 
required to  attend school regularly during the hours and days the public 
school is in session. It is the  intent and purpose of the Board of Education to 
develop and foster the maximum  potential in each and every student.   

A student is considered to be “in attendance” if present at his/her assigned 
school, or an  activity sponsored by the school (e.g., field trip), for at least half 
of the regular school day.  A student who is serving an out-of-school 
suspension or expulsion should always be  considered absent. A student not 
meeting the definition of “in attendance” shall be  considered absent.   

It is our belief that successful performance in school is closely related to 
regular attendance. When a student is absent, he/she misses the important 
interaction that  occurs in the classroom. For that reason, the Southington 
Public Schools establishes the  following procedures and regulations which 
are aimed at the prevention and evaluation of  absences for unexcused 
reasons.   

When possible, authorized parents/guardians requesting dismissal before the 
normal end  of the school day shall make a written request to do so. The 
parent, guardian or designee  identified in such a request must come into the 
school office and provide appropriate  identification in order to pick up the 
student and sign the student out.   

Early dismissal should be requested only in emergency or unusual situations.   
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SPS uses three absence codes based on the following criteria:  
 

AV= Absence verified by a parent/guardian= a parent/guardian calls a 
student out.  Per CT state law, a parent/guardian can call a child out up to 
nine times a school year. 

AE= Absence Excused= the school receives a doctor’s note for the absence 
or another  legally acceptable reason.  

UNV= Unverified Absence= no one calls the student out and a robo call was 
sent from  the school, but this is unverified until a parent/guardian contacts 
the school.  

 

A student’s absence from school shall be considered “absence excused” if 
verification of the reason for such absence has been submitted within ten (10) 
school days of the student’s  return to school and meets the following criteria:   

A. For absences one through nine, a student’s absences from school are 
considered  “excused” when the student’s parent/guardian approves 
such absence and provides  appropriate verification to school officials.   

Such verification may include a signed note from the student’s 
parent/guardian,  verification from a school official that spoke with the 
parent/guardian regarding the  absence, voicemail from a 
parent/guardian, or a note confirming the absence by a  licensed 
medical professional, as appropriate. Verification must explain the 
nature  of and the reason for the absence as well as the length of the 
absence. Separate  verification must be provided for each incidence of 
absenteeism.   

Observance of a religious holiday is considered an excused absence.  
Faculty will work in conjunction with students affected by these and 
other observation days to create accommodations for any missed work.  
The accommodations must ensure students are not penalized for any 
work submitted late during the holiday observance.   
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B. For the tenth absence and all absences thereafter, a student’s absences 
from school are considered excused for the following reasons:   

1. Student illness (must be verified by a licensed medical 
professional to be  deemed excused, regardless of the length 
of the absence);  

2. Student’s observance of a religious holiday;  
3. Death in the student’s family or other emergency beyond the 

control of the  student’s family;  

4. Mandated court appearances (documentation required);  
5. The lack of transportation that is normally provided by a 

district other than  the one the student attends (no parental 
documentation required and does  not apply to exclusion from 
transportation for disciplinary reasons);  

6. Extraordinary educational opportunities pre-approved by District   
administration and to be in accordance with Connecticut State 
Department of  Education guidance.   

When a student is out of school or class because of an excused absence, 
appropriate  provisions will be made by school personnel regarding make 
up of missed assignments,  homework, tests, and other class activities 
missed.  

Excused Absences for Children of Service Members   

An enrolled student, age five to eighteen, inclusive, whose parent or legal 
guardian is an  active duty member of the armed forces, as defined in section 
27-103, and has been called  to duty for, is on leave from, or has immediately 
returned from deployment to a combat  zone or combat support posting, shall 
be granted ten days of excused absences in any  school year and, at the 
discretion of the Board of Education, additional excused absences  to visit 
such child’s parent or legal guardian with respect to such leave or deployment 
of  the parent or legal guardian. In the case of such excused absences, such 
child and  parent or legal guardian shall be responsible to obtaining 
assignments from the student’s teacher prior to any period of excused 
absence, and for ensuring that such assignments  are completed by such 
child prior to his or her return to school from such period of  excused 
absence.   

Unverified Absences   

It is the philosophy of the Board of Education to stress prevention and 
inquiry leading to  remediation of absences. The schools will make all 
reasonable efforts to keep parents and  students informed as to attendance 
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problems and will make all reasonable efforts to help   
students improve their attendance when such improvement is warranted. 
Only when all  local resources are exhausted is referral to legal authorities 
recommended.   

A student’s absence from school shall be considered unverified unless  

1. The absence meets the definition of an absence verified 
and meets the  documentation requirements; or   

2. The absence meets the definition of a disciplinary absence, which is 
the result of  school or District disciplinary action and are excluded 
from these State Board of  Education approved definitions.   

An unverified absence occurs when a student is out of school for reasons 
other than those  approved as verified absences. When a student is absent for 
an unverified reason, the  amount and kind of assistance provided shall be at 
the discretion of the student’s  teacher(s) after consultation with the building 
administrator.  

Chronic Absenteeism   

As used in this section, the applicable definitions are as follows:  

1. Chronically absent child: an enrolled student whose total number of 
absences at any  time during a school year is equal to or greater than ten 
percent of the total number of  days that such student has been enrolled at 
such school during such school year.   

2. Absence: An excused absence, unverified absence or disciplinary 
absence, as those  terms are defined by the State Board of Education or 
an in-school suspension that is  greater than or equal to one-half of a 
school day.   

3. District chronic absenteeism rate: The total number of chronically absent 
children in  the previous school year divided by the total number of 
children under the jurisdiction  of the board of education for such school 
year.   

4. School chronic absenteeism rate: The total number of chronically absent 
children for  a school in the previous school year divided by the total 
number of children enrolled in  such school for such school year.  

The Board of Education, in compliance with statute, requires the 
establishment of attendance review teams when chronic absenteeism rates 
in the District or at individual  schools in the District meet the following 
circumstances:   

1. A team for the District must be established when the District chronic 
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absenteeism rate is 10 percent or higher.   
2. A team for the school must be established when the school chronic 

absenteeism  rate is 15 percent or higher.   
3. A team for either the District or each school must be established when (a) 

more than  one school in the District has a school chronic absenteeism 
rate of 15 percent or  higher or (b) a District has a district chronic 
absenteeism rate of 10 percent or higher  and one or more schools in the 
District have a school chronic absenteeism rate of 15  percent or higher.   

The membership of attendance review teams may consist of school 
administrators,  guidance counselors, school social workers, teachers, 
chronically absent children, parents  or guardians of chronically absent 
children, and representatives from community-based  programs who address 
issues related to student attendance by providing programs and  services to 
truants.   

Each attendance review team shall be responsible for reviewing the cases of 
truants and  chronically absent children, discussing school interventions and 
community referrals for  such truants and chronically absent children and 
making any additional recommendations  for such truants and chronically 
absent children and their parents or guardians. Each  attendance review team 
shall meet at least monthly.   

The District shall annually include information for the strategic school 
profile report for  each school and the District that it submitted to the 
Commissioner of Education, data  pertaining to truancy and chronically 
absent children.   

Truancy   

The Board of Education must provide each child with a continuing education 
which will  prepare the student to assume adult roles and responsibilities. 
Therefore, regular  attendance and punctuality are expected from all children 
enrolled in our schools. By  state statute, responsibility for assuring that 
students attend school rests with the  parent/guardian. Every effort must be 
made to keep absences and tardiness to a  minimum. To assist 
parent/guardian and others in meeting this responsibility, the Board  of 
Education has developed the following procedures:   

1. Annually notify parent(s) or other person(s) having control of each child 
enrolled,  inclusive in writing of the obligations of the parent/guardian 
pursuant to student  attendance (C.G.S. 10-184).   

2. Obtain from each parent or other persons having control of an enrolled 
child a  telephone number or other means of contacting such parent or 
other person during  the school day.   

3. Establish a system for monitoring student's individual attendance.   
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4. Make a reasonable effort to notify the parent(s)/guardian whenever a child 
fails to  report to school on a regularly scheduled school day and no 
verification has been  received by school officials that the child's parent 
/guardian is aware of the student's  absence.   

5. Identify a student as "truant" when the student has four (4) unverified 
absences in  any one month or ten (10) unverified absences in any 
school year.   

6. Hold a meeting with appropriate staff and the parent or other person 
having control  of the child identified as a "truant" or chronically absent 
within ten (10) days of such  designation to review the reasons for the 
truant behavior and to evaluate the  situation.  

7. Identify a student as a "habitual truant" when the student has 
twenty (20)  unexcused absences in any school year.   

A. Referral will be made to the Planning Placement Team to 
determine whether  or not an educational evaluation is 
appropriate, prior to a written complaint  to Superior Court.  

B. Referral to the district’s Attendance Support & Engagement 
Team (formerly  Truancy Committee)  

8. Provide for the coordination of services and refer enrolled students who 
are truants  or habitual truants to community agencies providing child 

and family services.   

A student who is identified as a "truant" may be subject to the following 
consequences:   

A. Promotion to the next grade may be contingent upon the student 
successfully  completing a summer school program.   

B. The student may be retained in the same grade in order to 
acquire the skills  necessary for promotion to the next grade 
level.   

Limits of Liability   

School personnel who in good faith give or fail to give notice pursuant to 
subdivision (4)  above, shall be immune from any liability, civil or criminal, 
which might otherwise be  incurred or imposed and shall have immunity 
with respect to any judicial proceeding  which results from such notice or 
failure to give notice.   

The Board recognizes the need for students to be in school for the full 
instructional day. It  is encouraged that early dismissal should be requested 
only in emergency or unusual  situations.   
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Students who become ill during the school day may be excused by the 
school nurse and  transportation home must be provided by the parent or 
his/her designee.  

 

Legal Reference:   
Connecticut General Statutes   

10-220(c) Duties of boards of education (as amended by PA 15-
225) 10-184  Duties of parents (as amended by PA 98-243 and 
PA 00-157) 10-185 Penalty  10-199 through 10-202 
Attendance, truancy - in general   
10-198a Policies and procedures concerning truants (as amended by PA 
11- 136)  10-220(c) Duties of boards of education (as amended by PA 
15-225) 45a-8c Truancy  clinic. Administration. Policies and 
procedures. Report. (as amended by PA 15-225)  PA 15-225 An Act 
Concerning Chronic Absenteeism   

Action taken by State Board of Education on January 2, 
2008, to define  “attendance.”   

Action taken by State Board of Education on June 27, 2012, to define 
“excused” and  “unexcused” absences.   

Policy Adopted: February 1989   

Policy Revised: August 2002   

Policy Revised: June 23, 2016   
Policy Revised: September 8, 2016  
Policy Revised: May 2025 

Policy Revised:  January 2026  



BOARD OF EDUCATION 
SOUTHINGTON, CONNECTICUT 

Informational Only 

Decision Requested X 

Board Meeting Date   February 19, 2026    

Agenda Code 11 i.1.

AGENDA REPORTING FORM 

Agenda Topic: Approval of Job Description – High School Department Leader - REVISED. 

Summary of Issue:  Approval of Job Description – High School Department Leader - REVISED.

Background: N/A 

Alternative Strategies: N/A 

Cost (if applicable): N/A Funding Source: 

Beginning Date of Program or Project: N/A 

Ending Date of Program or Project: N/A 

Recommendation or Comment:  Move that the Board of Education approve the job description presented by the 

administration. 

 _________________________________ 
Signature of Staff Member Submitting Report 

________________________ 
Signature of Superintendent of Schools 

Titles of Attachments: 

1. Job Description



High School Department Leader 
-REVISED



 

 

 

 

 

 

JOB DESCRIPTION 
 

TITLE: High School Department Leader 

 

QUALIFICATIONS: 

1. Certification as an intermediate administrator (092) or department chairperson (105). 

2. Demonstrated knowledge and experience in the department. 

3. Demonstrated experience in working cooperatively and effectively with others. 

4. Three (3) years of successful teaching experience. 

REPORTS TO: High School Principal or his/her designee 

JOB GOAL: To Effectively lead the department in the coordination and implementation of curriculum, 

programs, and department operations. 

PERFORMANCE RESPONSIBILITIES: 

Leadership & Supervision 

● Evaluate, supervise, and support department teachers and paraeducators, fostering professional growth 

through coaching, mentoring, and role-model teaching. 

● Participate in the recruitment, hiring, and onboarding of new teachers and interim staff. 

● Provide guidance and support to teachers in classroom management, student discipline, and 

implementation of school policies. 

● Oversee substitute teachers, including daily and long-term substitutes, ensuring curriculum, instructional 

materials, assessment, and classroom management expectations are met. 

● Serve as the primary liaison between the department and school administration for staffing, scheduling, 

and classroom assignments. 

Curriculum, Instruction & Assessment 

● Collaborate with the Director of Teaching and Learning to lead the development, evaluation, and 

continuous improvement of department curriculum, ensuring vertical alignment between middle school 

and high school courses for a coherent and progressive learning experience. 

● Facilitate data-driven instructional decisions by analyzing assessment data and identify department 

priorities. 

● Plan, coordinate, and facilitate professional learning opportunities for department staff. 

● Oversee maintenance and enhancement of the Program of Studies, including promoting elective courses 

through events such as course fairs and middle school presentations. 

Operations & Resource Management 

● Develop and manage the department budget, including ordering, receipt, and distribution of supplies and 

instructional materials. 

● Monitor and maintain efficient operational processes within the department, ensuring teachers have the 

resources needed to deliver high-quality instruction. 

Collaboration & School Improvement 

● Serve as an active member of the School Improvement Team, participate in consensus-building and 

disseminate relevant information to department staff. 



 

● Act in an advisory capacity to the School Counseling Department to support accurate student placement 

and scheduling decisions. 

● Collaborate with administrators, counselors, and support staff on scheduling, teacher assignments, and 

the use of departmental resources. 

● Perform other related duties as assigned by the principal. 

 

1. Assist with the evaluation and supervision of teachers and paraeducators. 

2. Lead viable curriculum development and evaluation. 

3. Plan and facilitate professional learning for the department and related staff. 

4. Assist in all routine matters that concern teachers in the department. 

5. Assist with the development and control of the department’s budget. 

6. Order and receive all supplies and materials. 

7. Assist the administration in hiring new teachers and/or interim positions. 

8. Assist the administration in maintaining proper school discipline. 

9. Supervise substitute teachers. 

10.   Assist the administration with student scheduling and teacher assignments. 

11.   Serve as a member of the School Improvement Team by actively participating, working towards a 

consensus, and disseminating information to the department. 

12.   Act in an advisory capacity to the School Counseling Department. 

13.   Perform any and all other related duties assigned by the building principal. 

 

 

TERMS OF EMPLOYMENT:  

Annual appointment by the Board of Education. 

 

EVALUATION:  

Performance evaluated annually by the High School Principal or designee. 
 

STIPEND: 

Salary schedule per union contract.  
 

 

 

Revised January 2026 



BOARD OF EDUCATION 
SOUTHINGTON, CONNECTICUT 

Informational Only 

Decision Requested X 

Board Meeting Date   February 19, 2026    

Agenda Code 11 i.2

AGENDA REPORTING FORM 

Agenda Topic: Approval of Job Description – High School Assistant Department Leader - REVISED. 

Summary of Issue:  Approval of Job Description – High School Assistant Department Leader - REVISED.

Background: N/A 

Alternative Strategies: N/A 

Cost (if applicable): N/A Funding Source: 

Beginning Date of Program or Project: N/A 

Ending Date of Program or Project: N/A 

Recommendation or Comment:  Move that the Board of Education approve the job description presented by the 

administration. 

 _________________________________ 
Signature of Staff Member Submitting Report 

________________________ 
Signature of Superintendent of Schools 

Titles of Attachments: 

1. Job Description



High School Assistant Department Leader 
-REVISED



 

 

 

 

 

 

JOB DESCRIPTION 
 

TITLE: High School Assistant Department Leader 

 

QUALIFICATIONS: 

1. Certification as an administrator (092) or Department Leader (105) preferred. 

2. Demonstrated knowledge and experience in the department. 

3. Demonstrated experience in working cooperatively and effectively with others. 

4. Three (3) years of successful teaching experience. 

 

REPORTS TO: High School Principal or his/her designee and Department Leader 

 

SUPERVISES: Department programs as directed by the Department Leader 

 

JOB GOAL: Assist in coordination and implementation of curriculum, programs, and department 

operations. 

PERFORMANCE RESPONSIBILITIES: 

Performance Responsibilities may include, but are not limited to: 

 
Leadership & Supervision 

● Support the supervision, professional growth, and evaluation of department staff through 

collaborative planning, role-model teaching, and participation in the teacher evaluation 

process. 
● Participate in the recruitment, hiring, and onboarding of new teachers. 
● Support the supervision of substitute teachers. 

Curriculum, Instruction & Assessment 

● Assist teachers with pedagogical needs, family communication, differentiation strategies, and 

other professional support. 

● Collaborate with the Department Leader on data analysis to inform improvement plans, 

professional development, and instructional practices. 

● Coordinate lesson plans and instructional materials during teacher absences, including 

curriculum planning with long-term substitutes. 
● Assist with the planning, scheduling, and implementation of testing. 

Operations & Resource Management 

● Collaborate with the Department Leader on the development of course sections, teacher course 

assignments, and the effective use of support staff. 

● Help manage departmental operations, including budget oversight, ordering, organization, and 

distribution of instructional supplies and equipment. 
Collaboration & School Improvement 

● Serve as an active member of the School Improvement Team. 
● Perform other related duties as assigned by the principal or Department Leader. 

  



 

 

1. Assist with the supervision of staff. 

2. Assist with curriculum development and evaluation. 

3. Assist with routine matters of concern to teachers. 

4. Assist with the development and control of the department’s budget. 

5. Assist with the management and handling of supplies and equipment. 

6. Assist with the student management within the department. 

7. Assist with the supervision of substitute teachers. 

8. Assist with student scheduling and teacher assignments. 

9. Serve as a member of the School Improvement Team. 

10.  Assist in coordinating programs with the counseling department and administration. 

11.  Perform other related duties as may be assigned by the principal or department 

chairperson. 

 

TERMS OF EMPLOYMENT:  

Annual appointment by the Board of Education. 

 

EVALUATION:  

Performance to be evaluated annually by High School Administration. 

 

STIPEND: 

Salary schedule per union contract.  

 
New Format: 08/10/2016 Revised/BOE Approved 

05/25/23 Revised January 2026 



BOARD OF EDUCATION 
SOUTHINGTON, CONNECTICUT 

Informational Only            X 

Decision Requested 

   Board Meeting Date   February 19, 2026 

Agenda Code       11 j.  

AGENDA REPORTING FORM 

Agenda Topic:  SHS Agricultural Science – Intro to Mechanics – Revised Curriculum - First 

Reading. 

Summary of Issue:  SHS Agricultural Science – Intro to Mechanics – Revised Curriculum - First 
Reading. 

Background: 

Alternative Strategies:  N/A  

Cost (if applicable): N/A     Funding Source: N/A 

Beginning Date of Program or Project:  N/A 

Ending Date of Program or Project:  N/A 

Recommendation or Comment: The Board of Education Curriculum & Instruction Committee  

is bringing the SHS Agricultural Science – Intro to Mechanics – Revised Curriculum – to the full 

Board for a First Reading. 

Signature of Staff Member Submitting Report 

Signature of Superintendent of Schools 

Titles of Attachments: 

1. Course Proposal



Unit Overview 

Unit Title: Unit 1-Personal Safety 

Teacher: Mr. O’Keefe 

Grade 
Level/Course: 

9 

Length/Dates: 3 Days 

Unit Summary: 
2-4 sentences
describing the
main ideas,
content and skills
of the unit.

This unit introduces students to the foundational principles of personal safety in 
agricultural mechanics. Students will learn about common causes of accidents, the use 
of safety colors and focal colors, and the importance of personal protective equipment 
(PPE) including safety glasses, face shields, protective clothing, coveralls, and masks. 
The lesson will also explore the impact of noise on hearing, including concepts of noise 
intensity, duration, and decibels. Through discussion, demonstration, and assessment, 
students will develop an understanding of how to maintain a safe working environment 
in an agricultural mechanics setting. 

Stage 1: Desired Results 

Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 

● PST.02.01.01.a: Identify and explain hazards associated with power, structural and technical
systems.

● PST.02.02.01.a: Identify personal protective equipment (PPE) and explain its proper use.
● PST.02.03.01.a: Explain the importance of safety practices and their impact on workplace

productivity.

Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 

Critical Thinking Transdisciplinary Goal: 
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection 
on the challenges and benefits of the process and/or solution(s). 
Creativity/Innovation Transdisciplinary Goal: 
Students work creatively to design and refine implementation of ideas by taking risks, persevering, 
and exploring possibilities. 
Collaboration Transdisciplinary Goal: 
Students flexibly and cooperatively work with others in physical and virtual environments and assume 
shared responsibility for completing a project or achieving a goal.  

October, 2025 



Enduring 
Understanding(s): 
What are the big 
picture 
understandings that 
are transferable 
across contexts, 
places, and times? 

●​ Safety in agricultural mechanics is critical to preventing accidents and 
ensuring long-term health. 

●​ Understanding and using personal protective equipment (PPE) is essential 
in mitigating risks. 

●​ Recognizing noise hazards and interpreting safety signs through color 
codes helps ensure a safer work environment. 

 
 
Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 

1.​ What are the most common causes of accidents in agricultural 
mechanics? 

2.​ How do safety colors and focal colors communicate danger and caution? 
3.​ Why is PPE such as safety glasses, masks, and coveralls important in this 

field? 
4.​ How do noise intensity and duration contribute to hearing loss? 
5.​ How can students take responsibility for their own safety and the safety of 

others? 

 

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related 
to each indicator and which students will be able to 
use in new contexts/with new material 

 Vocabulary 

●​ Common Causes of Accidents: 
Mistakes or unsafe actions that frequently 
lead to injuries, such as rushing, 
inattention, or not using PPE. 

●​ Safety Colors: Standardized colors used 
to indicate hazards or safety information 
(e.g., red for danger, yellow for caution). 

●​ Focal Colors: Colors used to draw 
attention to specific hazards or safety 
devices. 

●​ Safety Glasses: Eyewear that protects 
the eyes from particles, dust, and debris. 

●​ Face Shields: Transparent shields that 
protect the entire face from splashes or 
flying debris. 

●​ Protective Clothing: Apparel designed to 
prevent injury, such as gloves, aprons, or 
boots.​
 

 
Skills 

●​ I can list and explain at least three causes of 
shop accidents. 

●​ I can correctly match safety colors to their 
functions. 

●​ I can demonstrate appropriate PPE use during 
lab activities. 

●​ I can describe how decibels, noise intensity, and 
noise duration relate to hearing safety.​
 

October, 2025 



●​ Coveralls: Full-body garments worn over 
clothes to protect against dirt, chemicals, 
and other shop hazards. 

●​ Masks: Respiratory protection devices 
that filter out harmful particles or fumes. 

●​ Noise Intensity: The loudness of a sound, 
usually measured in decibels (dB). 

●​ Noise Duration: The length of time a 
person is exposed to noise. 

●​ Decibels (dB): Units used to measure 
sound intensity; prolonged exposure to 
sounds over 85 dB can damage hearing. 

 
 
 
Stage 2/3: Instructional Design 
 
 
Personal Safety 

Learning Target: Success Criteria: 

●​ I can describe common causes of accidents 
in agricultural mechanics. 

●​ I can identify and interpret safety and focal 
colors used in the shop. 

●​ I can explain the purpose and proper use of 
personal protective equipment. 

●​ I can understand how noise intensity and 
duration impact hearing. 

●​ I can list and explain at least three causes of 
shop accidents. 

●​ I can correctly match safety colors to their 
functions. 

●​ I can demonstrate appropriate PPE use during 
lab activities. 

●​ I can describe how decibels, noise intensity, and 
noise duration relate to hearing safety 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

 Lesson Plan Chapter 4, Personal Safety in Agricultural Mechanics

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

 Unit 4 Ag Mech Assessment 

 
 
 
 
 

October, 2025 

https://docs.google.com/document/d/1fLB1bO8ZzMkXMVIiMjDeJKgofvPNZbpIy4UMDlvqnPY/edit?usp=sharing
https://docs.google.com/document/d/1HD59as6xu2747T4a5B3gzs1EIUDcWfBlUblxTvO-dnc/edit?usp=sharing


Shop Safety Review and Tool Orientation Tour 

Learning Target: Success Criteria: 

●​ I can identify and locate emergency safety 
equipment in the shop. 

●​ I can explain the function of each safety 
feature, including fire extinguishers, fire 
blankets, and eye wash stations. 

●​ I can locate and describe the use of major 
work areas, including tool benches and tool 
storage. 

●​ I can describe the importance of keeping 
safety isles and exits clear. 

●​  I can point out the location and use of all 
emergency safety features in the shop. 

●​  I can explain how to access and return tools to 
their proper storage. 

●​  I can describe the importance of safety isles and 
the fire exit. 

●​  I can follow the instructor through the shop 
without disrupting others or putting myself or 
others at risk 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

 Lesson Plan: Shop Safety and Tool Orientation Tour

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

 Safety Quiz Missing Words.docx
 Shop and Equipment Safety Skit Scenarios  

 
 

Using Common Layout Tools for Measuring and Marking Lumber 

Learning Target: Success Criteria: 

●​ I can measure a board to a specified length 
using a steel tape. 

●​ I can use a try square to mark a straight and 
accurate cut line. 

●​ I can explain what the kerf is and how to 
adjust for it when measuring and cutting. 

●​ I can measure a board to a specified length 
using a steel tape. 

●​ I can use a try square to mark a straight and 
accurate cut line. 

●​ I can explain what the kerf is and how to adjust 
for it when measuring and cutting. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

 Lesson Plan: Measuring and Marking Wood Accurately
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Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

Students are assessed on skill when building Birdhouse Project 

 
 
Cutting Wood with Hand Saws and Hammering Nails 

Learning Target: Success Criteria: 

●​ I can identify and safely use a variety of hand 
saws including rip saws, crosscut saws, back 
saws, coping saws, and compass saws. 

●​ I can safely and accurately hammer and 
remove nails using a curved claw hammer. 

●​ I can perform cuts that follow measured lines 
and produce clean edges. 

●​ I can apply proper body positioning and tool 
control for accuracy and safety.​
 

●​ I wear all required PPE and follow all safety 
rules during tool use. 

●​ I correctly name and select appropriate saws for 
different cutting tasks. 

●​ I make straight or curved cuts that follow 
marked guidelines. 

●​ I drive nails flush with the surface and remove 
them without damaging the board. 

●​ I maintain a clean, safe work area. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

 Lesson Plan: Cutting Wood with Hand Saws and Hammering Nails with Curved Claw Hammers

 
 
 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

Students are assessed on skill when building Birdhouse Project 

 
 
 
Resources 
Any materials and resources related to Stage 3 learning activities.  

Wood, Nails, Cutting and DrivingTools, Layout Tools 
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​  
Unit Overview  

Unit Title: Unit 2  Hand Tools   

Teacher: Mr. O’Keefe 

Grade 
Level/Course: 

9 

Length/Dates: 3 Days 

Unit Summary: 
2-4 sentences 
describing the 
main ideas, 
content and skills 
of the unit. 

In this unit, students will learn the correct and safe use of common hand tools used in 
agricultural mechanics. Tools covered include the curved claw hammer, hand saw, 
coping saw, back saw, screwdrivers (flathead and Phillips), steel tape, square, bar 
clamps, and bench vises. Students will practice tool handling, understand their 
applications, and demonstrate correct use during hands-on activities. Emphasis will be 
placed on accuracy, safety, and tool care. 

 
Stage 1: Desired Results 
 
Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 

●​ PST.02.01.01.a: Identify and categorize basic hand tools and their functions. 
●​ PST.02.02.01.b: Demonstrate the correct and safe use of common hand tools. 
●​ CS.06.01.01.b: Apply problem-solving skills when working with tools and materials in a 

mechanical system. 
 
Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 

Critical Thinking Transdisciplinary Goal: 
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection 
on the challenges and benefits of the process and/or solution(s). 
Creativity/Innovation Transdisciplinary Goal: 
Students work creatively to design and refine implementation of ideas by taking risks, persevering, 
and exploring possibilities. 
Collaboration Transdisciplinary Goal: 
Students flexibly and cooperatively work with others in physical and virtual environments and assume 
shared responsibility for completing a project or achieving a goal.  

 
Enduring 
Understanding(s): 
What are the big 
picture 
understandings that 
are transferable 
across contexts, 
places, and times? 

●​ Proper use and maintenance of hand tools ensures accuracy, efficiency, 
and safety in agricultural mechanics. 

●​ Different tools are designed for specific functions, and using the correct 
tool for the job improves results. 

●​ Accurate measuring and layout are critical first steps to quality 
construction. 
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Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 

1.​ Why is it important to use the correct hand tool for a specific task? 
2.​ What safety practices should be followed when using hand tools? 
3.​ How do you distinguish between a flathead and Phillips screwdriver? 
4.​ What are the functions of different types of saws? 
5.​ How can tools like squares and tape measures improve accuracy? 

 

What will students know... 
Factual information, vocabulary and basic concepts 
related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are 
related to each indicator and which students 
will be able to use in new contexts/with new 
material 

 Vocabulary 

●​ Curved Claw Hammer: A hammer with a curved 
claw used to remove nails and drive them in. 

●​ Hand Saw: A long-bladed tool for cutting wood by 
hand. 

●​ Coping Saw: A narrow-bladed saw used for 
curved or intricate cuts. 

●​ Back Saw: A fine-toothed saw with a reinforced 
back used with a miter box. 

●​ Flat Head Screwdriver: A screwdriver with a flat 
tip used for slotted screws. 

●​ Phillips Screwdriver: A screwdriver with a 
cross-shaped tip for Phillips screws. 

●​ Steel Tape: A flexible measuring tape marked in 
feet, inches, and fractions. 

●​ Square: A tool used to measure and mark right 
angles. 

●​ Bar Clamp: A clamping tool used to hold pieces 
of wood in place. 

●​ Bench Vise: A fixed tool used to hold a workpiece 
securely during cutting or shaping. 

●​ Softwood – Wood that comes from coniferous 
(needle-bearing) trees; typically used for framing 
and general construction. 

●​ Hardwood – Wood from deciduous (broadleaf) 
trees; often denser and used for furniture or 
finishing.​
 

Skills 

●​ I can identify at least eight different hand 
tools and their uses. 

●​ I can demonstrate how to use each tool 
safely and effectively. 

●​ I can explain the difference between a 
flat head and a Phillips screwdriver. 

●​ I can measure and mark a board 
accurately using a steel tape and 
square.​
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●​ Lumber – Processed wood that is used for 
construction; available in different grades and 
sizes. 

●​ Grade – A classification that reflects the quality of 
the lumber based on defects, straightness, and 
usability. 

●​ Rough Cut – Lumber that has not been planed or 
smoothed after sawing. 

●​ Planed (S4S) – Lumber that has been smoothed 
on all four sides for uniform thickness and 
appearance. 

●​ Warping – Bending, twisting, or cupping of wood 
due to uneven drying or moisture changes. 

●​ Crosscut – A cut made perpendicular to the wood 
grain. 

●​ Ripping – A cut made parallel to the wood grain. 
●​ Saw Teeth – The sharp points on a saw blade 

that cut through wood. 
●​ Grain – The direction, texture, and pattern of 

wood fibers. 
●​ Kerf – The width of the cut made by a saw blade; 

also refers to the material removed during cutting 

 
 
Stage 2/3: Instructional Design 
 
 
Chapter 7 Hand Tools 

Learning Target: Success Criteria: 

●​ I can identify and classify different types of 
hand tools by function. 

●​ I can explain the purpose and application of 
various fasteners and adhesives. 

●​ I can select and use the appropriate hand 
tool safely and effectively for a given task. 

 
 

●​ I can accurately describe and demonstrate 
the use of layout, cutting, boring, and driving 
tools. 

●​ I can choose the correct size and type of 
fastener or adhesive for a specific mechanical 
task. 

●​ I can follow all safety procedures when using 
hand tools in the lab/shop environment. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

 Lesson Plan Chapter 7: Hand Tools 
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Assessment 

 Hand Tool ID.docx

 Hand Tools Assignment.docx

 Chapter 7 Assessment

 
 
Cutting, Selecting and Shaping Wood 

Learning Target: Success Criteria: 

●​ I can distinguish between softwoods and 
hardwoods and explain their uses. 

●​ I can identify different lumber grades and 
finishes and explain how they affect project 
quality. 

●​ I can demonstrate correct and safe cutting 
methods, including crosscutting and ripping, 
based on grain direction. 

●​ I can accurately classify types of wood and 
explain the characteristics of each. 

●​ I can select lumber based on its grade, finish, 
and intended use. 

●​ I can safely operate cutting tools and 
understand the effects of kerf and grain 
direction on cutting. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

 Lesson plan Chapter 9: Selecting, Cutting, and Shaping Wood 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

 Chapter 9 Assessment

 
Driving a Screw into Wood 

Learning Target: Success Criteria: 

●​ I can identify the differences between Phillips 
and standard screwdrivers. 

●​ I can safely and effectively use a screwdriver 
and power drill to drive screws into wood. 

●​ I can explain when and why to predrill a hole 
before inserting a screw. 

●​ The student correctly selects the appropriate 
screwdriver or bit. 

●​ Students safely and effectively drive a screw 
into wood without damaging materials. 

●​ Students can demonstrate predrilling a hole 
and explain its importance. 

●​ Students use PPE and follow safety protocols 
during all activities. 
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Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

 Lesson Plan: Driving Screws into Wood

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

Students are assessed on skill when building Birdhouse Project 

 
 
Bluebird House Build – Hand Tools 

Learning Target: Success Criteria: 

●​ I can safely and accurately build a bluebird 
house using hand tools. 

●​ I can build a second bluebird house using 
power tools with improved efficiency and 
quality. 

●​ I can compare the results of different tool 
types and reflect on craftsmanship 
improvements. 

●​ I correctly use layout and measuring tools to 
mark accurate cuts. 

●​ I safely and skillfully operate both hand and 
power tools. 

●​ I produce two complete, structurally sound 
bluebird houses. 

●​ I can articulate differences in tool use, time 
efficiency, and quality between builds. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

 Capstone Project: Bluebird House Build – Hand Tools vs

 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

See Rubric in packet above 

 
 

Resources 
Any materials and resources related to Stage 3 learning activities.  

Wood, Screws, Tools 
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​  
Unit Overview  

Unit Title: Unit 3 Power Tools  

Teacher: Mr. O’Keefe 

Grade 
Level/Course: 

9 

Length/Dates: 2 Weeks (5 class days) 

Unit Summary: 
2-4 sentences 
describing the 
main ideas, 
content and skills 
of the unit. 

This unit introduces students to the safe use and practical applications of power 
tools in agricultural mechanics. Students will explore differences between 
impact drivers and cordless drills, learn to safely operate sanders and various 
types of saws as through hands-on applications.  

 
Stage 1: Desired Results 
 
Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 
PST.02.01.01.b: Demonstrate safe operation of portable power tools. 
PST.04.01.01.a: Identify and explain hazards associated with tools and equipment. 
PST.02.02.01.a: Compare and contrast hand and power tools. 
CS.03.02.02.b: Apply technical skills in a mechanical setting using tools and equipment. 

 
Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 

Critical Thinking Transdisciplinary Goal: 
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection 
on the challenges and benefits of the process and/or solution(s). 
Creativity/Innovation Transdisciplinary Goal: 
Students work creatively to design and refine implementation of ideas by taking risks, persevering, 
and exploring possibilities. 
Collaboration Transdisciplinary Goal: 
Students flexibly and cooperatively work with others in physical and virtual environments and assume 
shared responsibility for completing a project or achieving a goal.  

 

 
Enduring 
Understanding(s): 
What are the big 
picture 
understandings that 
are transferable 
across contexts, 
places, and times? 

 

●​ Each portable power tool serves a specific function and must be used 
correctly and safely. 

●​ Knowing the distinctions between similar tools allows for better tool 
selection and improved outcomes. 

●​ Safety is non-negotiable when working with any powered equipment. 
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Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 

●​ What are the primary differences between an impact driver and a cordless 
drill? 

●​ How do I change and safely secure drill bits? 
●​ When is it appropriate to use a sander or saw? 
●​ How can I ensure safe operation and maintenance of portable power 

tools? 

 

What will students know... 
Factual information, vocabulary and basic concepts 
related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are 
related to each indicator and which 
students will be able to use in new 
contexts/with new material 

 Vocabulary 
●​ Impact Driver: a power tools designed to drive 

screws and bolts with rotational and concussive 
force 

●​ Cordless Drill: A battery powered drill for driving 
screws or drilling holes 

●​ Drill Bit: A cutting tool attached to a drill to bore 
holes in materials 

●​ Belt Sander: A power sander that uses a looped 
sanding belt for smoothing down surfaces 

●​ Bench Sander: A stationary sander that is 
mounted to a workbench for shaping and finishing 
materials 

●​ Orbital Sander: A handheld sander that moves in 
small orbits for fine finishes  

●​ Reciprocating Saw: A handheld power saw with a 
stiff blade that moves back and forth 

●​ Sabre Saw: A handheld saw with a fine blade 
used for cutting curves or shapes  

●​ Grounded Plug – A power cord plug with three 
prongs, including a ground wire for electrical 
safety. 

●​ Cordless Tools – Battery-powered tools that offer 
portability and convenience without a cord. 

●​ Double Insulated – A safety feature where tools 
have extra internal insulation and do not require a 
ground plug. 

●​ Continuous Duty – A rating indicating that a tool 
can be run continuously without overheating or 
damage. 

Skills 

●​ I can identify and differentiate at least 5 
power tools and their functions  

●​ I can follow safety procedures 
consistently during tools use 

●​ I can explain the differences between 
various power tools  

●​ I can demonstrate how to operate 
portable and stationary power tools 
accurately and safely  
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●​ Variable Speed – A tool feature that allows the 
operator to adjust the speed of operation for better 
control. 

●​ Key – A tool (usually a chuck key) used to tighten 
or loosen components like drill chucks. 

●​ Pilot Hole – A small hole drilled before inserting a 
screw or larger bit to prevent splitting and improve 
accuracy. 

●​ Cooling Vent – An opening that allows heat to 
escape from the motor, preventing overheating. 

●​ Retractable Guard – A safety shield that covers 
the blade or bit when the tool is not in use. 

 
 
Stage 2/3: Instructional Design 
 
 

Portable Power Tools 

Learning Target: Success Criteria: 

●​ I can identify the main safety features of 
modern power tools. 

●​ I can describe the function and advantages 
of grounded plugs, double insulation, and 
cooling vents. 

●​ I can safely operate power tools with 
variable speed settings and understand how 
to use tool-specific accessories like a key or 
pilot hole. 

●​ I can define key power tool safety terms and 
features. 

●​ I can identify when and why to use a pilot hole 
or variable speed. 

●​ I can explain the importance of features like 
grounded plugs and retractable guards. 

●​ I follow all safety procedures when operating 
or inspecting power tools. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

 Lesson Plan Chapter 14 Power Tools
 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

 Chapter 14 Assessment
 Freshman Ag Mech Power tool quiz.docx

 Power Tool Evolution.docx
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Routine Maintenance on Power Tools 

Learning Target: Success Criteria: 

●​ I can safely remove and charge a battery 
from a power tool. 

●​ I can change the blade on a jig saw or 
reciprocating saw using proper procedure. 

●​ I can change the bit on a drill and the 
sanding surfaces on a palm sander or 
portable grinder. 

●​ I can explain how routine maintenance 
affects tool safety and performance. 

 

●​ I disconnect the battery before making 
adjustments. 

●​ I safely and correctly change a blade, bit, or 
sanding surface on a power tool. 

●​ I demonstrate proper care and storage of 
batteries and accessories. 

●​ I follow lab safety procedures while working 
with power tools. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

 Lesson Plan: Maintenance of Power Tools

 
 
Bluebird Project- Power Tools 

Learning Target: Success Criteria: 

●​ I can safely and accurately build a bluebird 
house using hand tools. 

●​ I can build a second bluebird house using 
power tools with improved efficiency and 
quality. 

●​ I can compare the results of different tool 
types and reflect on craftsmanship 
improvements. 

 

●​ I correctly use layout and measuring tools to 
mark accurate cuts. 

●​ I safely and skillfully operate both hand and 
power tools. 

●​ I produce two complete, structurally sound 
bluebird houses. 

●​ I can articulate differences in tool use, time 
efficiency, and quality between builds. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

 Capstone Project: Bluebird House Build – Hand Tools vs
 
 
Resources 
Any materials and resources related to Stage 3 learning activities.  

Wood, Nails , Screws, Cutting Tools, Layout Tools 
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​  
Unit Overview  

Unit Title: Unit 4 Equipment Operation 

Teacher: Mr. O’Keefe 

Grade 
Level/Course: 

9 

Length/Dates: 2 Weeks (5 class days) 

Unit Summary: 
2-4 sentences 
describing the 
main ideas, 
content and skills 
of the unit. 

In this unit, students will be introduced to the fundamental principles of safe and 
effective equipment operation, focusing on common agricultural and 
landscaping machines such as the Toro Dingo and stand-on lawn mowers. 
Students will explore hydraulic systems, pre-operation inspections, and the use 
of key equipment components like throttles, booms, loader arms, and mower 
blades. Hands-on activities will reinforce proper inspection techniques, 
identification of machine components, and safe operation practices. 

 
Stage 1: Desired Results 
 
Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 
AS.05.01.01.a: Identify operating principles and major parts of agricultural power systems. 
AS.05.01.02.a: Perform basic pre-operation and safety inspections on agricultural machinery. 
AS.05.02.02.a: Operate machinery and equipment safely and efficiently. 

 
Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 

Critical Thinking Transdisciplinary Goal: 
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection 
on the challenges and benefits of the process and/or solution(s). 
Creativity/Innovation Transdisciplinary Goal: 
Students work creatively to design and refine implementation of ideas by taking risks, persevering, 
and exploring possibilities. 
Collaboration Transdisciplinary Goal: 
Students flexibly and cooperatively work with others in physical and virtual environments and assume 
shared responsibility for completing a project or achieving a goal.  

 
Enduring 
Understanding(s): 
What are the big 
picture 
understandings that 
are transferable 
across contexts, 
places, and times? 

●​ Performing thorough pre-operation inspections ensures safety and 
prolongs equipment life. 

●​ Understanding key components such as hydraulics, booms, loader 
arms, and mower blades is essential for efficient and safe 
equipment operation. 

●​ Safe operation techniques protect both the operator and others in 
the work environment. 
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Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 

●​ Why is a pre-operation inspection critical before using equipment? 
●​ How do hydraulic systems affect the movement and functionality of 

equipment like the Toro Dingo? 
●​ What is the purpose of key machine components like the throttle, boom, 

and loader arms? 
●​ How can proper operation techniques extend the life of mower blades and 

other implements? 

 

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related 
to each indicator and which students will be able to 
use in new contexts/with new material 

 Vocabulary 
●​ Hydraulics: A system using pressurized 

fluid to create movement or force, 
commonly used in heavy equipment to 
move parts like loader arms and booms. 

●​ Pre-operation Inspection: A series of 
checks performed before using equipment 
to ensure it is safe and ready for use. 

●​ Implement: An attachment or tool that can 
be used with equipment to perform a 
specific task (e.g., augers, forks, buckets). 

●​ Toro Dingo: A compact utility loader often 
used in landscaping and light construction 
work, operated with a stand-on platform. 

●​ Throttle: A control that adjusts the engine 
speed (RPM) of equipment. 

●​ Boom: An extendable arm on machinery 
used to lift or extend implements. 

●​ Loader Arms: Hydraulic arms used to lift, 
move, and control an attached implement. 

●​ Stand-on Lawn Mower: A type of mower 
where the operator stands on a platform at 
the rear of the machine while mowing. 

●​ Mower Blades: Sharp, rotating blades 
under the mower deck that cut grass. 

Skills 

●​ I can complete a pre-operation inspection 
checklist without missing steps. 

●​ I can explain the importance of hydraulics 
and identify hydraulic systems on 
equipment. 

●​ I can demonstrate safe operation of the Toro 
Dingo and stand-on mower during hands-on 
practice. 

●​ I can describe how to maintain mower 
blades and other key components.​
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Stage 2/3: Instructional Design 
 
String trimmer and blower use 

Learning Target: Success Criteria: 

●​ I can identify and wear appropriate PPE for 
operating a string trimmer. 

●​ I can perform a complete preflight check on 
a string trimmer. 

●​ I can properly start a string trimmer using the 
choke and pull start. 

●​ I can safely feed line into the trimmer head. 
●​ I can use the trimmer at the correct angle 

and distance for efficient cutting. 
●​ I can identify and avoid hazards, including 

protecting bystanders. 
●​ I can identify the correct PPE required when 

using a backpack blower. 
●​ I can perform a preflight check on a 

backpack blower. 
●​ I can successfully start a backpack blower 

using the choke. 
●​ I can use the blower at the proper angle and 

distance to move debris effectively. 
●​ I can demonstrate awareness of bystanders 

and environmental conditions while 
operating equipment. 

 

●​ Students consistently wear all required PPE 
before operating equipment. 

●​ Students correctly perform a preflight 
inspection (fuel level, damage, loose parts, 
etc.). 

●​ Students successfully and independently start 
the trimmer using proper procedure. 

●​ Students demonstrate the ability to feed 
trimming line properly and explain how it 
works. 

●​ Students operate the trimmer with control, 
maintaining the correct angle and keeping a 
safe distance from obstacles and others. 

●​ Students properly shut down the equipment 
and store it safely. 

●​ Students wear appropriate PPE including eye, 
ear, and foot protection. 

●​ Students complete a preflight inspection 
checklist accurately. 

●​ Students safely start the blower using the 
correct starting procedure (including choke). 

●​ Students demonstrate controlled operation 
and avoid blowing debris toward people or 
fragile objects. 

●​ Students shut off and store the blower safely 
for the next user. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

 Lesson Plan:Operating a String Trimmer Safely and Effectively

 Lesson Plan: Using a Backpack Blower Safely and Effectively

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

Introductory Activity designed to attract students into Sophomore mechanics class where they 
would become proficient enough to be assessed 

 
 
October, 2025 

https://docs.google.com/document/d/15G7I1k_eu1azMxsvfTBMlSp5_P-xCRoJ6ltAQ_iKK04/edit?usp=sharing
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Toro Dingo Use 

Learning Target: Success Criteria: 

● I can identify and perform all steps of a
preflight inspection on the Toro Dingo TX
1000.

● I can demonstrate how to safely start,
maneuver, and shut down the Dingo.

● I can use the boom and bucket controls to
perform basic material handling tasks.

● I can return the Dingo to a neutral, safe
position and clean up the work area.

● I completed the preflight checklist without
missing any steps.

● I operated the boom and bucket smoothly
and without abrupt or dangerous movements.

● I moved the Dingo safely around a
designated area while observing speed and
visibility guidelines.

● I parked and shut down the equipment
according to procedures, returning it ready for
the next user.

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning. 

Lesson Plan: Operating the Toro Dingo TX 1000

Assessment 
List any formative or summative assessments that should be administered within this learning sequence. 
(They can be listed/linked below)

Introductory Activity designed to attract students into Sophomore mechanics class where they 
would become proficient enough to be assessed 

Mower Use 

Learning Target: Success Criteria: 

● I can identify and wear the appropriate PPE
for operating a zero-turn mower.

● I can complete a preflight inspection of the
zero-turn mower.

● I can demonstrate how to start and safely
operate a zero-turn mower, including
appropriate throttle and choke settings.

● I can mow in straight lines and avoid hazards
and bystanders.

● I can explain and apply best practices for
controlling the direction of discharged debris.

● I wear all necessary PPE before approaching
the equipment.

● I complete a preflight inspection using a
checklist.

● I demonstrate the correct startup procedure
including choke and throttle use.

● I drive the mower in straight lines, maintain
distance from hazards, and manage debris
direction.

● I shut down and park the mower safely,
leaving it in good condition for the next user.

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning. 

Lesson Plan: Operating a Zero-Turn Mower
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 Copy of K Sate Mower Safety Questions
 
 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

 Landscape ID Quiz.pptx

 
 
Resources 
Any materials and resources related to Stage 3 learning activities.  

Equipment ,Fuel, Empty Field 
 mowing-trimming_safety_manual.pdf
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Intro to Mechanics/Plant 
Science 
Freshmen Course

1 Quarter Long



Unit 1 - Personal Safety

This unit introduces students to the foundational principles of personal safety in 
agricultural mechanics. Students will learn about common causes of accidents, the 
use of safety colors and focal colors, and the importance of personal protective 
equipment (PPE) including safety glasses, face shields, protective clothing, 
coveralls, and masks. The lesson will also explore the impact of noise on hearing, 
including concepts of noise intensity, duration, and decibels. Through discussion, 
demonstration, and assessment, students will develop an understanding of how to 
maintain a safe working environment in an agricultural mechanics setting.



Enduring Understanding

● Safety in agricultural mechanics is critical to preventing accidents and 
ensuring long-term health.

● Understanding and using personal protective equipment (PPE) is essential in 
mitigating risks.

● Recognizing noise hazards and interpreting safety signs through color codes 
helps ensure a safer work environment.



Unit 2 - Hand Tools

In this unit, students will learn the correct and safe use of common hand tools 
used in agricultural mechanics. Tools covered include the curved claw hammer, 
hand saw, coping saw, back saw, screwdrivers (flathead and Phillips), steel tape, 
square, bar clamps, and bench vises. Students will practice tool handling, 
understand their applications, and demonstrate correct use during hands-on 
activities. Emphasis will be placed on accuracy, safety, and tool care.



Unit 2 - Enduring Understanding

● Proper use and maintenance of hand tools ensures accuracy, efficiency, and 
safety in agricultural mechanics.

● Different tools are designed for specific functions, and using the correct tool 
for the job improves results.

● Accurate measuring and layout are critical first steps to quality construction.



Unit 2 - Activities

Using the safety lessons taught in the last unit, students 
begin learning about safe usage of hand tools. 



Unit 3 - Power Tools

This unit introduces students to the safe use and practical applications of power 
tools in agricultural mechanics. Students will explore differences between impact 
drivers and cordless drills, learn to safely operate sanders and various types of 
saws as through hands-on applications. 



Unit 3 - Enduring Understanding

● Each portable power tool serves a specific function and must be used 
correctly and safely.

● Knowing the distinctions between similar tools allows for better tool selection 
and improved outcomes.

● Safety is non-negotiable when working with any powered equipment.



Unit 3 - Activities

Students utilize power 
tools such as the circular 
saw, power drill and palm 

sander to construct a 
birdhouse.



Unit 4 - Equipment Operation

In this unit, students will be introduced to the fundamental principles of safe and 
effective equipment operation, focusing on common agricultural and landscaping 
machines such as the Toro Dingo and stand-on lawn mowers. Students will 
explore hydraulic systems, pre-operation inspections, and the use of key 
equipment components like throttles, booms, loader arms, and mower blades. 
Hands-on activities will reinforce proper inspection techniques, identification of 
machine components, and safe operation practices.



Unit 4 - Enduring Understanding

● Performing thorough pre-operation inspections ensures safety and prolongs 
equipment life.

● Understanding key components such as hydraulics, booms, loader arms, and 
mower blades is essential for efficient and safe equipment operation.

● Safe operation techniques protect both the operator and others in the work 
environment.



Unit 4 - Activities

Students begin to explore the 
world of power equipment. They 
will operate, at a beginner level, 

a variety of motorized 
equipment such as a Zero Turn, 

Dingo, Tractor, Lawn Mower, 
Leaf Blower and String Trimmer. 
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Unit Overview 

Unit Title: Introduction to Dogs 

Teacher: Ms. Woodworth 

Grade 
Level/Course: 

Freshmen 

Length/Dates: 7 class days 

Unit Summary: 
2-4 sentences
describing the
main ideas,
content and skills
of the unit.

This Dog Unit introduces students to the principles of canine care within the 
Animal Science Pathway of AFNR standards. Students will explore dog breeds, 
anatomy, nutrition, health management, and ethical considerations in breeding 
and ownership.  

Stage 1: Desired Results 

Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 
AS.01: Analyze historic and current trends in the animal systems industry 
AS.02: Classify, evaluate, and select animals based on anatomical and physiological characteristics 
AS.03: Apply principles of animal nutrition 
AS.06: Demonstrate proper health management practices 
CT-AS.01.03.01.a.Identify the following breeds of dogs: Labrador Retriever, Golden Retriever, German 
Shepherd, Yorkshire Terrier, Beagle, Boxer, Poodle, Rottweiler, Greyhound, Dachshund, Bulldog, and 
Doberman Pinscher.* CTE Assessment Standard, AS, A1 
CT-AS.01.01. Performance Indicator: Evaluate the development and implications of animal origin, 
domestication and distribution. 

Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 

Critical Thinking Transdisciplinary Goal: 
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection 
on the challenges and benefits of the process and/or solution(s). 
Creativity/Innovation Transdisciplinary Goal: 
Students work creatively to design and refine implementation of ideas by taking risks, persevering, 
and exploring possibilities. 
Communication Transdisciplinary Goal: 
Students effectively communicate and use interpersonal skills in a range of formal and informal 
contexts.  

Enduring 
Understanding(s): 
What are the big 
picture understandings 

Each EU listed should correspond to at least 1 or more EQ below. 

1. How do you properly care for and manage dogs?
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that are transferable 
across contexts, 
places, and times? 

 
 

 
 
Essential Question(s): 
These questions are 
related to the enduring 
understandings and 
provide relevance for 
the learning in the unit. 
 

1.​ How do a dog’s breed influence its behavior, energy level, and suitability 
for different roles? 

2.​ Why is it important to understand key canine terminology when discussing 
dog care, breeding, and training? 

3.​ What factors should be considered when choosing a dog, and how do 
these impact responsible pet ownership? 

4.​ How do different types of dog food affect a dog’s health, and what should 
be considered when selecting a diet for a specific breed or lifestyle? 

5.​ How do the AKC breed groups help classify dogs, and why is this 
classification important for owners, breeders, and trainers? 

6.​ How can observing a dog’s body language help us better understand and 
communicate with them? 

 
 

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related to 
each indicator and which students will be able to use in 
new contexts/with new material 

 
1.​ Define terminology: 
-​ Weaning (wean) 
-​ Whelping 
-​ Bitch 
-​ Dam 
-​ Dog 
-​ Sire or Stud 
-​ Puppy 
-​ Parturition  
-​ AKC 

1.​ Identify the scientific name for canines. 
2.​ Explain the 8 considerations when choosing a 

dog. 
3.​ Describe the 3 types of dog food available on 

the market. 
4.​ Identify common internal and external parasites 

(fleas, ticks, heartworm). 
5.​ Identify and describe the 7 dog breed groups 

recognized by the AKC. 
6.​ Identify a dog breed’s level of energy, physical 

attributes, breed name, and the group it belongs 
to. 

7.​ Identify and interpret canine behavior and body 
language, including dominant and submissive 
behaviors, signs of fear, and the 8 main types of 
body language dogs exhibit. 

8.​ Identify the factors that affect the nutritional 
needs of canines and list general feeding 
recommendations. 

9.​ Identify the major categories of infectious 
diseases that affect canines and describe one 
disease in each category. 
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Stage 2/3: Instructional Design 
 
 
Day 1 

Learning Target: Success Criteria: 

1.​ Students will be able to identify the factors 
that affect the nutritional needs of canines 
and list general feeding recommendations. 

2.​ Students will be able to compare and 
contrast internal and external parasites, and 
describe the life cycle of common internal 
and external parasites. 

3.​ Students will be able to identify the major 
categories of infectious diseases that affect 
canines, and describe one disease in each 
category. 

4.​ Students will be able to list five noninfectious 
diseases that affect canines, as well as their 
symptoms, diagnoses, and treatments. 

5.​ Students will be able to identify 7 dog breed 
groups and at least one breed in each group. 

 

●​ I can explain at least 3 factors that influence a 
dog’s nutritional needs (e.g., age, activity 
level, breed, health condition). 

●​ I can describe general feeding guidelines for 
dogs, including frequency and portion size. 

●​ I can name the 7 main dog breed groups and 
give at least one example. 

●​ I can describe general characteristics or 
purposes of each breed group (e.g., herding, 
sporting, toy). 

 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

1.​  
The teacher will review PowerPoint notes about dogs while students complete the Dogs PPT notes google 
doc. After the notes, students will complete the Dog AKC Webquest using the AKC.org website. 
1. Dogs PowerPoint notes 

-​ While the teacher reviews the PowerPoint, students will take notes in the “Dogs PPT notes” google 
doc. 

2. Dog AKC Webquest 
 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

Students will be assessed using Daily Bellringers as check-ins and an End of Unit Assessment 

 
Day 2 

Learning Target: Success Criteria: 

1.​ Students will be able to identify the main dog 
breed groups and name at least four specific 
breeds from each group. 

 

●​  I can list all of the main dog breed groups 
(e.g., herding, working, sporting, etc.). 

●​  I can name at least four specific breeds 
within each breed group. 

●​ I spelled the breed names correctly and 
matched them to the correct group. 
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●​ I used resources (notes, textbook, or 
presentation) to check my accuracy. 

●​ My list shows a clear understanding of how 
breeds are grouped based on purpose or 
characteristics. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

At the start of class, students will spend the first five minutes completing the daily bellringer, followed by a 
brief whole-class discussion. I will then review the daily agenda, any homework assignments, and upcoming 
announcements. Then, I review the directions for the Dog Breeds Project assignment where 2-3 students 
are assigned one dog breed group. For the remainder of the class, students are working on the project and 
will be due the following class period where each group will present to the class while they take notes on it. 

1.​ Bellringer: Name 2 AKC dog breed groups 
1.​  Freshman Dog Breeds Project

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

1.​ Dog Breed Project Rubric 

 
Day 3 

Learning Target: Success Criteria: 

1.​ Students will take organized notes on their 
classmates' presentations about dog breed 
groups and their example breeds, and reflect 
on what they learned and found interesting. 

 

●​ I took clear, organized notes during each 
presentation. 

●​ My notes include the name of each dog breed 
group and breed presented. 

●​  I listened respectfully and stayed focused 
during all presentations. 

●​ I completed a thoughtful reflection that 
explains what I learned and what I found 
interesting. 

 
Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
At the start of class, students will spend the first five minutes completing the daily bellringer, followed by a 
brief whole-class discussion. I will then review the daily agenda, any homework assignments, and upcoming 
announcements. Then, I will call on a dog breed group to go in front of the class to present their dog breed 
group presentation - While classmates present their dog breed group project, students will be completing 
the dog breed student notes. At the end of the presentations, students will answer the 2 reflection 
questions to demonstrate their learning of the different dog breed groups/breeds. 
 

1.​ Bellringer: What are 3 ways humans use dogs? (Answer - Companionship, Protection, Research). 
2.​ Dog Breed Student Notes & Reflection 

Assessment 
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https://docs.google.com/document/d/1j6u9MgScmctCWcn2jJBLq2HG6GC2EHeJrsD-mwAOWoU/edit?usp=sharing
https://docs.google.com/document/d/1j6u9MgScmctCWcn2jJBLq2HG6GC2EHeJrsD-mwAOWoU/edit?usp=sharing
https://docs.google.com/document/d/1W42FkIf9e1ZcuMQ1-w9dP467fMt_p-n041TrXp7OwYg/edit?usp=sharing


List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

End of unit assessment 

 
Day 4 & 5 

Learning Target: Success Criteria: 

●​ Students can identify and list the 8 types of 
dog body language discussed in class. 

●​ Students can explain the difference between 
dominant and submissive behavior in dogs, 
using specific examples. 

●​ Students can recognize at least 4 signs of 
fear in a dog's body language. 

●​ Students can analyze pictures of dogs and 
correctly label their body language signals 
based on what I’ve learned. 

●​ I correctly listed all 8 types of dog body 
language covered in class. 

●​ I explained how to tell if a dog is dominant or 
submissive and gave at least one example of 
each. 

●​ I identified 4 specific signs that show a dog is 
afraid.​
I accurately labeled the behaviors shown in 
each picture using correct body language 
terms. 

●​ I used my notes or class materials to support 
my answers. 

●​ My work shows that I understand how to read 
a dog's body language and what it might 
mean. 

 
Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
At the start of class, students will spend the first five minutes completing the daily bellringer, followed by a 
brief whole-class discussion. I will then review the daily agenda, any homework assignments, and upcoming 
announcements. Students will read an article about dog body language and answer questions. Afterward, 
they will read a chapter unit about canines and answer the reading questions.  

1.​ Bellringer: What body language is this dog showing? (Answer - *Fearful) 

 
2.​ Dog Body Language Worksheet Q’s 

a.​ Reading 
2.​ Dog Unit Chapter Q’s 

a.​ Reading 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 
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https://docs.google.com/document/d/1YUoqvGUAKUCZDkJk_djW1K6jkjmsb5jlc6abwZhifYc/edit?usp=sharing
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Will be assessed at the end of the unit - End of Unit Assessment 

 
Day 6 

Learning Target: Success Criteria: 

Students will demonstrate their understanding of key 
concepts from the canine unit—including nutrition, 
parasites, diseases, body language, and breed 
groups—by accurately answering questions on the 
end-of-unit quiz study guide. 

●​ Students will demonstrate their understanding 
of key concepts from the canine unit by 
accurately answering the questions on the 
end-of-unit quiz study guide. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
At the start of class, students will spend the first five minutes completing the daily bellringer, followed by a 
brief whole-class discussion. I will then review the daily agenda, any homework assignments, and upcoming 
announcements. Students will review for the upcoming canine unit quiz by reviewing the canine dog 
breeds and working on their study guides. Next class period, they will be assessed on the canine unit. 

1.​ Bellringer: What group does this dog breed belong to? (Answer - Working Group) 

 
2.​ Canine Dog Breed Review PPT 
3.​ Canine Unit Study Guide 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

Will be assessed at the end of the unit - End of Unit Assessment 

 
Day 7 

Learning Target: Success Criteria: 

1.​ Students can demonstrate their 
understanding of key concepts from the 
canine unit—including nutrition, parasites, 
diseases, body language, and breed 
groups—by accurately answering questions 
on the end-of-unit test. 

●​ Students will earn at least an 80% or higher 
on the canine unit quiz to demonstrate their 
understanding. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
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At the start of class, students will spend the first five minutes completing the daily bellringer, followed by a 
brief whole-class discussion. I will then review the daily agenda, any homework assignments, and upcoming 
announcements.  

1.​ Bellringer: What dog breed am I? (Answer - Greyhound) 

 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

At the end of the unit, students will take the following assessment to determine the students' 
understanding of many of the above learning targets. 

1.​ Canine Unit Quiz Google Form Assessment 

 
Resources 
Any materials and resources related to Stage 3 learning activities.  
Dogs Google Folder 
Computer, Projector, Copies of assignments, personal device. 

1.​ Small Animal Care and Management, Dean M. Warren, 4th Edition (blue textbook) 
2.​ Small Animal Science and Care, Melanie Berndtson, 2023 
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​  
Unit Overview  

Unit Title: Introduction to Cats 

Teacher: Ms. Woodworth 

Grade 
Level/Course: 

Freshmen (9th grade) 

Length/Dates: 6 days 

Unit Summary: 
2-4 sentences 
describing the 
main ideas, 
content and skills 
of the unit. 

This Cat Unit introduces students to the principles of cat care within the Animal 
Science Pathway of AFNR standards. Students will explore cat breeds, 
anatomy, nutrition, health management, and ethical considerations in 
ownership. 

 
Stage 1: Desired Results 
 
Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 
AS.01: Analyze the anatomy and physiology of animals. 

●​ AS.01.01: Compare and contrast major animal body systems (focus on feline anatomy and 
how form supports function). 

AS.02: Evaluate the nutritional requirements of animals. 
●​ AS.02.01: Develop feeding programs and understand feline dietary needs at different life 

stages. 
AS.03: Implement animal welfare and behavioral practices. 

●​ AS.03.01: Recognize indicators of animal well-being and apply appropriate handling 
practices. 

AS.04: Demonstrate procedures to maintain animal health. 
●​ AS.04.01: Identify symptoms of common diseases in cats and understand prevention 

strategies (e.g., vaccines, parasite control). 
AS.06: Evaluate the impact of animal production practices on the environment and community. 

●​ AS.06.01: Discuss the ethics of cat ownership, overpopulation, and responsible pet care 
(including spay/neuter). 

 
Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 

Critical Thinking Transdisciplinary Goal: 
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection 
on the challenges and benefits of the process and/or solution(s). 
Collaboration Transdisciplinary Goal: 
Students flexibly and cooperatively work with others in physical and virtual environments and assume 
shared responsibility for completing a project or achieving a goal.  
Communication Transdisciplinary Goal: 
Students effectively communicate and use interpersonal skills in a range of formal and informal 
contexts.  
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Enduring 
Understanding(s): 
What are the big 
picture understandings 
that are transferable 
across contexts, 
places, and times? 

 
 

1.​ Different cat breeds have unique characteristics that affect their care, 
behavior, and health needs. 

2.​ All animals, including cats, require proper nutrition to stay healthy 
and thrive. 

3.​ Basic knowledge of animal care helps promote responsible pet 
ownership. 

4.​ Humans have a responsibility to care for animals in ways that meet 
their physical and emotional needs. 

5.​ Understanding the biology and behavior of animals enhances the 
human-animal bond and promotes better welfare outcomes.​
Human choices about animal ownership and reproduction impact 
both individual animal lives and the broader community.​
 

 
Essential Question(s): 
These questions are 
related to the enduring 
understandings and 
provide relevance for 
the learning in the unit. 
 

Each EQ listed should correspond to at least 1 or more EU above.  
 
How do you properly care for and manage cats? 
 
In what ways does understanding feline biology and behavior influence how 
people provide care, training, and enrichment for cats? 
 
How do human decisions about cats affect the health and welfare of cats 
and the community at large? 
 

 

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related to 
each indicator and which students will be able to use in 
new contexts/with new material 

1.​ Define Terminology: 
Cat Fanciers Association 
Cat Muzzle 
Cat Bag 
Feline 
pinna​ ​  
Cheek 
muzzle​​  
chest​
forehead​  
rump 
tail​ ​ ​  
flank​
shoulder​ ​  
stifle​
chin 
hind leg 
foreleg 
back 
elbow 
Hock 
Taurine 
BCS 
Nutrition 
Ration 

Describe the domestication of cats, and identify the four 
major cat species that contributed to the modern cat. 

List the major body types and coat types that cats have 
along with a breed that fits each type.  

Identify the major factors that affect the nutritional 
needs of cats, and list general feeding 
recommendations. 

Describe each step of the regular grooming process. 

Compare and contrast the different types of housing for 
cats, and provide a situation in which each could be 
used. 

Identify negative behaviors commonly seen in cats and 
explain how to train cats not to do these behaviors. 

Describe the training methods that cats normally 
respond to and the common types of activities that cats 
can be trained to perform. 

Describe the three major restraints that can be used by 
cat owners, and explain how to perform each restraint. 
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Water 
Carbohydrates 
Protein 
Fat 
Vitamins 
Minerals 
Feed Label 
Title 
Species Description 
Guaranteed Analysis 
Crude 
Ingredient List 
Feeding directions 

 

 

 
Stage 2/3: Instructional Design 
 
Design EACH activity for the unit. Copy and paste the tables below to outline all lessons within the 
unit.  
Day 1 

Learning Target: Success Criteria: 

1). I will be able to identify different types of 
restraint devices used on cats. 
2). I will be able to identify different breeds of 
cats. 
3). I can define key feline terms, identify 
external anatomy, demonstrate safe restraint, 
and explain common uses of cats. 

I can name and describe at least three types of feline 
restraint devices and explain when each is used. 
I can correctly identify and describe at least five 
common cat breeds by appearance and 
characteristics. 
I can: 

●​ Define key terms related to feline care and 
anatomy. 

●​ Label major parts of a cat’s external anatomy. 
●​ Demonstrate at least two safe and effective 

feline restraint techniques. 
●​ Describe at least three common roles or uses 

of cats in society (e.g., companionship, 
therapy, pest control). 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

At the start of class, students will spend the first five minutes completing the daily bellringer, 
followed by a brief whole-class discussion. I will then review the daily agenda, any homework 
assignments, and upcoming announcements. Next, I will review Intro to Cat Unit PowerPoint notes 
while students take notes using the guided notes. 

1). Bellringer: What is the proper term for a male cat called? 
 
2). Intro to Cat Unit PowerPoint 
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https://docs.google.com/presentation/d/1vzf925keKCN1YSECQcGLfO4WqoITPPa3/edit?usp=sharing&ouid=118066066033673934481&rtpof=true&sd=true


While the teacher is presenting the Intro to Cat Unit PowerPoint, students are taking notes using 
the guided notes.  
 
 

Performance Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

There will be an end of unit assessment - End of Unit Assessment 

 
Day 2 

Learning Target: Success Criteria: 

1). I will be able to identify different types of 
restraint devices used on cats. 
2). I will be able to identify different breeds of 
cats. 
 

Restraint Devices: 
●​ I can list and describe at least three types of 

restraint devices used for cats. 
●​ I can explain when and why each type of 

device is used. 
●​ I can recognize these devices in images or 

videos and match them to their correct use. 
Cat Breeds: 

●​ I can correctly identify at least five cat breeds 
by name and appearance. 

●​ I can describe key physical traits and 
personality characteristics of each breed. 

●​ I can match images of cats to their correct 
breed and explain distinguishing features. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

At the start of class, students will spend the first five minutes completing the daily bellringer, 
followed by a brief whole-class discussion. I will then review the daily agenda, any homework 
assignments, and upcoming announcements. Next, we will go over the feline restraint and handling 
worksheet directions together. Students will then work independently on the assignment using their 
Chromebooks. 

Following the independent work time, I will introduce the cat breed project, outlining the 
expectations and reviewing the rubric with the class. Students will have a few minutes to explore 
the different cat breeds, after which each student will select one breed (no duplicates allowed). I 
will record their selections next to the corresponding breed on the rubric. For the remainder of the 
class period, students will work on the Cat Breed Project with the shared Google Slides 
presentation (each student is to put the information on one slide and it will be shared with them).  

1). Bellringer: What is the proper term for a group of cats called? 
 
2).  Cat Handling and Restraint Worksheet.docx
 
3).  &  Original - Common Cat Breeds .pptx Original - Cat Breed Project Rubric.docx
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https://docs.google.com/document/d/1Wel8F-6-QVnWoD6pzwP3Db8TZmuyOHpO/edit?usp=sharing&ouid=118066066033673934481&rtpof=true&sd=true
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https://docs.google.com/forms/d/e/1FAIpQLSd0_MWKLH-XUHctFO-y4lTXkxBQc1zNrRYUHHWtULO8ppjD5Q/viewform?usp=dialog


 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

  &  Q4 - Common Cat Breeds.pptx Original - Cat Breed Project Rubric.docx

 
Day 3 

Learning Target: Success Criteria: 

1.​ I will be able to identify different breeds 
of cats. 

2.​ I can gather and organize key 
information about a specific cat breed by 
taking accurate notes to support my cat 
breed project. 

 

●​ I can correctly identify at least five cat breeds 
by name and appearance. 

●​ I can describe distinguishing physical traits 
and characteristics for each breed. 

●​ I can match cat breeds to images or 
descriptions with accuracy. 

●​ I can take clear, organized notes that include 
key facts such as origin, appearance, 
temperament, care needs, and interesting 
facts. 

●​ My notes are written in my own words and are 
detailed enough to help me complete the 
project successfully. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

At the start of class, students will spend the first five minutes completing the daily bellringer, 
followed by a brief whole-class discussion. I will then review the daily agenda, any homework 
assignments, and upcoming announcements. Next, students will open the cat breed student notes 
while each classmate presents their cat breed to the class. 

1). Bellringer: What is a group of cats called? 
2).  Original - Common Cat Breeds Project.pptx
3).  Cat Breed Student Notes

Performance Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

There will be an end of unit assessment - End of Unit Assessment 

 
 
Day 4 

 
Learning Target: Success Criteria: 
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https://docs.google.com/presentation/d/139eJ3FJrdUO4CIOJhvQa72VR3SOIpdMC/edit?usp=sharing&ouid=118066066033673934481&rtpof=true&sd=true
https://docs.google.com/document/d/133WqLrUTR-OuoG1KipeOlmlm3up318oY/edit?usp=sharing&ouid=118066066033673934481&rtpof=true&sd=true
https://docs.google.com/presentation/d/1Ihac8rGXc05XBDHkievyRCTNWlI-1svz/edit?usp=sharing&ouid=118066066033673934481&rtpof=true&sd=true
https://docs.google.com/document/d/1WtGzLA90F4yjfC_OQhWezIjr-d-Gb2qTlSPbMo3393c/edit?usp=sharing
https://docs.google.com/forms/d/e/1FAIpQLSd0_MWKLH-XUHctFO-y4lTXkxBQc1zNrRYUHHWtULO8ppjD5Q/viewform?usp=dialog


●​ I can describe the essential nutrients 
required in a cat’s diet (e.g., protein, fats, 
vitamins, minerals, and taurine). 

●​ I can explain the difference between dry, wet, 
and raw cat food and when each might be 
appropriate. 

●​ I can identify life stage nutritional needs 
(kitten, adult, senior) for cats. 

●​ I can make an informed recommendation for 
a type of cat food based on a case study 
(e.g., age, health status, activity level). 

●​ I can compare two cat food labels and 
determine which one is more appropriate for 
a specific cat’s needs. 

 
 

●​ I can describe the essential nutrients required 
in a cat’s diet (e.g., protein, fats, vitamins, 
minerals, and taurine). 

●​ I can explain the difference between dry, wet, 
and raw cat food and when each might be 
appropriate. 

●​ I can identify life stage nutritional needs 
(kitten, adult, senior) for cats. 

●​ I can make an informed recommendation for 
a type of cat food based on a case study 
(e.g., age, health status, activity level). 

●​ I can compare two cat food labels and 
determine which one is more appropriate for a 
specific cat’s needs. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

1.​ Bellringer: What are 3 essential nutrients cats need in their diet? 
2.​  +  Cat Nutrition.pptx NOTES_ Cat Nutrition.docx
3.​ w/example cat feed bags Cat Feed Lab

 
Homework:  + Review Questions Cat Anxiety Article
 

Performance Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

There will be an end of unit assessment - End of Unit Assessment 

 
Day 5 

 
Learning Target: Success Criteria: 

I can apply what I’ve learned about cat breeds, 
behavior, and care to complete a Cat Adoption 
Project based on a realistic scenario.​
 
I can work independently or collaboratively to create 
a well-organized presentation that meets the project 
requirements.​
 
I can use my class notes and study guide to review 
key concepts in preparation for the Cat Unit Test. 
 

 Cat Adoption Project: 
●​ I can choose a realistic adoption scenario and 

select an appropriate cat breed based on the 
needs of the adopter. 

●​ I can describe the chosen cat’s breed 
characteristics, care needs, temperament, 
and why it is a good match for the scenario. 

●​ I can create a presentation that is organized, 
accurate, and visually clear. 

●​ I can collaborate effectively with my partner (if 
working with one), sharing responsibilities 
equally. 
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https://docs.google.com/presentation/d/1BXrY29v02JnhXMo4uwwZKrv8YDZh-dbM/edit?usp=sharing&ouid=118066066033673934481&rtpof=true&sd=true
https://docs.google.com/document/d/1SQM__RYrYryY4-6xpEwJjUukRhlb9pwc/edit?usp=sharing&ouid=118066066033673934481&rtpof=true&sd=true
https://docs.google.com/document/d/1I1jGgjfhCRk3vV_15qkVwL3ShUfHF3IrFBQp0q1CEpQ/edit?usp=sharing
https://docs.google.com/document/d/1yCqotK6RrRhZZaiEgQVJHzsTDm0N-E2pbMl7gQPMSTo/edit?usp=sharing
https://docs.google.com/document/d/1zNh-FC0lfOAXN-1lxVlIBVMfzOV4v2Rv9s1obQJpbjA/edit?usp=sharing
https://docs.google.com/forms/d/e/1FAIpQLSd0_MWKLH-XUHctFO-y4lTXkxBQc1zNrRYUHHWtULO8ppjD5Q/viewform?usp=dialog


●​ I can attach and submit my completed project 
by the end of the period or before the next 
class. 

Test Preparation: 
●​ I can use my study guide and class notes to 

review key topics (e.g., breeds, terminology, 
anatomy, restraint methods, uses of cats). 

●​ I can answer review questions or quiz myself 
to check my understanding. 

●​ I can identify any areas where I need more 
review and seek help or clarification. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

At the start of class, students will spend the first five minutes completing the daily bellringer, 
followed by a brief whole-class discussion. I will then review the daily agenda, any homework 
assignments, and upcoming announcements. Next, I will introduce a Cat Adoption Project 
Scenario where students choose a cat scenario and work on it independently or with a partner. 
After reviewing the assignment, students will work on it for the remainder of the class period that 
will be due next class. Students are to attach their presentations and if they finish early, work on 
their Cat Unit Study Guide using their notes from class. The following class period there will be a 
test on the cat unit. 

1). Bellringer: What are the 3 ways humans use cats? 
2).  Cat Adoption Project Scenarios.docx
3).  2024-2025 Cat Unit Study Guide
 

Performance Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

 Cat Adoption Project Scenarios.docx

 
 
Day 6 

Learning Target: Success Criteria: 

●​ I can define key terminology related to 
feline care and behavior. 

●​ I can identify and describe major external 
anatomical features of a cat.​
I can recognize and describe different 
types of feline restraint methods and 
when to use them safely. 

●​ I can identify common cat breeds and 

●​ I can correctly define at least 4 key 
feline-related terms used in class. 

●​ I can correctly label the major external 
parts of a cat on a diagram. 

●​ I can identify at least three types of feline 
restraint. 

●​ I can explain how to perform restraint 
techniques safely and with minimal stress 
to the cat. 
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https://docs.google.com/document/d/1dpFVccBMnMdtOZPy--iMwKPnv7FRERPC/edit?usp=sharing&ouid=118066066033673934481&rtpof=true&sd=true
https://docs.google.com/document/d/1MRx-XHdGaneDuysrD81Vd9yYCQNkdgtey7z6DdN8vAc/edit?usp=sharing
https://docs.google.com/document/d/1dpFVccBMnMdtOZPy--iMwKPnv7FRERPC/edit?usp=drive_link&ouid=118066066033673934481&rtpof=true&sd=true


describe their physical and behavioral 
traits. 

●​ I can explain the various roles and uses 
of cats in human society (e.g., pets, 
therapy animals, pest control). 

●​ I can match at least five common cat 
breeds to their names and descriptions. 

●​ I can describe key physical and 
behavioral characteristics of each breed. 

●​ I can list at least three roles cats serve in 
society.​
 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

At the start of class, students will play a review blooket on Cat Breeds to prepare for the Cat Unit 
quiz as students usually struggle the most with identifying cat breeds. Afterward, I ask students to 
spread out around the classroom before starting the cat unit quiz. Once students are quiet, I have 
them go to the class Canvas page and start the cat unit quiz via google forms. Students have the 
entire class period to work on the quiz. 

1.​ Bellringer:  Cat Breed Review Blooket
2.​ Cat Unit Quiz 

 

Performance Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

Cat Unit Quiz 

 
Resources 
Any materials and resources related to Stage 3 learning activities.  

Cat Unit Folder 
1.​ Small Animal Care and Management, Dean M. Warren, 4th Edition (blue textbook) 
2.​ Small Animal Science and Care, Melanie Berndtson, 2023 
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Introduction to Small Animal Science 
Unit Overview  

Unit Title: Guinea Pigs 

Teacher: Rebekah Wallace 

Grade 
Level/Course: 

9 

Length/Dates: 3 days 

Unit Summary: 
2-4 sentences 
describing the 
main ideas, 
content and skills 
of the unit. 

This unit introduces students to the care, history, and biology of Guinea Pigs focusing 
on terminology, breeds, nutrition, and housing requirements. The unit is designed to 
provide an introduction to hands-on, practical learning opportunities while addressing 
the needs of guinea pigs. 

 
Stage 1: Desired Results 
 
Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 

1.​ CTE Agriculture & Natural Resources Pathway 
○​ ANR C1.0: Understand animal anatomy, physiology, and behavior. 
○​ ANR C2.0: Demonstrate the principles of animal nutrition. 

2.​ Health and Safety 
○​ Understand and apply proper handling, care, and biosecurity practices with small mammals. 

 
Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 

Critical Thinking Transdisciplinary Goal: 
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection 
on the challenges and benefits of the process and/or solution(s). 
Creativity/Innovation Transdisciplinary Goal: 
Students work creatively to design and refine implementation of ideas by taking risks, persevering, 
and exploring possibilities. 
Communication Transdisciplinary Goal: 
Students effectively communicate and use interpersonal skills in a range of formal and informal 
contexts.  

 
Enduring 
Understanding(s): 
What are the big picture 
understandings that are 
transferable across 
contexts, places, and 
times? 

 
 

Students will understand that… 

How do you properly care for Guinea Pigs? 

 



 
 

Essential Question(s): 
These questions are 
related to the enduring 
understandings and 
provide relevance for the 
learning in the unit. 
 

1.​ What are the key terms used to describe guinea pig anatomy, behavior, and care? 
2.​ What are the most common guinea pig breeds? 
3.​ What are the essential components of a guinea pig’s diet, and why are they 

important? 
4.​ How have guinea pigs been used historically in society (pets, meat, fur, 

research)? 

 
 
 

What will students know... 
Factual information, vocabulary and basic concepts 
related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related to each 
indicator and which students will be able to use in new 
contexts/with new material 

 
●​ Boar 
●​ Sow 
●​ Pup 
●​ Peruvian GP 
●​ Skinny GP 
●​ Abyssinian GP 
●​ American GP 
●​ Teddy GP 
●​ Rex GP 
●​ Sheltie GP 
●​ Texel GP 
●​ American Crested GP 
●​ English Crested GP 
●​ Himalayan GP 
●​ Cuy GP 
●​ Coronet GP 

 

●​ Identify various guinea pig breeds 
●​ Guinea pig terminology 
●​ Identify uses guinea pigs are used in human 

society 
●​ Understand the basic care and 

management of guinea pigs (supplements, 
toys, food sources, habitat cage size, etc.) 

●​ Identify basic anatomy of guinea pigs 
●​ Know how to safely and properly handle a 

guinea pig  

 

 
Stage 2/3: Instructional Design 
 
Design EACH activity for the unit. Copy and paste the tables below to outline all lessons within the 
unit.  
Day 1 

Learning Target: Success Criteria: 

●​ I will understand the basic care of guinea 
pigs 

●​ I will be able to identify different guinea pig 
breeds 

●​ I can explain what guinea pigs need for 
proper housing, diet, and exercise. 

●​ I can name at least 3–5 different guinea pig 
breeds. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
Guinea Pig Unit: 

 



●​ Bellringer: Name 2 breeds of Guinea Pigs 
-​ Guinea Pig PowerPoint  

-​ Guinea Pig Student Notes Wks 
-​ Guinea Pig Breeds Coloring Worksheet 

 
Performance Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

There will be an end of unit assessment 

 
Day 2 
Learning Target: Success Criteria: 

●​ I can demonstrate my knowledge of Guinea 
Pigs by completing a review 

●​ I can identify different guinea pig breeds  
●​ I can properly handle a guinea pig safely 
●​ I will prepare for an upcoming guinea pig unit 

quiz 

●​ I can accurately answer review questions 
about guinea pig care, breeds, terms, and 
uses 

●​ I can identify at least 3-5 guinea pig breeds 
from the matching activity. 

●​ I can approach and lift a guinea pig correctly 
and calmly. 

●​ I can confidently answer questions from the 
guinea pig study guide  

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 

1.​ Bellringer: Guinea Pig Review Wks 
2.​ Guinea Pig Breed Matching Game (cut this out ahead of time) Each group will be given cut outs of 

different Guinea Pig breeds/names that were discussed in class. When the teacher says “Go!”, each 
group is to match the name of the Guinea Pig breed with the picture. The first group that gets them 
all correct, wins! 

3.​ Guinea Pig Handling Unit: Review the handling rubric with the class and demonstrate how to 
properly handle a guinea pig (as well as taking out/putting back guinea pig in habitat). Then, break 
up the class into four groups. Each group will use their handling rubric while practicing handling a 
guinea pig. 

a.​ Guinea Pig Handling Rubric Practicum 
4.​ Guinea Pig Unit Study Guide: Hand out the study guide and have students work on it using their 

notes. 
 

Performance Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

There will be an end of unit assessment 

 
 
 
 
 
 

 

https://docs.google.com/presentation/d/1EYPJBA-EFYnQIVR2eXSqQ_3RCBXjqAoqXVqRzGmWhm4/edit?usp=sharing
https://docs.google.com/document/d/1xfzWeLO7NcIrD2p-wqvzFBoJdtB3ySVqXmUQY3h_46A/edit?usp=sharing
https://docs.google.com/document/d/1IQ7r53qfxh_Qx3lLuIA9NnOHklWTxMwUGWWpz2Dzb3g/edit?usp=sharing
https://docs.google.com/document/d/1M5b9u59BpACAOjCHL_Gg5bLMFkbcR-Cphf8ylThqGX8/edit?usp=sharing
https://docs.google.com/document/d/1DDd-ImB_b0J20tXAwG1Ez6lmlAnXuk121-17wZa39H4/edit?usp=sharing
https://docs.google.com/document/d/1NjwgTgKnjYLxAMFKKIVctsoHPWCgBNrrKY3wAFZ2N-o/edit?usp=sharing
https://docs.google.com/document/d/1r5Q0M5xkk1FBfv1xuK1ybXb7mE2IXhwa-xSz1-Sv2hY/edit?usp=sharing


Day 3 - Quiz Day! 
Learning Target: Success Criteria: 

1.​ Students can demonstrate their 
understanding of key concepts from the 
guinea pig unit - breeds, terms, uses, etc. 

●​ Students will earn at least an 80% or higher 
on the guinea pig quiz to demonstrate their 
understanding. 

 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 

1.​ Bellringer: Guinea Pig Unit Blooket Review (breeds): At the start of class, students will spend the 
first 10 minutes playing a blooket review game on the Guinea Pig unit. 

 
 
Performance Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

Guinea Pig Unit Quiz + Practicum 

 
Resources 
Any materials and resources related to Stage 3 learning activities.  

Guinea Pig Folder  
Textbooks: 

1.​ Small Animal Care and Management, Dean M. Warren, 4th Edition (blue textbook) 
2.​ Small Animal Science and Care, Melanie Berndtson, 2023 (green textbook) 

 

 

https://dashboard.blooket.com/set/68e190c7d5404af5a2c657df
https://forms.gle/JhELYw39HWBoytd8A
https://docs.google.com/document/d/1KfanhIIxCLNUDZ0ci1bPHiQxeNiXEikW7LCKZBdPoBk/edit?usp=sharing
https://drive.google.com/drive/folders/1q7PGoT9kh89v6sbzmMeGU3jbQTyZmkW5?usp=drive_link


Introduction to Small Animal Science 
Unit Overview  

Unit Title: Rabbits 

Teacher: Rebekah Wallace 

Grade 
Level/Course: 

9 

Length/Dates: 5 days 

Unit Summary: 
2-4 sentences 
describing the 
main ideas, 
content and skills 
of the unit. 

This unit introduces students to the care of Rabbits, focusing on terminology, breeds 
and nutrition. The unit is designed to provide an introduction to hands-on, practical 
learning opportunities. 

 
Stage 1: Desired Results 
 
Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 

1.​ CTE Agriculture & Natural Resources Pathway 
○​ ANR C1.0: Understand animal anatomy, physiology, and behavior. 
○​ ANR C2.0: Demonstrate the principles of animal nutrition. 
○​ ANR C5.0: Demonstrate animal health and welfare practices. 
○​ ANR C6.0: Apply scientific and technological principles to the planning and evaluation of 

animal facilities. 
2.​ Health and Safety 

○​ Understand and apply proper handling, care, and biosecurity practices with small mammals. 

 
Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 

Critical Thinking Transdisciplinary Goal: 
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection 
on the challenges and benefits of the process and/or solution(s). 
Creativity/Innovation Transdisciplinary Goal: 
Students work creatively to design and refine implementation of ideas by taking risks, persevering, 
and exploring possibilities. 
Communication Transdisciplinary Goal: 
Students effectively communicate and use interpersonal skills in a range of formal and informal 
contexts.  

 
Enduring 
Understanding(s): 
What are the big picture 
understandings that are 
transferable across 

Students will understand that… 

How do you properly care for rabbits? 

 



contexts, places, and 
times? 

 
 

 
 

Essential Question(s): 
These questions are 
related to the enduring 
understandings and 
provide relevance for the 
learning in the unit. 
 

1.​ What are the key terms used to describe rabbit anatomy, behavior, and care? 
2.​ What are the most common rabbit breeds? 
3.​ What are the essential components of a rabbit’s diet, and why are they important? 
4.​ How have rabbits been used historically in society (pets, meat, fur, research)? 

 

What will students know... 
Factual information, vocabulary and basic concepts 
related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related to each 
indicator and which students will be able to use in new 
contexts/with new material 

 
Buck 
Doe 
Buckling 
Kindling 
Doeling 
Kit 
Rex rabbit 
Angora rabbit 
Flemish Giant rabbit 
Netherland Dwarf rabbit 
Polish rabbit 
Checkered Giant rabbit 
French Lop rabbit 
English Spot rabbit 
Argente rabbit 
American Fuzzy Lop rabbit 
Teddy Dwarf rabbit 
Havana rabbit 
Dwarf Hotot rabbit 
Brown Chestnut rabbit 
English Lop rabbit 
Tri Colored Dutch rabbit 
Dwarf Angora rabbit 
Golden Glavcot rabbit 

●​ Identify various rabbit breeds 
●​ Rabbit  terminology 
●​ Identify uses rabbits are used in human 

society 
●​ Understand the basic care and 

management of rabbits (supplements, toys, 
food sources, habitat cage size, etc.) 

●​ Identify basic anatomy of rabbits 
●​ Know how to safely and properly handle a 

rabbit 

 

 
Stage 2/3: Instructional Design 
 
Design EACH activity for the unit. Copy and paste the tables below to outline all lessons within the 
unit.  
Day 1 

Learning Target: Success Criteria: 

●​ I will understand the basic care of rabbits 
●​ I will be able to identify different rabbit 

breeds 

●​ I can explain what rabbits need for proper 
housing, diet, and exercise. 

 



●​ I can name at least 3–5 different rabbit 
breeds. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
Guinea Pig Unit: 

1.​ Bellringer: What breed of rabbit am I? 
2.​ Rabbit Unit PowerPoint Notes: Instructor will review the rabbit PowerPoint while students 

complete the notes fill-in Wks on the rabbit unit. 
-​ Student Notes Wks 

3.​ Rabbit & Guinea Pig Breed Project: Review the rubric and assign students a rabbit/guinea 
pig breed. Students are to work on this until the end of the class period and turn in their work 
when finished. Next class, students will present their breed to the class! 

 
Performance Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

There will be an end of unit assessment 

 
Day 2 
Learning Target: Success Criteria: 

●​ I can demonstrate my knowledge of rabbits 
by completing a review 

●​ I will practice my public speaking skills by 
presenting my rabbit/guinea pig breed 
project to the class. 

●​ I can properly handle a rabbit safely 

●​ I can accurately answer review questions 
about rabbit care, breeds, terms, and 
uses 

●​ I can approach and lift a rabbit correctly and 
calmly. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 

1.​ Bellringer: Rabbit Unit Review Wks 
2.​ Rabbit & Guinea Pig Breed Project presentations: Students are to present their project to the class 
3.​ Rabbit Handling: Review the rabbit handling rubric with the class and show how to properly handle a 

rabbit in the small animal lab. Afterward, students are to practice handling a rabbit. 
a.​ Rabbit Handling Rubric 

 

Performance Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

There will be an end of unit assessment 

 
Day 4 
Learning Target: Success Criteria: 

 

https://docs.google.com/presentation/d/1O83owO1hI3sfnvEgJWIqtwJWNO1M7_OqGIF-QrC_bv4/edit?usp=sharing
https://docs.google.com/document/d/1au5kil1sfrh3ILecCPjGx6iih0PRep-uSCtJAMM0WBg/edit?usp=sharing
https://docs.google.com/document/d/1uiyRz2UbJPCKmQKbeQ7otOH4BnWlCGJfG_pnLfydIjc/edit?usp=sharing
https://docs.google.com/document/d/1zN0unH7Z-eU0UoHJTf11bt_8PF0RmhlkDX_qJPMAOiQ/edit?usp=sharing
https://docs.google.com/document/d/1PU8g5wCVGFtDlttHZcHKihsWCsGVo6t4IQk4kyKGAKY/edit?usp=sharing


1.​ I can demonstrate my knowledge of rabbits 
by completing a review 

2.​ I can identify different rabbit breeds  
3.​ I can properly handle a rabbit safely 
4.​ I will prepare for an upcoming rabbit unit quiz 

●​ I can accurately answer review questions 
about rabbit care, breeds, terms, and 
uses 

●​ I can identify at least 3-5 rabbit breeds from 
the matching activity. 

●​ I can approach and lift a rabbit correctly and 
calmly. 

●​ I can confidently answer questions from the 
rabbit study guide  

 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 

1.​ Bellringer: What breed of rabbit am I? 
2.​ Rabbit Breed Matching Activity: (cut this out ahead of time). Each group will be given cut outs of 

different rabbit breeds/names that were discussed in class. When the teacher says “Go!”, each 
group is to match the name of the rabbit breeds with the picture. The first group that gets them all 
correct, wins! 

3.​ Rabbit Unit Study Guide: Hand out study guide to students and give time for them to work on it. They 
should only use materials given in class. 

a.​ Teacher Key 
4.​ Rabbit handling practice: During the last 20 minutes of class, students are to practice handling 

rabbits in the small animal lab for the upcoming practicum. 

Performance Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

There will be an end of unit assessment 

 
 
Day 5 - Quiz day! 
Learning Target: Success Criteria: 

●​ Students can demonstrate their 
understanding of key concepts from the 
rabbit unit - breeds, terms, uses, etc. 

●​ Students will earn at least an 80% or higher 
on the rabbit quiz to demonstrate their 
understanding. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

1.​ Bellringer: Rabbit Breed ID Review 
 

Performance Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

1.​ Rabbit Unit Quiz 

 

https://docs.google.com/document/d/1QRRc1fgbIEcX55EBPGHbsoo5JU6Sv2r3NGkFK7U6FbE/edit?usp=sharing
https://docs.google.com/document/d/1cYsPI3P9IdCyMnXJoLCj6pJvahTlIUP7bF--OySb3ZY/edit?usp=sharing
https://docs.google.com/presentation/d/1XAPKpLxFGbYFXDonKJrJmc_rUILygcdK9w1Jry7WmIc/edit?usp=sharing


a.​ Google Forms Quiz 
b.​ Rabbit Handling Practicum 

 
Resources 
Any materials and resources related to Stage 3 learning activities.  

Rabbit Unit Folder  
Textbooks: 

1.​ Small Animal Care and Management, Dean M. Warren, 4th Edition (blue textbook) 
2.​ Small Animal Science and Care, Melanie Berndtson, 2023 (green textbook) 

 

 

https://forms.gle/KFmPKk1BsE4K8kLm7
https://docs.google.com/document/d/1rH-o_V5D6lUS9yi7HViur1XgxRN7mBvc/edit?usp=sharing&ouid=118066066033673934481&rtpof=true&sd=true
https://drive.google.com/drive/folders/11hdN3fqhPT2js6vMIAd7AxmlujW7R4Ul?usp=drive_link


​  
Unit Overview  

Unit Title: Introduction to Reptiles 

Teacher: Mrs. Wallace 

Grade 
Level/Course: 

Freshmen (9th grade) 

Length/Dates: 1 week 

Unit Summary: 
2-4 sentences 
describing the 
main ideas, 
content and skills 
of the unit. 

This unit introduces students to the fascinating world of reptiles within the 
Animal Science Pathway of the AFNR standards. Students will explore the key 
characteristics that define reptiles, learn about common species kept in 
captivity, and investigate proper husbandry practices including enclosure setup, 
feeding, and temperature regulation. Emphasis is placed on responsible pet 
ownership, and the unique needs of these animals compared to mammals. 

 
Stage 1: Desired Results 
 
Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 
AS.01: Understand animal anatomy and physiology (focus: cold-blooded systems, skin, 
respiration). 

AS.02: Demonstrate knowledge of animal nutrition (herbivorous, carnivorous, and omnivorous 
reptile diets).​
AS.03: Apply principles of animal behavior and welfare (handling techniques, stress signs). 

AS.04: Maintain proper animal health (preventing metabolic bone disease, respiratory issues, etc.). 

 
Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 
 

Critical Thinking Transdisciplinary Goal: 
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection 
on the challenges and benefits of the process and/or solution(s). 
Collaboration Transdisciplinary Goal: 
Students flexibly and cooperatively work with others in physical and virtual environments and assume 
shared responsibility for completing a project or achieving a goal.  

 
 
 
Enduring 
Understanding(s): 
What are the big 
picture 
understandings that 
are transferable 

 
1.​ Reptiles have specialized physiological and environmental needs 

that differ significantly from mammals. 
2.​ Responsible reptile care requires knowledge of temperature, 

humidity, lighting, diet, and handling.​
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across contexts, 
places, and times? 

 
 

3.​ Ethical considerations are important in the ownership and trade of 
exotic animals, including reptiles. 

 

 
 
Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 
 

 
How do you care for and manage reptiles? 

 

 
 

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related 
to each indicator and which students will be able to 
use in new contexts/with new material 

 
MBD  
Carnivore 
Herbivor 
Omnivore 
Calcium Deficiency 
UVB Lighting 
Vivarium 
Shedding 
Humidity 
 
 

Students will be able to: 

●​ Compare and contrast the major 
characteristics of reptiles. 

●​ Identify nutritional requirements of reptiles. 
●​ List the major varieties of reptiles used as 

pets. 
●​ Discuss the habitat, housing, and equipment 

needs for reptiles. 
●​ Explain health maintenance in reptiles 

including the prevention and control of 
diseases and parasites. 

●​ Describe common methods and techniques 
of handling reptiles. 

 

 

 
 
Stage 2/3: Instructional Design 
 
Design EACH activity for the unit. Copy and paste the tables below to outline all lessons within the 
unit.  
Day 1 
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Learning Target: 
 

1.​ I will understand the basic care of reptiles 
2.​ I will know what MBD stands for, how to 

prevent it and why calcium is important for 
reptiles 

Success Criteria: 
1.​ I can describe the key components of reptile 

care, including temperature, humidity, and 
diet. 

2.​ I can define MBD (Metabolic Bone Disease) 
and recognize its symptoms. 
 

 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

1.​ Daily Bellringer: What are 2 things reptiles need in order to be healthy? 
2.​ Reptile Care Basics PowerPoint: Review Powerpoint with students while they take notes 

a.​ Reptile Care Basics 
3.​ Reptile Zoo Videos Wks: Students complete a worksheet answering questions about two 

videos discussing reptiles 
a.​ Reptile Zoo Video Q’s Wks 

 
Homework:  

1.​ Metabolic Bone Disease Article + Q’s Wks 
a.​ Teacher Key 

 

Performance Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

There will be an end of unit assessment 
-​ End of Unit Quiz 

 

 
Day 2-3  

Learning Target: Success Criteria: 

1.​ I will be able to identify different reptile 
species that we have at SHS Ag Ed program 

2.​ I will know what diet different reptiles need 
 

1.​ I can correctly name each reptile species in 
the SHS Ag Ed program. 

2.​ I can describe key physical features that help 
identify each species. 

 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

1.​ Daily Bellringer: What does MBD stand for? 
2.​ Reptiles Nutrition & Handling PowerPoint: As the instructor reviews the Powerpoint, 

students will complete the student notes wks. 
a.​ Reptile Nutrition & Handling PowerPoint 
b.​ Student Notes Wks 
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https://docs.google.com/presentation/d/10luJYxrlYmb4083YXP5xrnp_SCqWg1kFr9dIrnf20Bg/edit?usp=sharing
https://docs.google.com/document/d/19LCNs8xv1GAL_QB0hCBMhqshf0ssbB4AvLF9nGhf6RM/edit?usp=sharing
https://drive.google.com/file/d/1chlbDt7nQbcYMdUgVxevOIKTWB1jKIKM/view?usp=sharing
https://docs.google.com/document/d/1ggJdH7Gg9uoqHxSaWRzLq9e0Ip9g4stPfV-IiclH1Yc/edit?usp=sharing
https://docs.google.com/document/d/1V2xnz4MOeHHtENWhrfeR5H6UPjd1kbCelvYdw02RFv4/edit?usp=sharing
https://forms.gle/PXnvyqX6eZX1DbpU8
https://docs.google.com/presentation/d/1BAV-4GyFpoYkLDF5jE1kU1CzWVcykJpXIwFrZEbE5Jw/edit?usp=sharing
https://docs.google.com/document/d/1zaL2e3xFtPFB41SSjuPjawUrSxHGrpv-YL3brSiQ9WA/edit?usp=sharing


3.​ Reptile Handling Practicum: In the reptile lab, students will learn how to physically handle 
each reptile species and practice. 

a.​ Reptile Handling Rubric 
 
Homework: 

1.​ Bearded Dragon Article + Q’s Wks 
a.​ Teacher KEY 

 

Performance Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

There will be an end of unit assessment 
-​ End of Unit Quiz 

 
Day 4  

Learning Target: 
1.​ I will know how to properly handle and care 

for different reptile species 

Success Criteria: 
1.​ I can describe the correct way to approach, 

pick up, and hold common reptile species 
safely. 

2.​ I can identify signs of stress or discomfort in 
reptiles and explain how to respond 
appropriately. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

1.​ Daily Bellringer: What reptile species am I? 
2.​ Reptile Handling Research Wks: Students will research various reptile species online using 

reputable sources on how to properly care and handle reptiles. 
a.​ Reptile Handling Research Wks 

3.​ Reptile Handling Practicum: Students will be given time (using the rubric) to practice handling the 
reptiles in our reptile lab for an upcoming assessment. 

a.​ Reptile Handling Rubric 
 

Performance Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

There will be an end of unit assessment 
-​ End of Unit Quiz 

 
 
Day 5  

Learning Target: 
1.​ I will prepare for the upcoming reptile unit 

quiz 

Success Criteria: 
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https://docs.google.com/document/d/1X8YWdv3SO49-jc7vxafBQ92FzJHbNiQWOYOwezs88Ck/edit?usp=sharing
https://drive.google.com/file/d/1Bg1ps9ouwZspbWN5qH9BF1KiZRhst0on/view?usp=sharing
https://docs.google.com/document/d/1N9ZANFWdYgWeVUF8JDy2vHwim5KW8pT5g0De5-inJI8/edit?usp=sharing
https://docs.google.com/document/d/1ZiVxXmojHjWGvCE9VF8q-9D-_tJfVffY--gr3Ko_X6E/edit?usp=sharing
https://forms.gle/PXnvyqX6eZX1DbpU8
https://docs.google.com/document/d/1RX21cHWVqopxrxY1qA5bBn3sX4bzFDFxaR7uIoqJ08Y/edit?usp=sharing
https://docs.google.com/document/d/1X8YWdv3SO49-jc7vxafBQ92FzJHbNiQWOYOwezs88Ck/edit?usp=sharing
https://forms.gle/PXnvyqX6eZX1DbpU8


1.​ I can accurately explain key concepts from 
the reptile unit (e.g., ID, handling, diet, 
needs). 

2.​ I have practiced sample questions or 
reviewed notes to check my understanding. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

1.​ Bellringer: What reptile species am I? 
2.​ Reptile Quiz Study Guide: Students are to complete the study guide using their notes, homework 

and worksheets used in class. 
3.​ Reptile Handling Practicum Rubric: During the last 20 mins of class, students are to go to the reptile 

lab to practice handling the reptiles with a partner using the practicum rubric. 
 

Performance Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

There will be an end of unit assessment 
-​ End of Unit Quiz 
-​ Reptile Practicum 

 
 
Day 6  

Learning Target: Success Criteria: 

1.​ I will demonstrate what I have learned from 
the reptile unit by completing an end of unit 
quiz and handling practicum 

 

1.​ Students will receive at least an 80% or 
higher on their reptile unit quiz/handling 
practicum 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

1.​ Bellringer: Reptile Unit Quiz Review Slides 
 

Performance Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

End of Unit Quiz: 
-​ End of Unit Quiz 
-​ Reptile Handling Practicum 

 
Resources 
Any materials and resources related to Stage 3 learning activities.  

Reptile Unit Folder 
1.​ Small Animal Care and Management, Dean M. Warren, 4th Edition (blue textbook) 
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https://docs.google.com/document/d/1vYHpW7dweExUF7NVPkpSq1XRAmwR0fHY6mqJRCDDj1k/edit?usp=sharing
https://docs.google.com/document/d/1dXh_vU-JbsNjK_n_V0fvxDwIzUhuUlwN/edit?usp=sharing&ouid=118066066033673934481&rtpof=true&sd=true
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https://drive.google.com/drive/folders/1x6CARzP69XHq6DVTwdS3HoC2SeNlCmKj?usp=drive_link


2.​ Small Animal Science and Care, Melanie Berndtson, 2023 
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Course: Freshmen Small Animal
     

Grade: 9

Credits: 1.0    

Length: Quarter (meets every other day)

SHS- Agricultural Science Department



Unit 1- Dogs
The Canine Unit explores the care, management, and understanding of dogs, focusing on the connection 
between breed, genetics, history, and behavior. Students will investigate how these factors influence a dog’s 
energy level, training needs, and suitability for different roles in society. Emphasis will be placed on responsible 
ownership, including selecting the right dog for a household and providing proper nutrition.

Students will also learn about canine communication through body language, behavior, and vocalizations to 
better understand and interact with dogs. The unit highlights the importance of canine terminology, the AKC 
breed group classifications, and ethical considerations surrounding breeding, Hands-on learning will include 
evaluating dog feed bags and restraint techniques.

Skills Learned:

● Recognize the factors that impact canine nutrition
● Analyze canine behavior and body language to improve human–dog communication.
● Evaluate considerations for responsible dog ownership, including breed selection and ethical 

decision-making.
● Identify canine breeds and the group they belong to based on what they were bred for.



Unit 1 Activities

Observing Canine 
Behavior ft. Ellie

External Anatomy



Unit 2- Cats
The Cat Unit focuses on the history, care, and management of domestic cats, with an emphasis on understanding how breed 
characteristics, biology, and behavior shape their needs. Students will explore the domestication of cats, the unique body and 
coat types across breeds, and the factors that influence lifespan, health, and well-being. The unit highlights the importance of 
proper nutrition and responsible pet ownership.

Students will also analyze behavioral challenges, and practice safe restraint techniques. Ethical considerations surrounding 
breeding, responsible ownership will be discussed, helping students connect feline care to broader community and welfare 
issues.

Skills Learned:

● Explain the domestication of cats and identify the species that contributed to the modern cat.
● Classify cat breeds.
● Recognize nutritional requirements and feeding guidelines for cats.
● Identify common feline behaviors, including problem behaviors, and explain how to manage 

them appropriately.
● Identify cat restraints and how to safety/properly apply them to cats.



Unit 2 Activities

Feed Label Lab Handling & Restraint

Cat Bag Cat Muzzle



Unit 3- Guinea Pigs
The Guinea Pig unit introduces students to the care, management, and ethical 
responsibilities of small animal husbandry. Through the study of guinea pigs, 
students will explore the history of domestication, breed classification, and 
understand their nutritional and health needs.

Skills Learned:

● Explain the domestication and historical uses of guinea pigs.
● Understand the nutritional needs that guinea pigs need.
● How to properly and safety handle guinea pigs.
● Identify guinea pig breeds.



Unit 3 Activities - Guinea Pig Restraint/Handling



Unit 4- Rabbits
The Rabbit Unit introduces students to the care, management, and ethical responsibilities 
of small animal husbandry. Through the study of rabbits, students will explore the history 
of domestication, breed classification, and understand their nutritional, health, and 
behavioral needs.

Skills Learned:

● Explain the domestication and historical uses of rabbits.
● Understand nutritional needs and housing requirements for rabbits.
● Create an educational one-pager to inform the public about a specific rabbit 

breed.
● Identify rabbit breeds
● How to properly and safely handle rabbits



Unit 4 Activities - Rabbit Restraint/Handling



Unit 5 - Reptiles 
The Reptile Unit introduces students to the unique biology, care, and management of reptiles, emphasizing how their needs 
differ significantly from those of mammals. Students will explore reptile physiology, nutrition, housing requirements, and health 
maintenance while developing the skills necessary to provide responsible care. The unit also highlights ethical considerations in 
exotic animal ownership, trade, and conservation, encouraging students to think critically about human responsibility in reptile 
welfare.

Hands-on learning will include identifying reptile species commonly kept as pets, designing appropriate habitats with proper 
heating, humidity, and lighting, and practicing safe handling techniques. 

Skills Learned:

● Compare and contrast the major characteristics of reptiles.
● Identify the nutritional needs of reptiles and recognize diet variations across species.
● List the major reptile species commonly kept as pets.
● Explain habitat, housing, and equipment needs for reptile care.
● Describe common diseases and parasites of reptiles, including prevention and control strategies.
● Demonstrate safe handling methods and techniques for reptiles.



Unit 5 Activities - Reptile Handling
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Creating Google Slides 

Grade Level: 6th Grade​
Unit Duration: 5 School Days​

 

Stage 1: Desired Results    

Understanding Goals 

●​ Students will understand how to create effective presentations using Google Slides 
that communicate a message clearly. 

●​ Students will learn the importance of consistent formatting, effective visual elements, 
and limiting text. 

●​ Students will recognize how speaker notes can support oral delivery and audience   
engagement. 

Essential Questions 

●​ What are the key components of an effective presentation? 
●​ How can visual elements enhance the communication of ideas? 
●​ In what ways can speaker notes support a presentation? 

Standards Addressed 

●​ ISTE Standard 1: Empowered Learner 
●​ ISTE Standard 3: Knowledge Constructor 
●​ ISTE Standard 5: Computational Thinker 
●​ ISTE Standard 6: Creative Communicator 
●​ ISTE Standard 9: Global Collaborator 

 

Stage 2 – Assessment Evidence 

 



 

Performance Tasks 

●​ Assessment: Present Google Slides to the class and receive peer feedback. 

Other Evidence 

●​ Peer feedback on student presentations. 
●​ Student self-reflection on presentation skills after delivery. 

Stage 3: Learning Plan 

Day 1: Introduction to Google Slides 

Learning Target 

●​ I can navigate Google Slides and create a new presentation. 

Activities 

●​ Teacher-led walkthrough of Google Slides features. 
●​ Students create a new slideshow and add a title slide with title, subtitle, and name. 

Assessment: Create a title slide with title, subtitle, and name. 

 

Day 2: Designing Slides with Consistent Formatting 

Learning Target 

●​ I can apply consistent formatting and choose appropriate themes. 

Activities 

●​ Demonstration of themes and layouts. 
●​ Students apply a theme and design at least three slides consistently. 

Assessment: Apply a theme and format at least three slides consistently. 

 

https://docs.google.com/document/d/1G1drptjYkzUtnv-G9yfTI6H_TUw6pGTZ/edit?usp=sharing&ouid=108158751223927939188&rtpof=true&sd=true
https://docs.google.com/document/d/1SRLBqw9rSEoha8_iHDQ_wBFYupvYTH49/edit?usp=sharing&ouid=108158751223927939188&rtpof=true&sd=true


 

Day 3: Effective Use of Images and Limited Text 

Learning Target 

●​ I can effectively use images and limit text in my slides. 

Activities 

●​ Teacher models adding and adjusting images. 
●​ Students update their slides with visuals and minimal text. 
●​ Peer check for effective design. 

Assessment: Slides with images and minimal, effective text.
 

Day 4: Adding Speaker Notes and Finalizing Presentations 

Learning Target 

●​ I can add speaker notes and finalize my presentation for delivery. 

Activities 

●​ Review of the role of speaker notes. 
●​ Students add notes to at least two slides. 
●​ Revision checklist for clarity and design consistency. 

Assessment: Slides with added speaker notes and revisions completed. 

 

Day 5: Presentation Day 

Learning Target 

●​ I can present my Google Slides to an audience, engaging them effectively. 

Activities 

●​ Students deliver their Google Slides presentations to the class. 
●​ Peers provide feedback using a structured feedback form. 

Assessment: Final presentation and peer evaluation. 

https://docs.google.com/document/d/1hfqQcsmzWIQcM2-Fmoa5VZdjy-Vw5AN7/edit?usp=sharing&ouid=108158751223927939188&rtpof=true&sd=true
https://docs.google.com/document/d/1O75LLLyqLbAPWzExOYZjLqlu9ie__RIE/edit?usp=sharing&ouid=108158751223927939188&rtpof=true&sd=true
https://docs.google.com/document/d/1ryc7jsFb54gIwgrPnWp7Ple1cnnlEg0X/edit?usp=sharing&ouid=108158751223927939188&rtpof=true&sd=true


 
 

Early Finisher Suggestions 

1.​ Peer Review Session: Organize a peer review session where students provide 
constructive feedback on each other's presentations. 

2.​ Digital Portfolio Creation: Students compile their presentations into a digital 
portfolio that showcases their learning journey throughout the unit. 

Standards Addressed: 

●​ ISTE Standard 1: Empowered Learner 
●​ ISTE Standard 3: Knowledge Constructor 
●​ ISTE Standard 5: Computational Thinker 
●​ ISTE Standard 6: Creative Communicator 
●​ ISTE Standard 9: Global Collaborator 

Teacher Resources 

 Grade 6 - Google Slides - Tip Sheet for Effective Presentation Layout and Design
 Grade 6 - Google Slides - Self-Evaluation for Student Presentations

 Grade 6 - Google Slides - Presentation Assessment Rubric
 
Possible topics for students who are struggling with ideas: 

●​ AI in Education 
●​ Evolution of Technology 
●​ Technology’s impact on adolescent development 
●​ The Internet and cybersecurity 

https://docs.google.com/document/d/1FhSDGbKIbXeqxe1lphkdGT_hkBpRbc--Yu43uYVdofk/edit?usp=sharing
https://docs.google.com/document/d/1gGnWgFuY3iPM4Q3fMBYrPE7j9arGx7GIZRubyq4q8dA/edit?usp=sharing
https://docs.google.com/document/d/1YOoodLMQKcH1BJiD9wALxAYl5JKh770SSCBGUm73P4I/edit?usp=sharing


 

Introduction to Canva for Business 
Communications 
Grade Level: 6th Grade​
Unit Duration: 5 School Days​

 

Stage 1: Desired Results 

Understanding Goals 

●​ Students will understand the importance of effective graphic design in business 
communications. 

●​ Students will learn how to use Canva to create professional-looking designs. 
●​ Students will recognize how visual communication enhances the clarity and impact of 

ideas. 

Essential Questions 

●​ Why is visual communication important in business? 
●​ What elements contribute to effective graphic design? 
●​ How can technology enhance our ability to communicate ideas visually? 

Standards Addressed 

●​ ISTE Standard 1: Empowered Learner 
●​ ISTE Standard 4: Innovative Designer 
●​ ISTE Standard 5: Computational Thinker 
●​ ISTE Standard 6: Creative Communicator 
●​ ISTE Standard 9: Global Collaborator 

 

 



 

Stage 2: Assessment Evidence 

Performance Tasks 

●​ Presentation of designs (logo, poster, infographic) and reflective writing on learning 
experience. 

Other Evidence 

●​ Participation in class discussions and peer feedback. 
●​ Completion of all design projects in Canva. 

 

Stage 3: Learning Plan 

Day 1: Introduction to Canva and Basic Features 

Learning Target 

●​ I can explore Canva’s interface and identify its basic features. 

Activities 

●​ Discuss the role of graphic design in business communication. 
●​ Hands-on exploration of Canva’s interface. 

Assessment: Exploration checklist. 

 

Day 2: Exploration of Canva Tools 

Learning Target 

●​ I can use Canva’s tools to create and enhance my designs. 

Activities 

●​ Guided tutorial on text formatting, image editing, shapes, and icons. 
●​ Hands-on practice creating a sample design. 
●​ Pair-share of tool tips and strategies. 

Assessment: Canva tools exploration activity. 

 

https://docs.google.com/document/d/1P1l6ArATVOLmhNBU4WG7kzFvBMxV8kBU/edit?usp=sharing&ouid=108158751223927939188&rtpof=true&sd=true
https://docs.google.com/document/d/12imv6vJbtWccmzStTs-i4uiNvi5C1rhB/edit?usp=sharing&ouid=108158751223927939188&rtpof=true&sd=true


 

Day 3: Creating a Business Logo 

Learning Target 

●​ I can design a logo for a fictional business using Canva. 

Activities 

●​ Discuss effective logo design elements. 
●​ Brainstorm fictional businesses and sketch logo ideas. 
●​ Create final logo in Canva. 

Assessment: Submission of business logo and reflection on design process. 

 

Day 4: Creating an Infographic 

Learning Target 

●​ I can design an infographic to summarize key information about a business. 

Activities 

●​ Discuss characteristics of effective infographics. 
●​ Plan infographic layout and gather data. 
●​ Create infographic in Canva. 

Assessment: Submission of infographic and written summary. 

 

Day 5: Presentation and Reflection 

Learning Target 

●​ I can present my designs and reflect on my learning. 

Activities 

●​ Present logos, posters, and infographics. 
●​ Engage in class discussion and feedback session. 
●​ Write reflection on design process and learning experience.  

Assessment: Presentation of designs and reflective writing. 

 

https://docs.google.com/document/d/14u0rbXtO6uHAuLl5RqyRQX_KxWD2F4Ql/edit?usp=sharing&ouid=108158751223927939188&rtpof=true&sd=true
https://docs.google.com/document/d/1HXFWNmdtxWjZtVOVo6Vjbgif9Mq1uJ9y/edit?usp=sharing&ouid=108158751223927939188&rtpof=true&sd=true
https://docs.google.com/document/d/13z8I4CHBMv76HRlPBUgITKghf_ww_6my/edit?usp=sharing&ouid=108158751223927939188&rtpof=true&sd=true


 
Culminating Activities Suggestions 

1.​ Design Showcase: Host an exhibition where students display their logos, posters, 
and infographics, inviting other classes to view their work. 

2.​ Business Fair: Students set up booths to present their fictional businesses, using 
their designs as promotional materials. 

3.​ Digital Portfolio: Create a digital portfolio including all designs completed in Canva, 
along with reflective pieces on each project. 

Standards Addressed: 

●​ ISTE Standard 1: Empowered Learner 
●​ ISTE Standard 4: Innovative Designer 
●​ ISTE Standard 5: Computational Thinker 
●​ ISTE Standard 6: Creative Communicator 
●​ ISTE Standard 9: Global Collaborator   

 

Teacher Resources 

 Grade 6 - Canva - Exploration Worksheet and Answer Key

 Grade 6 - Canva - Tip Sheet for Students Struggling with Design Elements

 Grade 6 - Canva - Self-Evaluation Checklist for Canva Design Unit

 Grade 6 - Canva - Infographic Design Resources

 Grade 6 - Canva - Infographic Common Mistakes

 Grade 6 - Canva - Infograhic Rubric

 Grade 6 - Canva - Rubric for Evaluating Final Design Project

 Grade 6 - Canva - Self-Evaluation Checklist for Canva Design Unit

https://docs.google.com/document/d/1fla6FT_DppQo4Nm67N0l-XAU-U2xlNsDDJZqyc7YmmY/edit?usp=sharing
https://docs.google.com/document/d/1aXmoULUHsL518VzE0YU8jbKvVPb9XuyPtWTYdFi95LU/edit?usp=sharing
https://docs.google.com/document/d/1Yq35pHrnC65JhyaWslErQHp5YTXh7xOTFdb1-RkWtdY/edit?usp=sharing
https://docs.google.com/document/d/1jX2HjS-4f-b3a4Vht19WGi6jMH3bftUgxDw-uo0ejtE/edit?usp=sharing
https://docs.google.com/document/d/1KS3oMfnxJJW1aOV8PQruEu4aJoGUiaXkFF7gYHVE2G4/edit?usp=sharing
https://docs.google.com/document/d/1cII79tya8yHHNstPJHtEdUHf9PvTcFY0Z9P1lYMNtZU/edit?usp=sharing
https://docs.google.com/document/d/1aZzFy7LxP2Ro106zjLRLMYbW_kEsgyY_dp4RFi_Z5PE/edit?usp=sharing
https://docs.google.com/document/d/1Yq35pHrnC65JhyaWslErQHp5YTXh7xOTFdb1-RkWtdY/edit?usp=sharing


 

Introduction to Google Sheets 
Grade Level: 6th Grade​
Unit Duration: 5 School Days​

 

Stage 1: Desired Results 

Understanding Goals 

●​ Students will understand how spreadsheets can be used to organize, analyze, and 
present data effectively. 

●​ Students will recognize the importance of vocabulary, formatting, and functions in 
creating professional and useful spreadsheets. 

●​ Students will develop confidence in using Google Sheets as a tool for learning, 
collaboration, and real-world problem-solving. 

Essential Questions 

●​ What are the key components of a spreadsheet? 
●​ How can spreadsheets help in organizing and analyzing data? 
●​ Why is formatting important in presenting data? 
●​ How do basic functions enhance the functionality of a spreadsheet? 

Standards Addressed 

●​ ISTE Standard 3: Knowledge Constructor 
●​ ISTE Standard 4: Innovative Designer 
●​ ISTE Standard 5: Empowered Learner 
●​ ISTE Standard 6: Creative Communicator 
●​ ISTE Standard 7: Global Collaborator 

 

Stage 2: Assessment Evidence 

Performance Tasks: 

●​ Submission of the final spreadsheet showing differences calculated and formatted. 

 



 

Other Evidence: 

●​ Participation in discussions and peer review activities. 
●​ Presentation of findings from the spreadsheet analysis. 

 

Stage 3: Learning Plan 

Day 1: Introduction to Spreadsheet Vocabulary 

Learning Targets: 

●​ Students will understand key spreadsheet vocabulary and concepts. 

Activities: 

●​ Introduce vocabulary terms: spreadsheet, cell, row, column, formula, function, etc. 
●​ Interactive discussion using a visual presentation of a sample spreadsheet. 
●​ Vocabulary matching game in pairs. 

Assessment:  Students will complete a vocabulary quiz at the end of the lesson. 

 

Day 2: Creating a Simple Spreadsheet 

Learning Targets: 

●​ Students will create a simple spreadsheet using Google Sheets. 

Activities: 

●​ Guided tutorial on how to create a new spreadsheet. 
●​ Students will input data into a sample spreadsheet (e.g., class scores). 
●​ Demonstrate how to adjust rows and columns. 

Assessment:​
Submission of a simple spreadsheet that includes at least 5 data entries. 

 

https://docs.google.com/document/d/1A8Fr2MXONgpVILeMVoh9kNkRDEhANU04/edit?usp=sharing&ouid=108158751223927939188&rtpof=true&sd=true
https://docs.google.com/document/d/1_l6pVNEfWzuZ2A3pcEJ9VcVZUrloCJms/edit?usp=sharing&ouid=108158751223927939188&rtpof=true&sd=true


 

Day 3: Effective Formatting 

Learning Targets: 

●​ Students will learn how to adjust rows and columns effectively. 

Activities: 

●​ Demonstration on resizing rows and columns. 
●​ Hands-on activity where students will format their spreadsheets (coloring, resizing, 

etc.). 
●​ Peer review of each other's formatted spreadsheets.   

Assessment:​
Students will submit their formatted spreadsheet for review. 

 

Day 4: Basic Functions 

Learning Targets: 

●​ Students will learn how to use basic functions in Google Sheets (Sum, Count, 
Difference). 

Activities: 

●​ Direct instruction on how to use the SUM and COUNT functions. 
●​ Hands-on exercises where students apply these functions to their spreadsheets 

(calculating total scores and counting entries). 
●​ Group discussion about the importance of these functions in data analysis. 

Assessment:​
Completion of a worksheet that requires using SUM and COUNT functions in their 
spreadsheets. 

 

Day 5: Basic Functions (cont) 

Learning Targets: 

●​ Students will learn how to use basic functions in Google Sheets (Sum, Count, 
Difference). 

●​ Students will learn to apply auto formatting features (currency, date, etc.) in their 
spreadsheets. 

https://docs.google.com/document/d/1fWjXMjAQtpzHmHUqwXC2jTMFLlMKoKuR/edit?usp=sharing&ouid=108158751223927939188&rtpof=true&sd=true
https://docs.google.com/document/d/1wkRanmgXRuwdPJAPvqe4riQR5Zeuu_es/edit?usp=sharing&ouid=108158751223927939188&rtpof=true&sd=true
https://docs.google.com/document/d/1Ycs0hJgRcpherNDVSH6chDVZqH4KNonQ/edit?usp=sharing&ouid=108158751223927939188&rtpof=true&sd=true


 
Activities: 

●​ Review of the concepts of subtraction in spreadsheets. 
●​ Guided practice to use the formula to find the difference between two sets of data 

(e.g., scores before and after a test). 
●​ Introduction to auto formatting options (currency, date, etc.) and wizard formatting. 
●​ Students will format their spreadsheets using these features. 
●​ Students will present their findings to the class. 

Assessment:​
Students will submit their final spreadsheet showing the differences calculated along with 
applied formatting. 

 Day 4 & 5 Basic Functions

 

Culminating Activities Suggestions 
1.​ Data Analysis Project: Students analyze real-life data (e.g., weather, sports scores) 

using Google Sheets and present their findings. 
2.​ Spreadsheet Creation Contest: Students create a creative and functional 

spreadsheet based on a given theme (e.g., budgeting, event planning). 
3.​ Peer Teaching Session: Students prepare a short lesson on one function they 

learned and teach it to a peer. 

Teacher Resources: 
 (Two versions) Grade 6 - Google Sheets - Vocabulary Quiz: Spreadsheet Terms

 Grade 6 - Google Sheets - Common Mistakes Students Make with Spreadsheet Conc…

 (teacher example) Grade 6 Simple Spreadsheet Day 2 and Day 3

 Grade 6 - Google Sheets - Spreadsheet Creation Rubric (Days 2, 3, 4, 5)

 Grade 6 - Google Sheets - Self-Evaluation for Final Spreadsheet Project

https://docs.google.com/spreadsheets/d/1wqKVXKfPVOIPk9-2Rv6o--EoIYERP1rT1Rdp67qI2xE/edit?gid=0#gid=0
https://docs.google.com/document/d/1EkWGtJ24DrEDUpJhp6SLWIKR-XDzT9Ddl7gkunL5FQ8/edit?usp=sharing
https://docs.google.com/document/d/1yAUfVdOXv0KQsyAtJLCEgMdz1orL1vtULOMSK8wF5Dw/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1cagyhq8N4xJ-qo0JUPoXb_lKMp_S3_Hgs4xEkWo-J84/edit?usp=sharing
https://docs.google.com/document/d/101JtwWM3iDSBDGybk4-0J66R8GOoE8tP11Zk_t5XZEc/edit?usp=sharing
https://docs.google.com/document/d/106HeSjlj-jaCFxDn8bbHlBqYn96yt8YMc_zdfqVEQUM/edit?usp=sharing


 

6th Grade Digital Literacy 
Grade Level: 6th Grade​
Duration: 5 School Days​

 

Stage 1: Desired Results 

Understanding Goals 

●​ Students will understand digital literacy and its importance for navigating the digital 
world. 

●​ Students will learn to research effectively using reliable sources. 
●​ Students will recognize how visual communication enhances the presentation of 

information. 

Essential Questions 

●​ What is digital literacy, and why is it important? 
●​ How can we effectively research a topic? 
●​ In what ways can visual representation aid in understanding and communicating 

information? 

Standards Addressed 

●​ ISTE Standard 1: Empowered Learner 
●​ ISTE Standard 3: Knowledge Constructor 
●​ ISTE Standard 4: Innovative Designer 
●​ ISTE Standard 5: Computational Thinker 
●​ ISTE Standard 6: Creative Communicator 

 

Stage 2: Assessment Evidence 

Performance Tasks​
 

 



 
●​ Research Summary: Completion of a Google Doc summarizing research findings. 
●​ Canva Poster: Submission of both a draft and final poster visually representing 

research. 

Other Evidence 

●​ Class participation in discussions. 
●​ Engagement during peer review sessions. 

 

Stage 3: Learning Plan 

Day 1: Introduction to Digital Literacy 

Learning Target 

●​ I can define digital literacy and explain its importance in daily life. 

Activities 

●​ Class discussion and video introduction. 
●​ Brainstorming session on the role of digital literacy. 

Assessment: Digital literacy worksheet. 

 

Day 2: Researching Digital Literacy Topics 

Learning Target 

●​ I can research and summarize a digital literacy topic using Google Keep and Google 
Docs. 

Activities 

●​ Introduction to Google Keep for note-taking. 
●​ Students select a topic (e.g., online safety). 
●​ Research and take notes in Google Keep; draft summary in Google Docs. 

Assessment: Submission of Google Keep notes (3 points minimum) and Google Doc 
summary. 

 

https://docs.google.com/document/d/16-LY4FuMYHkIbuJWQOovJw10icVX4GvQ/edit?usp=sharing&ouid=108158751223927939188&rtpof=true&sd=true
https://docs.google.com/document/d/1fJ0T_IWaj8HRcy2HPfHS1aGTAahIZCT3Pmw2Y18StzA/edit?usp=sharing


 

Day 3 & 4: Creating a Poster in Canva 

Learning Targets 

●​ I can begin designing a digital poster that communicates my research effectively. 
●​ I can finalize my Canva poster and use visuals to support my message. 

Activities 

●​ Introduction to Canva and templates. 
●​ Begin poster design focusing on layout and visuals. 
●​ Continue poster design, adding text and images. 
●​ Engage in peer review for feedback. 

Assessment: Canva poster. 

 

Day 5: Preparation for Display 

Learning Target 

●​ I can revise my poster based on peer feedback and prepare it for display. 

Activities 

●​ Peer review session with feedback forms. 
●​ Revise posters for clarity and effectiveness. 
●​ Plan display or class exhibition. 

Assessment: Submission of adjusted posters and peer review form. 

 

Culminating Activities Suggestions 
1.​ Digital Literacy Fair: Present projects to the school community. 
2.​ Create a Digital Literacy Guide: Compile findings into a guide for future students. 
3.​ Reflection Journal: Reflect on learning about digital literacy and its applications. 

Teacher Resources 
 Grade 6 - Digital Literacy - Vocabulary Terms

 Grade 6 - Digital Literacy - Research Evaluation

 Grade 6 - Digital Literacy - Digital Literacy Poster Rubric

https://docs.google.com/document/d/1wTbfPirak94CY9BPVhZTIZcEl6DUFu42lAWLIcentAc/edit?usp=sharing
https://docs.google.com/document/d/1TJeNXmamEp43q8Clcz6AxKsGeT2Uqetx1_bNb7divAI/edit?usp=sharing
https://docs.google.com/document/d/1E8vtuBRVDYuLGBEe2WkBpyU2f1NdhPAkBGz-JgjvPj4/edit?usp=sharing
https://docs.google.com/document/d/1yjTfVVfjAn1W9bWj9VKBq6-s7MlhslWUFGnKkE9gJh8/edit?usp=sharing
https://docs.google.com/document/d/1xZWccr08gqQzIIqafgnj-pvsx_zb8NCx/edit?usp=sharing&ouid=108158751223927939188&rtpof=true&sd=true


 
 Grade 6 - Digital Literacy - Poster Presentation Rubric

 

https://docs.google.com/document/d/1m3NpDRT8D0hL4hVDypRs-M0rVONjdrZhIO3Gxs1vHc8/edit?usp=sharing


 

Scratch Coding 
Grade Level: 6th Grade​
Unit Duration: 10 School Days 

  

Stage 1: Desired Results 

Understanding Goals 

●​ Students will understand how to use Scratch to create animations, interactive stories, 
and music projects. 

●​ Students will learn how coding can be used to express creativity, communicate ideas, 
and solve problems. 

●​ Students will recognize the value of collaboration, reflection, and feedback in coding 
projects.   

Essential Questions 

●​ How can coding be used to create animations and interactive projects? 
●​ In what ways can coding communicate ideas and express creativity? 
●​ How does collaboration and reflection help improve coding skills?​

 

Standards Addressed 

●​ ISTE Standard 1: Empowered Learner 
●​ ISTE Standard 4: Innovative Designer 
●​ ISTE Standard 5: Engage in professional growth and leadership 
●​ ISTE Standard 6: Creative Communicator 
●​ ISTE Standard 7: Global Collaborator 

 

 



 

Stage 2: Assessment Evidence 

Performance Tasks 

●​ Reflection & Showcase – Students select and showcase their favorite project; 
complete reflective journal entry on challenges, skills learned, and future 
applications. 

Other Evidence 

●​ Participation in class discussions and brainstorming sessions 
●​ Peer feedback during project sharing and review. 
●​ Engagement in reflective journaling. 

 

Stage 3: Learning Plan 
Day 1-2: Scratch Animated Scene 

Learning Target 
●​ I can create an animated scene using Scratch that includes multiple characters and 

backgrounds. 

Activities 
●​ Teacher-led demo of Scratch basics. 
●​ Students create animated scenes with at least 2 characters and 3 backgrounds. 

 
Assessment: Presentation of animated scene with explanation of choices. 

 
Day 3-4: Scratch Animate Your Name 

Learning Target 

●​ I can animate my name in Scratch using effects and colors to represent my 
personality. 

Activities 

●​ Guided tutorial on text sprites and effects. 

https://docs.google.com/document/d/1SdE-Ipgs7RaRL5B2NXYO1VZdegxVveOj/edit
https://docs.google.com/document/d/1wmXsCWJIy8IqoGPSYGmjapmHqr1HiQI-/edit


 
●​ Students animate their names with creative effects. 

Assessment: Submission of project and reflection on how animation represents personality. 

 

Day 5-6: Scratch Imagine a World 

Learning Target 

●​ I can design an interactive world in Scratch that tells a creative story. 

Activities  

●​ Planning and sketching an imagined world. 
●​ Students build interactive projects with characters, environments, and user 

interaction.  

Assessment: Peer sharing of interactive worlds; focus on my creativity and interactivity. 

 

Day 7-8: Scratch Make Music 

Learning Target 

●​ I can compose a short piece of music using Scratch’s sound features and integrate it 
into an interactive or animated project. 

Activities 

●​ Teacher models using sound blocks. 
●​ Students compose music and integrate it into a Scratch project. 

Assessment: Student performance of project and explanation of creative process. 

 

Day 9-10: Project Reflection and Showcase 

Learning Target 

I can reflect on my coding projects and showcase my favorite creation. 

Activities 

●​ Showcase event where students present their best project.​
 

https://docs.google.com/document/d/1vq4Yh5Ujphjmrrdzs5nJdfrFSOQ7mMBw/edit
https://docs.google.com/document/d/1F2QVylyLFG36YZiZh4R-jLYsYLWSuXos/edit
https://docs.google.com/document/d/1EzP8wulOBngNY4AqEYLfEFr5m_rneHvy/edit


 
●​ Reflective journal entry on learning, favorite project, and future applications. 

Assessment: Reflective journal entry and project showcase. 

 

Culminating Activities Suggestions 
1.​Collaboration Project: Work in pairs to combine two projects into a single interactive 

experience. 

2.​Peer Review: Conduct a peer review session where students provide feedback on 

each other's projects. 

 

 Scratch Lessons 1-4 Complete on 10/2025 by Jenn Carey 

Lesson 1: Creating an Animated Scene in Scratch 

Lesson 2: Animate my Name in Scratch 

Lesson 3: Imagine My Name in Scratch 

Lesson 4: Make Music In Scratch  

https://docs.google.com/document/d/1Dn4qvSaZMNy2rSGj-61LPjbsY6eLW9WAODCAtjpEZIk/edit?tab=t.0#heading=h.9mz87yhmk0pr
https://docs.google.com/document/d/15gLCM_gMcQ1WPeWX7XJOZtlM3XOkhwsBgoOnsAdJ0yc/edit?tab=t.0#heading=h.pisxyvwgexdp
https://docs.google.com/document/d/1XPd0_KsB13X9tAklZ0MCFARc_MDTm_T2lILltl9hpUw/edit?tab=t.0#heading=h.9mz87yhmk0pr
https://docs.google.com/document/d/1BpeNaWyV7WbhEMqYGMG5D05zomOPAdzE5MoH28SLgJQ/edit?tab=t.0#heading=h.9mz87yhmk0pr


 

Unit: Google Docs Mastery 
Grade Level: 7th Grade​
Unit Duration: 5 School Days 

 

Stage 1: Desired Results 

Understanding Goals 

●​ Students will understand how to apply advanced formatting and organizational 
features in Google Docs. 

●​ Students will learn how to enhance documents through images, tables of contents, 
and collaborative tools. 

●​ Students will recognize how to create professional, formal documents and present 
them effectively. 

Essential Questions 

●​ How can formatting and design choices improve the clarity of a document? 
●​ In what ways can Google Docs’ collaborative features improve the writing and editing 

process? 
●​ Why is it important to apply professionalism and structure when creating formal 

documents? 

Standards Addressed 

●​ ISTE Standard 5: Computational Thinker 
●​ ISTE Standard 6: Creative Communicator 
●​ ISTE Standard 7: Global Collaborator 

Common Core State Standards (CCSS) for Writing and Technology 

21st Century Skills Framework 

 

Stage 2: Assessment Evidence 

 



 

Performance Tasks 

●​ A formal document (report/proposal) that integrates all formatting and collaborative 
features learned, along with a self-reflection. 

●​ Presentation of the final document to the class and submit a reflection on the learning 
process. 

Other Evidence 

●​ Participation in peer review and collaboration activities. 
●​ Engagement in class discussions and reflections. 

 

Stage 3: Learning Plan 
 

Day 1: Advanced Formatting Techniques 

Learning Target 
●​ I can apply advanced formatting techniques such as headers, footers, and page 

numbers. 

Activities 
●​ Teacher demo and guided practice on advanced formatting. 

 
Assessment: Completed document with required formatting elements. 
 

Day 2: Inserting Images and Creating a Table of Contents 

Learning Target 
●​ I can insert images and create a table of contents using formatted headings. 

Activities 
●​ Students enhance their documents with images and TOCs. 

 
Assessment: Submission of document with at least one image and a functional table of 
contents. 
 

https://docs.google.com/document/d/1FOfinZkWZfM56--Hg7E9MAMdb3B2Zgfr/edit?usp=drive_link&ouid=108158751223927939188&rtpof=true&sd=true
https://docs.google.com/document/d/1xU5IdSjhNqpLn3TnO1omzBTWOfp50onQ/edit?usp=drive_link&ouid=108158751223927939188&rtpof=true&sd=true


 

Day 3: Collaborative Features and Sharing Documents 

Learning Target 
●​ I can collaborate in Google Docs by sharing, commenting, and reviewing version 

history. 

Activities 
●​ Students share documents with partners and provide comments for peer review. 

 
Assessment: Evidence of peer feedback through comments. 
 

Day 4: Creating Formal Documents 

Learning Target 
●​ I can create a professional formal document that integrates formatting, images, 

TOCs, and collaboration skills. 

Activities 
●​ Drafting and finalizing a report or proposal using Google Docs. 

 
Assessment: Submission of formal document with self-reflection. 
 

Day 5: Final Project Presentation and Reflection 

Learning Target 

●​ I can present my final document and reflect on my learning process. 

Activities 

●​ Student presentations; class discussion on learning outcomes. 

Assessment: Presentation of final project and submission of reflective writing. 

 

Culminating Activities Suggestions 

1.​Create a Class Newsletter:Students will collaborate to create a monthly newsletter 

using Google Docs, incorporating all formatting skills learned. 

2.​Digital Portfolio Project:Students will create a personal digital portfolio showcasing 

their best work from the unit and other subjects. 

https://docs.google.com/document/d/1xFjJrISCXjQTTl1_TR2yJGSRjZgVD2pz/edit?usp=drive_link&ouid=108158751223927939188&rtpof=true&sd=true
https://docs.google.com/document/d/10pxciMLVay8shSYWK_3zTvdJpGG4c7bd/edit?usp=drive_link&ouid=108158751223927939188&rtpof=true&sd=true
https://docs.google.com/document/d/1uUEk3jEPxJ4CDNLAoNkyNm3WqC5nCWfr/edit?usp=drive_link&ouid=108158751223927939188&rtpof=true&sd=true


 

3.​Peer Review Session:Students will pair up to review each other's documents and 

provide feedback, fostering collaboration and critical thinking. 



 

Google Sheets Mastery 
Grade Level: 7th Grade​
Unit Duration: 5 School Days 

 

Stage 1: Desired Results 

Understanding Goals 

●​ Students will understand how to use Google Sheets for formatting, chart creation, 
data organization, and analysis. 

●​ Students will learn how to reference data across multiple tabs to improve efficiency 
and accuracy. 

●​ Students will recognize the importance of clear data communication and 
collaboration when working with spreadsheets. 

Essential Questions 

●​ How can formatting make data more readable and professional? 
●​ When should different types of charts be used to represent data? 
●​ How does referencing data across multiple tabs improve organization? 
●​ Why is it important to collaborate and communicate effectively with data? 

Standards Addressed 

●​ ISTE Standard 1: Empowered Learner 
●​ ISTE Standard 2: Digital Citizen 
●​ ISTE Standard 3: Knowledge Constructor 
●​ ISTE Standard 5: Computational Thinker 
●​ ISTE Standard 6: Creative Communicator 

 

 



 

Stage 2: Assessment Evidence 

Performance Tasks 

●​ Group mini-report applying formatting, charts, and references. 
●​ Group project presentation and individual written reflection. 

Other Evidence 

●​ Class participation in discussions and group collaboration. 
●​ Peer feedback during presentations. 

 

Stage 3: Learning Plan 
Day 1: Introduction to Google Sheets Formatting 

Learning Target 

●​ I can format cells in Google Sheets using fonts, colors, and shading. 

Activities 

●​ Review spreadsheet basics (rows, columns). 
●​ Teacher demo of formatting options. 
●​ Students practice by formatting a provided template. 

Assessment: Submission of formatted template. 

 

Day 2: Creating and Formatting Charts 

Learning Target 

●​ I can create and format charts to represent data clearly. 

Activities: 

●​ Review chart types. 
●​ Guided practice creating charts from data sets.

 Day 1 and Day 2 Google Sheets Grade 7
●​ Students create their own chart and present to peers. 

Assessment: Chart creation and class presentation. 

https://docs.google.com/spreadsheets/d/1djpFrjxqFJCqDWz-bqiRAw25GJOHK85JAtGWO8AWa94/edit?gid=27338099#gid=27338099
https://docs.google.com/document/d/1s9TCzS1KZz6PGPb2-lmwSmI9w3Y7QvrL/edit?usp=drive_link&ouid=108158751223927939188&rtpof=true&sd=true
https://docs.google.com/document/d/1aAu7cCGzrO6yJFSeZalNuRNMcQgkefuu/edit?usp=drive_link&ouid=108158751223927939188&rtpof=true&sd=true


 

 

Day 3: Referencing Other Tabs in Google Sheets 

Learning Target 

●​ I can reference cells across multiple tabs in a Google Sheet. 

Activities: 

●​ Teacher demo on creating and linking tabs. 
●​ Students practice by building multiple tabs and referencing data. 

Assessment: Completion of worksheet referencing data across tabs. 

 
 

Day 4: Combining Skills - Formatting, Charts, and References 

Learning Target 

●​ I can integrate formatting, chart creation, and referencing into a comprehensive 
project. 

Activities 

●​ Group mini-report instructions. 
●​ Students collaborate to format data, create charts, and reference between tabs. 
●​ Work time to complete projects. 

Assessment: Group mini-report assessed for formatting, chart use, and accuracy of 
references. 

 

Day 5: Presentation and Reflection 

Learning Target 

●​ I can present my group project and reflect on what I learned in this unit. 

Activities 

●​ Group project presentations with peer feedback. 
●​ Individual reflection writing on learning outcomes. 

Assessment: Presentation rubric (clarity, engagement, technical accuracy) and reflective 
journal. 

https://docs.google.com/document/d/1yqgz6YnafD_56Fakihcv7taKhyvAyjHo/edit?usp=drive_link&ouid=108158751223927939188&rtpof=true&sd=true
https://docs.google.com/document/d/1NVHvG4z4pJ9fPPHzSrbFrQcnGuHC_pkk/edit?usp=drive_link&ouid=108158751223927939188&rtpof=true&sd=true
https://docs.google.com/document/d/1FHDA5gTtdx4JBEyv3NzXApkyvnEjV9Hp/edit?usp=drive_link&ouid=108158751223927939188&rtpof=true&sd=true


 

 
 

Culminating Activities Suggestions 
1.​Data Analysis Project: Students analyze real-world data sets (e.g., sports statistics, 

weather data) and present their findings using Google Sheets. 

2.​Infographic Creation: Students create an infographic using their charts and 

formatted data, summarizing their learning from the unit. 

3.​Class Portfolio: Compile all student projects into a class portfolio, showcasing their 

best work in Google Sheets. 



 

Canva Advanced Features 
Grade Level: 7th Grade​
Unit Duration: 5 School Days 

 

Stage 1: Desired Results 

Understanding Goals 

●​ Students will understand how to use Canva’s advanced features, including 
animations, transitions, and multi-page layouts. 

●​ Students will learn advanced design principles such as layout and color theory to 
create engaging presentations. 

●​ Students will recognize the importance of presentation practice, constructive 
feedback, and audience engagement. 

Essential Questions 

●​ How do animations and transitions enhance digital presentations? 
●​ What design choices make a presentation more engaging and effective? 
●​ Why is practice and feedback important when preparing to present? 
●​ How can Canva be used to communicate ideas creatively and professionally? 

Standards Addressed 

●​ ISTE Standard 1: Empowered Learner 
●​ ISTE Standard 2: Digital Citizen 
●​ ISTE Standard 3: Knowledge Constructor 
●​ ISTE Standard 5: Digital Citizen 
●​ ISTE Standard 6: Creative Communicator 

 

Stage 2: Assessment Evidence 

Performance Tasks 

 



 

●​ Final multi-page presentation to the class, evaluated with a rubric. 

Other Evidence 

●​ Peer review and self-assessment rubrics. 
●​ Participation in group discussions and feedback sessions. 

 

Stage 3: Learning Plan 
Day 1: Introduction to Canva Advanced Features 

Learning Target 

●​ I can use Canva’s animations and transitions to enhance a presentation. 

Activities 

●​ Introduction to Canva and guided exploration. 
●​ Watch tutorial on animations and transitions. 
●​ Students create a slide with at least one animation and transition. 

Assessment: Submission of animated slide. 

 

Day 2: Creating Engaging Presentations 

Learning Target 

●​ I can create a multi-page presentation that uses Canva’s design features effectively. 

Activities 

●​ Discuss effective presentation elements. 
●​ Students create multi-page presentations with animations/transitions. 
●​ Peer review with feedback focused on design and animation use. 

Assessment: Peer-reviewed multi-page presentation. 

 
 

https://docs.google.com/document/d/19cq5cHvzaqphAusVKpN0CskaTSkAD0ch/edit?usp=drive_link&ouid=108158751223927939188&rtpof=true&sd=true
https://docs.google.com/document/d/1UHkEDqXWWnIq7TyLpNjUyLVRyUATBwBy/edit?usp=drive_link&ouid=108158751223927939188&rtpof=true&sd=true


 

Day 3: Advanced Design Techniques 

Learning Target 

●​ I can apply layout and color theory to improve my Canva presentations. 

Activities 

●​ Mini-lesson on layout and color theory. 
●​ Students apply concepts to create a visually appealing slide. 
●​ Group discussion of design choices. 

Assessment: Submission of a slide demonstrating advanced design techniques. 

 
 

Day 4: Finalizing Presentations 

Learning Target 

●​ I can refine and practice my Canva presentation with peer feedback. 

Activities 

●​ Finalize multi-page presentation. 
●​ Practice presenting in small groups. 
●​ Peer feedback sessions with rubrics. 

Assessment: Self-assessment rubric and peer feedback form. 

 
 

Day 5: Presentation Day 

Learning Target 

●​ I can present my Canva project to an audience with clarity and confidence. 

Activities 

●​ Students present final projects to class. 
●​ Peer evaluations using a rubric. 

Assessment: Final presentation rubric assessing creativity, design, animations/transitions, 
and presentation skills. 

https://docs.google.com/document/d/1lvcOjcumoI0XnMEg14MIbLulAG1VeN-B/edit?usp=drive_link&ouid=108158751223927939188&rtpof=true&sd=true
https://docs.google.com/document/d/1ik2fjWTS7XCiAh9ABWuoaWNhI8gB_p3q/edit?usp=drive_link&ouid=108158751223927939188&rtpof=true&sd=true
https://docs.google.com/document/d/1siA2580U94wDbnq6D4QScqknZx5BkVK8/edit?usp=drive_link&ouid=108158751223927939188&rtpof=true&sd=true


 

 

 

Culminating Activities Suggestions 
1.​Class Gallery Walk: Create a gallery walk where students display their presentations 

on tablets or screens, allowing classmates to view and provide feedback. 

2.​Video Compilation: Compile video recordings of each presentation into a class video 

showcasing their work and learning process. 

3.​Peer Review Panel: Organize a panel where students present to a group of teachers 

or parents, gaining real-world feedback. 



 

Digital Communication & Citizenship 
Grade Level: 7th Grade​
Unit Duration: 5 School Days 

 

Stage 1: Desired Results 

Understanding Goals 

●​ Students will understand their rights and responsibilities as digital citizens. 
●​ Students will learn to analyze terms of service, privacy policies, and ethical use of 

digital resources. 
●​ Students will demonstrate responsible use of school-issued technology and 

instructional materials. 
●​ Students will learn practical skills for communication through Outlook and Canvas. 

Essential Questions 

●​ What does it mean to be a responsible digital citizen? 
●​ Why is it important to understand terms of service and privacy policies? 
●​ How can I ethically use and share digital resources? 
●​ What responsibilities do I have when using school-issued technology? 
●​ How can communication tools like Outlook and Canvas support learning and 

collaboration? 

Standards Addressed 

●​ ISTE Standard 1: Empowered Learner 
●​ ISTE Standard 2: Digital Citizen 
●​ ISTE Standard 3: Knowledge Constructor 
●​ ISTE Standard 5: Digital Citizen 

CT General Statutes: Compliance with local and federal laws regarding technology use and 
data privacy​
 

 

 



 

Stage 2: Assessment Evidence 

Performance Tasks 

●​ Group digital poster/presentation on responsible technology use and care of 
instructional materials. 

●​ Send messages to a teacher and counselor. 

Other Evidence 

●​ Participation in group discussions and activities. 
●​ Exit tickets, reflections, and gallery walk contributions. 
●​ Peer and teacher feedback on group projects and practice communications. 

 

Stage 3: Learning Plan 

Day 1: Navigating Online Spaces 

Learning Target 

●​ I can analyze terms of service and privacy policies, and demonstrate ethical use of 
digital resources. 

Activities 

●​ Class discussion: favorite apps/websites and terms of service experiences. 
●​ Video clip on importance of reading digital agreements. 
●​ Group analysis of sample terms of service and privacy policies. 
●​ Independent task: review ToS/Privacy Policy of a favorite site and summarize. 

Assessment: Digital literacy quiz and exit ticket reflection. 

 

Day 2: Responsibility and Care 

Learning Target 

●​ I can explain responsible technology use and demonstrate care of instructional 
materials. 

Activities 

●​ Discussion: “What happens if we don’t take care of school materials?” 

https://docs.google.com/document/d/1CuTyHYwl5X9eBKl4Wdla5x6pmAQpzNzO/edit?usp=sharing&ouid=108158751223927939188&rtpof=true&sd=true
https://docs.google.com/document/d/1bhGBzqcsQT_12DJ_lUaGUYdS_0DXFHmS/edit?usp=sharing&ouid=108158751223927939188&rtpof=true&sd=true


 

●​ Video on responsible technology use. 
●​ As a class, analyze the key components of the “Responsible Use of Technology” and 

the “Care of Instructional Materials” documents. 
●​ Independent practice: group digital posters on responsible use and care. 
●​ Gallery walk with peer reflections. 

 
Assessment: Group digital poster/presentation + reflective writing.​
 

 

Day 3: Sending Emails Using Outlook 
 

Day 3: Introduction to Digital Communication Tools 

Learning Target 

●​ I can identify different digital communication tools and explain their benefits and 
challenges. 

Activities 

●​ Brainstorming activity on communication tools. 
●​ Class discussion on benefits and challenges. 
●​ Introduction to Outlook and Canvas interfaces. 

Assessment: Participation in brainstorming and discussion. 

 
 

Day 4: Sending Emails Using Outlook 

Learning Target 

●​ I can compose, send, and manage an email in Outlook using proper etiquette. 

Activities 

●​ Teacher demonstration of Outlook email features. 
●​ Students draft and send an email to a teacher and a counselor. 

Assessment: Practice email submission. 

 
 

https://docs.google.com/document/d/18zuhBDvlM_ZMReunxNbkBvu8a_1_8NNW/edit
https://docs.google.com/document/d/1feYOL0VNLUC1kJm60UBXmHvFLyFZA9aS/edit


 

Day 5: Adjusting Canvas Inbox Notifications 

Learning Target 

●​ I can adjust Canvas notification settings and send messages to teachers and 
counselors. 

Activities 

●​ Demonstration of Canvas inbox settings. 
●​ Students adjust their notifications. 
●​ Students send a practice message to a teacher and a counselor. 

Assessment: Demonstration of customized settings and sent messages. 

 

Culminating Activities Suggestions 
1.​Digital Communication Portfolio: Create a portfolio that includes the practice email, 

customized Canvas settings, and blog post, reflecting on each component. 

2.​Group Presentation: Collaborate in groups to present on different digital 

communication tools, highlighting features, benefits, and personal experiences. 

3.​Peer Feedback Session: Organize a session where students provide feedback on each 

other's blog posts, emphasizing constructive criticism and digital etiquette. 

 

https://docs.google.com/document/d/13WJN58Vin-rCAR9QXGOv57ciEpz3UQWL/edit


 

Coding Mastery 
Grade Level: 7th Grade​
Unit Duration: 8 School Days 

 

Stage 1: Desired Results 

Understanding Goals 

●​ Students will understand core coding concepts (variables, loops, conditions, event 
listeners, recursion). 

●​ Students will learn to use coding to create interactive games, animations, and digital 
projects. 

●​ Students will recognize how creativity and problem-solving are integral to coding. 
●​ Students will reflect on their coding journey and communicate their learning through 

projects. 

Essential Questions 

●​ How can coding be used to design interactive games, animations, and tools? 
●​ In what ways does coding foster creativity and problem-solving? 
●​ How do variables, loops, and conditions change the behavior of programs? 
●​ Why is reflection important in learning to code? 

Standards Addressed 

●​ ISTE Standard 4: Innovative Designer 
●​ ISTE Standard 5: Computational Thinker 
●​ ISTE Standard 6: Creative Communicator 
●​ ISTE Standard 7: Global Collaborator 

 

 



 

Stage 2: Assessment Evidence 

Performance Tasks 

●​ Showcase of favorite project and write a reflective journal on skills and challenges.​
 

Other Evidence 

●​ Participation in coding practice, discussions, and group activities. 
●​ Peer and teacher feedback during project showcases. 
●​ Reflection on coding process and problem-solving approaches. 

 

Stage 3: Learning Plan 
Day 1:  Introduction to Coding & Tetherball   

Learning Target 
●​ I can build a simple interactive game using JavaScript, HTML, and CSS. 

Activities 
●​ Introduction to coding concepts; build Tetherball game. 

 
Assessment: Check code for ball movement and mechanics. 
 

 

Day 2: Blackbird Code Screensaver  

Learning Target 
●​ I can use JavaScript and CSS to create animations and randomization effects. 

Activities 
●​ Tutorial + independent creation of a screensaver. 

 
Assessment: Screensaver includes functioning animation/randomization; reflection on how 
design represents personality. 

https://docs.google.com/document/d/1k5_5cHk4umCD7SFhEbxNPUH4YepyL0K_FDDwR0Fl5Zg/edit?usp=sharing
https://docs.google.com/document/d/1lkgvIWCohnNhINCvOwyeyPrqlSE9euW7IFC8MUbrAlQ/edit?tab=t.0#heading=h.2xmg0abt3lrv


 

 
 

Day 3: Blackbird Code Busybot 

Learning Target 
●​ I can build an interactive robot that responds to user input. 

Activities 
●​ Students code Busybot to respond to keyboard or mouse input. 

 
Assessment: Robots respond correctly to input; creativity in robot’s actions. 
 

 

Day 4 (Part 1): Blackbird Code Sierpinski Triangle   

Learning Target 

●​ I can use loops and recursion to generate fractals in JavaScript. 

Activities 

●​ Guided practice + independent coding of Sierpinski Triangle. 

Assessment: Correct use of loops/recursion; ability to modify fractal output.

 Pre/Post JavaScript Programming Vocabulary Assessment

 

Day 4 (Part 2): Introduction to Coding & Variables with Python 

Learning Target 

●​ I can create a Python program using variables, input, and print statements. 

Activities 

●​ Write a personalized greeting program. 

Assessment: Review student code for correct use of variables and syntax. 

 

https://docs.google.com/document/d/16cQuMrG-qKw77aaCLjVJ5wQRVDgezzklJIhv_w1myq8/edit?tab=t.0
https://docs.google.com/document/d/1JXcSGjty5beE1ucCdjKVGcZrvKdFP5AOwx79x8cYZ0c/edit?usp=sharing
https://docs.google.com/document/d/1BaD0W6X4uH6UXSM8U4OyE5f5j57OEXbzC3J9rwjcxnk/edit?usp=sharing
https://docs.google.com/document/d/159z_wpwyfiNMAqWLSXdmNHLrLi8YbA9QLgHXVFeDJvY/edit?tab=t.0#heading=h.8drcvfukbit1


 

Day 5: Dance step Animation (Interactive Coding with JavaScript)  

Learning Target 
●​ I can animate a character in sequence using timing functions. 

Activities 
●​ Write and test dance step animations. 

 
Assessment: Students describe coding process and timing/event triggers used. 
 

 

Day 6: Dialogue  

Learning Target 
●​ I can code a branching dialogue system with conditionals. 

Activities 
●​ Write simple conversation program with multiple paths. 

 
Assessment: Dialogue changes based on user input; branching structure is clear. 
 

 

Day 7: Robot Design  

Learning Target 
●​ I can design and animate a robot using JavaScript functions and CSS styling. 

Activities 
●​ Create robots with shapes, movement, and styling. 

 
Assessment: Students explain design choices and coding used. 
 

 

Day 8: Project Reflection and Showcase 

https://docs.google.com/document/d/1eifLYD2IKw3O3uYHzexcfLBSNAZOt7-ElOluiHEGlSs/edit?tab=t.0
https://docs.google.com/document/d/1FqV8-3PAwCz9-bTf9u-QJY9MlY6zzws8DWHz3fFkZUc/edit?tab=t.0#heading=h.lek8gsricf5
https://docs.google.com/document/d/1VfdRiSShAHFsm4IPIopObRyZiiwp3I9wjfgsTE1xJkE/edit?tab=t.0
https://docs.google.com/document/d/1XhRGAnlYrK4gxLDbdYeUn_l9plVX9lYmsmyBMpzmDvw/edit?tab=t.0#heading=h.db43g6bzyz9


 

Learning Target 
●​ I can reflect on my coding journey and showcase my learning. 

Activities 
●​ Students select favorite project, present to peers, and reflect in journals. 

 
Assessment: Reflective journal entry and project showcase presentation. 
 

 

Culminating Activities Suggestions 
1.​Collaboration Project: Work in pairs to combine two projects into a single interactive 

experience. 

2.​Peer Review: Conduct a peer review session where students provide feedback on each 

other's projects. 



 

Business Plan 
Grade Level: 8th Grade​
Unit Duration: 20 School Days 

 

Stage 1: Desired Results 

Understanding Goals 

●​ Students will understand the process of developing and presenting a business plan. 
●​ Students will learn how to describe a business idea, structure an organization, and 

budget effectively. 
●​ Students will recognize the importance of branding, advertising, and professional 

presentation in entrepreneurship. 
●​ Students will practice collaboration, communication, and critical thinking while 

preparing and presenting their business proposals. 

Essential Questions 

●​ What makes a business idea viable and unique? 
●​ How do businesses organize people, roles, and responsibilities? 
●​ Why is budgeting critical to the success of a business? 
●​ How does branding (logos, flyers, business cards) influence public perception of a 

business? 
●​ What skills are required to communicate and pitch a business idea effectively? 

Standards Addressed 

●​ ISTE Standard 1: Empowered Learner 
●​ ISTE Standard 2: Digital Citizen 
●​ ISTE Standard 3: Knowledge Constructor 
●​ ISTE Standard 4: Innovative Designer 
●​ ISTE Standard 5: Digital Citizenship 
●​ ISTE Standard 6: Creative Communicator 
●​ ISTE Standard 7: Global Collaborator​

 

 



 

 

Stage 2: Assessment Evidence 

Performance Tasks 

●​ Written reflection on learning. 
●​ Final business plan submission. 
●​ Participation in celebration and sharing session. 

Other Evidence 

●​ Class discussions and participation. 
●​ Peer and self-evaluations of practice presentations. 
●​ Teacher observations of collaboration and engagement. 

 

Stage 3: Learning Plan 
Day 1: Introduction to Business Ideas 

●​ Learning Target: Students will brainstorm and select a business idea for their 

proposal. 

●​ Assessment: Group presentations of selected ideas. 

Day 2: Business Description 

●​ Learning Target: Students will draft a detailed description of their business. 

●​ Assessment: Written draft of the business description. 

Day 3: Creating an Organizational Chart 

●​ Learning Target: Students will create an organizational chart for their business. 

●​ Assessment: Submission of the organizational chart. 

Day 4: Identifying Services and Goods 

●​ Learning Target: Students will list and describe the services or goods their business 

will offer. 

●​ Assessment: Completed list and descriptions. 

https://docs.google.com/document/d/1qmGb1lIn0V9aM72JlO6RagkgquFWkOzr/edit
https://docs.google.com/document/d/1Efw8yQBU7IAvNvS2y8bOb63R0g-kTred/edit
https://docs.google.com/document/d/1-HAjGfO1zkBrPaVL4jTSifyScG-gjN-B/edit
https://docs.google.com/document/d/1eObhGY5qyouJyfim16XT0C2HIvWzaVc8/edit


 

Day 5: Introduction to Budgeting 

●​ Learning Target: Students will learn the basics of budgeting for their business. 

●​ Assessment: Quiz on budgeting concepts. 

Day 6: Creating a Budget 

●​ Learning Target: Students will develop a preliminary budget for their business. 

●​ Assessment: Submission of the budget sheet. 

Day 7: Data Visualization with Charts 

●​ Learning Target: Students will create charts to represent their business budget 

visually. 

●​ Assessment: Submission of charts. 

Day 8: Designing an Advertisement Flyer 

●​ Learning Target: Students will design an advertisement flyer for their business using 

Canva. 

●​ Assessment: Peer review of flyers. 

Day 9: Creating a Logo 

●​ Learning Target: Students will create a logo for their business. 

●​ Assessment: Presentation of logos to the class. 

Day 10: Business Card Design  

●​ Learning Target: Students will design a business card using Canva. 

●​ Assessment: Class display of business cards. 

Day 11: Preparing the Info Presentation 

●​ Learning Target: Students will outline their business proposal for the presentation. 

●​ Assessment: Submission of presentation outlines. 

Day 12: Creating Slides for the Presentation 

●​ Learning Target: Students will create slides using Google Slides for their business 

proposal. 

●​ Assessment: Draft of slides for peer feedback. 

https://docs.google.com/document/d/1vnCa5QHzdGLsaDSu31JoLoYeDpkWfKX0/edit
https://docs.google.com/document/d/1ATPsqfZW94XYFfEMmbJYd3b1SaNC0zOO/edit
https://docs.google.com/document/d/1NNUcumKlLBFydRTauWoVFmuLCcRcKbdt/edit
https://docs.google.com/document/d/1d1ANdDnWBd5afc7VUj8wcVXNYvwj5q-6/edit
https://docs.google.com/document/d/1BbpJtLTXi2qVlgMja6bC-dGlAJOqshiC/edit
https://docs.google.com/document/d/1k_SisoINpVf3wBFCJSq1yULNVQRPpbKQ/edit
https://docs.google.com/document/d/1b02GTkgVvc3nmki_kASjAi7tEUFKLcwL/edit
https://docs.google.com/document/d/1QxHgI6PCnRSkXfAe1hJos9gO1aLedjMp/edit


 

Day 13: Practicing the Presentation 

●​ Learning Target: Students will practice presenting their business proposal in groups. 

●​ Assessment: Self and peer evaluations of practice presentations. 

Day 14: Finalizing Presentations 

●​ Learning Target: Students will finalize their business proposal presentations. 

●​ Assessment: Submission of final slides and materials. 

Day 15 & 16: Presentation Day 

●​ Learning Target: Groups will present their business proposals to the class. 

●​ Assessment: Group presentations, peer and teacher feedback. 

Day 17: Reflection on Presentations 

●​ Learning Target: Students will reflect on their presentations and the overall unit. 

●​ Assessment: Written reflection on what they learned. 

Day 18: Peer Review of Business Proposals 

●​ Learning Target: Students will review and provide feedback on peer proposals. 

●​ Assessment: Feedback forms submitted for each group. 

Day 19: Final Edits and Submission 

●​ Learning Target: Students will make final edits to their proposals and submit them. 

●​ Assessment: Submission of all components of the business proposal. 

Day 20: Celebration and Sharing 

●​ Learning Target: Celebrate the completion of the unit and share successful business 

ideas. 

●​ Assessment: Group discussions and sharing of experiences. 

https://docs.google.com/document/d/1235wHHRVckL3AN7vitO3n1h_439CNYgf/edit
https://docs.google.com/document/d/1235wHHRVckL3AN7vitO3n1h_439CNYgf/edit
https://docs.google.com/document/d/1qkIER0jD8RTW84uFIaGzoyJCwun01kZs/edit
https://docs.google.com/document/d/1DiJJJFpvtW4TwXi4XtjW-oyLuKzVOffO/edit
https://docs.google.com/document/d/1vGgXJ-fFkamYMdYwzr0-8Oi3LrIImQvZ/edit
https://docs.google.com/document/d/19vPo8eKgA2LUClmAzCX33NPPJkMtuLUB/edit


 

 

 

Culminating Activities Suggestions 
1.​Business Fair: Host a business fair where students can showcase their proposals and 

interact with peers and faculty. 

2.​Guest Speakers: Invite local entrepreneurs to discuss their experiences and provide 

insights on starting a business. 

3.​Pitch Competition: Organize a pitch competition where students present their 

business proposals to a panel, simulating a real-world funding scenario. 

 

Student-centered list of learning targets: 
●​ I can brainstorm and select a unique business idea that meets market needs.​

 

●​ I can write a clear business description that includes a mission and vision statement.​
 

●​ I can create an organizational chart that shows roles, responsibilities, and teamwork 

in a business.​
 

●​ I can identify and describe the goods or services my business will offer.​
 

●​ I can explain the basics of budgeting, including costs, revenue, profit, and loss.​
 

●​ I can develop a preliminary budget that shows fixed and variable costs.​
 

●​ I can create charts to visualize financial data in my business plan.​
 

●​ I can design an advertisement flyer that targets the right audience with effective 

design.​
 

●​ I can create a logo that represents my business brand and message.​
 

●​ I can design a professional business card that includes essential information.​
 

●​ I can outline the structure and key information for a business proposal presentation.​
 



 

●​ I can design engaging and clear slides for my business proposal using Google Slides.​
 

●​ I can practice and improve my presentation skills, including delivery and body 

language.​
 

●​ I can finalize a polished presentation that communicates my business plan clearly.​
 

●​ I can present my business proposal to an audience and respond to questions 

confidently.​
 

●​ I can reflect on my presentation and identify what I learned and how I grew.​
 

●​ I can provide constructive feedback on my classmates’ business proposals.​
 

●​ I can make final edits to my business plan and submit all components on time.​
 

●​ I can celebrate and share my business ideas with my peers. 

 



 

Introduction to Python 
Grade Level: 8th Grade​
Unit Duration: 10 School Days 

 

Stage 1: Desired Results 

Understanding Goals 

●​ Students will understand the basics of programming in Python using Tracy the Turtle. 
●​ Students will learn how to debug programs using error messages. 
●​ Students will apply functions, variables, parameters, and user input to create 

interactive programs. 
●​ Students will demonstrate creativity and problem-solving through story-driven coding 

challenges. 

Essential Questions 

●​ What is programming, and how do computers follow commands? 
●​ Why are errors and debugging important in the programming process? 
●​ How do functions, variables, and user input make programs more efficient and 

interactive? 
●​ How can we use coding to tell stories, solve problems, and express creativity? 

Standards Addressed 

●​ ISTE Standard 4: Innovative Designer 
●​ ISTE Standard 5: Computational Thinker 
●​ ISTE Standard 6: Creative Communicator 
●​ ISTE Standard 7: Global Collaborator 
●​ 2-AP-11: Create clearly named variables that represent different data types and 

perform operations on their values. 
●​ 2-AP-14: Create procedures with parameters to organize code and make it easier to 

reuse. 
●​ 2-AP-17: Systematically test and refine programs using a range of test cases. 

 

 



 

Stage 2: Assessment Evidence 

Performance Tasks 

●​ End-of-unit quiz and/or project (beginner or advanced option). 

Other Evidence 

●​ Class discussions on computing concepts. 
●​ Reflections on debugging and problem-solving. 
●​ Peer review during gallery walks and show-and-tell. 

 

Stage 3: Learning Plan 
Note: All lessons are hosted on CodeHS.com.  Students and teachers will make accounts to 
complete the activities. 

Day 1-2: Intro to Python with Tracy the Turtle 

Learning Target 

●​ I can define programming, use basic commands, and write my first program. 

Activities 

●​ CodeHS intro video 
●​ first program (forward, circle, penup/pendown) 
●​ sequencing exercises. 

Assessment: First Tracy program and reflection on error messages. 

 

Day 3-4: Debugging with Error Messages 

Learning Target 

●​ I can identify and fix bugs using error messages. 

Activities 

●​ Watch debugging video 
●​ Complete Debugging #1–#3 
●​ Debugging steps handout. 

http://codehs.com
https://docs.google.com/document/d/1M4WYDrxSTyqJ-HtlBbEANCcmeHZBq2tw/edit?usp=drive_link&ouid=108158751223927939188&rtpof=true&sd=true
https://docs.google.com/document/d/1VIK1GgOliw7O0XjRmP1sizTApChoxUnA/edit?usp=drive_link&ouid=108158751223927939188&rtpof=true&sd=true


 

Assessment: Corrected code and reflection on debugging strategies. 

 

Days 5-8: A Day at the Carnival 

Learning Target 

●​ I can write programs that use functions and artistic effects to complete themed 
challenges. 

Activities 

●​ Complete Carnival story challenges 
○​ Map 
○​ Clown 
○​ corn dog 
○​ ring toss 
○​ balloon buster 
○​ ferris wheel 
○​ fireworks 

Assessment: Completed Carnival programs; peer/gallery walk. 

 

Day 9-10: Evaluation 

Learning Target 

●​ I can demonstrate my coding skills by completing a project or quiz. 

Activities 

●​ End-of-unit assessment 
●​ -OR- beginner or advanced coding project (Carnival). 

Assessment: Final project showcase and quiz results. 

 
 

OPTIONAL Extension 

Under the Sea 

https://docs.google.com/document/d/1BB4GLqbXm0vvERLTgyozkVAepvIv9Ix0/edit?usp=drive_link&ouid=108158751223927939188&rtpof=true&sd=true
https://docs.google.com/document/d/14lah0HDAW4t6BgxlQAw1QSKY8o-oghl9/edit?usp=drive_link&ouid=108158751223927939188&rtpof=true&sd=true
https://docs.google.com/document/d/1973qHVitPrtCESb2uAV1uMKNN7rAHsIQ/edit?usp=drive_link&ouid=108158751223927939188&rtpof=true&sd=true


 

Learning Target 

●​ I can use variables, parameters, and user input to make programs interactive. 

Activities 

●​ Under the Sea challenges: 
○​ Octopus 
○​ Seahorse 
○​ Jellyfish 
○​ Dolphin 
○​ Shipwreck 
○​ Whale spout 
○​ Sea turtle 
○​ Creative “Finish the Story” exercise. 

Assessment: Completed Under the Sea programs; reflection on challenges and successes. 

 



Middle School Digital 
Applications Curriculum
Formerly known as Middle School Computers, this comprehensive three-year 

program builds essential digital literacy skills through hands-on application 

mastery. Students progress from foundational exposure to advanced proficiency, 

preparing them for high school success and future career readiness in our 

increasingly digital world.



Our Four Core Priorities
Application Mastery
Word processing, spreadsheets, presentations, desktop 

publishing, digital literacy, and coding fundamentals

Skill Expansion
Building upon elementary library media program foundations 

with advanced techniques and capabilities

Spiraling Development
Key skills reinforced and deepened across grades 68 through 

progressive complexity and application

Project-Based Learning
Real-world application through hands-on projects that mirror 

professional workplace scenarios



Grade 6: Building Digital 
Foundations

Core Applications & Tools
Google Sheets: Spreadsheet basics, 

formatting, functions, and introductory data 

analysis
Google Slides: Effective presentations with 

consistent formatting, images, and speaker 

notes
Canva: Graphic design fundamentals for 

business communications, logos, and 

infographics
Digital Literacy: Research skills and 

note-taking using Google Docs and Keep

Scratch Coding: Visual programming through 

animations, games, and interactive storytelling

Essential Skills Developed
• Digital Communication & Literacy

• Data Analysis & Problem-Solving

• Creativity & Design Thinking

• Collaboration & Reflection

These foundational skills create a 

strong base for advanced 

applications in grades 7 and 8.



Grade 7: Advancing Digital Mastery
01

Google Docs Mastery
Advanced formatting techniques, real-time 

collaboration tools, and professional 

document creation standards for business 

communications

02

Google Sheets Excellence
Complex formatting, dynamic chart creation, 

multi-tab references, and collaborative data 

analysis projects

03

Canva Advanced Design
Multi-page presentations, custom 

animations, smooth transitions, and 

sophisticated design principles for 

professional outputs

04

Digital Citizenship
Professional email communication via Outlook, Canvas messaging 

systems, notification management, and responsible technology use

05

Advanced Coding
JavaScript and Python basics through Blackbird and Codester 

platforms, creating complex animations, interactive games, and 

structured coding projects



Grade 7: Refining Skills from Grade 6
Digital Communication & Collaboration
Students master professional communication standards through email, messaging 

platforms, and collaborative document editing. They learn to provide constructive 

feedback and work effectively in digital team environments.

Data & Problem-Solving
Advanced spreadsheet skills enable students to analyze trends, create compelling 

visualizations, and make data-driven decisions across multiple projects and subject 

areas.

Creativity & Design
Through sophisticated design tools and principles, students develop visual 

communication skills that enhance their ability to present ideas effectively and 

professionally.

Digital Citizenship
Comprehensive understanding of ethical technology use, online safety, privacy 

considerations, and responsible digital footprint management in academic and 

professional contexts.



Grade 8 Business Plan Capstone
The Grade 8 Business Plan Unit represents the culminating application of all skills 

developed in grades 6 and 7. Over 20 intensive days, students create comprehensive 

business proposals that demonstrate mastery across all digital applications.

Business Development
Students research market opportunities, develop innovative business 

concepts, create organizational structures, and design comprehensive 

operational plans

Financial Planning
Advanced spreadsheet skills create detailed budgets, financial projections, 

and data visualizations that demonstrate business viability

Professional Presentation
Culminating pitch presentations combine design, communication, and 

collaboration skills in a real-world business context



Grade 8: Connecting to Grade 6 & 7 Foundations

Digital Communication Evolution

Grade 6 Google Docs and Slides basics 

evolve into Grade 7 advanced formatting 

and Grade 8 professional business 

documents and polished presentations

Data Literacy Progression
Foundation spreadsheet skills from 

Grade 6 develop into Grade 7 advanced 

charting and Grade 8 complex business 

budgeting and financial analysis

Creative Design Journey
Canva basics for simple graphics grow 

into sophisticated branding, marketing 

materials, and professional visual 

communication strategies

This seamless progression ensures students build confidence while developing increasingly sophisticated digital workplace skills.



Grade 8 Coding Capstone: Python Mastery

Introduction to Python

Advanced Topics Covered
Tracy's Grid World: Interactive programming 

environment navigation
Debugging Mastery: Error message 

interpretation and systematic problem-solving
Function Development: Creating reusable, 

efficient code blocks
Visual Programming: Color, effects, and size 

manipulation through code
Variable Management: Data storage and 

manipulation techniques
Interactive Design: User input/output for 

dynamic program experiences

Professional Skills Developed
• Advanced problem-solving and systematic 

debugging
• Computational thinking and logical reasoning

• Creative expression through programming

• Interactive application development

• Persistence and growth mindset cultivation



Coding Progression: From Blocks 
to Professional Programming

1 Grade 6: Scratch Foundation
Visual, block-based coding introduces fundamental programming concepts 

through games, animations, and interactive storytelling projects

2 Grade 7: Web Technologies
Blackbird and Codester platforms teach JavaScript, HTML, and CSS through 

increasingly complex interactive projects and structured coding challenges

3 Grade 8: Python Mastery
Text-based programming in professional development environments, 

transitioning from guided projects to independent problem-solving 

applications

This carefully structured three-year coding sequence ensures students develop both 

creative problem-solving abilities and technical programming skills essential for high school 

computer science success.



Summary of Curriculum

6
Core Applications
Comprehensive mastery 

across essential business 

and creative software 

platforms

3
Programming 

Languages
Progression from Scratch to 

JavaScript to Python 

programming

30
Capstone Project Days

Intensive business plan 

development and advanced 

programming demonstrating 

skill mastery

This comprehensive Middle School Digital Applications Curriculum transforms students 

from digital consumers into confident digital creators. By Grade 8 graduation, students 

possess the technical skills, creative problem-solving abilities, and professional 

communication standards necessary for high school success and future career readiness in 

our technology-driven economy.

Implementation Ready: This curriculum builds systematically on existing 

elementary foundations while preparing students for advanced high school 

coursework, creating seamless educational progression and measurable student 

outcomes.



Summary of Changes
MS schedule change
● Prior to 25-26, students chose between Music and “Computers” in grades 6, 

7, and 8, creating inconsistency
● Beginning in 25-26, all students take Digital Applications for 30 

instructional days in grades 6, 7, and 8

Topic considerations
● More depth for each topic, spiralled through 3 years
● Topics based on high school pathways in business, marketing, tech ed, and 

computer science
● 4C’s incorporated into every lesson

Skill mastery
● The spiralling nature of the new curriculum allows students to master 

essential skills, preparing them to be successful at the next level

Connection to elementary content
● These units connect directly to the skills introduced in elementary library 

media, including digital citizenship, office products, desktop publishing, 
and coding
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Unit Overview 

Unit Title: Alcohol, The Media, & Me 

Teacher: Kolesnik & Brown 

Grade 
Level/Course: 

Grade 6 Health Education 

Length/Dates: 2 lessons 

Unit Summary: 
2-4 sentences
describing the
main ideas,
content and skills
of the unit.

The views surrounding alcohol, drinking, and drunkenness are complex - and 
often positive. This unit will help students improve their understanding of 
alcohol consumption, its health effects, and the media's influence on societal 
attitudes. With a partner, students will create and present a billboard ad 
focusing on the dangers of binge drinking and excessive alcohol 
consumption. 

Stage 1: Desired Results 

Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 
ANOD 1.3.8, 1.5.8, 1.7.8, 1.9.8 
INF 2.1.8, 2.3.8, 2.4.8 
SM 7.1.8 
AV 8.2.8, 8.3.8, 8.4.8 

Other Goal(s) 
List the Disciplinary Transfer Goals that this unit will address 

Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 

Critical Thinking Transdisciplinary Goal: 
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection 
on the challenges and benefits of the process and/or solution(s). 
Collaboration Transdisciplinary Goal: 
Students flexibly and cooperatively work with others in physical and virtual environments and assume 
shared responsibility for completing a project or achieving a goal.  

Enduring 
Understanding(s): 
What are the big 
picture 
understandings that 
are transferable 

U1 Student will understand the effects of alcohol on the body 
and the developing brain. 

U2 Student will understand what binge drinking is and the 
dangers associated with it. 

Month, Year 



across contexts, 
places, and times? 

 
 

U3 Students will understand how drinking is perceived in our society (i.e., 
tv shows, movies, billboards, etc.). 

 
 
Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 
 

Q1 What effect does alcohol have on someone's body and 
judgment? 
 
Q2 What does "binge drinking" mean? 
 
Q3 What aspects of our media encourage drinking? For 
example, consider the role of drinking in movies, TV 
shows, and advertisements.  

 

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related 
to each indicator and which students will be able to 
use in new contexts/with new material 

●​ Students will know how the mind and 
body react during and after alcohol 
consumption. 

●​ Students will know the harm binge 
drinking can do to himself/herself. 

●​ Students will know how to recognize 
bias in the portrayal of alcohol in 
advertisements, movies, tv shows, 
etc.... 

 

●​ Students will state what happens to the 
body and mind while consuming alcohol. 

●​ Students will identify the danger associated 
with binge drinking. 

●​ Student will recognize biased advertising in 
the media, movies, tv shows, etc... 

 

 
 
Stage 2: Evidence of Student Learning 
 
Performance Tasks 
 
Assessment Evidence 
What will the student produce? Use the GRASPS model below to design your performance task.  
 
Alcohol Billboard Advertisement  
 
Goal: 
Create an advertisement billboard that shows the dangers of binge drinking and excessive alcohol 
consumption. 
Role: 
You are an advertising agent. 
Audience: 
Pre-teens / Adolescents  

Month, Year  



Situation: 
You and your partner are advertising agents who have been hired to design a series of highway billboards to 
promote the truth about the dangers of binge drinking and alcohol consumption. 
Product/Performance & Purpose: 
Create an alcohol advertisement billboard about the danger of binge drinking and excessive consumption of 
alcohol. Billboard ad will be graded based upon the rubric provided. 
 
Differentiation:  

●​ Role-play a conversation with a classmate who has a drinking problem. In your discussion, include 
strategies for getting your friend some help. 

●​ Billboards and advertising can influence how a person feels about alcohol, but parents and other 
adult family members also play an important role. Discuss how adults can affect your opinion about 
drinking. Then write a letter to parents, providing strategies for talking to their children about alcohol 
use and suggestions for helping students to avoid alcohol. 

 
 
Resources 
Any materials and resources related to the performance task that the teacher or student would need to be successful. 
https://www.cdc.gov/nchs/fastats/alcohol.htm 

 https://www.niaaa.nih.gov/publications/brochures-and-fact-sheets/underage-drinking 

 https://dosomething.org/article/11-facts-about-teens-and-alcohol 

 
Evaluative Criteria 
How will you evaluate this task? How will you provide feedback to students?  

 
●​ Rubric will be utilized to evaluate performance task (self-assessment & teacher assessment) 

 
Comments 
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first 
time. 
N/A 

 
Other Evidence 
 
Assessment Evidence 
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as 
information-recall. 
 

●​ Exit slips will be utilized to check for understanding at the end of each lesson.  
 
Stage 3: Instructional Design 
 

Learning Target: Success Criteria: 

Students will be able to… 
●​ Understand the harmful effects of alcohol on 

the body & mind 

●​ Students will be able to explain & apply 
various vocabulary words related to alcohol 
(alcoholism, BAC, cirrhosis, etc) 

Month, Year  

https://www.cdc.gov/nchs/fastats/alcohol.htm
https://www.niaaa.nih.gov/publications/brochures-and-fact-sheets/underage-drinking
https://dosomething.org/article/11-facts-about-teens-and-alcohol


●​ Understand various concepts related to 
alcohol (vocabulary, standard drink sizes, 
current use among teens, social influences) 

●​ Students will be able to determine standard 
drink sizes based on alcohol content (ABV) 

 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 

I.​ Introduction: The teacher will introduce the unit & determine what students already know about 
the topic of alcohol by having students fill out a “braindump” within their small groups. Then, they 
will discuss it as a class. 

II.​  Introduction to Alcohol Unit Activity: Students will complete a research activity to gain a deeper 
understanding of various vocabulary words related to alcohol, standard drink sizes, current rates of 
alcohol amongst teens, and the impact of alcohol on the developing brain/body. 
Link to Google Form 

III.​ Lesson Closure: The teacher will review the main concepts from the activity. Then, she will explain 
that the focus of next lesson will be on alcohol & the media (social media, movies/tv shows, 
advertisements, etc.) 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

●​ Formative Assessment:  
Introduction to Alcohol Unit Activity (Classwork grade) 

 
 

Learning Target: Success Criteria: 

Students will be able to… 
●​ Evaluate the impact of media (social media, 

movies/tv shows, ads, etc) on societal views 
regarding alcohol use. 

●​ Create an alcohol billboard focused on the 
dangers of underage drinking / binge 
drinking. 

 

●​ See Alcohol Billboard Advertisement Rubric 
 
 
 
 
 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 
 

I.​ Lesson Introduction: The teacher will begin the class by presenting images from various forms of 
media (social media, movies/tv shows, ads) on the board that depict alcohol use as being “cool” 
and/or a social norm. After each picture is presented on the board, students will discuss their 
thoughts/observations in small groups. This will lead to a class-wide discussion about the media’s 
impact on society’s view of alcohol use. 

II.​ Alcohol Billboard Project: The teacher will explain the directions & criteria for the Alcohol 
Billboard Project. Students will work in groups to collaboratively create a billboard that represents 
the dangers of underage drinking & excessive alcohol use. (See rubric below) 

III.​ Lesson Closure  
 
 

Month, Year  

https://docs.google.com/forms/d/e/1FAIpQLSdaXBuZvxZrM2zlyfjcbiIDHmJmtFhuXOKIIv--SGZW-gIfpA/viewform
https://docs.google.com/forms/d/e/1FAIpQLSdaXBuZvxZrM2zlyfjcbiIDHmJmtFhuXOKIIv--SGZW-gIfpA/viewform


 
 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

●​ Summative Assessment  
Alcohol Billboard Advertisement Rubric  
 

 
 
Resources 
Any materials and resources related to Stage 3 learning activities.  
 
https://www.cdc.gov/nchs/fastats/alcohol.htm 

 https://www.niaaa.nih.gov/publications/brochures-and-fact-sheets/underage-drinking 

 https://dosomething.org/article/11-facts-about-teens-and-alcohol 

 

Month, Year  

https://docs.google.com/document/d/1j5iBL4MWZTsKeQUmUuYFhnthsVG5puSvVTgJaDyH3z8/edit?tab=t.0
https://www.cdc.gov/nchs/fastats/alcohol.htm
https://www.niaaa.nih.gov/publications/brochures-and-fact-sheets/underage-drinking
https://dosomething.org/article/11-facts-about-teens-and-alcohol


​  
Unit Overview  

Unit Title: Bullying Prevention  

Teacher: Kolesnik & Brown 

Grade 
Level/Course: 

6 

Length/Dates: 3 Days 

Unit Summary: 
2-4 sentences 
describing the 
main ideas, 
content and skills 
of the unit. 

Students will understand what motivates a bully and how to identify and prevent 
different forms of bullying through on-the-spot strategies taught in the unit. 
Through collaborative role play, students will create a bullying situation and use 
the strategies to safely and effectively handle the conflict. 

 
Stage 1: Desired Results 
 
Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 
VP 1.1.8, 1.3.8   
SAAP 1.8.8 
MEH 1.17.8     
SIP 1.10.8 
IC 4.1.8, 4.3.8, 4.4.8 
AV 8.3.8 
 

 
Other Goal(s) 
List the Disciplinary Transfer Goals that this unit will address 
 
These will be the “practices” that guide your discipline (ie: Mathematical Practice Standards, 
Science and Engineering Practices, etc).  

 
Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 
 

Critical Thinking Transdisciplinary Goal: 
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection 
on the challenges and benefits of the process and/or solution(s). 
Creativity/Innovation Transdisciplinary Goal: 
Students work creatively to design and refine implementation of ideas by taking risks, persevering, 
and exploring possibilities. 
Collaboration Transdisciplinary Goal: 
Students flexibly and cooperatively work with others in physical and virtual environments and assume 
shared responsibility for completing a project or achieving a goal.  
Communication Transdisciplinary Goal: 

Month, Year  



Students effectively communicate and use interpersonal skills in a range of formal and informal 
contexts.  
Citizenship Transdisciplinary Goal 
Students demonstrate an empathetic understanding of social issues and value different perspectives 
so that they can contribute to local and global communities. 

 
 
Enduring 
Understanding(s): 
What are the big 
picture 
understandings that 
are transferable 
across contexts, 
places, and times? 

 
 

 
U1 Students will understand the different forms of bullying (physical, 
verbal, social, cyber). 
 
U2 Students will understand that bullying can cause serious harm to a 
person's physical, mental/emotional, and social health. 
 
U3 Students will understand how to use on-the-spot 
strategies to prevent bullying in a safe, effective manner. 
 

 
 
Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 
 

 
Q1 What are the different forms of bullying and what do they look like in a 
real-world situation? 
 
Q2 How can bullying affect someone's physical, mental, and social health? 
 
Q3 What are the on-the-spot strategies and how can I apply them to 
handle bullying situations in a safe, effective manner?  
 

 

What will students know... 
Factual information, 
vocabulary and basic 
concepts related to each 
indicator 

 

What will students be able to 
do… 
Skills, processes and/or 
knowledge that are related to 
each indicator and which 
students will be able to use in 
new contexts/with new material 

Month, Year  



 
K1 Students will know the 
different forms of bullying.  
 
K2 Students will know the 
on-the-spot strategies to 
prevent/handle bullying 
situations. 
 
K3 Students will know the 
different roles in a bullying 
situation & how to become 
an upstander.  
 

  

S1 Students will be able to 
identify different forms of 
bullying with examples of how 
each form would look in a 
real-world situation.  

S2 Students will be able to 
prevent/handle bullying by 
applying the following strategies 
in real-world scenarios: telling 
the bully to stop, avoiding 
physical violence, trying humor, 
finding a trusted adult, and 
walking away. 

S3 Students will be able to help 
themselves or a friend who is 
being bullied by being an 
upstander and utilizing 
on-the-spot strategies. 

 

 
 
Stage 2: Evidence of Student Learning 
 
Performance Tasks 
 
Assessment Evidence 
What will the student produce? Use the GRASPS model below to design your performance task.  
 
 
Performance Task: Bullying Prevention Skit 
 
Goal: Students will practice utilizing the “on the spot strategies” taught throughout the unit by 
creating & acting out a real-world scenario/skit.  
Role: You are a middle school student. 
Audience: Classmates. 
Situation: You and/or a close friend are being bullied by one or more students at your school and 
you need to address it in a healthy way using “on the stop strategies”.  
Product: 
Create a skit that represents a real-world bullying scenario. Role play the scenario with your group 
members using one or more of the on-the-spot strategies to address/prevent the bullying. 
Standards: Students will be assessed using the bullying skit rubric. 
 
Differentiation/Accommodations: 

●​ Students will be provided with a bullying scenario and they will have to choose an 
on-the-spot strategy to resolve the conflict. 

●​ Students can present to the teacher if they are not able to present in front of the whole class. 
 

Month, Year  



 
Resources 
Any materials and resources related to the performance task that the teacher or student would need to be successful. 
Kidshealth.org  
Bullying Unit Slides 
Bullying Skit Rubric  

 
Evaluative Criteria 
How will you evaluate this task? How will you provide feedback to students?  

●​ Rubric will be utilized to evaluate performance task (self-assessment & teacher assessment) 
 

 
Comments 
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first 
time. 
 
N/A 

 
Other Evidence 
 
Assessment Evidence 
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as 
information-recall. 
 

●​ Exit Ticket (Formative Assessment): Students will demonstrate understanding of the 
different forms of bullying & the on-the-spot strategies by completing an exit ticket at the 
end of Lesson 1. 

●​ Bullying Skit Project (Summative Assessment) 

 
Stage 3: Instructional Design 
 
 

Learning Target: Success Criteria: 

I can… 
●​ Understand how bullying impacts an individual's 

physical, mental, & social health. 

●​ Students will be able to identify and differentiate 
between the forms of bullying (physical, verbal, 
social, cyber). 

●​ Students will be able to describe how bullying can 
affect an individual’s overall health. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 

I.​ Lesson Introduction: The teacher will begin the lesson with an anonymous survey, which 
requires students to answer questions on whether they have ever experienced bullying & 
whether they have ever engaged in bullying behaviors. The teacher will project the survey 
results on the board and facilitate a discussion on the class’s data.  

Month, Year  

http://kidshealth.org
https://docs.google.com/presentation/d/1xWC77J64LJgCF7gil9JdYLAdpdfVz101ESjkqMZcl3w/edit?slide=id.g15b6ff80808_0_193#slide=id.g15b6ff80808_0_193


II.​ Bullying Basics: Students will review information on a slideshow while responding to 
questions on a worksheet.  
Bullying Unit Slides 
Bullying Classwork Assignment  

 
III.​ Lesson Closure 

 
 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

Bullying Classwork Assignment (Formative Assessment)  
 

 
 
 

Learning Target: Success Criteria: 

I can… 
●​ Apply safe and healthy preventative strategies to 

various real-world bullying scenarios. 

●​ Students will be able to create a bullying skit that 
includes one or more of the on-the-spot strategies 
to effectively handle the conflict at hand.  

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 
IV.​ Lesson Introduction: The teacher will begin the lesson by explaining the 5 on-the-spot 

strategies that can be used to handle/prevent bullying situations (tell the bully to stop, find 
a trusted adult, walk away, avoid physical violence, try humor). Then, she will explain the 
directions & criteria for the bullying skit project. 

V.​ Bullying Skit Project: In small groups, students will create a skit that represents a 
real-world bullying scenario. Students will role play the scenario with your group members 
using one or more of the on-the-spot strategies to address/prevent the bullying. Students 
will present their skits to the class. 

VI.​ Lesson Closure 
 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

Bullying Skit Project (Summative Assessment): The bullying skit project rubric will be used as  
a self-assessment tool for students, as well as a teacher tool to provide feedback to students 
when they present their skits. 
 

 

Month, Year  

https://docs.google.com/presentation/d/1xWC77J64LJgCF7gil9JdYLAdpdfVz101ESjkqMZcl3w/edit?slide=id.p#slide=id.p
https://docs.google.com/document/d/1IwSPVZmEHIRLTa55GzOMAzAqL11MY6YJ44KSlt-h15E/edit?tab=t.0
https://docs.google.com/document/d/1IwSPVZmEHIRLTa55GzOMAzAqL11MY6YJ44KSlt-h15E/edit?tab=t.0


​  
Unit Overview  

Unit Title: Communicable Diseases 

Teacher: Kolesnik & Brown  

Grade 
Level/Course: 

6th Grade Health Education  

Length/Dates: 3 Lessons 

Unit Summary: 
2-4 sentences 
describing the 
main ideas, 
content and skills 
of the unit. 

In this unit, students will have a kinetic experience of the ways that 
germs/diseases can transfer from one person to another via indirect and direct 
contact. Students will also learn about a variety of communicable diseases 
through peer teaching. 
 

 
Stage 1: Desired Results 
 
Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 
OWDP 1.1.8, 1.2.8, 1.3.8, 1.5.8           
SM 7.1.8, 7.2.8, 7.3.8, 7.4.8 

 
Other Goal(s) 
List the Disciplinary Transfer Goals that this unit will address 
 
 

 
Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 

Creativity/Innovation Transdisciplinary Goal: 
Students work creatively to design and refine implementation of ideas by taking risks, persevering, 
and exploring possibilities. 
Collaboration Transdisciplinary Goal: 
Students flexibly and cooperatively work with others in physical and virtual environments and assume 
shared responsibility for completing a project or achieving a goal.  
Communication Transdisciplinary Goal: 
Students effectively communicate and use interpersonal skills in a range of formal and informal 
contexts.  

 
 
 

Month, Year  



Enduring 
Understanding(s): 
What are the big 
picture 
understandings that 
are transferable 
across contexts, 
places, and times? 

 
 

 
1.​  Students will understand how communicable diseases spread via 

hands-on activities, as well as peer taught presentations. 
 

2.​ Students will understand how to prevent and seek treatment for a 
variety of communicable diseases. 
 

3.​ Students will understand how to access valid health information 
regarding disease prevention. (CDC.gov, WHO.int) 

 
 
Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 
 

 
1.​ How do communicable diseases spread?  

(Direct vs. Indirect Contact) 
 

2.​ How can you prevent and treat various communicable diseases? 
 

3.​ Where can I go to find valid health information regarding 
communicable diseases? 

 

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related 
to each indicator and which students will be able to 
use in new contexts/with new material 

 
1.​ Students will know the connection 

between personal hygiene habits and 
the spread of communicable diseases. 
 

2.​ Students will know preventive 
measures people can use to stop the 
spread of communicable diseases. 
 

3.​ Students will know the different 
treatment methods for a variety of 
communicable diseases.  

 

 

1.​ Students can identify behaviors that 
increase the spread of communicable 
diseases. 

 

2.​ Students will apply measures that prevent 
communicable diseases from spreading in 
real world situations. 

 

3.​ Students will identify treatment methods for 
various communicable diseases. 

 
 
Stage 2: Evidence of Student Learning 
 

Month, Year  

http://cdc.gov
http://who.int


Performance Tasks 
 
Assessment Evidence 
What will the student produce? Use the GRASPS model below to design your performance task.  
 

●​ Goal: In small groups, students will conduct research on a specific communicable disease to 
create a presentation that will be used to teach their peers.  

●​ Role: Students will act as health professionals teaching about a specific communicable 
disease at a school-wide health fair. 

●​ Audience: Students who are attending a school health fair. 
●​ Situation: Students will work in small groups for this activity. They will act as health 

professionals at a health fair to inform the public about their assigned communicable disease. 
Students will be required to research what the disease is, how it spreads, prevention methods, 
treatment methods, and statistics/interesting facts regarding their disease to create a 
slideshow presentation. 

●​ Product/Performance/Purpose: The product of this task will be a slideshow presentation 
used to peer teach about various communicable diseases.  

●​ Standards and Criteria for Success: Communicable Disease Project Rubric  
 

 
Resources 
Any materials and resources related to the performance task that the teacher or student would need to be successful. 
Communicable Disease Unit Slideshow 
 
Communicable Disease Project Rubric  

CDC.gov 

WHO.int 

 https://kidshealth.org/en/kids/germs.html   
 
Evaluative Criteria 
How will you evaluate this task? How will you provide feedback to students?  
 

●​ Formative Assessment - Students will complete an exit slip following lesson 1 in this unit. 
They will be asked to differentiate between indirect & direct contact, as well as compare & 
contrast viral & bacterial infections/diseases. 

●​ Summative Assessment - Students will create a slideshow presentation on a 
communicable disease to be shared with their peers. They will be assessed using the 
project rubric above. 

 
Comments 
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first 
time. 
N/A 

 
Other Evidence 

Month, Year  

https://docs.google.com/document/d/1jsvwp3TTTjaZUf1-NyR0JdSFpaw5GVRgYFKxb4_XrSQ/edit?usp=sharing
https://docs.google.com/presentation/d/1CZBfYR_-UClaGQvNGH5gp1AvTAL5VqaOGj9lOrosi_4/edit?usp=sharing
https://docs.google.com/document/d/1jsvwp3TTTjaZUf1-NyR0JdSFpaw5GVRgYFKxb4_XrSQ/edit?usp=sharing
http://cdc.gov
http://who.int
https://kidshealth.org/en/kids/germs.html


 
Assessment Evidence 
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as 
information-recall. 
 

●​ Exit Ticket Questions (Formative Assessment) 
○​ What is the difference between indirect contact and direct contact? 
○​ List an example of indirect contact & direct contact. 
○​ Compare and contrast viral infections versus bacterial infections. (ie. How are they 

spread, treatment methods, etc.) 

 
 
 
 
 
 
Stage 3: Instructional Design 
 
 

Learning Target: Success Criteria: 

Students will be able to… 
●​ Understand how certain behaviors increase 

the spread of communicable diseases. 
●​ Understand what direct contact & indirect 

contact means in relation to the spread of 
diseases.  

●​ Students will be able to identify several 
behaviors that increase the spread of 
communicable diseases & explain how to 
prevent those behaviors. 

●​ Differentiate between direct & indirect contact 
in relation to the spread of germs. 

 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 

I.​ Lesson Introduction: Teacher will introduce the unit using the Communicable Disease 
Unit Slides. 

II.​ What Are Germs? Article & Questions: Students will read an article from Kids Health 
about different forms of germs & how they spread while responding to comprehension 
questions.  

III.​ “How Do Germs Spread?” Class Activity   
IV.​ Lesson Closure 

 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

What Are Germs? Article & Questions (Formative Assessment) 
 

 
 

Month, Year  

https://docs.google.com/presentation/d/1CZBfYR_-UClaGQvNGH5gp1AvTAL5VqaOGj9lOrosi_4/edit?slide=id.g1c7acc38412_0_63#slide=id.g1c7acc38412_0_63
https://docs.google.com/presentation/d/1CZBfYR_-UClaGQvNGH5gp1AvTAL5VqaOGj9lOrosi_4/edit?slide=id.g1c7acc38412_0_63#slide=id.g1c7acc38412_0_63
https://docs.google.com/forms/d/17TCHmKHHmL33rDwFvUXzBr_Mf6xb6Xlpao42S-gb8QE/edit


Learning Target: Success Criteria: 

Students will be able to… 
● Access valid health information to create an

informational slideshow on a communicable
disease.

● Students can access information on disease
prevention using valid resources, such as the
CDC and WHO

● Students can explain a specific
communicable disease, its symptoms, how to
prevent it, and several ways to treat it.

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning. 

Communicable Disease Project: Students will work in groups of 4 for this activity. They will act as 
health professionals who will be presenting at a health fair to inform the public about their assigned 
communicable disease. Students will be required to research what the disease is, how it spreads, 
prevention methods, treatment methods, and statistics/interesting facts regarding their disease to 
create a slideshow presentation. Each group will present their slideshow to the class as an 
opportunity for peer teaching. 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence. 
(They can be listed/linked below)

Communicable Disease Project (Summative Assessment)  
Communicable Disease Project Rubric - Will be used as a self-assessment tool & a teacher 
assessment tool during final presentation. 

Resources 
Any materials and resources related to Stage 3 learning activities. 

Communicable Disease Unit Slides 

What Are Germs? Article & Questions 

 https://kidshealth.org/en/kids/germs.html  

Month, Year 

https://docs.google.com/document/d/1jsvwp3TTTjaZUf1-NyR0JdSFpaw5GVRgYFKxb4_XrSQ/edit?tab=t.0
https://docs.google.com/presentation/d/1CZBfYR_-UClaGQvNGH5gp1AvTAL5VqaOGj9lOrosi_4/edit?slide=id.g1c7acc38412_0_63#slide=id.g1c7acc38412_0_63
https://docs.google.com/forms/d/17TCHmKHHmL33rDwFvUXzBr_Mf6xb6Xlpao42S-gb8QE/edit
https://kidshealth.org/en/kids/germs.html


Stage 1: Desired Results 

Unit Overview 

Unit Title: Health and Me 

Teacher: Kolesnik & Brown 

Grade 
Level/Course: 

Grade 6 Health Education 

Length/Dates: 2-3 lessons

Unit Summary: 
2-4 sentences
describing the
main ideas,
content and skills
of the unit.

This unit will focus on the three components of the Health Triangle (i.e., 
physical, mental/emotional, social). Student will use the definition of each to 
self-reflect and determine the status of each within himself/herself. Students will 
set personal improvement goals for each component. Students will be 
assessed on their knowledge of the Health Triangle. 

Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 
HR 1.2 
SAAP 1.10.8  
MEH 1.2.8, 1.5.8, 1.6.8, 1.8.8, 1.10.8, 
          1.12.8, 1.13.8 
INF 2.1.8, 2.4.8 
AI 3.1.8, 3.4.8 
GS 6.2.8, 6.3.8, 6.4.8, 6.5.8 
SM 7.2.8, 7.3.8, 7.4.8 
AV 8.2.8 

Other Goal(s) 
List the Disciplinary Transfer Goals that this unit will address 

Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 



 
 

 

 
 

Critical Thinking Transdisciplinary Goal: 
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection 
on the challenges and benefits of the process and/or solution(s). 
Creativity/Innovation Transdisciplinary Goal: 
Students work creatively to design and refine implementation of ideas by taking risks, persevering, 
and exploring possibilities. 

Enduring 
Understanding(s): 
What are the big 
picture 
understandings that 
are transferable 
across contexts, 
places, and times? 

1.​ Students will understand what qualities and practices comprise 
physical health and how it relates to their life. 

 
2.​ Students will understand what qualities and practices comprise 

mental/emotional health and how it relates to their life. 
 

3.​ Students will understand what qualities and practices comprise good 
social health and how it relates to their life. 

Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 

1.​ What qualities and practices relate to physical health and how do I 
measure up? 

2.​ What qualities and practices relate to mental/emotional health and 
how do I measure up? 

3.​ What qualities and practices relate to social health and how do I 
measure up? 

 

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related 
to each indicator and which students will be able to 
use in new contexts/with new material 



 
Stage 2: Evidence of Student Learning 
 
Performance Tasks 
 

 
1.​ Students will know various factors that 

allow a person to improve/maintain 
his/her physical health. 

2.​ Students will know various factors that 
allow a person to improve/maintain 
his/her mental and emotional health. 

3.​ Students will know various factors that 
allow a person to improve/maintain 
his/her social health. 

 

 
1.​ Students will construct their own Health 

Triangle to identify several practices they 
utilize to maintain their physical, 
mental/emotional, and social health. 

2.​ Students will reflect on their practices 
regarding the three components of the 
Health Triangle and set personal goals 
based on their own strengths/weaknesses. 

 

Assessment Evidence 
What will the student produce? Use the GRASPS model below to design your performance task.  
 
Goal: 
To create a Health Triangle directly related to the activities/practices you do in your everyday life. 
 
Role: 
You are the older sibling to a brother or sister who does not have much background in 
health-related topics. 
 
Audience: 
Your younger sibling. 
 
Situation: 
You are a middle school student who has been asked to create a personal Health Triangle by 
his/her health teacher. You are concerned about your younger sibling's health habits. You decide to 
use your personal Health Triangle as a teaching guide for that sibling. You intend to share it when 
the two of you have time together. 
 
Product/Performance & Purpose: 
After a class discussion and research on your own, you will create a Health Triangle that directly 
relates to yourself and your everyday habits/practices. You will construct a Health Triangle that 
includes multiple examples of health practices that relate to each component of the Health Triangle 



 

 

 
 

Other Evidence 
 
 

Stage 3: Instructional Design 
 
Design EACH activity for the unit. Copy and paste the tables below to outline all lessons 
within the unit.  

(physical, mental/emotional, social). Then, based on your current practices, you will evaluate your 
strengths and weaknesses to create a personal goal for improving your overall health. 

Resources 
Any materials and resources related to the performance task that the teacher or student would need to be successful. 

Health Triangle Slideshow 
 

Evaluative Criteria 
How will you evaluate this task? How will you provide feedback to students?  

Health and Me Rubric 
 

Comments 
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first 
time. 

 

Assessment Evidence 
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as 
information-recall. 

 
These will also be embedded below in the daily learning plan.  

 

Learning Target: Success Criteria: 

Students will be able to… 
●​ Identify and explain the three components, or 

sides, of the health triangle (physical, 
mental/emotional, social). 

●​ Students can conduct research on each of the 
three components of the health triangle to 
complete a graphic organizer.  

https://docs.google.com/presentation/u/0/d/1N0Ksh3Xi4N-lLfkeLA1fPwgNnKAEaPYfgTXcKSqMjGk/edit
https://docs.google.com/document/d/1hUEkfLcaHtAFf-Zq9SB3OTTIU9DlNs2A/edit#heading=h.gjdgxs


 
 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

  
I.​ Introduction: The teacher will introduce the unit by discussing the three components of 

the health triangle: physical, mental, and social. The teacher will have students brainstorm 
in small groups to come up with anything they already know about the components of the 
health triangle (activities/examples, definitions, etc.). 

II.​ Station Activities: Students will rotate to 3 different stations throughout the class period to 
research and collect information about the 3 components of the health triangle. Each 
station will focus on 1 of the components. While students are at the learning stations, they 
will record their information on a graphic organizer. Each station will also include an activity 
that goes along with that component of health (ie. jumping jacks - physical health, 
breathing techniques - mental health, discussion questions - social health). 

III.​ Closure: After students have rotated to each station gathering information, the teacher will 
review the information that was discussed in class and check for understanding. Then, the 
teacher will tell students that they will use the information they learned today to work on a 
health triangle project next class. 

I, 
 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

I.​ Formative Assessment (Exit Ticket):  
1.​ Which component of the health triangle involves your body, illness/disease, and 

personal hygiene? Please list an example of how you can improve this component of 
your health. 

2.​ Which component of the health triangle involves your self-esteem and overall 
mindset? Please list an example of how you can improve this component of your 
health. 

3.​ Which component of the health triangle involves your interactions with others? 
Please list an example of how you can improve this component of your health. 

Learning Target: Success Criteria: 

Students will be able to… 
●​ Create a health triangle that represents their own 

practices regarding physical health, mental 
health, and social health. 

●​ Reflect on their strengths and weaknesses 
regarding each component of the health triangle. 

●​ Students can draw 3 examples of activities they 
engage in that relate to physical health, mental 
health, and social health. 

●​ Students can complete reflection questions related 
to their personal strengths and weaknesses. 



 

 
 

 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 

I.​ Introduction: The teacher will briefly review the information from the previous class 
regarding the 3 components of the health triangle. Then, he/she will explain that students 
will be creating their own health triangles today to reflect their own health practices.  

II.​ Health Triangle Activity: Students will draw/write 3 examples of activities they do in their 
everyday life that relate to each component of the health triangle. Once students have 3 
examples for each component, they will color in their health triangle to make it more 
personalized.  

III.​ Health Triangle Reflection: To close out this activity/unit, students will complete reflection 
questions to evaluate their strengths and weaknesses in regard to the health triangle. They 
will be required to identify and explain which component of health they feel they are very 
good at and which component of health they feel they need to improve. 

IV.​ Closure 
 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

I.​ Summative Assessment: The health triangle activity will assess students ability to identify 
and reflect on their own health practices in regards to the 3 components of the health 
triangle. This activity will serve as a summative assessment for this unit of instruction.  

Resources 
Any materials and resources related to Stage 3 learning activities.  

Health Triangle Slideshow 
Health and Me Rubric  

https://docs.google.com/presentation/u/0/d/1N0Ksh3Xi4N-lLfkeLA1fPwgNnKAEaPYfgTXcKSqMjGk/edit
https://docs.google.com/document/d/1hUEkfLcaHtAFf-Zq9SB3OTTIU9DlNs2A/edit#heading=h.gjdgxs


Stage 1: Desired Results 

Unit Overview 

Unit Title: Nutrition 

Teacher: Kolesnik & Brown 

Grade 
Level/Course: 

6th Grade Health Education 

Length/Dates: 2 lessons 

Unit Summary: 
2-4 sentences
describing the
main ideas,
content and skills
of the unit.

During this unit, students will gain an understanding of the 5 food groups 
included in MyPlate (proteins, grains, fruits, vegetables, and dairy) and 
differentiate between each of their functions. Students will be able to brainstorm 
and create healthy meal options using the MyPlate diagram. 

Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 
HEPA 1.1.8, 1.2.8, 1.3.8, 1.9.8, 1.10.8 
DM 5.7.8  
GS 6.3.8 
SM 7.2.8 

Other Goal(s) 
List the Disciplinary Transfer Goals that this unit will address 

These will be the “practices” that guide your discipline (ie: Mathematical Practice Standards, 
Science and Engineering Practices, etc).  

Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 

Creativity/Innovation Transdisciplinary Goal: 
Students work creatively to design and refine implementation of ideas by taking risks, persevering, 
and exploring possibilities. 
Collaboration Transdisciplinary Goal: 
Students flexibly and cooperatively work with others in physical and virtual environments and assume 
shared responsibility for completing a project or achieving a goal.  



 
 

 
 

 
 

 

Enduring 
Understanding(s): 
What are the big 
picture 
understandings that 
are transferable 
across contexts, 
places, and times? 

 
 

 
1.​ Students will understand the functions of each food group (proteins, 

grains, fruits, veggies, dairy). 
2.​ Students will understand why a balanced diet is important in 

maintaining overall health. 
3.​ Students will understand how to create healthy meals that include all 

5 food groups. 

Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 
 

 
1.​ What are the 5 food groups and what are their functions? 
2.​ Why is a balanced diet important for your overall health? 
3.​ What are the components of a healthy meal? 

 

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related 
to each indicator and which students will be able to 
use in new contexts/with new material 



 
Stage 2: Evidence of Student Learning 
 
Performance Tasks 
 

 

 
Students will know the following vocabulary:  

-​ Protein  
-​ Grains 
-​ Vegetables  
-​ Dairy  
-​ Vitamins 
-​ Minerals 
-​ MyPlate 

 
Students will know the components of a 
healthy, balanced meal. 
 
Students will know what foods fit into each of 
the 5 food groups. 
 
 

 
Students will be able to define the following 
vocabulary terms & use them in context throughout 
unit activities: 

-​ Protein  
-​ Grains 
-​ Vegetables  
-​ Dairy  
-​ Vitamins 
-​ Minerals 
-​ MyPlate 

 
Students will be able to identify & differentiate 
between the 5 food groups. 
 
Students will be able to create a plate that 
represents healthy, balanced meal options. 

Assessment Evidence 
What will the student produce? Use the GRASPS model below to design your performance task.  
 

●​ Goal: Students will create a plate (aligned with MyPlate guidelines) that includes multiple 
examples of foods that fit into each food group, providing them with multiple options of healthy, 
balanced meals. 

●​ Role: You are a middle school student who is creating healthy meal options to choose from for 
breakfast, lunch, & dinner. 

●​ Audience: N/A 
●​ Situation: You are a middle school student who is brainstorming healthy meal options for you 

and your family to choose from at breakfast, lunch, & dinner.  
●​ Product/Performance/Purpose: Students will create healthy, balanced meals by drawing 

foods that fit into each food group. The plate diagram 
●​ Standards and Criteria for Success: Create A Plate Activity Rubric. 

 
 

Resources 
Any materials and resources related to the performance task that the teacher or student would need to be successful. 

Create A Plate Activity 

https://docs.google.com/document/d/1pb9s8BPxfr4nI7L7IiCoZOlbJnsEz4LDYPJuZ_V9tvk/edit?usp=sharing


 

 
 

Other Evidence 
 

 
Stage 3: Instructional Design 
 

Create A Plate Activity Rubric  
Nutrition Slides  

Evaluative Criteria 
How will you evaluate this task? How will you provide feedback to students?  

 
The teacher will utilize the rubric below to assess student work & provide feedback. 
Create A Plate Activity Rubric  
 

Comments 
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first 
time. 

N/A 
 

Assessment Evidence 
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as 
information-recall. 

Exit Ticket (Lesson 1): Following lesson #1, the teacher will give students an exit slip with the 
following questions to assess their understanding of the food groups & functions. 

1.​ List the 5 food groups. 
2.​ List the functions for the following food groups: 

a.​ Proteins -  
b.​ Grains -  
c.​ Fruits/Vegetables -  

 

Learning Target: Success Criteria: 

 
Students will be able to… 

●​ Identify the 5 food groups & their functions to the 
human body  

●​ Categorize various foods into the 5 food groups 

 
●​ Students can list the 5 food groups (proteins, 

grains, fruits, vegetables, & dairy) 
●​ Students can explain the most important 

function(s) of each food group  

https://docs.google.com/document/d/1IHhuzGxDO2-58FhCrny_6xZ_ZOFyc3QMp_YVf9fgAnE/edit?usp=sharing
https://gamma.app/docs/Eating-the-Rainbow--f6airw3s0ktfyyw
https://docs.google.com/document/d/1IHhuzGxDO2-58FhCrny_6xZ_ZOFyc3QMp_YVf9fgAnE/edit?usp=sharing


 

●​ Students can match a variety of  foods to their 
appropriate food group.   

 
 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

I.​ Introduction of Lesson  
II.​ Nutrition Slides - The teacher will introduce the unit using the slideshow presentation. The 

teacher will facilitate class-wide discussion focusing on food groups & functions. 
III.​ Food Group Movement Activity - There will be 5 signs located throughout the classroom 

(1 for each food group). The teacher will call out the names of various foods and students 
will move to the appropriate sign on the wall. 

IV.​ Closure & Exit Ticket 
I I 
 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

Exit Ticket (Lesson 1): Following lesson #1, the teacher will give students an exit slip with the 
following questions to assess their understanding of the food groups & functions. 

3.​ List the 5 food groups. 
4.​ List the functions for the following food groups: 

a.​ Proteins -  
b.​ Grains -  
c.​ Fruits/Vegetables -  

Learning Target: Success Criteria: 

 
Students will be able to… 

●​ Create healthy meals that align with the MyPlate 
guidelines & portions. 

 

 
●​ Students can draw/label 3 examples of foods for 

each food group to create multiple healthy, 
balanced meal options.  
 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

●​ II. 
I.​ Introduction / Review - The teacher will briefly review the information taught in the 

previous class. Then, she will discuss the focus of today’s lesson. 
II.​ Create A Plate Activity: The teacher will explain the directions & criteria for the Create A 

Plate Activity. Students will draw & label 3 examples for each section of the MyPlate 

https://gamma.app/docs/Eating-the-Rainbow--f6airw3s0ktfyyw


 
 

 

diagram, which includes proteins, grains, fruits/vegetables, and dairy. Students will be 
assessed using the Create A Plate Activity Rubric. 

III.​ Lesson Closure 
 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

Create A Plate Activity Rubric 

Resources 
Any materials and resources related to Stage 3 learning 
activities.  

 

Create A Plate Activity Rubric 
Nutrition Slides 

https://docs.google.com/document/d/1IHhuzGxDO2-58FhCrny_6xZ_ZOFyc3QMp_YVf9fgAnE/edit?usp=sharing
https://docs.google.com/document/d/1IHhuzGxDO2-58FhCrny_6xZ_ZOFyc3QMp_YVf9fgAnE/edit?usp=sharing
https://docs.google.com/document/d/1IHhuzGxDO2-58FhCrny_6xZ_ZOFyc3QMp_YVf9fgAnE/edit?usp=sharing
https://gamma.app/docs/Eating-the-Rainbow--f6airw3s0ktfyyw


Unit Overview 

Unit Title: Personal Safety 

Teacher: Kolesnik & Brown 

Grade 
Level/Course: 

Grade 6 Health Education 

Length/Dates: 2-3 Days

Unit Summary: 
2-4 sentences
describing the
main ideas,
content and skills
of the unit.

This unit focuses on lessons that will help students learn how to identify and 
avoid personal danger. After instruction and discussion about personal safety, 
students will develop their own personal safety plans to address a variety of 
dangers. 

Stage 1: Desired Results 

Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 
HR 1.3.8, 1.4.8, 1.6.8, 1.7.8, 1.11.8 
SAAP 1.5.8, 1.6.8, 1.7.8, 1.9.8, 1.11.8 
MEH 1.9.8, 1.17.8 
SIP 1.10.8 
DM 5.1.8, 5.2.8 

Other Goal(s) 
List the Disciplinary Transfer Goals that this unit will address 

Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 

Creativity/Innovation Transdisciplinary Goal: 
Students work creatively to design and refine implementation of ideas by taking risks, persevering, 
and exploring possibilities. 
Collaboration Transdisciplinary Goal: 
Students flexibly and cooperatively work with others in physical and virtual environments and assume 
shared responsibility for completing a project or achieving a goal.  

Enduring 
Understanding(s): 
What are the big 
picture 
understandings that 
are transferable 

1. Students will understand the origin and importance of Erin’s Law.
2. Students will identify various dangers that can impact their personal

safety.
3. Students will develop a safety plan that outlines what to do in a

dangerous situation.

Month, Year 



across contexts, 
places, and times? 

 
Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 

 
1.​ What is Erin's Law? Why was it created? 
2.​ What/Who are threats to personal safety? 
3.​ What can I do if I am ever in an unsafe situation? 

 

 

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related 
to each indicator and which students will be able to 
use in new contexts/with new material 

 
1.​ Students will be able to explain Erin's 

Law and why it was created.  
2.​ Students will know how to develop a 

personal safety plan. 
3.​ Students will know strategies to 

remove himself/herself from a 
dangerous/unwanted situation. 

 

 

1.​ Students will be able to identify situations 
where Erin's law ensures personal safety. 

2.​ Students will create and discuss his/her own 
personal safety plan. 

3.​ Students will be able to identify and remove 
himself/herself from an unsafe situation. 

 

 
 
Stage 2: Evidence of Student Learning 
 
Performance Tasks 
 
Assessment Evidence 
What will the student produce? Use the GRASPS model below to design your performance task.  
 
Goal: 
Create a safety plan that addresses dangers and personal safety in or outside of the home. 
Role: 
You are a youth services counselor. 
Audience: 
Grade 6 students. 

Month, Year  



Situation: 
You are a youth services counselor presenting a workshop to grade 6 students. You are displaying 
a personal safety plan that relates to a middle school student. The plan will highlight potential 
dangers inside of school, outside of school, and dangers in the home that a middle schooler may 
encounter and offer safety tips. 
Product/Performance and Purpose: 
Students will produce their own individual safety plans to be assessed on the provided rubric. 
 
 
 

 
Resources 
Any materials and resources related to the performance task that the teacher or student would need to be successful. 
 
Personal Safety Unit  

Personal Safety Plan Rubric  

 
Evaluative Criteria 
How will you evaluate this task? How will you provide feedback to students?  
 
Personal Safety Plan Rubric  

Each student will be provided with their own copy of rubric with teacher feedback. 

 
Comments 
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first 
time. 
 

 
Other Evidence 
 
Assessment Evidence 
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as 
information-recall. 
 

 
Stage 3: Instructional Design 
 
Design EACH activity for the unit. Copy and paste the tables below to outline all lessons within the 
unit.  
 

Learning Target: Success Criteria: 

Students will be able to… ●​ Students can participate in small-group / class 
discussions regarding personal safety. 

Month, Year  

https://docs.google.com/presentation/d/1t_UFoffHpo4Au-12oQtfL7wqkP0PMvFaFtffuLqQ2ck/edit?usp=sharing
https://docs.google.com/document/d/10Q1NWnzcgp26qE8Nu1IJvUV0qqH6dg5r/edit?usp=sharing&ouid=114548713416716114045&rtpof=true&sd=true
https://docs.google.com/document/d/10Q1NWnzcgp26qE8Nu1IJvUV0qqH6dg5r/edit?usp=sharing&ouid=114548713416716114045&rtpof=true&sd=true


●​ Identify and discuss various situations that 
involve personal safety at home, at school, and 
outside of school. 

●​ Explain what Erin’s Law is and why it was 
created.  

○​ Safe touch vs. unsafe touch 
○​ Personal boundaries  

●​ Students can verbally explain what Erin’s Law is 
and why it is important to their safety.   

●​ Students can differentiate between safe touch & 
unsafe touch. 

 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 

I.​ Lesson Introduction: The teacher will introduce the lesson by asking students why 
personal safety is important for maintaining a healthy lifestyle. Following a class discussion, 
the teacher will share a slideshow that includes information on the following:  safe touch 
vs. unsafe touch, personal boundaries, body safety, & self-protection strategies for 
instances at home, at school, & in public places. (See unit slides above) 

II.​ Group Brainstorm: In small groups, students will be given a chart to fill out. The chart will 
have 3 sections: IN SCHOOL, AT HOME, & OUTSIDE OF SCHOOL. As a group, students 
must brainstorm different scenarios and/or situations that can bring about danger in those 
specific categories. After time is up, the teacher will facilitate a class-wide discussion 
where students share their brainstorm responses. 

III.​ Lesson Closure 
 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

●​ Formative Assessment: Group Brainstorm Chart  

 
Learning Target: Success Criteria: 

Students will be able to… 
●​ Create their own personal safety plan that 

addresses a variety of dangers at home, in 
school, and outside of school. 

 
 

 
●​ Students can identify various solutions & 

self-protection strategies to keep themselves safe 
in the following settings: at home, in school, and 
outside of school. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

 
I.​ Personal Safety Plan: Students will act in the lens of a youth services counselor presenting 

a lesson to grade 6 students. Their presentation will include a personal safety plan that 
relates to a middle school student & the situations a middle school student may encounter. 
The plan will highlight potential dangers inside of school, outside of school, and dangers in 
the home along with safety tips/strategies to address these dangers. Students will create 
their safety plan on a Google Slide or on poster paper to be displayed & presented to the 
class. 

I.​  

Assessment 

Month, Year  



List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

●​ Summative Assessment: Personal Safety Plan  
Personal Safety Plan Rubric  

 
 
 
Resources 
Any materials and resources related to Stage 3 learning activities.  
 
 
Personal Safety Unit  

Personal Safety Plan Rubric  

 

Month, Year  

https://docs.google.com/document/d/10Q1NWnzcgp26qE8Nu1IJvUV0qqH6dg5r/edit?usp=sharing&ouid=114548713416716114045&rtpof=true&sd=true
https://docs.google.com/presentation/d/1t_UFoffHpo4Au-12oQtfL7wqkP0PMvFaFtffuLqQ2ck/edit?usp=sharing
https://docs.google.com/document/d/10Q1NWnzcgp26qE8Nu1IJvUV0qqH6dg5r/edit?usp=sharing&ouid=114548713416716114045&rtpof=true&sd=true


​  
Unit Overview  

Unit Title: The Tweenage Years  

Teacher: Kolesnik & Brown 

Grade 
Level/Course: 

Grade 6 Health Education  

Length/Dates: 2-3 Lessons  

Unit Summary: 
2-4 sentences 
describing the 
main ideas, 
content and skills 
of the unit. 

This unit is designed to help students understand the social, emotional, and physical 
changes they will experience during puberty. They will also explore strategies for 
managing the emotional and social issues that some experience during puberty and for 
maintaining personal hygiene.  
 

 
Stage 1: Desired Results 
 
Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 
HR 1.2 
SAAP 1.10.8  
MEH 1.2.8, 1.5.8, 1.6.8, 1.8.8, 1.10.8, 
          1.12.8, 1.13.8 
INF 2.1.8, 2.4.8 
AI 3.1.8, 3.4.8 
GS 6.2.8, 6.3.8, 6.4.8, 6.5.8 
SM 7.2.8, 7.3.8, 7.4.8 
AV 8.2.8 

 
Other Goal(s) 
List the Disciplinary Transfer Goals that this unit will address 
 

 
Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 

Critical Thinking Transdisciplinary Goal: 
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection 
on the challenges and benefits of the process and/or solution(s). 
Communication Transdisciplinary Goal: 
Students effectively communicate and use interpersonal skills in a range of formal and informal 
contexts.  

 
 
Enduring 
Understanding(s): 

●​ Students will understand the growth & development stages that occur 
during puberty. 

April, 2025 



What are the big 
picture understandings 
that are transferable 
across contexts, 
places, and times? 

●​ Students will understand how to take care of their bodies with personal 
hygiene practices throughout puberty and beyond 

●​ Students will understand who to go to with questions about puberty and/or 
personal hygiene.   

 
 
Essential Question(s): 
These questions are 
related to the enduring 
understandings and 
provide relevance for 
the learning in the unit. 

●​ How will my body change during puberty and why do these changes 
occur? 

●​ How do I take care of myself during puberty?  
●​ If I have questions related to this topic, who can I go to? 

 

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related to 
each indicator and which students will be able to use in 
new contexts/with new material 

●​ Students will learn the physical, social and 
emotional changes that occur in boys & 
girls during puberty. 

●​ Students will learn about various personal 
hygiene practices that can help them care 
for their body throughout puberty & 
beyond.  

●​ Students will know where to turn for 
support during puberty. 

 
 

●​ Students will be able to identify the physical, 
social, and emotional changes boys & girls 
experience during puberty and their impact. 

●​ Students will be able to create a daily personal 
hygiene plan that they can use to take care of 
their body throughout puberty & beyond. 

●​ Students will be able to identify various 
resources for support from school & at home. 

 
 
 
 
 
 
 
 
Stage 2: Evidence of Student Learning 
 
Performance Tasks 
 
Assessment Evidence 
What will the student produce? Use the GRASPS model below to design your performance task.  
 

April, 2025 



●​ Goal: Students will be responsible for creating a personal hygiene help guide for 5th grade students. 
This will include personal hygiene items 5th grade students will need as they experience puberty, as 
well as a morning/nightly routine. 

●​ Role: Middle school student. 
●​ Audience:5th grade students. 
●​ Situation: Each student has been asked to create a personal hygiene help guide for 5th graders that 

can be used daily, both in the morning and at night, to ensure that students are keeping their body’s 
clean and healthy, especially during puberty. 

●​ Product/Performance/Purpose: Students will produce a flipbook using Canva or Google Slides 
discussing their personal hygiene plan (including a shopping list for personal hygiene items) for the 
purpose of establishing daily self-care practices. 

●​ Standards and Criteria for Success: Students will be assessed using a rubric that outlines the 
criteria for this project (See below). 

 
 
Resources 
Any materials and resources related to the performance task that the teacher or student would need to be 
successful. 
Puberty/Personal Hygiene Slides  
Puberty/Personal Hygiene Article 
Personal Hygiene Help Guide Project Rubric  

 
Evaluative Criteria 
How will you evaluate this task? How will you provide feedback to students?  
Personal Hygiene Help Guide Project Rubric  

 
Comments 
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for 
the first time. 
 
N/A 

 
Other Evidence 
 
Assessment Evidence 
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may 
use as information-recall. 
 

These will also be embedded below in the daily learning plan.  

 
 
 
 
 
 
Stage 3: Instructional Design 
 
 

Learning Target: Success Criteria: 

April, 2025 
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I can… 
●​ Understand what personal hygiene is and 

why it is important, especially during 
tweenage/puberty years. 

●​ Identify various personal hygiene practices 
that are necessary for overall health during 
tweenage years and beyond. 

I can… 
●​ Create a personal hygiene help guide that 

includes items needed and a daily/nightly 
routine that can be used to enhance personal 
health (applying deodorant, showering, 
washing face, brushing hair, etc.). 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

I.​ Introduction: The teacher will introduce the unit with a slideshow & turn-and-talk discussions 
about personal hygiene practices. 

II.​ Personal Hygiene Help Guide Project: Students will produce a flipbook using Canva or Google 
Slides discussing their personal hygiene plan (including a shopping list for personal hygiene items) 
for the purpose of establishing daily self-care practices. The teacher will review the rubric with 
students before they begin working. 

III.​ Gallery Walk: After students have completed their projects, they will present their help guide 
flipbooks.   

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

Personal Hygiene Help Guide Project Rubric  (Summative Assessment)  

 

Learning Target: Success Criteria: 

I can… 
●​ Understand the physical, social and 

emotional changes that occur in boys & girls 
during puberty. 

 
 

I can… 

●​ Identify the physical, social, and emotional 
changes boys & girls experience during 
puberty and their impact. 

 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 

I.​ Introduction: The teacher will review the topic of puberty utilizing a slideshow as a visual aid. Some 
of this information will be a review from what they have learned previously in 5th grade. 

II.​ Article & Google Form: Students will read a Kids Health Article, which will provide them with 
information on the physical, social, & emotional changes they will experience during puberty. Once 
they finish the article, they will complete a Google Form as a formative assessment.  

III.​ Q & A: Students will be able to write down any questions they still have related to personal hygiene 
and/or puberty on an index card (anonymous). The teacher will read and answer the questions out 
loud to the class. 

IV.​ Closure:  

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

April, 2025 
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Puberty Google form 

 
 
Resources 
Any materials and resources related to Stage 3 learning activities.  
 
Puberty/Personal Hygiene Slides  

Puberty Google Form (Formative Assessment, Lesson #2) 

  Personal Hygiene Assignment

 

April, 2025 
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​  
Unit Overview  

Unit Title: Tobacco, Nicotine, & Vaping Prevention 

Teacher: Kolesnik & Brown  

Grade 
Level/Course: 

Grade 6 Health Education 

Length/Dates: 2-3 lessons 

Unit Summary: 
2-4 sentences 
describing the 
main ideas, 
content and skills 
of the unit. 

In this unit of instruction, students will evaluate the similarities and differences 
of e-cigarettes and regular cigarettes, as well as why young adults may be 
pressured to use vaping devices in today’s society. They will learn the negative 
health effects associated with all tobacco/nicotine products. 

 
Stage 1: Desired Results 
 
Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 
ANOD 1.3.8, 1.5.8, 1.6.8, 1.9.8      
INF 2.1.8, 2.4.8 
AI 3.1.8, 3.4.8 
IC 4.2.8 
DM 5.1.8, 5.3.8, 5.5.8 
SM 7.1.8, 7.2.8 
AV 8.1.8, 8.2.8, 8.3.8, 8.4.8 

 
Other Goal(s) 
List the Disciplinary Transfer Goals that this unit will address 
 
 

 
Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 

Critical Thinking Transdisciplinary Goal: 
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection 
on the challenges and benefits of the process and/or solution(s). 
Collaboration Transdisciplinary Goal: 
Students flexibly and cooperatively work with others in physical and virtual environments and assume 
shared responsibility for completing a project or achieving a goal.  
 

 
 
Enduring 
Understanding(s): 

 

Month, Year  



What are the big 
picture 
understandings that 
are transferable 
across contexts, 
places, and times? 

1.​ Students will understand the differences between e-cigarettes and 
cigarettes. 

2.​ Students will understand that e-cigarettes are just as harmful to your 
health as cigarettes, if not worse.  

3.​  Students will understand why young adults are using 
e-cigarettes/vaping in today’s society. 

 
 
Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 

 
1.​ What are the differences between e-cigarettes and cigarettes? 
2.​ Why are e-cigarettes/vaping just as harmful as smoking 

cigarettes/tobacco? 
3.​ Why are teens using e-cigarettes/vapes in today’s society? 

 

 

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related 
to each indicator and which students will be able to 
use in new contexts/with new material 

 
1.​ Students will learn how many young 

adults are using e-cigarettes and why 
they are trying it. 

2.​ Students will know the harmful effects 
associated with tobacco products and 
e-cigarettes. 

3.​ Students will learn refusal skills and 
exit strategies to help prevent 
e-cigarette use. 

 

1.​ Students will access current health 
information to identify the percentage of 
e-cigarette users in middle/high school. 

2.​ Students will identify reasons why teens 
may begin using e-cigarettes. 

3.​ Students will evaluate the harmful 
consequences of e-cigarette use through 
various hands-on activities. 

4.​ Students will develop, practice and 
demonstrate refusal skills to prevent 
e-cigarette use. 

 

 
 
Stage 2: Evidence of Student Learning 
 
Performance Tasks 
 
Assessment Evidence 
What will the student produce? Use the GRASPS model below to design your performance task.  
 

Month, Year  



●​ Goal: Create an anti-vaping poster to warn pre-teens and teens about the negative health 
concerns associated with vaping and nicotine addiction.  

●​ Role: Middle school student  
●​ Audience: Other middle school students / teens. 
●​ Situation: The students will act as if they were asked by their building principal to create a 

public service announcement (PSA) to display current facts/statistics regarding the negative 
impact that vaping has on a person’s overall health. The PSA project will be in the form of a 
poster, which will be hung up around the school to warn other middle schoolers about the 
consequences of vaping. 

●​ Product/Performance/Purpose: Create an anti-vaping poster to warn other middle school 
students and teens about the consequences of vaping/nicotine.  

●​ Standards and Criteria for Success: Rubric provided below. 
 
 

 
Resources 
Any materials and resources related to the performance task that the teacher or student would need to be successful. 
Vaping and E-Cigarettes → Unit Slideshow 

Tobacco / Nicotine Station Activities → Google Form 

Vaping PSA Project Rubric  

 
Evaluative Criteria 
How will you evaluate this task? How will you provide feedback to students?  
 
Vaping PSA Project Rubric  

Feedback will be provided to students on their own personal copy of the rubric. 

 
Comments 
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first 
time. 
 
N/A 

 
Other Evidence 
 
Assessment Evidence 
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as 
information-recall. 
 

 

 
 
 
 

Month, Year  

https://docs.google.com/presentation/u/0/d/1KxyoVZLPcOQgFRYDOlIgd8hiBkKuvc-qBQrG-Ov2tqA/edit
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Stage 3: Instructional Design 
 
Design EACH activity for the unit. Copy and paste the tables below to outline all lessons within the 
unit.  
 

Learning Target: Success Criteria: 

Students will be able to… 
●​ Evaluate the negative health concerns 

associated with tobacco/nicotine products 
(cigarettes) and second hand smoke through 
various learning stations & hands-on activities. 

●​ Students can complete the tasks at each learning 
station, while filling out a google form with 
questions related to the activities at each station. 

  

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

 
I.​ Introduction: The teacher will begin the unit by briefly introducing the topics of tobacco 

(cigarettes), nicotine, and vaping (e-cigarettes). The teacher will show students a variety of 
recent statistics to emphasize that vaping/e-cigarette use is on the rise amongst middle 
school and high school students. The teacher will tell students that today’s lesson will 
focus on the negative health concerns associated with tobacco use, specifically cigarettes 
and chewing tobacco. 

II.​ Tobacco / Nicotine Learning Stations: Students will work in small groups to complete 6 
different station activities (See Google Form below for specific instructions for each 
station). While at each station, students will complete questions on a google form to 
demonstrate their understanding of the information. Students will spend about 5 minutes at 
each station and rotate to all 6 prior to the end of the class period. 

III.​ Closure: Prior to dismissal, the teacher will briefly review the information that was 
presented at each of the stations and ask students to share what information was most 
surprising to them. Then, the teacher will tell students that the next lesson will focus on 
vaping/e-cigarettes. 
 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

I.​ Formative Assessment: The Google Form that students complete during this lesson will 
serve as a formative assessment. The teacher will review student responses to check for 
understanding. 

 
Learning Target: Success Criteria: 

Students will be able to… 
●​ Evaluate the negative health concerns associated 

with vaping/e-cigarettes. 
●​ Analyze influences that make vaping enticing to 

teens in today’s society. 
 

●​ Students can create an anti-vaping poster to 
display how vaping can negatively impact a 
person’s overall health.  

●​ Students can identify several factors that may 
influence a teen’s decision to use vaping products 
in today’s society.  

Month, Year  



Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 

I.​ Introduction: The teacher will introduce the topic of vaping / e-cigarettes by reviewing a 
slideshow (see resources below) that includes information and videos on vaping products. 
Then, the teacher will facilitate a brief discussion amongst the class to identify some 
factors that influence a teen’s decision to try vaping in today’s society.  

II.​ Vaping PSA Project: Students will use a variety of resources (provided by teacher) to 
research information regarding the negative impacts of vaping, as well as recent statistics 
related to vaping use amongst teens. Then, students will create an anti-vaping poster that 
includes at least 3 facts related to the consequences of vaping to warn middle schoolers / 
teens about this topic. The rubric below will be utilized to evaluate student performance 
and provide feedback. 

III.​ Closure  
 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

I.​ Summative Assessment: The anti-vaping poster will be utilized to assess students’ 
understanding of the negative health consequences associated with vaping / e-cigarette 
use. The rubric below outlines how students’ performance will be evaluated.  

 
 
Resources 
Any materials and resources related to Stage 3 learning activities.  
 
Vaping and E-Cigarettes → Unit Slideshow 

Vaping PSA Project Rubric  

 

Month, Year  
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Stage 1: Desired Results 

Unit Overview 

Unit Title: Say What? (Communication Styles) 

Teacher: Kolesnik & Brown 

Grade 
Level/Course: 

Grade 7 Health Education 

Length/Dates: 2 lessons 

Unit Summary: 
2-4 sentences
describing the
main ideas,
content and skills
of the unit.

This unit focuses on communication styles and skills students will need to 
employ during their lives to foster positive interrelationships. It explores how 
communication styles can influence emotions, attitudes, and actions. 
Through collaborative role play, students will create a skit that focuses on 
identifying the three types of communication styles: passive, aggressive, 
and assertive. They will also include and identify at least two types of 
nonverbal communication skills (e.g., eye contact). 

Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 
HR 1.1.8, 1.5.8      
VP 1.5.8 
HEPA 1.3.8, 1.9.8 
IC 4.1.8, 4.4.8, 4.6.8 
AV 8.2.8 

Other Goal(s) 
List the Disciplinary Transfer Goals that this unit will address 

Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 



 

 
 

 

 
 

Collaboration Transdisciplinary Goal: 
Students flexibly and cooperatively work with others in physical and virtual environments and 
assume shared responsibility for completing a project or achieving a goal.  
Communication Transdisciplinary Goal: 
Students effectively communicate and use interpersonal skills in a range of formal and informal 
contexts.  

Enduring 
Understanding(s): 
What are the big 
picture 
understandings that 
are transferable 
across contexts, 
places, and times? 

1.​ Students will understand why effective communication is 
important to their everyday life. 

2.​ Students will understand the three types of communication 
styles (passive, aggressive, assertive) and which is most 
effective.  

3.​ Students will understand what attributes one must exhibit to 
have and maintain effective communication skills. 

Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 

1.​ Why is communication an important skill to have in your 
everyday life? 

2.​ What are the three types of communication styles and which is 
the most effective? 

3.​ What qualities or attributes define effective communication 
skills? 

 

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are 
related to each indicator and which students 
will be able to use in new contexts/with new 
material 



 

 
Stage 2: Evidence of Student Learning 
 
Performance Tasks 
 

1.​ Students will know how to identify the 
differences among the three 
communication styles. 

2.​ Students will know the impact of 
nonverbal communication and the 
various forms it takes (i.e., eye 
movement, hugging, etc.). 

 

1.​ Students will be able to identify what 
type of communication style is being 
used in various situations/scenarios. 

2.​ Students will demonstrate nonverbal 
communication skills to achieve 
positive interactions. 

 

Assessment Evidence 
What will the student produce? Use the GRASPS model below to design your performance 
task.  
 
“Hey you!” 
Performance Task 
 
Goal: 
In small-groups, students will construct a skit that demonstrates all three types of 
communication styles. The skits must include at least two nonverbal communication skills as 
well.  
 
Role: 
You are one among a group of 7th graders at school. 
 
Audience: 
A grade 7 class. 
 
Situation: 
Imagine an entire grade 7 class viewing student interactions via the school's 
cameras/microphones. This class observes your group's role playing a situation that involves 
health-related peer issues. 
 



 

 

 

Product/Performance and Purpose: 
Each group presents their skit demonstrating all three styles of communication as well as 
nonverbal communication skills. The group is assessed via a rubric that reflects a clear 
understanding of communication styles and skills. After each group performs their skit, the 
observing class must determine which student was utilizing each of the communication styles 
(aggressive, assertive, passive) and which was most effective in handling the situation/scenario 
at hand. 
 
Teacher-Provided Scenarios: 

1.​ A group of friends are sitting on a mall bench as people pass by. One friend has a 
tendency to say something that ridicules a person (based on dress, body type, 
mannerisms, etc.) as that person walks by. Another friend decides to speak up about the 
importance of kindness and acceptance of others, while the other sits back and takes a 
more passive role. In your skit, provide examples of passive, assertive, and aggressive 
communication, as well as non-verbal communication skills that were discussed in class. 

2.​ A group of students is working on a project together in school. One student has not 
completed their part of the project, which is causing the group to fall behind. The project 
is due tomorrow. In your skit, provide examples of passive, assertive, and aggressive 
communication, as well as non-verbal communication skills that were discussed in class. 

3.​ A group of friends is walking down a street in their neighborhood when a teenager with a 
skateboard comes flying by with no helmet. Shortly after, the group of friends notices 
that the teenager fell off their bike and has suffered from minor injuries. The friends must 
determine what to do to help the teenager who has fallen off their bike. In your skit, 
provide examples of passive, assertive, and aggressive communication, as well as 
non-verbal communication skills that were discussed in class. 

4.​ One of your friends is trying to convince you and your other friends to steal your older 
sibling’s vaping device. Each friend takes a different role in handling the situation…In 
your skit, provide examples of passive, assertive, and aggressive communication, as 
well as non-verbal communication skills that were discussed in class. 

5.​ While sitting around the lunch table, one of your friends claims that their parents will be 
away this weekend and they were thinking about throwing a party. You and some of your 
other friends chime in, expressing what they think of this idea…In your skit, provide 
examples of passive, assertive, and aggressive communication, as well as non-verbal 
communication skills that were discussed in class. 

6.​ While walking around at the local fair, one of your friends dares you to jump off the 
dumpsters as a joke. You know that this is dangerous and can result in you getting into 
trouble. In your skit, provide examples of passive, assertive, and aggressive 
communication, as well as non-verbal communication skills that were discussed in class. 

Resources 
Any materials and resources related to the performance task that the teacher or student would need to be 
successful. 

Communication Unit Slideshow  

https://docs.google.com/presentation/d/1PH5E0ND_s1SG3mTR7P-E6TUiRDeedwBNNFXeJbsHaqo/edit?usp=sharing


 

 

 
Other Evidence 
 
 

Stage 3: Instructional Design 
 
Design EACH activity for the unit. Copy and paste the tables below to outline all lessons 
within the unit.  
 

Evaluative Criteria 
How will you evaluate this task? How will you provide feedback to students?  

Say What? Rubric  

Comments 
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first 
time. 

N/A 

Assessment Evidence 
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as 
information-recall. 

Communication Styles Exit Slip - At the end of Lesson 1, students will respond to the following 
questions to check for understanding of the 3 communication styles taught (aggressive, 
assertive, passive):  

1.​ Yelling and using threatening language is an example of what style of communication? 
2.​ This style of communication avoids expressing feelings and is often apologetic in nature. 
3.​ _________ is the most effective style of communication because it is direct, 

non-threatening, and involves positive language.  

 

Learning Target: Success Criteria: 

Students will be able to:  
●​ Identify characteristics of effective 

communication.  
●​ Explain why communication is important in 

everyday life. 
●​ Identify and differentiate between three styles of 

communication (aggressive, passive, assertive). 

●​ Students can list several characteristics that 
describe effective communication  

●​ Students can brainstorm and list multiple 
reasons why communication skills are 
important to our everyday lives 

●​ Students can differentiate between the three 
communication styles taught on an exit ticket 
provided at the end of the lesson 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  

https://docs.google.com/document/d/1dSDr1o7JhsFX5gQdqNcoyCOz8gUwmvsz/edit


 

 

Tasks can be linked in here. Include technology integration as applicable to support learning.  
I.​ Effective Communication Brainstorming: Students will work in groups of 4 to brainstorm 

ideas on what effective communication looks like, feels like, and sounds like. They will record 
their ideas on sticky notes. Students will be encouraged to come up with 3 characteristics for 
each sticky note. Once they are finished brainstorming, they will bring their sticky notes to the 
whiteboard and place them in the appropriate section (labeled looks like, sounds like, feels like).  

​ * Once all groups have finished, the class will discuss the characteristics on the board * 
II.​ Communication Styles Chart: Students will work independently to review slides 7-9 on the 

teacher’s slideshow. These slides discuss the three different styles of communication, which 
include aggressive, assertive, and passive. While students are reviewing these slides, they will 
complete a compare-contrast chart that will allow them to differentiate between each of the 
different communication styles. The teacher will briefly review the information once students 
have completed the chart. 

III.​ Video Clip: The teacher will show the class a variety of brief video clips, which display the 
different communication styles. Throughout this activity, the teacher will stop the video and ask 
the students to identify which communication style(s) the characters are exhibiting. 

IV.​ Exit Slip: Before the end of the class period, the teacher will have students complete an exit slip 
to check for their understanding of the 3 communication styles covered during the lesson. The 
exit slip will include the following questions:  

1.​ Yelling and using threatening language is an example of what style of communication? 
2.​ This style of communication avoids expressing feelings and is often apologetic in 

nature. 
3.​ _________ is the most effective style of communication because it is direct, 

non-threatening, and involves positive language.  

 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

Exit Slip: Before the end of the class period, the teacher will have students complete an exit slip to 
check for their understanding of the 3 communication styles covered during the lesson. The exit slip will 
include the following questions:  

4.​ Yelling and using threatening language is an example of what style of communication? 
5.​ This style of communication avoids expressing feelings and is often apologetic in nature. 
6.​ _________ is the most effective style of communication because it is direct, 

non-threatening, and involves positive language.  

Learning Target: Success Criteria: 

Students will be able to… 
●​ Collaborate with peers in small groups to 

create a skit that demonstrates the 3 

●​ Students can share ideas and cooperate 
successfully with group members to 
construct a script for a skit. 



 

 

 

communication styles (aggressive, assertive, 
passive). 

 

●​ Students can perform a short skit based 
on a teacher-provided scenario. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

I.​ Introduction: The teacher will briefly review the 3 communication styles, which were 
taught in the previous lesson (passive, assertive, aggressive) and check for student 
understanding. 

II.​ “Hey You!” Performance Task: The teacher will divide students into groups of 3-4 and 
provide each group with a real-world scenario. Students will work together to construct 
a skit (with a script) that includes examples of all 3 communication styles. Once they 
have completed and practiced their skits, all groups will present to the class. Students 
will try to guess which communication style each student is using during presentations. 

III.​ Closure 
 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

Summative Assessment: Students will construct a skit that includes all 3 communication 
styles taught during this unit as a summative assessment. Students will be assessed with a 
rubric, which can be found below. 

Resources 
Any materials and resources related to Stage 3 learning activities.  

Say What? Rubric  

Communication Unit Slideshow  

Communication Styles Chart  

https://docs.google.com/document/d/1dSDr1o7JhsFX5gQdqNcoyCOz8gUwmvsz/edit
https://docs.google.com/presentation/d/1PH5E0ND_s1SG3mTR7P-E6TUiRDeedwBNNFXeJbsHaqo/edit?usp=sharing
https://docs.google.com/document/d/1WghpSmqmRVCCRMo-C28pDI2futRTZyU3gAfUweVGFcU/edit


​  
Unit Overview  

Unit Title: Cyberbullying 

Teacher: Kolesnik & Brown 

Grade 
Level/Course: 

7th Grade Health Education 

Length/Dates: 2-3 lessons 

Unit Summary: 
2-4 sentences 
describing the 
main ideas, 
content and skills 
of the unit. 

In this unit, students will learn about the harmful effects of cyberbullying and 
how it can impact an individual’s physical, mental, and social health. They will 
practice the skill of advocacy while creating a cyberbullying public service 
announcement (PSA) in the form of an informational poster.  

 
Stage 1: Desired Results 
 
Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 
HR 1.5.8, 1.12.8, 1.13.8 
VP 1.7.8 
SH 1.12.8 
SAAP 1.10.8 
MEH 1.9.8, 1.17.8 
AI 3.4.8 
SM 7.1.8 
AV 8.2.8, 8.3.8 

 
Other Goal(s) 
List the Disciplinary Transfer Goals that this unit will address 
 
 

 
Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 

Creativity/Innovation Transdisciplinary Goal: 
Students work creatively to design and refine implementation of ideas by taking risks, persevering, 
and exploring possibilities. 
Collaboration Transdisciplinary Goal: 
Students flexibly and cooperatively work with others in physical and virtual environments and assume 
shared responsibility for completing a project or achieving a goal.  
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Enduring 
Understanding(s): 
What are the big 
picture 
understandings that 
are transferable 
across contexts, 
places, and times? 

 
 

 
●​ Students will understand what cyberbullying is and how it differs 

from other forms of bullying. 
●​ Students will understand how cyberbullying can impact an 

individual's physical, mental, & social wellbeing. 
●​ Students will understand what to do and who to go to if they (or 

someone they know) are experiencing cyberbullying. 
●​ Students will understand how to advocate against cyberbullying 

inside and outside of school. 

 
 
Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 
 

 
●​ What is cyberbullying and how is it different from other forms of 

bullying? 
●​ How can cyberbullying affect a person’s physical, mental, & social 

wellbeing? 
●​ Who can I go to if I am experiencing cyberbullying? 
●​ How can I advocate against cyberbullying? 

 

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related 
to each indicator and which students will be able to 
use in new contexts/with new material 

 
1.​ Students will know what cyberbullying 

is. 
2.​ Students will know several ways that 

cyberbullying impacts a person’s 
physical, mental, & social health. 

3.​ Students will know what to do/who to 
go to if they are experiencing 
cyberbullying. 

4.​ Students will know how to advocate 
against cyberbullying. 

 

 

1.​ Students will be able to define cyberbullying. 
2.​ Students will be able to identify several 

ways that cyberbullying impacts a person’s 
physical, mental, & social health. 

3.​ Students will be able to identify various 
people/places to go to in order to report 
cyberbullying. 

4.​ Students will be able to create a PSA 
project to help advocate against 
cyberbullying. 

 
 
Stage 2: Evidence of Student Learning 
 

March, 2025 



Performance Tasks 
 
Assessment Evidence 
What will the student produce? Use the GRASPS model below to design your performance task.  
 

●​ Goal: The goal of this performance task is for students to address the issue of cyberbullying 
by creating a Public Service Announcement (PSA) in the form of a poster or brochure. The 
PSA must include the definition of cyberbullying, warning signs, harmful health effects, current 
statistics, and resources for help. 

●​ Role: Your role is a middle school student who is trying to inform & advocate against 
cyberbullying. 

●​ Audience: Your audience is other middle school students.  
●​ Situation: “You have been given the task of creating a PSA (poster or brochure) to inform & 

advocate against cyberbullying. Your PSA will be displayed in and around your middle school. 
Your PSA must include the definition of cyberbullying, warning signs, harmful effects, current 
statistics, and resources for help.” 

●​ Product/Performance/Purpose: The end product of this task is a handwritten or electronic 
poster or brochure (PSA).  

●​ Standards and Criteria for Success: Students will be assessed using the Cyberbullying PSA 
Project Rubric (see below). 

 
 

 
Resources 
Any materials and resources related to the performance task that the teacher or student would need to be successful. 
Cyberbullying Unit Slides 
Cyberbullying PSA Project Outline 
Cyberbullying PSA Project Rubric 

 
Evaluative Criteria 
How will you evaluate this task? How will you provide feedback to students?  
 
Cyberbullying PSA Project Rubric  
 

 
Comments 
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first 
time. 
N/A 
 

 
Other Evidence 
 
Assessment Evidence 
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as 
information-recall. 
Cyberbullying PSA Project Outline 
 

Stage 3: Instructional Design 

March, 2025 
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Design EACH activity for the unit. Copy and paste the tables below to outline all lessons within the 
unit.  
 

Learning Target: Success Criteria: 

I can… 
●​ Understand what cyberbullying is & how it can 

impact an individual’s physical, mental, & social 
health. 

Students will be able to… 
●​ Define cyberbullying & list examples of it. 
●​ Explain how cyberbullying affects physical, mental, 

& social health. 
●​  Identify resources for help regarding cyberbullying 

issues inside & outside of school. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 

I.​ Introduction/Class Discussion: The teacher will introduce the topic of cyberbullying with 
a class discussion. Then, she will show the class a video that displays several different 
cyberbullying scenarios. Finally, she will go over slides on current statistics related to 
cyberbullying amongst teens. 

II.​ Cyberbullying PSA Project Outline: Students will utilize multiple online resources to 
research information on cyberbullying (definition, warning signs, harmful health effects, 
statistics, & resources for help). This information will be used to fill out a project outline. 

III.​ Closure: The teacher will conclude the lesson by reviewing the information taught during 
this lesson. She will tell the students that they will use their project outline to begin working 
on a project next class. 

 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

●​ Cyberbullying PSA Project Outline (Formative Assessment) 

 
Learning Target: Success Criteria: 

I can… 
●​ Understand how to advocate against 

cyberbullying inside & outside of school. 
 

Students will be able to… 
●​ Create a Cyberbullying PSA Project (brochure 

or poster) that includes the definition of 
cyberbullying, warning signs, harmful effects, 
current statistics, & resources for help). 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 

I.​ Introduction: The teacher will review the information taught in the previous lesson. Then, 
she will go over the directions and rubric for the Cyberbullying PSA Project before students 
begin working on their projects. 

II.​ Cyberbullying PSA Project: Students will use their project outlines from the previous 
lesson to work on a PSA project, which will be in the form of a brochure or poster 

March, 2025 
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(handwritten or electronic). Once completed, students will use the project rubric to 
self-assess. 

III.​ Closure: The teacher will close out the lesson by having students discuss (turn & talk / 
class discussion) their greatest takeaways from this unit. Then, she will tell students that 
they will begin next class with a gallery walk activity, where they will be able to walk around 
and see other students’ PSA projects. 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

●​ Cyberbullying PSA Project Rubric  (Summative Assessment) 

 
 
Resources 
Any materials and resources related to Stage 3 learning activities.  
Cyberbullying Unit Slides 
Cyberbullying PSA Project Outline - helpful links embedded in this assignment 
Cyberbullying PSA Project Rubric 
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understandings that 
are transferable 
across contexts, 
places, and times? 

● Students will differentiate between facts and misconceptions
surrounding the topic of marijuana.

● Students will understand the physical, mental, and social health
effects of marijuana use, especially in the teenage years.

Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 

● What is marijuana and how do people use it (recreational vs.
medical)?

● What are the facts about marijuana versus misconceptions/myths?
● How does marijuana impact me as a teen regarding my physical,

mental, and social health?

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related 
to each indicator and which students will be able to 
use in new contexts/with new material 

Students will know… 
● What marijuana/cannabis is
● The difference between recreational

and medical use of marijuana
● The difference between CBD & THC

products
● How marijuana impacts a teens’

physical, mental, & social health

Students will be able to… 

● Define what marijuana/cannabis is
● Explain the difference between recreational

use and medical use
● Differentiate between CBD products and

THC products that are sold in society
● Understand the health concerns associated

with marijuana use, especially for teens
(physical, mental, social health)

Stage 2: Evidence of Student Learning 

Performance Tasks 

Assessment Evidence 
What will the student produce? Use the GRASPS model below to design your performance task. 

Marijuana Legalization Fishbowl Discussion 

May, 2024 



 
●​ Goal: Students will conduct research using reliable sources on the pros and cons associated 

with marijuana legalization. They will need to have multiple pieces of evidence for each side in 
order to participate in the fishbowl discussion. 

●​ Role: Students will act as state representatives who are reviewing the laws on the legalization 
of marijuana. Students will conduct research to find evidence for the pros and cons, as they 
will not know which side they are defending until the day of the fishbowl discussion.   

●​ Audience: State lawmakers. 
●​ Situation: Students will be acting as state representatives who are reviewing the laws on 

marijuana legalization. They will discuss the pros and cons associated with marijuana 
legalization to come to a conclusion on this societal issue. 

●​ Product/Performance/Purpose: Students will present their research/evidence during the 
fishbowl discussion. 

●​ Standards and Criteria for Success: Marijuana legalization fishbowl discussion rubric. 
 
 

 
Resources 
Any materials and resources related to the performance task that the teacher or student would need to be successful. 
 

 Marijuana Legalization Fishbowl Discussion Rubric 

https://kidshealth.org/en/teens/marijuana.html  

https://marijuana.procon.org/  

https://publichealth.jhu.edu/2023/risks-and-benefits-of-legalized-cannabis  

 
Evaluative Criteria 
How will you evaluate this task? How will you provide feedback to students?  
 

 Marijuana Legalization Fishbowl Discussion Rubric 

 Marijuana / Cannabis Legalization Research

 
Comments 
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first 
time. 
N/A  
 

 
Other Evidence 
 
Assessment Evidence 
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as 
information-recall. 
Exit Ticket Questions (Lesson #1) 

May, 2024  
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Unit Overview  

Unit Title: Drug Research  

Teacher: Kolesnik & Brown 

Grade 
Level/Course: 

7th Grade Health Education 

Length/Dates: 2 lessons 

Unit Summary: 
2-4 sentences 
describing the 
main ideas, 
content and skills 
of the unit. 

This unit allows students to conduct research on the pros and cons of 
marijuana legalization in society. Students will understand the facts vs. 
misconceptions about the substance and create an argument regarding the 
issue of marijuana legalization. They will also understand the various health 
concerns associated with this substance, especially amongst teens. 

 
Stage 1: Desired Results 
 
Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 
ANOD 1.3.8, 1.4.8, 1.6.8, 1.7.8, 1.9.8 
HR 1.3.8 
INF 2.3.8, 2.4.8 

 
Other Goal(s) 
List the Disciplinary Transfer Goals that this unit will address 
 

 
Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 

Critical Thinking Transdisciplinary Goal: 
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection 
on the challenges and benefits of the process and/or solution(s). 
Communication Transdisciplinary Goal: 
Students effectively communicate and use interpersonal skills in a range of formal and informal 
contexts.  
Citizenship Transdisciplinary Goal 
Students demonstrate an empathetic understanding of social issues and value different perspectives 
so that they can contribute to local and global communities. 

 
 
Enduring 
Understanding(s): 
What are the big 
picture 

 
●​ Students will understand what marijuana is and how it is used in our 

society (recreational vs medical use). 
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understandings that 
are transferable 
across contexts, 
places, and times? 

●​ Students will differentiate between facts and misconceptions 
surrounding the topic of marijuana. 

●​ Students will understand the physical, mental, and social health 
effects of marijuana use, especially in the teenage years.  

 
 
Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 
 

​
 

●​ What is marijuana and how do people use it (recreational vs. 
medical)? 

●​ What are the facts about marijuana versus misconceptions/myths? 
●​ How does marijuana impact me as a teen regarding my physical, 

mental, and social health? 

 

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related 
to each indicator and which students will be able to 
use in new contexts/with new material 

 
Students will know… 

●​ What marijuana/cannabis is 
●​ The difference between recreational 

and medical use of marijuana 
●​ The difference between CBD & THC 

products 
●​ How marijuana impacts a teens’ 

physical, mental, & social health 

 

Students will be able to… 

●​ Define what marijuana/cannabis is 
●​ Explain the difference between recreational 

use and medical use 
●​ Differentiate between CBD products and 

THC products that are sold in society 
●​ Understand the health concerns associated 

with marijuana use, especially for teens 
(physical, mental, social health) 

 
 
Stage 2: Evidence of Student Learning 
 
Performance Tasks 
 
Assessment Evidence 
What will the student produce? Use the GRASPS model below to design your performance task.  
 
Marijuana Legalization Fishbowl Discussion 
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●​ Goal: Students will conduct research using reliable sources on the pros and cons associated 

with marijuana legalization. They will need to have multiple pieces of evidence for each side in 
order to participate in the fishbowl discussion. 

●​ Role: Students will act as state representatives who are reviewing the laws on the legalization 
of marijuana. Students will conduct research to find evidence for the pros and cons, as they 
will not know which side they are defending until the day of the fishbowl discussion.   

●​ Audience: State lawmakers. 
●​ Situation: Students will be acting as state representatives who are reviewing the laws on 

marijuana legalization. They will discuss the pros and cons associated with marijuana 
legalization to come to a conclusion on this societal issue. 

●​ Product/Performance/Purpose: Students will present their research/evidence during the 
fishbowl discussion. 

●​ Standards and Criteria for Success: Marijuana legalization fishbowl discussion rubric. 
 
 

 
Resources 
Any materials and resources related to the performance task that the teacher or student would need to be successful. 
 

 Marijuana Legalization Fishbowl Discussion Rubric 

https://kidshealth.org/en/teens/marijuana.html  

https://marijuana.procon.org/  

https://publichealth.jhu.edu/2023/risks-and-benefits-of-legalized-cannabis  

 
Evaluative Criteria 
How will you evaluate this task? How will you provide feedback to students?  
 

 Marijuana Legalization Fishbowl Discussion Rubric 

 Marijuana / Cannabis Legalization Research

 
Comments 
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first 
time. 
N/A  
 

 
Other Evidence 
 
Assessment Evidence 
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as 
information-recall. 
Exit Ticket Questions (Lesson #1) 
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1.​ Explain what marijuana is in your own words. 
2.​ What is the difference between recreational & medical marijuana use? 
3.​ What is one NEW fact or piece of information you learned during your research today? Why 

was that interesting to you? 
4.​ What is a question you still have about marijuana after today’s lesson? 

 
Stage 3: Instructional Design 
 
Design EACH activity for the unit. Copy and paste the tables below to outline all lessons within the 
unit.  
 

Learning Target: Success Criteria: 

I can… 
●​ Understand what marijuana is and the difference 

between recreational & medical use. 
●​ Understand the various pros/cons associated 

with marijuana legalization.  

Students will be able to… 
●​ Explain what marijuana is (where it comes from) 

and differentiate between the ways in which it is 
used in society (recreational vs. medical) 

●​ Research & provide evidence for pros/cons 
associated with marijuana legalization 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 

I.​ Lesson Introduction: The teacher will introduce the new unit by having a discussion with 
students about marijuana. She will have students turn & talk about what they already know 
about marijuana.  

II.​ Legalization Research: Students will utilize reliable sources to research the pros/cons 
associated with marijuana legalization. They must find multiple pieces of evidence for 
BOTH sides in order to participate in the fishbowl discussion next class. 

III.​ Closure / Exit Ticket Questions: See exit ticket questions below. 
 
 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

Exit Ticket Questions (Formative): 

1.​ Explain what marijuana is in your own words. 
2.​ What is the difference between recreational & medical marijuana use? 
3.​ What is one NEW fact or piece of information you learned during your research today? Why 

was that interesting to you? 
4.​ What is a question you still have about marijuana after today’s lesson? 

Legalization Research (Summative) 
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Learning Target: Success Criteria: 

I can… 
●​ Understand the various pros/cons associated 

with marijuana legalization.  
●​ Utilize research/evidence to defend a side in a 

large group discussion. 

Students will be able to… 
●​ Participate in a fishbowl discussion to defend their 

side regarding the issue of marijuana legalization 
using multiple pieces of evidence as support 
(pros/cons) 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 
Marijuana Legalization Fishbowl Discussion Activity: Students will be randomly assigned to 
two groups (pros or cons). Once assigned a group, students will use the research they gathered 
from the previous class to discuss/defend their side. Students will use multiple sources of 
evidence in their discussion. They will take turns voicing their side and listening to their peers. 
 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

 Marijuana Legalization Fishbowl Discussion Rubric 

 
Resources 
Any materials and resources related to Stage 3 learning activities.  
See resources above. 
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Unit Overview 

Unit Title: Erin’s Law 

Teacher: Kolesnik & Brown 

Grade 
Level/Course: 

Grade 7 Health Education 

Length/Dates: 2 lessons 

Unit Summary: 
2-4 sentences
describing the
main ideas,
content and skills
of the unit.

This is a continuation from a 6th grade unit that focuses on personal safety. 
After a class discussion about Erin's law, students will be responsible for 
responding to scenarios that will require strategies that entail outside resources 
for help. 

Stage 1: Desired Results 

Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 
Connecticut Goals & Standards for Health Education 

● HR 1.3.8, 1.4.8, 1.6.8, 1.7.8, 1.11.8
● SAAP 1.5.8, 1.6.8, 1.7.8, 1.8.8, 1.9.8,  1.11.8
● CORE CONCEPTS

○ Use and evaluate appropriate strategies to promote well-being, delay onset and reduce the
risks of potential health problems during adulthood.

● SELF-MANAGEMENT
○ Distinguish between safe, risky, or harmful behaviors affecting themselves and others in the

community.
● INTERPERSONAL COMMUNICATION

○ Compare and contrast skills for communicating effectively with family, peers, and others.

Other Goal(s) 
List the Disciplinary Transfer Goals that this unit will address 

Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 

Critical Thinking Transdisciplinary Goal: 
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection 
on the challenges and benefits of the process and/or solution(s). 
Communication Transdisciplinary Goal: 
Students effectively communicate and use interpersonal skills in a range of formal and informal 
contexts.  
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Citizenship Transdisciplinary Goal 
Students demonstrate an empathetic understanding of social issues and value different perspectives 
so that they can contribute to local and global communities. 

 
 
Enduring 
Understanding(s): 
What are the big 
picture 
understandings that 
are transferable 
across contexts, 
places, and times? 

Students will understand… 
 

●​ The origin and rationale behind Erin's Law. 
●​ How to recognize unsafe situations. 

(safe vs. unsafe touch) 
●​ Who / where to go to if an unsafe situation arises (resources for 

help). 
 

 
 
Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 
 

 
●​ What is Erin’s Law and why was it created? 
●​ What are some characteristics / examples of unsafe situations? 
●​ Who or where can you turn if you or someone you know is in 

danger? 

 

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related 
to each indicator and which students will be able to 
use in new contexts/with new material 

Students will know how to… 
 

●​ Explain what Erin's Law is. 
●​ Identify a variety of self-protection 

strategies 
●​ Identify multiple resources for help in 

dangerous situations 
 

Students will be able to… 

●​ Differentiate between safe and unsafe 
situations 

●​ Respond to real-world scenarios regarding 
personal safety  
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Stage 2: Evidence of Student Learning 
 
Performance Tasks 
 
Assessment Evidence 
What will the student produce? Use the GRASPS model below to design your performance task.  
 
Performance Task 
 
Goal: Students will be able to recognize unsafe situations and how to respond to them utilizing 
self-protection strategies. 
 
Role: You are a grade 7 student. The school psychologist has entered health class to present on 
Erin’s Law. 
 
Audience: Middle school students. 
 
Situation: Your school psychologist is trying to promote personal safety amongst the students at 
your middle school. You have been asked to respond to specific scenarios using the self-protection 
strategies you have learned throughout this unit.  
 
Product/Performance and Purpose: Students will collaborate with peers in a small group setting 
to complete his/her scenario organizer. Students will be assessed using a rubric.  
 

 
Resources 
Any materials and resources related to the performance task that the teacher or student would need to be successful. 
 
Erin’s Law Website 

Erin’s Law Unit Slideshow 

 
Evaluative Criteria 
How will you evaluate this task? How will you provide feedback to students?  
 
Erin’s Law Rubric 

 
Comments 
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first 
time. 
 
N/A 

 
Other Evidence 
 
Assessment Evidence 

Month, Year  

https://www.erinslaw.org/erins-law/
https://docs.google.com/presentation/d/1mT9ixJ_OoE7M1uP17T50gACz5yywQ7_TPMSKqZoaArY/edit
https://docs.google.com/document/d/15stCBPNiAs7zOuXwAM7Mx-KWjCXcLVWC/edit#heading=h.gjdgxs


Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as 
information-recall. 
 

Exit Slip Questions:  

1.​ In your own words, describe what Erin’s Law is and how you can apply it to your everyday 
life (in school & outside of school). 

2.​ What is the difference between safe touch and unsafe touch? 
3.​ Who / where can you go to for help if you or someone you know is in a dangerous 

situation? (List 3 resources) 

 
 
 
 
 
 
Stage 3: Instructional Design 
 
Design EACH activity for the unit. Copy and paste the tables below to outline all lessons within the 
unit.  
 

Learning Target: Success Criteria: 

Students will be able to… 
●​ Explain what Erin’s Law is and why it was 

created. 
●​ Differentiate between safe & unsafe touch. 
●​ Identify multiple resources for help. 

Students can… 
●​ Define Erin’s Law. 
●​ Compare & contrast the differences between safe 

touch and unsafe touch. 
●​ List at least 3 resources for help. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 

I.​ Introduction of Erin’s Law: Students will discuss in small groups what they remember about 
personal safety from grade 6 health education. Then, the teacher will introduce Erin’s Law and 
show the class a brief video on the origin of this law. 

II.​ Discussion: The teacher will facilitate a class discussion on the following topics… 
A.​ What is the difference between safe and unsafe touch? 
B.​ What are self-protection strategies you can use to keep yourself safe? 
C.​ Who / where can you go to if you or a friend is in a dangerous situation? (ie. resources for 

help) 
III.​ Consent Activity: The teacher will lead the class through an activity regarding the importance of 

consent (no means no).  
 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

Exit Slip Questions:  
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4.​ In your own words, describe what Erin’s Law is and how you can apply it to your everyday life (in 
school & outside of school). 

5.​ What is the difference between safe touch and unsafe touch? 
6.​ Who / where can you go to for help if you or someone you know is in a dangerous situation? (List 3 

resources) 

 
Learning Target: Success Criteria: 

Students will be able to… 
●​ Utilize self-protection strategies to respond to 

various real-world scenarios regarding 
personal safety. 

 
 

Students can… 
●​ Respond to real-world scenarios effectively by 

providing multiple self-protection strategies 
that can be used. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 

I.​ Turn & Talk Discussions: Students will discuss what Erin’s Law is and why it was created 
with the person next to them, which will lead to a brief class discussion to review 
information from the previous lesson. 

II.​ Review of Self-Protection Strategies: The teacher will briefly review information about 
self-protection strategies, which were also taught in the previous lesson. 

III.​ Real-World Scenarios: Students will work in small groups (3-4) to come up with solutions 
to a real-world scenario regarding an unsafe situation. They will use the self-protection 
strategies to respond to the scenarios. 

 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

Erin’s Law Rubric  

 
 

 
 
Resources 
Any materials and resources related to Stage 3 learning activities.  
 
Erin’s Law Website 

Erin’s Law Unit Slideshow 
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​  
Unit Overview  

Unit Title: First Aid & CPR 

Teacher: Kolesnik & Brown 

Grade 
Level/Course: 

7th Grade Health Education  

Length/Dates: 2 lessons 

Unit Summary: 
2-4 sentences 
describing the 
main ideas, 
content and skills 
of the unit. 

During this unit, students will demonstrate the skills necessary to provide basic 
First Aid, CPR (hands-only), and the Heimlich Maneuver. They will also learn 
the steps to effectively respond to various emergency situations. 

 
Stage 1: Desired Results 
 
Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 
SIP 1.1.8, 1.3.8  
DM 5.1.8 

 
Other Goal(s) 
List the Disciplinary Transfer Goals that this unit will address 
 

 
Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 

Critical Thinking Transdisciplinary Goal: 
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection 
on the challenges and benefits of the process and/or solution(s). 
Collaboration Transdisciplinary Goal: 
Students flexibly and cooperatively work with others in physical and virtual environments and assume 
shared responsibility for completing a project or achieving a goal.  
Communication Transdisciplinary Goal: 
Students effectively communicate and use interpersonal skills in a range of formal and informal 
contexts.  

 
 
Enduring 
Understanding(s): 
What are the big 
picture 

 
●​ Students will understand the steps for treating minor wounds, such 

as lacerations, abrasions, & punctures. 
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understandings that 
are transferable 
across contexts, 
places, and times? 

 
 

●​ Students will understand how to perform hands-only CPR, as well 
as when CPR is necessary. 

●​ Students will understand the steps for performing the Heimlich 
Maneuver, as well as when this would be used to help an individual. 

●​ Students will understand how to respond in an emergency situation 
(check, call, care). 

 
 
Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 
 

 
 

●​ What are the steps for treating a laceration, abrasion, & puncture 
wound? 

●​ How do you respond to a situation in which an individual is 
unconscious?  

●​ How do you respond to a situation in which an individual is choking? 
●​ What are the steps for responding to emergency situations?  

 

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related 
to each indicator and which students will be able to 
use in new contexts/with new material 

Students will know… 
●​ The steps for treating a laceration, 

abrasion, & puncture wound. 
●​ What items are important to include in 

a first aid kit for treating minor wounds, 
such as cuts, scrapes, burns, & 
punctures. 

●​ When CPR is necessary & how to 
perform the skill (hands-only) 

●​ When the Heimlich Maneuver is 
necessary and how to perform the skill  

Students will be able to… 

●​ Identify the steps for treating a laceration, 
abrasion, & puncture wound. 

●​ Create a first aid kit that includes at least 5 
items necessary for treating these minor 
wounds (peroxide, bandages, gloves, gauze 
pads, antibacterial ointment, etc.) 

●​ Perform hands-only CPR using proper hand 
placement & compression pace 

●​ Perform the Heimlich Maneuver using 
proper hand placement & technique 

 
 
Stage 2: Evidence of Student Learning 
 
Performance Tasks 
 
Assessment Evidence 
What will the student produce? Use the GRASPS model below to design your performance task.  
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●​ Goal: Students will create their own personal first aid kit (electronically) that includes the 

necessary items used to treat minor wounds, such as lacerations, abrasions, burns, & 
punctures. They will include pictures and labels for each item they choose to include in their 
first aid kit. 

●​ Role: Middle school student. 
●​ Audience: Individuals of all ages who may experience a minor wound. 
●​ Situation: :”You have been given the task of creating a first aid kit to keep in your backpack in 

case you, or someone you know, experiences a minor wound (laceration, abrasion, burn, 
puncture). Your first aid kit must include pictures and labels of at least 5 items.  

●​ Product/Performance/Purpose: The end product will be an electronic version of a first aid 
kit, which will be created on a google slide or on Canva.com.  

●​ Standards and Criteria for Success: Students will be assessed using the First Aid Kit 
Project Rubric (see below). 

 
 

 
Resources 
Any materials and resources related to the performance task that the teacher or student would need to be successful. 
First Aid Lesson Slides 

First Aid Kit Project Rubric 

CPR/Heimlich Maneuver Slides 

 
Evaluative Criteria 
How will you evaluate this task? How will you provide feedback to students?  
 
First Aid Kit Project Rubric (Lesson 1) 

First Aid Review (Do Now - Lesson 2) 

 
Comments 
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first 
time. 
N/A 

 
Other Evidence 
 
Assessment Evidence 
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as 
information-recall. 

●​ First Aid Kit Project (Summative) 
●​ First Aid Review (Formative) 
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Stage 3: Instructional Design 
 
 

Learning Target: Relevance: Success Criteria: 

I can… 
●​ Understand how to apply 

basic first aid skills to treat 
laceration, abrasion, & 
puncture wounds. 

 

●​ Understanding basic first aid 
skills allows an individual to 
help themselves, as well as 
others, in situations where a 
minor injury is present.  

Students will be able to… 
●​ Create a first aid kit that 

includes the items necessary 
for treating laceration, 
abrasion, & puncture wounds.  

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 

I.​ Introduction: The teacher will begin class by explaining that basic first aid skills are 
essential because they can be used to help yourself, or the people you care about, if a 
minor injury occurs. She will tell students that they will learn the steps for treating 
lacerations, abrasions, & puncture wounds today and that they will be creating their own 
virtual first aid kits. 

II.​ First Aid Slides: The teacher will review the First Aid Slides with students, which will 
include turn & talk opportunities & class-wide discussion.  

III.​ First Aid Kit Project: After learning about how to treat minor wounds (lacerations, 
abrasions, punctures), students will create a virtual first aid kit, using google slides or 
canva, that includes the necessary items for treating such wounds. Students must have at 
least 5 items in their first aid kit. 

IV.​ Closure: The teacher will close out the lesson by explaining to students that they will learn 
the steps for performing hands-only CPR & the Heimlich Maneuver next class. 

 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

●​ First Aid Kit Project (Summative) 
 

 
 
Learning Target: Relevance: Success Criteria: 

I can… 
●​ Understand when & how to 

perform hands-only CPR 
●​ Understand when & how to 

perform the Heimlich 
Maneuver  

●​ Understanding how to 
perform skills, such as 
hands-only CPR & the 
Heimlich Maneuver is 
invaluable, as both can 
help save a person’s life in 
an emergency situation! 

Students will be able to… 
●​ Perform hands-only CPR 

using proper hand 
placement & compression 
pace on a manikin 

●​ Perform the steps of the 
Heimlich Maneuver  
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Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 

I.​ Introduction: The teacher will review the content/skills taught in the previous lesson on first 
aid. Then, she will explain that the focus of today’s lesson will be on emergency, 
life-threatening situations, such as how to perform hand-only CPR & the Heimlich 
Maneuver. 

II.​ CPR & Heimlich Maneuver Slides: The teacher will review the CPR & Heimlich Maneuver 
Slides with students, explaining when/how to perform CPR and when/how to perform the 
Heimlich Maneuver (on yourself & others).  

III.​ Skill Practice: The teacher will take 4 students at a time to practice hands-only CPR on 2 
different manikins. Students will be provided feedback on their hand placement, technique, 
& compression pace to ensure that they are performing the skill correctly. Students will also 
learn their responsibilities as a responder (check, call, care). While students are performing 
the skill, the teacher will be assessing them using the hands-only CPR skill checklist (see 
below). 

IV.​ Closure: The teacher will close out the lesson by reviewing the content/skills taught in 
today’s lesson. She will provide overall feedback as necessary based on what was 
observed during the skill practice and perform a verbal check for understanding. 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

●​ First Aid Review (Formative) 

●​ Hands-Only CPR Skill Checklist (Formative) 

 
Resources 
Any materials and resources related to Stage 3 learning activities.  
See embedded links above. 
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​  
Unit Overview  

Unit Title: Mental & Emotional Health Disorders  

Teacher: Kolesnik & Brown  

Grade 
Level/Course: 

7th Grade Health Education 

Length/Dates: 3 Lessons  

Unit Summary: 
2-4 sentences 
describing the 
main ideas, 
content and skills 
of the unit. 

This unit focuses on lessons that will help students understand how to identify 
and seek help for mental and emotional disorders. After instruction and 
discussion about mental and emotional health, students will work collaboratively 
to research and create a presentation that can be used to teach their peers 
about a specific mental health disorder.  

 
Stage 1: Desired Results 
 
Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 
ANOD 1.1.8, 1.2.8, 1.5.8, 1.9.8 
HEPA 1.2.8, 1.6.8, 1.7.8 
OWDP 1.3.8 
MEH 1.3.8, 1.4.8, 1.5.8, 1.9.8, 1.11.8, 
           1.13.8, 1.14.8, 1.17.8 
AI 3.2.8, 3.4.8 
DM 5.1.8, 5.2.8, 5.7.8 
GS 6.5.8 

 
Other Goal(s) 
List the Disciplinary Transfer Goals that this unit will address 
 

 
Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 

Creativity/Innovation Transdisciplinary Goal: 
Students work creatively to design and refine implementation of ideas by taking risks, persevering, 
and exploring possibilities. 
Collaboration Transdisciplinary Goal: 
Students flexibly and cooperatively work with others in physical and virtual environments and assume 
shared responsibility for completing a project or achieving a goal.  
Communication Transdisciplinary Goal: 
Students effectively communicate and use interpersonal skills in a range of formal and informal 
contexts.  

 

Month, Year  



 
Enduring 
Understanding(s): 
What are the big 
picture 
understandings that 
are transferable 
across contexts, 
places, and times? 

 
 

 
●​ Students will understand various mental and emotional disorders. 
●​ Students will understand how mental and emotional disorders affect 

overall health. 
●​ Students will understand how to seek help and learn strategies to 

improve various mental and emotional disorders. 
 

 
 
Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 
 

 
●​ What are mental/emotional disorders?  
●​ How do mental/emotional disorders affect an individual' s life and 

overall health?  
●​ Who can I go to if I am experiencing symptoms of a 

mental/emotional disorder and what are my treatment options? 

 

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related 
to each indicator and which students will be able to 
use in new contexts/with new material 

 
●​ Students will know the characteristics 

of different mental/emotional disorders. 
●​ Students will learn strategies to cope 

with certain mental/emotional 
disorders. 

●​ Students will identify resources and 
methods that can be used to treat 
mental/emotional disorders. 

 

Students will be able to… 

●​  Identify a variety of mental/emotional 
disorders and their impact on individuals. 

●​ Identify treatment strategies for 
mental/emotional disorders. 

●​ Identify resources for help with 
mental/emotional disorders 

●​ Utilize reputable online resources to seek 
more information regarding 
mental/emotional disorders 

 

 
 
Stage 2: Evidence of Student Learning 

Month, Year  



 
Performance Tasks 
 
Assessment Evidence 
What will the student produce? Use the GRASPS model below to design your performance task.  
 

●​ Goal: With a partner or small group, students will conduct research on a specific mental 
health disorder to identify the definition, signs/symptoms, interesting facts/statistics, and 
treatment options for their assigned disorder. Students will organize their information in a 
slideshow format to teach their peers about their assigned disorder. 

●​ Role: Students will act as if they are health professionals teaching middle school students 
about specific mental health disorders.  

●​ Audience: The audience will be middle school students seeking more information on 
mental/emotional disorders. 

●​ Situation: Students will be asked to act as if they are a health professional working in the field 
of mental/emotional health. They will utilize reputable online sources to research information 
about their assigned disorder and create a slideshow presentation to inform the audience 
(their peers) about their assigned disorder and its effect on everyday life / overall health. 

●​ Product/Performance/Purpose: Students will create a slideshow presentation based on the 
criteria outlined in the rubric, as well as any other information they find important to the topic, 
and teach their peers about their assigned disorder. 

●​ Standards and Criteria for Success: See evaluation rubric below. 
 
 

 
Resources 
Any materials and resources related to the performance task that the teacher or student would need to be successful. 
 
Mental Health Disorders Unit Slides 

Mental Health Disorders Project Rubric  

https://www.nih.gov/  

 
Evaluative Criteria 
How will you evaluate this task? How will you provide feedback to students?  
Mental Health Disorders Project Rubric  

The rubric above will be utilized to evaluate student performance and provide feedback on the 
slideshow presentation project. Prior to submitting and presenting their project, students will 
self-assess with their partner(s) using the rubric and providing evidence of meeting the success 
criteria.  

 
Comments 
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first 
time. 
N/A 
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Other Evidence 
 
Assessment Evidence 
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as 
information-recall. 
Following student peer-teaching presentations, a quiz will be utilized to assess student learning of 
various mental health disorders.  

Mental Health Disorders Quiz 

 
Stage 3: Instructional Design 
 
Design EACH activity for the unit. Copy and paste the tables below to outline all lessons within the 
unit.  
 

Learning Target: Success Criteria: 

I can… 
●​ Understand what a mental/emotional health 

disorder is and how these disorders can affect an 
individuals’ overall health/wellbeing 

Students will be able to… 
●​ Explain what a mental/emotional health disorder is  
●​ Evaluate how mental health disorders can affect 

an individuals’ wellbeing  
●​ Identify resources that can be used to find more 

information on mental health disorders. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 

I.​ Introduction (Direct Instruction): The teacher will introduce the topic of mental/emotional 
disorders and their prevalence in society. He/she will define what mental health disorders 
are, provide examples, and explain how they can affect an individuals’ wellbeing. 

II.​ Mental Health Disorders Survey / Discussion: Students will complete a survey based on 
a variety of misconceptions that exist surrounding mental health disorders. Then, the 
teacher will facilitate a class discussion based on the results of the survey.  

III.​ Mental Health Disorders Project: The teacher will split the class into small groups (2-3) 
and have students choose a mental health disorder to focus their project on. He/she will 
explain the criteria for the slideshow presentation project (definition of disorder, 
signs/symptoms, interesting facts/statistics, and treatment options). Then, students will 
begin conducting research on their assigned disorder. Students will get 1 full class period 
to complete their research and finalize their slideshow project. Then, after self-assessing 
their project, they will present their information to their peers during the following class 
period. Students in the audience will take guided notes throughout presentations.  
 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

Exit Ticket Questions:  
1.​ What are mental health disorders and how can they affect an individuals’ overall health? 
2.​ Provide THREE examples of mental health disorders. 

Month, Year  
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3.​ What is ONE new piece of information you learned today about mental health disorders? 

 
Learning Target: Success Criteria: 

I can… 
●​ Understand a variety of mental health disorders 

and how they can affect an individual’s overall 
health. 

●​ Understand the treatment options that exist for 
various mental health disorders. 

 

Students will be able to… 
●​ Identify a variety of mental health disorders, as 

well as their signs/symptoms 
●​ Explain how mental health disorders can impact 

an individuals’ overall health 
●​ Identify multiple treatment options that exist for 

mental health disorders, including therapy, 
medications, etc. 

 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

 
I.​ Peer Teaching Activity: Students will take turns teaching one another about their assigned 

mental health disorders using their slideshow presentations as visual aid to display their 
research/information. The students in the audience will take guided notes to ensure that 
they are retaining the information being presented by their peers. Following presentations, 
students will complete a mental health disorders quiz to assess their understanding of 
various disorders.  

 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

●​ Formative Assessment: Mental Health Disorders Quiz 
●​ Summative Assessment: Mental Health Disorders Project Rubric  

 
 
Resources 
Any materials and resources related to Stage 3 learning activities.  
See rubrics and resources listed above. 
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​  
Unit Overview  

Unit Title: Non-Communicable Diseases 

Teacher: Kolesnik & Brown  

Grade 
Level/Course: 

Grade 7 Health Education 

Length/Dates: 2-3 lessons 

Unit Summary: 
2-4 sentences 
describing the 
main ideas, 
content and skills 
of the unit. 

This unit will focus on non-communicable diseases / chronic diseases. Students 
will research information and learn from their peers about the prevalence of 
various diseases as well as prevention and treatment methods. 

 
Stage 1: Desired Results 
 
Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 
SH 1.2.8, 1.6.8 
OWDP 1.1.8, 1.2.8, 1.4.8, 1.5.8 
GS 6.2.8 
SM 7.2.8 
AV 8.1.8, 8.2.8, 8.4.8 

 
Other Goal(s) 
List the Disciplinary Transfer Goals that this unit will address 
 

 
Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 

Critical Thinking Transdisciplinary Goal: 
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection 
on the challenges and benefits of the process and/or solution(s). 
Collaboration Transdisciplinary Goal: 
Students flexibly and cooperatively work with others in physical and virtual environments and assume 
shared responsibility for completing a project or achieving a goal.  
Communication Transdisciplinary Goal: 
Students effectively communicate and use interpersonal skills in a range of formal and informal 
contexts.  

 
 
Enduring 
Understanding(s): 

Students will understand… 
●​ What a non-communicable disease is, as well as examples of them. 

Month, Year  



What are the big 
picture 
understandings that 
are transferable 
across contexts, 
places, and times? 

●​ How to prevent & treat various non-communicable diseases. 
●​ The influence of lifestyle choices on reducing risk of 

non-communicable diseases (nutrition, physical activity, avoiding 
smoking / alcohol, etc.) 

●​ How to access valid health information regarding non-communicable 
diseases (ie. CDC.gov) 

 
 
Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 
 

 
●​ What is a non-communicable disease and what are some examples 

of this type of disease? 
●​ How can I prevent/treat certain non-communicable diseases? 
●​ How can lifestyle choices impact a person’s risk for developing a 

non-communicable disease? 
●​ Where can I go to find valid information on non-communicable 

diseases? 

 

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related 
to each indicator and which students will be able to 
use in new contexts/with new material 

Students will know… 
●​ The definition of a non-communicable 

disease 
●​ Examples of non-communicable 

diseases 
●​ Lifestyle choices that can increase a 

persons’ risk of disease 

Students will be able to… 

●​ Research and present information on a 
non-communicable disease to their peers 
(prevalence, symptoms, prevention, 
treatment) 

●​ Explain various examples of 
non-communicable diseases based on what 
they learn from their peers 

●​ Access valid health information on disease 
prevention utilizing the CDC website 

 

 
 
Stage 2: Evidence of Student Learning 
 
Performance Tasks 
 
Assessment Evidence 
What will the student produce? Use the GRASPS model below to design your performance task.  

Month, Year  



 
●​ Goal: Conduct research on a specific non-communicable disease to create a presentation that 

includes definition, prevalence, signs/symptoms, prevention methods, and treatments for your 
disease. This presentation will be shared with peers to teach them about your chosen disease. 

 
●​ Role: Your role is a health professional who was asked to present at a local community health 

fair to warn about disease risks and prevention methods. 
 

●​ Audience: Your audience is your peers within your class, who will be listening to your 
presentation as the “health fair attendees”. 

 
●​ Situation: Imagine you are a health professional and you have been asked to present at a 

Southington Community Health Fair regarding disease prevention. You will conduct research 
to determine the definition, prevalence, signs/symptoms, prevention, and treatment methods 
for your presentation. On the day of the “health fair”, you will present your information to your 
peers to warn them about your disease and answer any questions they have. 

 
●​ Product/Performance/Purpose: The product includes a slideshow presentation, which 

includes the information outlined in the rubric. 
 
 

●​ Standards and Criteria for Success: The teacher will utilize the rubric below as an 
assessment tool. Students will also self-ass using this rubric prior to submitting their 
presentation/project. 

 
 

 
Resources 
Any materials and resources related to the performance task that the teacher or student would need to be successful. 
http://www.cdc.gov  

Non-Communicable Disease Slideshow 

Non-Communicable Disease Project Rubric  

 
Evaluative Criteria 
How will you evaluate this task? How will you provide feedback to students?  
 

I will evaluate the task & provide feedback utilizing the rubric below. Students will also provide 
constructive feedback to each other during peer teaching (ie. presentations). 

Non-Communicable Disease Project Rubric  

 
Comments 
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first 
time. 
N/A 

Month, Year  
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Other Evidence 
 
Assessment Evidence 
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as 
information-recall. 
 

●​ Students will take guided notes on various non-communicable diseases during 
presentations  

●​ Students will complete reflection questions on a google form following presentations  

Non-Communicable Disease Unit Reflection 

 
 
Stage 3: Instructional Design 
 
Design EACH activity for the unit. Copy and paste the tables below to outline all lessons within the 
unit.  
 

Learning Target: Success Criteria: 

Students will… 
●​ Define what a non-communicable disease is and 

provide multiple examples. 
●​ Access valid health information utilizing the CDC 

website. 

Students can… 
●​ Explain what a non-communicable disease is and 

how it differs from a communicable disease. 
●​ Utilize the CDC website to find and sort through 

information regarding a specific disease.   

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 

I.​ Introduction  
A.​ Students will turn & talk to recall information about communicable diseases 

 (review from 6th grade health education) 
B.​ Teacher will discuss the difference between communicable & non-communicable diseases 
C.​ Class discussion about how healthy lifestyle choices can reduce risk of disease 
D.​ CDC website tutorial → accessing valid health information 

II.​ Research / Small Group Project 
A.​ Students will begin conducting research on their non-communicable disease to determine 

the definition, prevalence, signs/symptoms, prevention methods, and treatment associated 
with their disease 

B.​ Students will work on creating a google slideshow to display their research  
III.​ Closure & Exit Slip Questions  

 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

Exit Slip Questions: 
1.​ What is a non-communicable disease and how is it different from a communicable disease?  

Month, Year  
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2.​ Through your research today, what did you find to be most interesting about your disease and why? 
3.​ List 3 healthy lifestyle choices you can make to reduce your risk of disease. 

 
Learning Target: Success Criteria: 

Students will be able to… 
●​ Conduct research on a non-communicable 

disease to create an informative 
presentation. 

●​ Communicate effectively with peers to teach 
about their non-communicable disease & 
provide constructive feedback to one 
another. 

Students can… 
●​ Explain their disease and identify symptoms, 

prevention methods, & treatment associated 
with their disease.  

●​  Utilize communication skills to peer teach 
and provide constructive feedback to one 
another. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 

I.​ Introduction  
II.​ Small Group Project  

A.​ Students will finish researching & creating their presentations on a non-communicable 
disease 

B.​ As a small group, students will self-assess to ensure they are meeting the requirements 
outlined on the project rubric 

III.​ Health Fair Activity  
A.​ Students will take turns peer teaching to small groups of students using their presentation 

as a visual aid 
B.​ Audience will take notes on the different diseases while they are learning from their peers 

IV.​ Closure 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

Non-Communicable Disease Project Rubric  

 
 
Resources 
Any materials and resources related to Stage 3 learning activities.  
 
http://www.cdc.gov  

Non-Communicable Disease Slideshow 

Non-Communicable Disease Project Rubric  
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​  
Unit Overview  

Unit Title: Nutrition - Understanding Food Labels 

Teacher: Kolesnik & Brown 

Grade 
Level/Course: 

7th Grade Health Education  

Length/Dates: 2-3 lessons 

Unit Summary: 
2-4 sentences 
describing the 
main ideas, 
content and skills 
of the unit. 

During this unit, students will learn how to analyze & interpret the various 
components of a food label to make healthy food choices. They will apply this 
skill by analyzing various snack food labels to determine whether or not it is a 
health-enhancing option. If not, they will construct alternative, healthy snack 
options.  

 
Stage 1: Desired Results 
 
Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 
HEPA 1.1.8, 1.2.8, 1.3.8, 1.9.8, 1.10.8 
DM 5.7.8  
GS 6.3.8 
SM 7.2.8 

 
Other Goal(s) 
List the Disciplinary Transfer Goals that this unit will address 
During this three-lesson unit, students will also learn the function and importance of macronutrients 
(carbohydrates, proteins, & fats), as well as portion sizes and daily allowances.  

 
Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 

Critical Thinking Transdisciplinary Goal: 
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection 
on the challenges and benefits of the process and/or solution(s). 
Communication Transdisciplinary Goal: 
Students effectively communicate and use interpersonal skills in a range of formal and informal 
contexts.  

 
 
Enduring 
Understanding(s): 
What are the big 
picture 
understandings that 
are transferable 

 
●​ Students will evaluate and understand the function and importance 

of carbohydrates, proteins, and fats for maintaining a 
health-enhancing diet (review from 6th grade). 

●​ Students will understand that various food sources provide different 
macronutrients.  
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across contexts, 
places, and times? 

 
 

●​ Students will understand how to analyze and interpret the 
components of a food label. 

 
 
Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 
 

 
●​ What is the function and importance of carbohydrates, proteins, and 

fats for maintaining a health-enhancing diet? 
●​ What are the various food sources that provide different 

macronutrients?  
●​ What is a food label and what does each component represent? 

 

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related 
to each indicator and which students will be able to 
use in new contexts/with new material 

Students will know… 
●​ Students will know the function and 

importance of carbohydrates, proteins, 
and fats for maintaining a 
health-enhancing diet. 

●​ Students will be able to identify what 
food sources provide different 
macronutrients.  

●​ Students will be able to analyze and 
interpret a food label. 

Students will be able to… 

●​ Students will be able to explain the function 
and importance of carbohydrates, proteins, 
and fats for maintaining a healthy, balanced 
diet. 

●​ Students will be able to categorize food 
sources by macronutrient (proteins, carbs, 
fats). 

●​ Students will be able to analyze and 
interpret food labels to determine whether or 
not it is a nutritious food choice. 

 
 
Stage 2: Evidence of Student Learning 
 
Performance Tasks 
 
Assessment Evidence 
What will the student produce? Use the GRASPS model below to design your performance task.  

March, 2025 



 
●​ Goal: Apply learned skills to analyze and interpret food labels of popular snacks found in 

vending machines. 
●​ Role: Employee of a wellness promotion committee in Southington. 
●​ Audience: Students and staff of Southington Schools. 
●​ Situation:  You are an employee of a wellness promotion committee in Southington. You have 

been assigned to investigate the snacks found in vending machines throughout the schools 
and to replace them with healthier alternatives for students/staff. You must apply your skills to 
analyze and interpret food labels of popular snacks found in the vending machines. Then, you 
must report back on your findings and make suggestions for healthy snack alternatives that 
can be added to vending machines. 

●​ Product/Performance/Purpose: Students will complete a food label investigation. Then, they 
will construct a report on the snacks that they analyzed, as well as healthier alternatives that 
should replace processed snack items. 

●​ Standards and Criteria for Success: Nutrition Fact Label Investigation Rubric  
 
Resources 
Any materials and resources related to the performance task that the teacher or student would need to be successful. 
https://www.accessdata.fda.gov/scripts/InteractiveNutritionFactsLabel/#intro  

Interactive Food Label Activity 

 
Evaluative Criteria 
How will you evaluate this task? How will you provide feedback to students?  
Nutrition Fact Label Investigation Rubric  

 
Comments 
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first 
time. 
N/A 

 
Other Evidence 
 
Assessment Evidence 
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as 
information-recall. 
 

 
 
 
 
Stage 3: Instructional Design 
 
 
 
Learning Target: Relevance: Success Criteria: 
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I can… 
●​ Understand the different 

components that make 
up a food label. 

●​ Reading food labels is an 
essential skill for 
maintaining a 
health-enhancing diet and 
choosing nutritious foods 
at the grocery store. 

Students will be able to… 
●​ Read and interpret the 

components of a food 
label. 

 
 
 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

I.​ Introduction/Review: The teacher will introduce the unit by reviewing nutrition information 
taught in 6th grade, including MyPlate recommendations and the functions/importance of 
macronutrients (proteins, carbohydrates, and fats). Then, the teacher will facilitate a class 
discussion on food labels, which can be found on (almost) all foods and beverages 
purchased in a grocery store. 

II.​ Interactive Food Label Activity: 
A.​ Part 1: Students will use the FDA website to explore an interactive food label, 

gathering information about each component of the label.  
B.​ Part 2: Students will apply the skill of reading food labels to analyze various 

processed snack foods found in vending machines. Then, they will report back on 
what they found and make suggestions for healthy snack alternatives that can be 
added to school vending machines. 

III.​ Closure 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

Interactive Food Label Activity (Summative Assessment) 

 
Resources 
Any materials and resources related to Stage 3 learning activities.  
https://www.accessdata.fda.gov/scripts/InteractiveNutritionFactsLabel/#intro  

Interactive Food Label Activity 

 
 
 
 

Learning Target: Relevance: Success Criteria: 

I can… 
●​ Understand the basics of a 

balanced diet and 
nutritional needs.​
 

 
●​ To Reflect on dietary 

patterns and identify areas 
for improvement 

Students will be able to… 
●​ Create a 1-3 day food log 

that calculates 
macronutrients.  
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●​ Track and analyze their 
eating habits using a food 
log 
 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
IV.​ Introduction/Review: The teacher will review and facilitate a class discussion on food 

labels, which can be found on (almost) all foods and beverages purchased in a grocery 
store. The teacher will ask the students to share some foods they ate the previous day and 
demonstrate how to locate the macronutrients of those foods. The teacher will show 
example food logs and discuss the purpose of them.  

V.​ Interactive Food Label Activity: 
A.​ Part 1: Students will use the https://www.nutritionix.com/ to create a food log for 1-3 

days of food they had or will eat. 
B.​ Part 2: Students will create a “Makeover Meal,” where they will make adjustments to 

one of their meals to make it more balanced.  
C.​ Part 3: Scenario stations: Students will create the healthiest meal from a fast food 

menu, school lunch menu, and/or convenience store. 
VI.​ Closure: The teacher will summarize the lesson. Students will complete and discuss the 

reflection questions. 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

Food log completion, participation in discussions, reflection questions 
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Unit Overview 

Unit Title: Alcohol Rap 

Teacher: Kolesnik & Brown 

Grade 
Level/Course: 

8th Grade Health Education 

Length/Dates: 2 Lessons 

Unit Summary: 
2-4 sentences
describing the
main ideas,
content and skills
of the unit.

This unit focuses on the pressure to drink alcohol. Students will create a Rap 
associated with the pressures of drinking at the high school level. 

Stage 1: Desired Results 

Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 
ANOD 1.3.8, 1.5.8, 1.7.8, 1.9.8 
INF 2.1.8, 2.3.8, 2.4.8 
SM 7.1.8 
AV 8.2.8, 8.3.8, 8.4.8 

Other Goal(s) 
List the Disciplinary Transfer Goals that this unit will address 

Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 

 Creativity/Innovation Transdisciplinary Goal: 
Students work creatively to design and refine implementation of ideas by taking risks, persevering, 
and exploring possibilities. 
Collaboration Transdisciplinary Goal: 
Students flexibly and cooperatively work with others in physical and virtual environments and assume 
shared responsibility for completing a project or achieving a goal.  
Communication Transdisciplinary Goal: 
Students effectively communicate and use interpersonal skills in a range of formal and informal 
contexts.  

Enduring 
Understanding(s): 

● Alcohol has negative effects on the brain and body.
● Drinking alcohol can impact your decisions and behavior.
● Alcohol can impact your relationships.

Month, Year 



What are the big 
picture 
understandings that 
are transferable 
across contexts, 
places, and times? 

 
 

●​ Young people may feel pressured to drink alcohol.  
●​ Make safe decisions regarding alcohol.  

 
 
Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 
 

●​ What happens to your brain and body when you drink alcohol? 
●​ How can drinking alcohol affect your decisions and behavior? 
●​ How can alcohol impact friendships, school, and family life? 
●​ Why do some people feel pressure to drink, even when it’s unsafe? 
●​ How can knowing the risks of alcohol help you make safer 

decisions? 
 

 

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related 
to each indicator and which students will be able to 
use in new contexts/with new material 

 
●​ Students will know how the mind and 

body react during and after alcohol 
consumption. 

●​ Students will know how alcohol affects 
their decisions. 

●​ Students will know how alcohol affects 
their relationships. 

●​ Students will know the risks of alcohol 
and learn how to make safer 
decisions.  

 

●​ Students will state what happens to the 
body and mind while consuming alcohol. 

●​ Students will identify how alcohol impairs 
the ability to make decisions. 

●​ Students will identify how alcohol impacts 
their relationships (family, friends, work, etc) 

●​ Students will identify the risks of alcohol and 
ways to make safer decisions.  

 
 
Stage 2: Evidence of Student Learning 
 
Performance Tasks 
 

Month, Year  



Assessment Evidence 
What will the student produce? Use the GRASPS model below to design your performance task.  
 
Goal: 
Create a rap associated with the pressures of drinking alcohol at the high school level. 
Role: 
You are an upcoming musician. 
Audience: 
Pre-teens / Adolescents  
Situation: 
You and your partner are upcoming musicians.Your first job is to create a rap associated with the pressures 
of drinking alcohol at the high school level. 
Product/Performance & Purpose: 
Create an alcohol rap rap associated with the pressures of drinking alcohol at the high school level. The rap 
will be graded based upon the rubric provided. 
 
Differentiation:  

●​ Role-play a conversation with a classmate who has a drinking problem. In your discussion, include 
strategies for getting your friend some help. 

●​ Peer pressure can influence how a person feels about alcohol. Discuss how adults (parents/ 
teachers) can influence a teens choice to drink alcohol. Write a letter from an adult’s perspective 
about why teens should avoid alcohol.  

 
 
Resources 
Any materials and resources related to the performance task that the teacher or student would need to be successful. 
Kidshealth.org  
 

 
Evaluative Criteria 
How will you evaluate this task? How will you provide feedback to students?  
 
Alcohol Rap Rubric  

 
Comments 
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first 
time. 
 
N/A 

 
Other Evidence 
 
Assessment Evidence 
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as 
information-recall. 
 

These will also be embedded below in the daily learning plan.  
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Stage 3: Instructional Design 
 
Design EACH activity for the unit. Copy and paste the tables below to outline all lessons within the 
unit.  
 

Learning Target: Success Criteria: 

●​ Describes what the students will learn in the 
lesson. 

●​ Comes from STAGE 1 standards, and EU’s 
●​ Targets map out the progression of learning over 

the course of the unit. 
●​ I can…I will….student facing language.  

●​ Describes what students need to do to be 
successful in the lesson (meet the target). 

●​ Provides students the answers to, “How will I know 
when I have met the learning target.” 

●​ Connects to the assessment(s) for the lesson/unit.   

Learning Target: Success Criteria: 

●​ Define the negative impacts of alcohol on 
the body and brain.  

●​ Define the negative impacts of alcohol on 
decision making and relationships.  

●​ Identify how peer pressure can affect a 
teen’s alcohol use.  

●​ Develop strategies for saying “no” to 
underage drinking.  

 

●​ See Alcohol Rap Rubric 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
A production company wants a musical artist to get the word out about the dangers of alcohol. They've 
hired us to design a series of raps (songs) to promote how peer pressure can affect underage drinking. We 
can use KidsHealth.org articles to get the low-down on alcohol and its effects on the body, mind, and 
relationships. Then, with your partner, design rap on the dangers of alcohol consumption and ways to say 
“no” to peer pressure. 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

●​ Alcohol Rap Rubric (summative assessment) 
●​ Exit Slip (formative assessment)  

 
 

Month, Year  



 

​  
Unit Overview  

Unit Title: Conflict Resolution  

Teacher: Kolesnik & Brown 

Grade 
Level/Course: 

8th Grade Health Education  

Length/Dates: 2 lessons  

Unit Summary: 
2-4 sentences 
describing the 
main ideas, 
content and skills 
of the unit. 

Students will learn skills/strategies to resolve real-world conflicts in an effective, 
healthy manner. Through collaborative role play, students will apply these 
strategies to successfully handle a conflict. 

 
Stage 1: Desired Results 
 
Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 
HR 1.3.8, 1.6.8, 1.7.8 
IC 4.1.8, 4.3.8, 4.4.8, 4.6.8 
GS 6.5.8 

 
Other Goal(s) 
List the Disciplinary Transfer Goals that this unit will address 
 

 
Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 

Critical Thinking Transdisciplinary Goal: 
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection 
on the challenges and benefits of the process and/or solution(s). 
Creativity/Innovation Transdisciplinary Goal: 
Students work creatively to design and refine implementation of ideas by taking risks, persevering, 
and exploring possibilities. 
Collaboration Transdisciplinary Goal: 
Students flexibly and cooperatively work with others in physical and virtual environments and assume 
shared responsibility for completing a project or achieving a goal.  
Communication Transdisciplinary Goal: 
Students effectively communicate and use interpersonal skills in a range of formal and informal 
contexts.  

 
 

Month, Year  



 

Enduring 
Understanding(s): 
What are the big 
picture 
understandings that 
are transferable 
across contexts, 
places, and times? 

 
 

●​ Students will understand that successful conflict resolution uses 
proven strategies/skills and viable resources to achieve healthy, 
effective outcomes. 

●​ Students will understand that successful conflict resolution skills 
lead to successful relationships with family, friends, and others. 

●​ Students will understand that strong emotions generated by conflict 
can negatively impact the outcome of that conflict. 

 

 
 
Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 

●​ How are core issues in conflict identified? 
●​ What strategies, skills, and/or resources may be necessary to 

resolve a conflict? 
●​ How can I manage emotions that arise with conflict in a healthy, 

effective manner? 
 

 

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related 
to each indicator and which students will be able to 
use in new contexts/with new material 

Students will know… 
●​ What an internal conflict is 
●​ What an interpersonal conflict is 
●​ Where/when conflicts typically arise 
●​ What emotions can arise during a 

conflict 
●​ What the T.A.L.K Method is  
●​ Resources for help if needed to solve 

a conflict  
 

Students will be able to… 
●​ Identify different types of conflicts (internal 

vs. interpersonal) 
●​ Explain why conflict resolution is important 

in everyday life 
●​ Understand how to effectively manage 

strong emotions that can arise during a 
conflict 

●​ Apply the T.A.L.K Method to resolve a 
conflict in a role-play situation 

 

 
 
Stage 2: Evidence of Student Learning 
 
Performance Tasks 
 

Month, Year  



 

Assessment Evidence 
What will the student produce? Use the GRASPS model below to design your performance task.  
 

●​ Goal: As a middle school student, there are a variety of conflicts that may arise in your life. 
These conflicts can be with classmates, close friends, family members, teammates, etc. For 
this task, students will work collaboratively in small groups to resolve a real-world scenario 
using the T.A.L.K Method. Students will create a skit to act out in front of the class. 

●​ Role: A middle school student 
●​ Audience: Other middle school students (classmates) 
●​ Situation: Each group will be given a real-world scenario that includes an interpersonal 

conflict. Students will work collaboratively to brainstorm how to resolve the conflict in a 
healthy, effective manner by applying the steps of the T.A.L.K Method. 

●​ Product/Performance/Purpose: Students will produce a skit and act this skit out in front of 
the class. If students are uncomfortable performing their skit in front of the entire class, they 
can perform their skit to the teacher only. 

●​ Standards and Criteria for Success: Students will be assessed using the Conflict Resolution 
Project Rubric. 

 
 

 
Resources 
Any materials and resources related to the performance task that the teacher or student would need to be successful. 
 
Conflict Resolution Lesson 1 Slides  

Conflict Resolution Lesson 2 Slides 

Conflict Resolution Project Rubric  

 
Evaluative Criteria 
How will you evaluate this task? How will you provide feedback to students?  
 
Conflict Resolution Project Rubric  

 
Comments 
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first 
time. 
 
 

 
Other Evidence 
 
Assessment Evidence 
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as 
information-recall. 
 

●​ Formative Assessment 

Month, Year  
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○​ Exit Ticket (Lesson 1): What is an internal conflict vs. an interpersonal conflict? How 
can negative emotions affect the outcome of a conflict? Identify the steps of the 
T.A.L.K Method, as discussed during today’s lesson. 

●​ Summative Assessment  
○​ Conflict Resolution Skit (Lesson 2): Students will work in small groups to develop a 

skit that displays conflict resolution skills utilizing the steps of the T.A.L.K Method. 

 
Stage 3: Instructional Design 
 
Design EACH activity for the unit. Copy and paste the tables below to outline all lessons within the 
unit.  
 

Learning Target: Success Criteria: 

Students will be able to… 
●​ Understand the difference between internal & 

interpersonal conflicts & how emotions can 
impact conflicts 

●​ Understand the steps of the T.A.L.K Method 

Students can… 
●​ Explain the difference between an internal conflict 

& an interpersonal conflict  
●​ Recite the steps of the T.A.L.K Method 
●​ Apply these concepts to reflect on a conflict they 

have experienced in their own lives  

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 

I.​ Introduction to Unit: The teacher will introduce the new unit by reviewing slides & having 
students participate in small group discussions about different types of conflicts they have 
experienced. Then, the teacher will facilitate a class wide discussion on how emotions can 
negatively impact a conflict. Finally, the teacher will introduce each step of the T.A.L.K 
Method. 

II.​ Self-Reflection: Students will participate in self-reflection by completing a journal entry on 
a conflict they have faced in their own life. Students will have to determine what type of 
conflict it was (internal or interpersonal), how it made them feel, and they will evaluate the 
outcome (how was the conflict solved?). Then, students will apply what they have learned 
during this lesson about the T.A.L.K. Method to create a more effective outcome/solution to 
their conflict. 

III.​ Exit Ticket: Students will answer the following questions on an exit ticket in order to check 
for understanding. 1. What is an internal conflict vs. an interpersonal conflict? 2. How can 
negative emotions affect the outcome of a conflict? 3. Identify the steps of the T.A.L.K 
Method, as discussed during today’s lesson. 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

Formative Assessment (Exit Ticket): Students will answer the following questions on an exit 
ticket in order to check for understanding. 1. What is an internal conflict vs. an interpersonal 
conflict? 2. How can negative emotions affect the outcome of a conflict? 3. Identify the steps of 
the T.A.L.K Method, as discussed during today’s lesson. 
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Learning Target: Success Criteria: 

Students will be able to… 
●​ Understand how to solve an interpersonal 

conflict effectively using the T.A.L.K Method. 
 

Students can… 
●​ Apply the steps of the T.A.L.K Method to a 

real-world scenario while working 
collaboratively in small groups. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 

I.​ Introduction/Review: The teacher will briefly review the concepts taught in the previous 
lesson and explain the learning activity that students will be participating in during today’s 
lesson. 

II.​ Conflict Resolution Skits: Students will be assigned to small groups of 3-4. Each group 
will be given a real-world scenario that includes an interpersonal conflict. Students will work 
collaboratively to brainstorm how to resolve the conflict in a healthy, effective manner by 
applying the steps of the T.A.L.K Method. Students will produce a skit and act this skit out in 
front of the class. (Differentiation: If students are uncomfortable performing their skit in front 
of the entire class, they can perform their skit to the teacher only.) 

III.​ Lesson Closure 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

Summative Assessment (Conflict Resolution Skit): Students will work in small groups to 
develop a skit that displays conflict resolution skills utilizing the steps of the T.A.L.K Method. The 
teacher will use the Conflict Resolution Skit Rubric to evaluate each group and provide feedback. 

 

 

 
Resources 
Any materials and resources related to Stage 3 learning activities.  
 
Conflict Resolution Lesson 1 Slides  

Conflict Resolution Lesson 2 Slides 

Conflict Resolution Project Rubric 
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Stage 1: Desired Results 

 

 

 

Unit Overview  

Unit Title: Decision Making  

Teacher: Kolesnik & Brown  

Grade 
Level/Course: 

Grade 8 Health Education  

Length/Dates: 2 lessons  

Unit Summary: 
2-4 sentences 
describing the 
main ideas, 
content and skills 
of the unit. 

Students will learn the analysis, forethought, and methodical steps to effective 
decision-making and evaluate how decision-making skills are necessary to 
maintain a healthy lifestyle.  

Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 
IC 4.1.8, 4.3.8, 4.4.8 
DM 5.1.8, 5.2.8, 5.5.8, 5.7.8 
GS 6.4.8 

Other Goal(s) 
List the Disciplinary Transfer Goals that this unit will address 
 

Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 

 
Critical Thinking Transdisciplinary Goal: 
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection 
on the challenges and benefits of the process and/or solution(s). 
Collaboration Transdisciplinary Goal: 
Students flexibly and cooperatively work with others in physical and virtual environments and assume 
shared responsibility for completing a project or achieving a goal.  
Communication Transdisciplinary Goal: 



 
 
 

 

 

Students effectively communicate and use interpersonal skills in a range of formal and informal 
contexts.  

Enduring 
Understanding(s): 
What are the big 
picture 
understandings that 
are transferable 
across contexts, 
places, and times? 

1.​ Students will understand how the steps of effective decision-making 
can lead to successful outcomes & decrease the likelihood of 
negative consequences.. 

2.​ Students will understand that effective decision-making skills are 
necessary for maintaining safety & a healthy lifestyle. 

3.​  Students will understand that involving the ideas/input of others 
provides alternate viewpoints that can impact their decisions.  

Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 

1.​ How should I approach a conflict/challenge to resolve it effectively? 
2.​ How can a poor decision become a learning experience? 
3.​ What determines if a decision was the correct one to make? How 

can I adjust my decision-making skills to achieve better outcomes? 

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related 
to each indicator and which students will be able to 
use in new contexts/with new material 



 
Stage 2: Evidence of Student Learning 

 
Performance Tasks 

 

 

Students will know... 
●​ How to define a problem. 
●​ How to gather the views and 

experiences of others and access 
helpful resources. 

●​ How to implement the steps of good 
decision-making in real-world 
scenarios. 

●​ Collaborative decision-making requires 
speaking and listening skills. 

●​ Group decisions result from 
consensus. 

●​ How to construct a compromise. 
●​ Analysis and reflection of any decision 

is needed to ensure good health and 
to achieve goals. 

 
 

Students will be able to... 
●​ Identify and implement the steps for 

effective decision-making. 
●​ Make effective decisions in an individual 

and small group setting. 
●​ Correlate effective decision-making to 

achievement and maintenance of a healthy 
lifestyle. 

●​ Correlate good decision-making with the 
ability to achieve goals. 

 

Assessment Evidence 
What will the student produce? Use the GRASPS model below to design your performance task.  
 

●​ Goal: Students will respond to a variety of real-world scenarios using the steps of the DECIDE 
Model.  

●​ Role: A middle school student.  
●​ Audience: N/A 
●​ Situation: You are a middle school student who is faced with several challenging 

situations/conflicts that require you to weigh out your options & potential consequences. You 
must work through each situation & develop an outcome by responding to the steps of the 
DECIDE Model. 

●​ Product/Performance/Purpose: Students will use the DECIDE Model to respond to various 
scenarios on a google doc.  

●​ Standards and Criteria for Success: DECIDE Model Rubric  
 
 

Resources 
Any materials and resources related to the performance task that the teacher or student would need to be successful. 

 



 

 

 
Other Evidence 

 

 
Stage 3: Instructional Design 

 

Decision Making Unit Slides 

Decision Making Scenarios Assignment  

Evaluative Criteria 
How will you evaluate this task? How will you provide feedback to students?  

 
DECIDE Model Rubric  - Teacher will use this rubric to assess & provide feedback on Decision 
Making Scenarios Assignment. 

Comments 
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first 
time. 

N/A 

Assessment Evidence 
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as 
information-recall. 

●​ Exit Slip (Formative Assessment): An exit slip will be used at the end of Lesson 1 to 
assess student’s understanding of the steps of effective decision making (DECIDE Model). 

●​ Decision Making Scenarios Assignment (Summative Assessment) 

 

Learning Target: Success Criteria: 

Students will be able to… 
●​ Identify the steps utilized for effective 

decision making (“DECIDE” acronym).  
●​ Explain & evaluate how decision-making 

relates to overall health and well-being. 
 

●​ Students can recite the 6 steps for 
effective decision-making (verbal and/or 
written). 

●​ Students can provide examples of 
decisions they make in their everyday 
lives that relate to their overall health 
(verbal and/or written). 

Learning Activities 

https://docs.google.com/presentation/d/1XLbboagGk1OMwbNb0-Hepu77XXB363G4XdEBDrO3A_U/edit?slide=id.p#slide=id.p
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https://docs.google.com/document/d/1K1SbbD6temhcH1TdeDW2_ITGPnx3qQljKydqrdjpTXk/edit?tab=t.0#heading=h.acoi6oic9y9p
https://docs.google.com/document/d/1fy3_i9GDCtMtndtde7zNJtbBec2PzFXSPA78dv0L07c/edit?tab=t.0


 

What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

I.​ Article Review (Do-Now): Students will read a brief article on decision-making and the 
teenage brain as an introduction to the unit. Once all students have read the article, the 
teacher will facilitate a class discussion about the key information found in the article.   

II.​ Self Reflection Activity: Students will work independently to list all of the decisions they 
made this morning before coming to school (what they ate for breakfast, what time they 
woke up for school, hygiene practices, etc.). They will highlight all of the decisions that 
relate directly to their overall health. Then, they will turn-and-talk with the other students at 
their group, sharing what they came up with. 

III.​ Small Group Discussion Questions: Once all students in each group have shared the list 
of decisions they made before coming to school, as a group, students will choose 3 
decisions that relate to their health and answer the following discussion questions:  

A.​ Was it easy or difficult to make a health-enhancing choice? 
B.​ Did any of these decisions require a lot of thought? If so, which ones? 
C.​ What are some examples of health-related decisions that require a lot of thought? 

Why? 
IV.​ Step Forward, Step Back Activity: Students will stand in the middle of the classroom. The 

left side of the room will represent difficult decisions that require a lot of thought (giving into 
peer pressure, etc.), while the right side of the room will represent easy decisions that do 
not require a lot of thought (brushing your teeth before school). As the teacher reads out a 
list of health-related decisions, the students will rate the difficulty of each decision by 
moving to either side of the room. 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

●​ Formative Assessment: Before being dismissed, students will complete a written exit slip 
in which they will identify the 6 steps of effective decision-making (“DECIDE” acronym) and 
provide 3 examples of health-related decisions.  

Learning Target: Success Criteria: 

Students will be able to… 
●​ Apply the steps of effective decision-making 

to a variety of real-world scenarios. 
 

●​ Students can recite the 6 steps for 
effective decision-making. 

●​ Students can utilize the steps of effective 
decision-making to respond to real-world 
scenarios in small groups. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  



 
 

I.​ Introduction: The teacher will briefly review the steps of effective decision-making 
(“DECIDE” acronym), which was taught during the first lesson of the unit. Then, the teacher 
will facilitate a class discussion regarding real-world situations that would require the use of 
decision-making skills. 

II.​ Small Group Scenarios Activity: Students will work in groups of 4-5 to evaluate a 
real-world scenario (health-related) that is provided to them by the teacher. Students will 
apply the steps of effective decision-making using the “DECIDE” acronym to determine the 
solution to the problem. This activity will be completed on a google doc assignment (see 
link in resources).  

III.​ Closure: The teacher will have students share their experiences with using the “DECIDE” 
acronym to solve the real-world scenarios as a class. Then, the teacher will explain that 
with practice, this method can assist them with making difficult decisions throughout their 
lives. 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

●​ Summative Assessment: At the end of class, each student will submit the google doc 
assignment completed during the small group scenarios activity. DECIDE Model Rubric  

 

Resources 
Any materials and resources related to Stage 3 learning activities.  

●​ Decision Making Slideshow Presentation 
●​ Decision Making Article 
●​ Decision Making Scenarios  
●​ Decision Making Assignment 

https://docs.google.com/document/d/1K1SbbD6temhcH1TdeDW2_ITGPnx3qQljKydqrdjpTXk/edit?tab=t.0#heading=h.acoi6oic9y9p
https://docs.google.com/presentation/u/0/d/1XLbboagGk1OMwbNb0-Hepu77XXB363G4XdEBDrO3A_U/edit
https://www.aacap.org/AACAP/Families_and_Youth/Facts_for_Families/FFF-Guide/The-Teen-Brain-Behavior-Problem-Solving-and-Decision-Making-095.aspx
https://docs.google.com/document/d/1UuGLdO9d6CC9G05ev1RoK_r__DD2OOYYntPfCFC9_a4/edit?usp=sharing
https://docs.google.com/document/d/1shQ_ZwzQAaT51hjAKNqXNTUjfZ94frYfeIdYAE_5a6A/edit?usp=sharing


Stage 1: Desired Results 

Unit Overview 

Unit Title: Sexual Harassment/Assault Prevention 

Teacher: Kolesnik & Brown 

Grade 
Level/Course: 

Grade 8 Health Education 

Length/Dates: 2 lessons 

Unit Summary: 
2-4 sentences
describing the
main ideas,
content and skills
of the unit.

This unit is a continuation of the Erin’s Law Unit, taught in 7th grade health. 
Students will understand how to identify different forms of sexual harassment 
(physical, verbal, visual/digital) through various scenarios, how to access 
various resources for help, and what laws protect them against sexual 
harassment.  

Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 

HR 1.8.8, HR 1.9.8 
SAAP 1.1.8, 1.2.8, 1.3.8, 1.4.8, 1.5.8, 
           1.6.8, 1.7.8, 1.9.8, 1.11.8 

Other Goal(s) 
List the Disciplinary Transfer Goals that this unit will address 

Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 

Critical Thinking Transdisciplinary Goal: 
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection 
on the challenges and benefits of the process and/or solution(s). 
Collaboration Transdisciplinary Goal: 
Students flexibly and cooperatively work with others in physical and virtual environments and assume 
shared responsibility for completing a project or achieving a goal.  
Communication Transdisciplinary Goal: 



 
 

 
 

 

 

Students effectively communicate and use interpersonal skills in a range of formal and informal 
contexts.  

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related 
to each indicator and which students will be able to 
use in new contexts/with new material 

Students will know... 
●​ How to identify the different forms of 

sexual harassment, including physical, 
verbal, and digital.  

●​ How to differentiate between flirting 
and sexual harassment in various 
scenarios. 

●​ How to define consent and explain 
why it is important for maintaining 
healthy relationships. 

●​ Who to go to for help if they, or 
someone they know, is involved in a 
sexual harassment situation. 

●​ What law(s) protect them against 
sexual harassment in school, as well 
as in the workplace (Title 9).  

 
 

Students will be able to… 
●​ Differentiate between the 3 forms of sexual 

harassment (physical, verbal, digital) in 
various real-world scenarios. 

●​ Explain what consent is and why it is 
important in maintaining healthy, safe 
relationships. 

●​ Create a personal safety plan to address 
sexual harassment situations.  

●​ Identify multiple resources for help  if they, 
or someone they know, is involved in a 
sexual harassment situation. 
 

 

Enduring 
Understanding(s): 
What are the big 
picture 
understandings that 
are transferable 
across contexts, 
places, and times? 

1.​ Students will understand how to identify the three forms of sexual 
harassment & examples of each (verbal, physical, digital). 

2.​ Students will understand the difference between flirting and sexual 
harassment through various scenarios. 

3.​ Students will understand the importance of consent and establishing 
boundaries for healthy relationships. 

4.​ Students will understand how to access several resources for help, 
such as teachers, guidance counselors, the police, and hotlines. 



 
Stage 2: Evidence of Student Learning 

 
Performance Tasks 

 

 

 

Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 

1.​ What are the three forms of sexual harassment and examples of 
each form? 

2.​ What is the difference between flirting and sexual harassment? 
3.​ What is consent and why is it important? 
4.​ Who can you go to if you or a friend is experiencing sexual 

harassment/assault?  

Assessment Evidence 
What will the student produce? Use the GRASPS model below to design your performance task.  
 

●​ Goal: Students will construct a personal safety plan to address different forms of sexual 
harassment/assault. Students will need to include the following information on their safety 
plans: 3 forms of sexual harassment with examples of each (physical, verbal, digital), 3 
resources for help (parents/guardians, teachers, guidance counselors, police, etc), legal 
protection (Title 9), and effective action steps to handle sexual harassment situations. 

●​ Role: The students’ role will be a middle schooler who is creating a personal safety plan to 
address the issue of sexual harassment/assault. 

●​ Audience: The students’ audience will include other middle school students and teens in 
general. 

●​ Situation: Sexual harassment/assault is a rising issue amongst children and adolescents. 
With that said, it is critical that students are able to recognize the different forms of sexual 
harassment in order to protect themselves. It is also necessary that students know who to go 
to for help regarding sexual harassment/assault. This safety plan project allows students to 
construct their own plans to help keep themselves (and others) safe in regards to sexual 
harassment situations.  

●​ Product/Performance/Purpose: Students will create their safety plans on paper OR on 
Canva.com, if they prefer a digital copy.  

●​ Standards and Criteria for Success: See rubric included below.  
 
 

Resources 
Any materials and resources related to the performance task that the teacher or student would need to be successful. 

Safety Plan Project Rubric 
Sample of Safety Plan Project 

https://docs.google.com/document/d/1TVyNHX2LCozfkKn6TmmfyiKxGr8Yo5bIJzMeVKXRZWs/edit?tab=t.0
https://www.canva.com/design/DAFwQMZZMao/qa2TKfNd6cXkPtvbdm630Q/edit


 

 

 
Other Evidence 
 
Assessment Evidence 
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as 
information-recall. 

 
 

 
 
Stage 3: Instructional Design 
 
Design EACH activity for the unit. Copy and paste the tables below to outline all lessons 
within the unit.  
 

Learning Target: Success Criteria: 

Students will be able to… 
●​ Understand what sexual harassment is 

and how it differs from flirting 
●​ Understand the different forms of sexual 

harassment (verbal, physical, digital) 
●​ Understand the importance of consent 

Students will be able to… 
●​ Define sexual harassment & identify 

various forms & examples of sexual 
harassment  

●​ Differentiate between sexual harassment 
& flirting in a real-world scenario 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

 

Sexual Harassment Unit Slides 

Evaluative Criteria 
How will you evaluate this task? How will you provide feedback to students?  

Students will be evaluated using the Safety Plan Project Rubric. Written feedback will be provided 
on the rubric.  
 

Comments 
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first 
time. 

N/A 

https://docs.google.com/presentation/d/1cmOPwEWNayqobN5JLLkk1kJL8Lc2g41hRsjfZFhjfSE/edit#slide=id.g72e8d8e333_0_978
https://docs.google.com/document/d/1TVyNHX2LCozfkKn6TmmfyiKxGr8Yo5bIJzMeVKXRZWs/edit?tab=t.0


I.​ Do Now: Students will research statistics on sexual harassment amongst teens. They will 
have a turn-and-talk discussion with a peer to share what they found. Then, the teacher will 
facilitate a class-wide discussion on the prevalence of sexual harassment among teens & 
young adults. 

II.​ Introduction: Students will watch a brief video, which displays various examples & 
real-world situations related to sexual harassment. After discussing the video, the teacher 
will review informational slides regarding sexual harassment/assault. 

III.​ Sexual Harassment vs. Flirting Scenario: Students will apply what they learned 
throughout the lesson to a scenario activity. They will have to determine the difference 
between sexual harassment & flirting. 

IV.​ Closure: The teacher will go over the answers to the scenario activity to ensure 
understanding of concepts taught throughout today’s lesson. Then, the teacher will explain 
that students will be working on a safety plan project next class. 

 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

●​ Formative Assessment: Sexual Harassment vs. Flirting Scenario Activity  

 
Learning Target: Success Criteria: 

Students will be able to… 
●​ Identify the different forms of sexual 

harassment, including physical, verbal, 
and digital.  

●​ Identify people/places to go to for help if 
they, or someone they know, is involved 
in a sexual harassment situation. 

●​ Identify the law(s) that protect them 
against sexual harassment in school, as 
well as in the workplace (Title 9).  

Students will be able to… 
●​ Create a personal safety plan to address 

sexual harassment situations.  
 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

I.​ Introduction: The teacher will briefly review the information covered in the previous lesson. 
Then, the teacher will explain the safety plan project that students will be completing during 
today’s lesson. 

II.​ Safety Plan Project: For this project, students will construct their own safety plans to help 
keep themselves (and others) safe in regards to sexual harassment situations. Their safety 
plans will include the definition of sexual harassment, the 3 forms of sexual harassment 
(with examples of each form), resources for help, and the name of the law that protects 
them from sexual harassment in schools & in the workplace. 

 

https://docs.google.com/forms/d/e/1FAIpQLSdz9xXjsGG_UWBKSuY1_r75c-PWYIgXNa17zTx4-h5vHT9Oyw/viewform


III.​ Closure: Once students have completed their safety plans, the teacher will review 
information & check for understanding of main concepts taught throughout this unit. 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

●​ Summative Assessment: Safety Plan Project Rubric  

 
 
Resources 
Any materials and resources related to Stage 3 learning activities.  

Sexual Harassment Unit Slides 
Legal Protection Against Sexual Harassment (Title 9) 

 

 

https://docs.google.com/document/d/1TVyNHX2LCozfkKn6TmmfyiKxGr8Yo5bIJzMeVKXRZWs/edit?tab=t.0
https://docs.google.com/presentation/d/1cmOPwEWNayqobN5JLLkk1kJL8Lc2g41hRsjfZFhjfSE/edit#slide=id.g72e8d8e333_0_978
https://www.ed.gov/laws-and-policy/civil-rights-laws/sex-discrimination/Title-IX-and-Sex-Discrimination


 
Unit Overview  

Unit Title: STDs/STIs 

Teacher: Kolesnik & Brown 

Grade 
Level/Course: 

8 

Length/Dates: 2 lessons 

Unit Summary: 
2-4 sentences 
describing the 
main ideas, 
content and skills 
of the unit. 

In this unit students will learn that about 9.5 million teens and young adults are 
diagnosed with sexually transmitted diseases (STDs) each year, according to 
the U.S. Department of Health and Human Services. Students will study risky 
behaviors/transmission, prevention methods, and treatment. Students will, in 
the role of interns at a health clinic, construct fact sheets to be presented to six 
patients experiencing different STDs. Each of six groups will have its STD fact 
sheet graded based on the rubric provided. 
 

 
Stage 1: Desired Results 
 
Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 
SH 1.1.8, 1.2.8, 1.5.8, 1.6.8, 1.7.8, 1.8.8  
      1.9.8, 1.10.8 
OWDP 1.5.8 
INF 2.2.8, 2.4.8 
AI 3.3.8 
DM 5.3.8, 5.4.8, 5.5.8, 5.7.8 
SM 7.1.8, 7.4.8 
 

 
 
Other Goal(s) 
List the Disciplinary Transfer Goals that this unit will address 
 

 
Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 
 

Critical Thinking Transdisciplinary Goal: 
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection 
on the challenges and benefits of the process and/or solution(s). 
Collaboration Transdisciplinary Goal: 

Month, Year  



Students flexibly and cooperatively work with others in physical and virtual environments and assume 
shared responsibility for completing a project or achieving a goal.  
Communication Transdisciplinary Goal: 
Students effectively communicate and use interpersonal skills in a range of formal and informal 
contexts.  
 

 
 
Enduring 
Understanding(s): 
What are the big 
picture 
understandings that 
are transferable 
across contexts, 
places, and times? 

 
 

1.​ Students will understand what STDs are and their harmful effects.  
2.​ Students will understand risky behaviors that place them at risk for 

contracting an STD.  
3.​ Students will understand how to prevent STDs.  
4.​ Students will understand resources 

 

 
 
Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 
 

1.​ What are STDs and why are they dangerous? 
2.​ What are the behaviors that cause people to contract an STD? 
3.​  How do you prevent getting an STD? 
4.​ If STDs are contracted, what available resources exist that 

      provide treatment? 

 

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related 
to each indicator and which students will be able to 
use in new contexts/with new material 

Month, Year  



 
●​ Students will understand what STDs 

are and their harmful effects. 
●​ Students will understand risky 

behaviors that place them at risk for 
contracting an STD. 

●​  Students will understand how to 
prevent STDs. 

●​ Students will understand resources for 
treatment are available if STDs are 
contracted. 

 

●​ Identify and discuss different types of STDs.  
●​ Identify the types of behaviors that put 

people at risk for contracting an STD.  
●​ Identify ways to protect themselves from 

contracting an STD.  
●​ Skilled at accessing treatment resources 

 
 
Stage 2: Evidence of Student Learning 
 
Performance Tasks 
 
Assessment Evidence 
What will the student produce? Use the GRASPS model below to design your performance task.  
 

●​ Goal :To inform a patient with an STD about the risky behaviors that lead to STDs, the signs 
and symptoms of STDs, behaviors to prevent transmission, and resources to access in the 
event STDs are contracted 

●​ Role : You are an intern at a community health center one of a group of interns assigned a 
patient with an STD 

●​ Audience: Your patient 
●​ Situation: (Using the pictures from the learning activity) Today you are acting as an intern for 

a community health clinic. These people on the classroom board are your patients. They’ve all 
come in for the results of their STD tests. The group of interns of which you are one will be 
assigned a patient experiencing one STD.  

●​ Product/Performance/Purpose: Working as a group, your job is to create the STD fact sheet 
that your patient can take home today. Include as much information as you can (risky 
behaviors, behaviors to prevent transmission, and treatment). Use articles at TeensHealth.org 
for research. Afterward, each group will present what they learned. 

●​ Standards and Criteria for Success: You will be graded based on the rubric provided.  
 
 

 
Resources 
Any materials and resources related to the performance task that the teacher or student would need to be successful. 
 
STI worksheet 

 

Month, Year  

https://docs.google.com/document/d/1LsJ9vcT2lFDqwFJ4adVwpcaI50GK1e3pfaGEaYJwhyE/edit?usp=sharing


Evaluative Criteria 
How will you evaluate this task? How will you provide feedback to students?  
Students will be evaluated using a rubric. Written feedback will be provided on the rubric.  
 

 
Comments 
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first 
time. 
N/A 
 

 
Other Evidence 
 
Assessment Evidence 
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as 
information-recall. 
 

These will also be embedded below in the daily learning plan.  

 
 
 
 
Stage 3: Instructional Design 
 
Design EACH activity for the unit. Copy and paste the tables below to outline all lessons within the 
unit.  
 

Learning Target: Success Criteria: 

Students will be able to… 
●​ Define HIV (definition, transmission, 

symptoms, testing and treatment). 
●​ Explain the difference between HIV and 

AIDS 

Students will be able to… 
●​ Complete HIV questions  

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 

I.​ Introduction: Students will learn about HIV/AIDS and ways to prevent it. 
II.​ Activity: Students will complete the HIV questions . They will share and discuss their 

answers with a small group.  
III.​ Closure: The teacher will go over the answers to the HIV questions  to ensure 

understanding of concepts taught throughout the lesson. 
 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

Month, Year  

https://docs.google.com/forms/d/e/1FAIpQLScT_DLTS8eNcyS_PSZhyK0m_xqKDvU2fjaIjebP6Om6fFD72g/viewform?usp=sf_link
https://docs.google.com/forms/d/e/1FAIpQLScT_DLTS8eNcyS_PSZhyK0m_xqKDvU2fjaIjebP6Om6fFD72g/viewform?usp=sf_link
https://docs.google.com/forms/d/e/1FAIpQLScT_DLTS8eNcyS_PSZhyK0m_xqKDvU2fjaIjebP6Om6fFD72g/viewform?usp=sf_link


●​ Formative Assessment: HIV questions   

 
 
 
Resources 
Any materials and resources related to Stage 3 learning activities.  
HIV video   

HIV questions  

 
 
 
 

Learning Target: Success Criteria: 

Students will be able to… 
●​ Define various STDs (symptoms and 

treatment). 
●​ Identify risky behaviors that place them 

at risk for contracting an STD. 
●​ Learn how to prevent STDs  
●​ Know that resources for treatment are 

available if STDs are contracted 

Students will be able to… 
●​ Research and discuss various STD’s 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 
IV.​ Introduction: The teacher will review the previous lesson about HIV/AIDS. 
V.​ Activity: Students will complete the STI worksheet. They will use  https://www.cdc.gov/sti/ 

& https://www.cdc.gov/hpv/about/index.html to research various STD’s. They will share and 
discuss their findings with a small group.  

VI.​ Closure: The teacher will go over the answers to the STI worksheet to ensure 
understanding of concepts taught throughout today’s lesson. 

 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

●​ Formative Assessment: STI worksheet 

 
Resources 
Any materials and resources related to Stage 3 learning activities.  
 STI worksheet        https://www.cdc.gov/sti/        https://www.cdc.gov/hpv/about/index.htm 

 
 
 
 

Month, Year  

https://docs.google.com/forms/d/e/1FAIpQLScT_DLTS8eNcyS_PSZhyK0m_xqKDvU2fjaIjebP6Om6fFD72g/viewform?usp=sf_link
https://www.youtube.com/watch?v=ZixbZVnvt4E
https://docs.google.com/forms/d/e/1FAIpQLScT_DLTS8eNcyS_PSZhyK0m_xqKDvU2fjaIjebP6Om6fFD72g/viewform?usp=sf_link
https://docs.google.com/document/d/1LsJ9vcT2lFDqwFJ4adVwpcaI50GK1e3pfaGEaYJwhyE/edit?usp=sharing
https://www.cdc.gov/sti/
https://www.cdc.gov/hpv/about/index.html
https://docs.google.com/document/d/1LsJ9vcT2lFDqwFJ4adVwpcaI50GK1e3pfaGEaYJwhyE/edit?usp=sharing
https://docs.google.com/document/d/1LsJ9vcT2lFDqwFJ4adVwpcaI50GK1e3pfaGEaYJwhyE/edit?usp=sharing
https://docs.google.com/document/d/1LsJ9vcT2lFDqwFJ4adVwpcaI50GK1e3pfaGEaYJwhyE/edit?usp=sharing
https://www.cdc.gov/sti/
https://www.cdc.gov/hpv/about/index.html


​  
Unit Overview  

Unit Title: Stress Management  

Teacher: Kolesnik & Brown 

Grade 
Level/Course: 

8th Grade Health Education 

Length/Dates: 3 Lessons  

Unit Summary: 
2-4 sentences 
describing the 
main ideas, 
content and skills 
of the unit. 

In this unit, students will learn how acute & chronic stress can negatively impact 
the human body (physically,mentally, and socially). Students will understand the 
importance of developing healthy, positive coping skills and teach a coping 
activity / hobby of their choice to the class.  

 
Stage 1: Desired Results 
 
Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 
MEH 1.5.8 Recognizing stressors, their impact on mind and body, and effective coping strategies. 
MEH 1.10.8 Describe a variety of appropriate ways to respond to stress when angry or upset. 
SM 7.3.8 Demonstrate healthy practices and behaviors to improve the health of oneself and others. 

 
Other Goal(s) 
List the Disciplinary Transfer Goals that this unit will address 
 

 
Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 
 

Creativity/Innovation Transdisciplinary Goal: 
Students work creatively to design and refine implementation of ideas by taking risks, persevering, 
and exploring possibilities. 
Collaboration Transdisciplinary Goal: 
Students flexibly and cooperatively work with others in physical and virtual environments and assume 
shared responsibility for completing a project or achieving a goal.  
Communication Transdisciplinary Goal: 
Students effectively communicate and use interpersonal skills in a range of formal and informal 
contexts.  
 

 
 
Enduring 
Understanding(s): 
What are the big 
picture 

 
1.​ Students will understand the negative impact that acute & chronic 

stress have on the human body. 
 

Month, Year  



understandings that 
are transferable 
across contexts, 
places, and times? 

 
 

2.​ Students will understand the importance of developing positive 
coping mechanisms to use in times of stress. 
 

3.​ Students will understand how to share their coping skills with others. 

 
 
Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 
 

 
1.​ How does acute & chronic stress impact the human body 

(physically, mentally, socially)? 
 

2.​ Why are coping mechanisms important for handling stress? 
 

3.​ How can I share my coping skills/hobbies with others if they are 
dealing with a stressful situation?  

 

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related 
to each indicator and which students will be able to 
use in new contexts/with new material 

 
Students will know how to define following 
vocabulary terms & how to use them 
appropriately  in context: 

●​ Acute stress 
●​ Chronic stress 
●​ Nervous system  
●​ Fight or flight 
●​ Coping skill/mechanism 
●​ Dopamine 
●​ Serotonin  
●​ Endorphins 

 

●​ Students will be able to explain how acute & 
chronic stress can negatively impact the 
human body 

●​ Students will be able to identify several 
positive coping skills / hobbies that can be 
used in stressful situations. 

●​ Students will be able to peer teach coping 
skills to their peers through a 
presentation/activity. 

 
Stage 2: Evidence of Student Learning 
 
Performance Tasks 
 
Assessment Evidence 
What will the student produce? Use the GRASPS model below to design your performance task.  
 

●​ Goal: Students will create a presentation & coping skill activity to practice with the class.  
●​ Role: Middle school student. 
●​ Audience: Elementary & middle school students. 

Month, Year  



●​ Situation: As part of a “Mental Health Awareness Movement”, your school has asked you to 
teach other students in Southington about a coping skill that you enjoy using when you feel 
stressed or overwhelmed. Examples include exercise, reading, listening to music, going 
outside, puzzles, etc. Students will present research that supports how their coping skill 
improves mental health and lead the class through an activity that allows students to practice 
using this coping skill.  

●​ Product/Performance/Purpose: Students will create a slideshow presentation to share their 
research evidence and organize a coping activity to share/demonstrate with the class. 

●​ Standards and Criteria for Success/VOG Alignment: See Stress Management Rubric. 
 

 
Resources 
Any materials and resources related to the performance task that the teacher or student would need to be successful. 
Stress Management Unit Slides 

Stress Management Project Rubric 

 
Evaluative Criteria 
How will you evaluate this task? How will you provide feedback to students?  
 
Stress Management Project Rubric 

 
Comments 
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first 
time. 
 
N/A 

 
Stage 3: Instructional Design 
 
 

Learning Target: Success Criteria: 

I can… 
●​ Understand the negative impact(s) of acute & 

chronic stress on the human body. 

●​ Students will be able to describe how acute & 
chronic stress can negatively impact physical, 
mental, & social health. 

●​ Identify several coping mechanisms that can be 
helpful in overwhelming/stressful situations.  

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

I.​ Lesson Introduction  
A.​ Stress Management Unit Slides 

II.​ Class Discussion / Brainstorm: The teacher will facilitate a class discussion regarding 
examples of positive vs. negative coping mechanisms. Then, she will introduce the project. 

III.​ Lesson Closure  
 

Month, Year  

https://docs.google.com/presentation/d/13eopIGnLQS5qeucrwlcNr5cItG90ABPaUKz-OYDBMrA/edit?slide=id.p#slide=id.p
https://docs.google.com/document/d/1wUY9FjnRr6vKsS4MwVQU2i6DSdZTSpScAcWLLs5PEAQ/edit?tab=t.0
https://docs.google.com/document/d/1wUY9FjnRr6vKsS4MwVQU2i6DSdZTSpScAcWLLs5PEAQ/edit?tab=t.0
https://docs.google.com/presentation/d/13eopIGnLQS5qeucrwlcNr5cItG90ABPaUKz-OYDBMrA/edit?slide=id.p#slide=id.p


 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

●​ Exit Ticket (Formative Assessment): Students will complete an exit ticket at the end of 
class to assess their understanding of acute & chronic stress and its impact on the body. 
They will also have to identify examples of coping mechanisms. 

 
Learning Target: Success Criteria: 

I can… 
●​ Understand how different coping skills can 

help manage stress and improve mental 
health. 

 

 
●​ Students can peer teach coping skills to their 

peers through a presentation/activity. 
○​ See rubric for specific success criteria  

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 

I.​ Stress Management Project: Students will work in partners and choose a coping skill that 
they want to focus their project on. They will conduct research to find evidence that supports 
how their coping skill helps with stress management & mental health. Students will create a 
slideshow presentation to share their research evidence and organize a coping activity to 
share/demonstrate with the class. 

I.​  

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

●​ Stress Management Project (Summative Assessment) 

 
Resources 
Any materials and resources related to Stage 3 learning activities.  
 
Stress Management Unit Slides 

Stress Management Project Rubric 

 

Month, Year  

https://docs.google.com/presentation/d/13eopIGnLQS5qeucrwlcNr5cItG90ABPaUKz-OYDBMrA/edit?slide=id.p#slide=id.p
https://docs.google.com/document/d/1wUY9FjnRr6vKsS4MwVQU2i6DSdZTSpScAcWLLs5PEAQ/edit?tab=t.0


 

​  
Stage 1: Desired Results 
 

 

 
 

Unit Overview  

Unit Title: Suicide Awareness & Prevention  

Teacher: Kolesnik & Brown 

Grade 
Level/Course: 

Grade 8 Health Education  

Length/Dates: 2-3 lessons  

Unit Summary: 
2-4 sentences 
describing the 
main ideas, 
content and skills 
of the unit. 

Students will learn the warning signs and risk factors associated with self harm 
and suicide. They will identify resources (trusted adults, police, hotlines, etc.) 
that can be utilized if they, or someone they know, are in need of help. Finally, 
they will create a public service announcement to inform teens about the 
importance of this issue.  

Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 
MEH 1.3.8 
AI 3.1.8, 3.2.8, 3.4.8 
AV 8.2.8, 8.3.8 

Other Goal(s) 
List the Disciplinary Transfer Goals that this unit will address 
 

Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 
 

Critical Thinking Transdisciplinary Goal: 
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection 
on the challenges and benefits of the process and/or solution(s). 
Communication Transdisciplinary Goal: 
Students effectively communicate and use interpersonal skills in a range of formal and informal 
contexts.  



 
 

 

 
 

Enduring 
Understanding(s): 
What are the big 
picture 
understandings that 
are transferable 
across contexts, 
places, and times? 

1.​ Students will understand the warning signs and risk factors 
associated with self harm / suicide prevention. 

2.​ Students will understand the importance of reporting concerns 
regarding self harm / suicide to trusted resources (teachers, 
parents/guardians, police, hotlines, etc.).  

3.​  Students will understand what resources to use if they, or someone 
they know, are having thoughts of self harm / suicide.  

Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 

1.​ What are the warning signs and risk factors associated with self 
harm / suicide? 

2.​ Why do I need to report concerns about self harm / suicide? 
3.​ Who/where can I go to if I, myself, or someone I know is having 

thoughts of self harm / suicide?  

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related 
to each indicator and which students will be able to 
use in new contexts/with new material 

Students will know… 
●​ The definition of suicide and suicide 

attempt 
●​ Current suicide rates amongst 

adolescents  
●​ Warnings signs associated with self 

harm / suicide  
●​ Risk factors associated with self harm / 

suicide  
●​ Resources for help  

 
 
 

Students will be able to... 
●​ Define the terms suicide and suicide attempt 
●​ Evaluate recent statistics regarding suicide 

rates among adolescents and the general 
U.S. population  

●​ Identify warning signs associated with self 
harm / suicide  

●​ Identify risk factors associated with self 
harm / suicide  

●​ Identify several resources for help in a 
situation regarding self harm / suicide  

 



Stage 2: Evidence of Student Learning 
 
Performance Tasks 
 

 

 

 
 
 

Assessment Evidence 
What will the student produce? Use the GRASPS model below to design your performance task.  
 

●​ Goal: Students will create a public service announcement (PSA) to inform teens about suicide 
prevention / awareness.  

●​ Role: Students will act as if they have been hired by their community’s health organization to 
create a PSA that will be used across town to inform teens (and the public) about suicide 
prevention / awareness.  

●​ Audience: Teens and adults in the Southington community  
●​ Situation: You have been hired by your community’s health organization to create a PSA 

informing teens (and the public) about the importance of suicide prevention / awareness. The 
PSA should include the definition of suicide, warning signs and risk factors associated with 
self harm / suicide, statistics on current suicide rates amongst teens and young adults, and 
resources for help (teachers, parents/guardians, counselors, hotlines, etc.).  

●​ Product/Performance/Purpose: Students will create an informational poster or brochure 
(handwritten or digital).  

 

Resources 
Any materials and resources related to the performance task that the teacher or student would need to be successful. 

Suicide Prevention Unit Slides 

Latosha’s Story Exit Slip Assignment (Lesson 1) 

Suicide Prevention Project Outline  

Suicide Prevention Project Rubric  

​​https://www.nimh.nih.gov/health/topics/suicide-prevention#part_7680  

Evaluative Criteria 
How will you evaluate this task? How will you provide feedback to students?  

Latosha’s Story Exit Slip Assignment (Lesson 1) 

Suicide Prevention Project Rubric  

https://docs.google.com/presentation/d/1owMkViyWMT-dp_1TABglDFpA5v4LixaKzk-hhtWFEy8/edit?usp=sharing
https://docs.google.com/document/d/1bTsVlpx5DyazET6fXU9XInUGZJVg6MeJHHyjW9fzxgw/edit?usp=sharing
https://docs.google.com/document/d/1EtmGRwJI2axv0hMxzo1iKtbW124cxq6EoQaYgpBJydc/edit
https://docs.google.com/document/d/1s6aZf5dlASZiWGeRX2LGF6TtWKDz3eV8KHS_Z5mOLPQ/edit
https://www.nimh.nih.gov/health/topics/suicide-prevention#part_7680
https://docs.google.com/document/d/1bTsVlpx5DyazET6fXU9XInUGZJVg6MeJHHyjW9fzxgw/edit?usp=sharing
https://docs.google.com/document/d/1s6aZf5dlASZiWGeRX2LGF6TtWKDz3eV8KHS_Z5mOLPQ/edit


Other Evidence 
 
 

 
Stage 3: Instructional Design 
 
 

Comments 
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first 
time. 

N/A 

Assessment Evidence 
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as 
information-recall. 

Latosha’s Story Exit Slip Assignment (Lesson 1) 

Suicide Prevention Project Rubric  

 

Learning Target: Success Criteria: 

Students will be able to… 
●​ Understand the importance of suicide 

awareness and prevention amongst 
teens and young adults. 

 

●​ Define suicide & suicide attempt 
●​ Identify warning signs & risk factors 

associated with self harm / suicide 
●​ Identify multiple resources for help 

(hotlines, trusted adults, police, etc.) 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

I.​ Introduction: The teacher will introduce the topic of suicide prevention via Google Slides 
that include various statistics regarding suicide rates amongst teens and young adults. 

II.​ Turn & Talk Discussions :  Students will engage in multiple turn & talk discussions 
regarding potential risk factors, warning signs, and resources for help that they believe 
are associated with self-harm and suicide. This will lead to a class-wide discussion. 

III.​ Closure / Exit Slip: Following discussions, students will complete an exit slip called, 
“Latosha’s Story”. This scenario-based assignment will assess students’ ability to identify 
warning signs, risk factors, and resources for help associated with suicide prevention (see 
below). 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  

https://docs.google.com/document/d/1bTsVlpx5DyazET6fXU9XInUGZJVg6MeJHHyjW9fzxgw/edit?usp=sharing
https://docs.google.com/document/d/1s6aZf5dlASZiWGeRX2LGF6TtWKDz3eV8KHS_Z5mOLPQ/edit


Design EACH activity for the unit. Copy and paste the tables below to outline all lessons 
within the unit.  
 

(They can be listed/linked below) 

●​ Formative Assessment: Before being dismissed, students will complete an exit slip 
assignment called, “Latosha’s Story”. This is a scenario that students must read and then 
they will respond to questions regarding warning signs and risk factors of self harm / 
suicide, as well as resources for help.  
 

Latosha’s Story Exit Slip Assignment  

 

Learning Target: Success Criteria: 

Students will be able to… 
●​ Advocate for the importance of suicide 

awareness and prevention amongst teens 
and young adults by creating a PSA project. 

 

●​ Students can define suicide / suicide 
attempt 

●​ Students can identify multiple risk factors 
& warning signs associated with self-harm 
/ suicide 

●​ Students can access recent statistics 
regarding suicide rates among teens  

●​ Students can identify various resources 
for help  

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

I.​ Introduction: The teacher will briefly review the information taught in the previous lesson, 
calling on students to identify risk factors, warning signs, & resources for help associated 
with self-harm / suicide. Then, the teacher will introduce the PSA project (instructions, 
rubric, etc.) that students will be working on for the remainder of class.  

II.​ Suicide Prevention PSA Project: Students will create a public service announcement 
(PSA) to inform teens about suicide prevention / awareness. Students will be able to choose 
to complete a handwritten OR digital brochure, informational handout, or poster. They must 
include the following criteria on their PSA project: definition of suicide, 3 warning signs, 3 
risk factors, 3 recent statistics regarding teen suicide rates, and 3 resources for help (see 
rubric below). Students will complete the project outline prior to starting their final draft. 

III.​ Closure: The teacher will have students peer assess each other’s projects using the rubric 
provided prior to submitting. 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

https://docs.google.com/document/d/1bTsVlpx5DyazET6fXU9XInUGZJVg6MeJHHyjW9fzxgw/edit?usp=sharing


 
 

Summative Assessment: 
●​ Suicide Prevention Project Outline  
●​ Suicide Prevention Project Rubric  

 

Resources 
Any materials and resources related to Stage 3 learning activities.  

Suicide Prevention Unit Slides 

Latosha’s Story Exit Slip Assignment (Lesson 1) 

Suicide Prevention Project Outline  

Suicide Prevention Project Rubric  

​​https://www.nimh.nih.gov/health/topics/suicide-prevention#part_7680  

https://docs.google.com/document/d/1EtmGRwJI2axv0hMxzo1iKtbW124cxq6EoQaYgpBJydc/edit
https://docs.google.com/document/d/1s6aZf5dlASZiWGeRX2LGF6TtWKDz3eV8KHS_Z5mOLPQ/edit
https://docs.google.com/presentation/d/1owMkViyWMT-dp_1TABglDFpA5v4LixaKzk-hhtWFEy8/edit?usp=sharing
https://docs.google.com/document/d/1bTsVlpx5DyazET6fXU9XInUGZJVg6MeJHHyjW9fzxgw/edit?usp=sharing
https://docs.google.com/document/d/1EtmGRwJI2axv0hMxzo1iKtbW124cxq6EoQaYgpBJydc/edit
https://docs.google.com/document/d/1s6aZf5dlASZiWGeRX2LGF6TtWKDz3eV8KHS_Z5mOLPQ/edit
https://www.nimh.nih.gov/health/topics/suicide-prevention#part_7680


Unit Overview 

Unit Title: The Reproductive System 

Teacher: Kolesnik & Brown 

Grade 
Level/Course: 

8th Grade Health Education 

Length/Dates: 2 lessons 

Unit Summary: 
2-4 sentences
describing the
main ideas,
content and skills
of the unit.

This unit focuses on the understanding of the anatomy and functions of the 
male & female reproductive systems. Students will be assessed on their ability 
to label male and female reproductive system diagrams and explain their 
functions. 

Stage 1: Desired Results 

Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 

SH 1.3.8, 1.4.8, 1.11.8 

Other Goal(s) 
List the Disciplinary Transfer Goals that this unit will address 

Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 

Critical Thinking Transdisciplinary Goal: 
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection 
on the challenges and benefits of the process and/or solution(s). 

Enduring 
Understanding(s): 
What are the big 
picture 
understandings that 
are transferable 

1. Students will understand the parts and functions of the male
reproductive system.

2. Students will understand the parts and functions of the female
reproductive system.

3. Students will understand the importance of personal hygiene &
regular check-ups to promote reproductive/sexual health.

Month, Year 



across contexts, 
places, and times? 

 
 

 
 
Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 
 

 
1.​ What are the main parts and functions of the male reproductive 

system? 
2.​ What are the main parts and functions of the female reproductive 

system? 
3.​ How can I maintain reproductive/sexual health throughout my life? 

 

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related 
to each indicator and which students will be able to 
use in new contexts/with new material 

 
●​ Students will know the parts & 

functions of the male reproductive 
system. 

●​ Students will know the parts & 
functions of the female reproductive 
system. 

●​ Students will know the importance of 
personal hygiene & regular check-ups 
for maintaining sexual/reproductive 
health. 

 

●​ Students will be able to define the parts of 
the male reproductive system & label them 
on a diagram. 

●​ Students will be able to define the parts of 
the female reproductive system & label 
them on a diagram. 

●​ Students will be able to identify health 
practices that help promote 
sexual/reproductive health. 

 

 
 
Stage 2: Evidence of Student Learning 
 
Performance Tasks 
 
Assessment Evidence 
What will the student produce? Use the GRASPS model below to design your performance task.  
 

Month, Year  



●​ Goal: The goal of this task is to learn the names & functions of the main parts of the male & 
female reproductive systems. 

●​ Role: Students will act as if they are 8th grade science teachers. 
●​ Audience: 8th grade students in a science class. 
●​ Situation: “Imagine you are an 8th grade science teacher. You have been given the task of 

teaching your students about the reproductive system. You must construct a worksheet that 
displays the names & functions of the parts of the male & female reproductive systems for 
students to complete. 

●​ Product/Performance/Purpose: Students will label the male and female reproductive system 
diagrams with the correct name and function of each part. 

●​ Standards and Criteria for Success: Students will be able to check their diagrams & 
definitions with an answer key once they complete their worksheet. 

 
Resources 
Any materials and resources related to the performance task that the teacher or student would need to be successful. 
Female Reproductive System Slides 
Female Reproductive System Worksheet  
Male Reproductive System Slides  
Male Reproductive System Worksheet  

 
Evaluative Criteria 
How will you evaluate this task? How will you provide feedback to students?  
Students will self assess by comparing their diagram & definitions with an answer key. The teacher 
will also review the answers to ensure understanding of parts & functions of male & female 
reproductive system. 

 
Comments 
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first 
time. 
N/A 
 

 
Other Evidence 
 
Assessment Evidence 
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as 
information-recall. 
 
See links to worksheets above. 

 
 
 
 
 
 
 
 
 
 

Month, Year  

https://docs.google.com/presentation/d/1rtEj032hU6rUtTDofSHx1vC-CxgJ1T0qy8zgeAWJAd4/edit#slide=id.g107dc7719c3_0_15
https://kidshealth.org/classroom/6to8/body/systems/female_reproductive.pdf
https://docs.google.com/presentation/d/1ChH7-qVp-DKEQnQJ6piIrDkV2ZSGktMhDzX6CmyavQs/edit#slide=id.p
https://kidshealth.org/classroom/6to8/body/systems/male_reproductive_handout1.pdf


Stage 3: Instructional Design 
 
Design EACH activity for the unit. Copy and paste the tables below to outline all lessons within the 
unit.  
 

Learning Target: Success Criteria: 

Students will be able to… 
●​ Understand the parts & functions of the 

male reproductive system. 
 

Students will be able to… 
●​ Define the functions of the main parts of 

the male reproductive system. 
●​ Label a diagram of a male reproductive 

system. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 
Learning Activity: Students will use the slides linked below to access information on the male 
reproductive system. These slides will assist them in defining the parts of the male reproductive 
system & in labeling the diagram on the worksheet.  

 
Male Reproductive System Slides  
Male Reproductive System Worksheet  
 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

 
Male Reproductive System Worksheet  

 
 
Learning Target: Success Criteria: 

Students will be able to… 
●​ Understand the parts & functions of the 

female reproductive system. 
 

Students will be able to… 
●​ Define the functions of the main parts of 

the female reproductive system. 
●​ Label diagrams of a female reproductive 

system. 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  
 
Learning Activity: Students will use the slides linked below to access information on the female 
reproductive system. These slides will assist them in defining the parts of the female reproductive 
system & in labeling the diagram on the worksheet.  
 
Female Reproductive System Slides 
Female Reproductive System Worksheet  
 

Month, Year  

https://docs.google.com/presentation/d/1ChH7-qVp-DKEQnQJ6piIrDkV2ZSGktMhDzX6CmyavQs/edit#slide=id.p
https://kidshealth.org/classroom/6to8/body/systems/male_reproductive_handout1.pdf
https://kidshealth.org/classroom/6to8/body/systems/male_reproductive_handout1.pdf
https://docs.google.com/presentation/d/1rtEj032hU6rUtTDofSHx1vC-CxgJ1T0qy8zgeAWJAd4/edit#slide=id.g107dc7719c3_0_15
https://kidshealth.org/classroom/6to8/body/systems/female_reproductive.pdf


Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

 
Female Reproductive System Worksheet  

 
 
Resources 
Any materials and resources related to Stage 3 learning activities.  
https://kidshealth.org/en/teens/male-repro.html  
https://kidshealth.org/en/teens/female-repro.html  

 

Month, Year  

https://kidshealth.org/classroom/6to8/body/systems/female_reproductive.pdf
https://kidshealth.org/en/teens/male-repro.html
https://kidshealth.org/en/teens/female-repro.html


 

​  
Stage 1: Desired Results 
 

 

 

 
 
 

Unit Overview  

Unit Title: Vaping Prevention 

Teacher: Kolesnik & Brown  

Grade 
Level/Course: 

Grade 8 Health Education  

Length/Dates: 2-3 lessons  

Unit Summary: 
2-4 sentences 
describing the 
main ideas, 
content and skills 
of the unit. 

Today, vaping is one of the largest health concerns amongst adolescents. In 
this unit, students will evaluate how vaping can affect various parts of the body, 
particularly the lungs, brain (addiction), and heart. They will also research 
recent statistics related to teen vaping rates and identify several refusal skills 
that can be used to say no in a peer pressure situation.  

Grade Level/Subject Standard(s) 
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address 
ANOD 1.6.8, 1.7.8, 1.9.8, 
 INF 2.4.8, 2.1.8 

Other Goal(s) 
List the Disciplinary Transfer Goals that this unit will address 
 

Transfer Goals (Vision of the Graduate)  
List the long-term and/or school-wide independent student behaviors that this unit will address. 
 

Critical Thinking Transdisciplinary Goal: 
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection 
on the challenges and benefits of the process and/or solution(s). 
Collaboration Transdisciplinary Goal: 
Students flexibly and cooperatively work with others in physical and virtual environments and assume 
shared responsibility for completing a project or achieving a goal.  



 

 

 

Enduring 
Understanding(s): 
What are the big 
picture 
understandings that 
are transferable 
across contexts, 
places, and times? 

1.​ Students will understand what vaping devices are and that they 
contain many harmful substances, such as nicotine, which is highly 
addictive. 

2.​ Students will understand the various health concerns associated 
with vaping, especially for adolescents.  

3.​ Students will understand why avoiding vaping is crucial for living a 
healthy lifestyle.  

4.​ Students will understand how to say no to vaping in a peer pressure 
situation. 

Essential 
Question(s): 
These questions are 
related to the 
enduring 
understandings and 
provide relevance for 
the learning in the 
unit. 

1.​ What are vaping devices? What is nicotine? 
2.​ What are the health concerns associated with vaping? 
3.​ Why is it important not to vape? 
4.​ What are some ways to say no to vaping in a peer pressure 

situation (refusal skills)? 

What will students know... 
Factual information, vocabulary and basic 
concepts related to each indicator 

What will students be able to do… 
Skills, processes and/or knowledge that are related 
to each indicator and which students will be able to 
use in new contexts/with new material 

Students will know… 
●​ What a vaping device is  
●​ What nicotine is  
●​ How vaping impacts the lungs, heart, 

brain, and other parts of the body 
●​ What addiction is and how the teen 

brain is more susceptible to addiction 
than the adult brain 

●​ Recent statistics regarding vaping 
rates amongst teens 
(middle/highschoolers) 

●​ Refusal skills that can be used to say 
no to vaping in a peer pressure 
situation  
 

 
 

Students will be able to... 
●​ Define what a vaping device is  
●​ Define what nicotine is 
●​ Identify the effects that vaping/nicotine has 

on the lungs, heart, and brain 
●​ Define the role that nicotine plays in 

addiction / brain functioning 
●​ Research recent statistics on vaping rates 

amongst teens using valid sources 
●​ Identify multiple ways that a teen can say no 

to vaping in a peer pressure situation  
 



Stage 2: Evidence of Student Learning 
 
Performance Tasks 
 

 

 

 

Assessment Evidence 
What will the student produce? Use the GRASPS model below to design your performance task.  
 

●​ Goal: Students will create a project in the form of a filmed interview/podcast, filmed 
advertisement/commercial, or a newspaper article to inform teens and adolescents about the 
dangers of vaping.  

●​ Role: Students will act as if they have been hired by a local news channel to create an 
interview/podcast, commercial/advertisement, or newspaper article regarding the issue of teen 
vaping. 

●​ Audience: Teens and adults in the community. 
●​ Situation: You have been hired by a local news channel to create one of the following: an 

interview/podcast, a commercial/advertisement, or a newspaper article to warn teens about 
the harmful effects of vaping. Your project will appear on television and/or the news channel’s 
website to inform the community about this public health issue. Your project should include 
what vaping devices are, how vaping/nicotine affects overall health (lungs, heart, brain), 
recent statistics on teen vaping, and refusal skills that can be used to say no in a peer 
pressure situation.  

●​ Product/Performance/Purpose: Students will create an informational interview/podcast, a 
commercial/advertisement, or a newspaper article.  

 

Resources 
Any materials and resources related to the performance task that the teacher or student would need to be successful. 
Vaping Unit Slides 

Vaping Research Assignment  

Vaping Project Rubric  

https://www.lung.org/quit-smoking/e-cigarettes-vaping/whats-in-an-e-cigarette  

https://e-cigarettes.surgeongeneral.gov/documents/2016_SGR_Fact_Sheet_508.pdf 

https://www.fda.gov/tobacco-products/youth-and-tobacco/results-annual-national-youth-tobacco-survey  

Evaluative Criteria 
How will you evaluate this task? How will you provide feedback to students?  
Vaping Project Rubric  

https://med.stanford.edu/tobaccopreventiontoolkit/you-and-me-together-vape-free-curriculum/ms-lesson-2-healthy-body-healthy-youth.html
https://docs.google.com/document/d/1ujzmoSydKMC9NeMCHc522MlC0aUMPVfhikeLYCPx5jw/edit?tab=t.0
https://docs.google.com/document/d/1utfXmhorHAc7mTb1Zvc1e9TuMA6Nh0TKcd2B6TAyemA/edit?tab=t.0
https://www.lung.org/quit-smoking/e-cigarettes-vaping/whats-in-an-e-cigarette
https://e-cigarettes.surgeongeneral.gov/documents/2016_SGR_Fact_Sheet_508.pdf
https://www.fda.gov/tobacco-products/youth-and-tobacco/results-annual-national-youth-tobacco-survey
https://docs.google.com/document/d/1utfXmhorHAc7mTb1Zvc1e9TuMA6Nh0TKcd2B6TAyemA/edit?tab=t.0


 

Other Evidence 
 
 

 
Stage 3: Instructional Design 
 
 

Comments 
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first 
time. 

N/A 

Assessment Evidence 
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as 
information-recall. 

Formative Assessment: Vaping Research Assignment  

Summative Assessment: Vaping Project Rubric  

 

Learning Target: Success Criteria: 

Students will be able to… 
●​ Understand the harmful effects of 

nicotine and vaping 
 

●​ Define what vaping devices are  
●​ Identify various chemicals found in vaping 

devices, including nicotine 
●​ Explain various ways that vaping impacts 

the lungs, heart, and brain 
●​ Evaluate factors that may influence a 

teen’s decision to vape 
●​ Identify ways to say no in a peer pressure 

situation (refusal skills) 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

I.​ Introduction: The teacher will introduce the topic of vaping by discussing recent statistics 
on teen vaping rates (middle & highschool students). The teacher will briefly review 
information that students learned in previous years about vaping. Then, students will turn & 
talk to discuss factors that may influence a teen’s decision to vape (stress, peer pressure, 
friends/family, curiosity, etc.).  

https://docs.google.com/document/d/1ujzmoSydKMC9NeMCHc522MlC0aUMPVfhikeLYCPx5jw/edit?tab=t.0
https://docs.google.com/document/d/1utfXmhorHAc7mTb1Zvc1e9TuMA6Nh0TKcd2B6TAyemA/edit?tab=t.0


 
Design EACH activity for the unit. Copy and paste the tables below to outline all lessons 
within the unit.  
 

II.​ Vaping Research Assignment: Students will navigate through various slides and reliable 
websites to find information for a vaping research assignment. This assignment will include 
information that students will need to include on their project (Lesson 2).  

III.​ Closure: Once students have finished the research assignment, the teacher will end class 
by discussing the upcoming project that students will begin next class. Then, each student 
will write one NEW fact / piece of information they learned while researching on a piece of 
paper that will be collected as an exit slip. 

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

●​ Formative Assessment 
○​ Vaping Research Assignment  

○​ Exit Slip: Before being dismissed, students will write down one new fact / piece of 
information they learned while researching  

Learning Target: Success Criteria: 

Students will be able to… 
●​ Understand the various effects that 

vaping / nicotine can have on overall 
health. 

 

●​ Students can define what a vaping device is  
●​ Students can define what nicotine is and how 

it affects the teen brain in terms of addiction  
●​ Students can identify various ways that 

vaping impacts the lungs and heart 
●​ Students can recall several statistics 

regarding recent teen vaping rates 
●​ Students can identify several ways to say no 

to vaping in a peer pressure situation 
 

Learning Activities 
What is the actual instructional  task that supports student learning in this lesson?  
Tasks can be linked in here. Include technology integration as applicable to support learning.  

I.​ Introduction: The teacher will briefly review the information taught in the previous lesson. 
Then, the teacher will introduce the project (instructions, rubric, etc.) that students will be 
working on for the next two classes. 

II.​ Vaping Project: Students will act as if they have been hired by a local news channel to 
create an interview/podcast, commercial/advertisement, or newspaper article regarding the 
issue of teen vaping. They will need to research and include the following information, 
despite what format they choose to complete: explanation of what a vaping device is, how 

https://docs.google.com/document/d/1ujzmoSydKMC9NeMCHc522MlC0aUMPVfhikeLYCPx5jw/edit?tab=t.0


 
 

vaping affects overall health (lungs, heart, brain), 3 recent statistics on teen vaping rates, 
and at least 3 ways to say no to vaping in a peer pressure situation.  

III.​ Closure: The teacher will have students peer assess each other’s projects using the rubric 
provided. Students will provide constructive feedback to one another. This project will take 
a total of 2 class periods to complete.  

Assessment 
List any formative or summative assessments that should be administered within this learning sequence.  
(They can be listed/linked below) 

Summative Assessment:  
●​ Vaping Project Rubric  

Resources 
Any materials and resources related to Stage 3 learning activities.  
Vaping Unit Slides 

Vaping Research Assignment  

Vaping Project Rubric  

https://www.lung.org/quit-smoking/e-cigarettes-vaping/whats-in-an-e-cigarette  

https://e-cigarettes.surgeongeneral.gov/documents/2016_SGR_Fact_Sheet_508.pdf 

https://www.fda.gov/tobacco-products/youth-and-tobacco/results-annual-national-youth-tobacco-survey 

https://docs.google.com/document/d/1utfXmhorHAc7mTb1Zvc1e9TuMA6Nh0TKcd2B6TAyemA/edit?tab=t.0
https://med.stanford.edu/tobaccopreventiontoolkit/you-and-me-together-vape-free-curriculum/ms-lesson-2-healthy-body-healthy-youth.html
https://docs.google.com/document/d/1ujzmoSydKMC9NeMCHc522MlC0aUMPVfhikeLYCPx5jw/edit?tab=t.0
https://docs.google.com/document/d/1utfXmhorHAc7mTb1Zvc1e9TuMA6Nh0TKcd2B6TAyemA/edit?tab=t.0
https://www.lung.org/quit-smoking/e-cigarettes-vaping/whats-in-an-e-cigarette
https://e-cigarettes.surgeongeneral.gov/documents/2016_SGR_Fact_Sheet_508.pdf
https://www.fda.gov/tobacco-products/youth-and-tobacco/results-annual-national-youth-tobacco-survey


Middle School 
Health Education Curriculum
SPS Curriculum & Instruction Committee - January 2026



HEALTH EDUCATION
STANDARDS

A quality health curriculum begins
with the standards
The National Health Ed. Standards
were recently updated (Jan. 2024)

CT State Health Ed. Standards
are aligned with the National
Standards (May 2022)

The Standards Driving Our Curriculum:

Standard 1: Concepts/Functional Health Info.
Standard 2: Analyzing Influences 
Standard 3: Accessing Valid Health Info.
Standard 4: Interpersonal Communication
Standard 5: Decision Making
Standard 6: Goal Setting
Standard 7: Self-Management 
Standard 8: Advocacy 



WHAT IS SKILLS-BASED
HEALTH EDUCATION?

Skills-based units, not content based units

Skill development is the FOUNDATION of each
unit of instruction 

 Students have multiple opportunities to
practice the skill(s) throughout each unit

Content is the CONTEXT for teaching skills
The skill is taught through the topic/content

Ex. Decision making can be taught during a vaping unit

The skills taught can be
applied to a variety of topics -

 they are transferrable! 



HOW DO STANDARDS RELATE
TO SKILLS-BASED HEALTH ED. ?

Health-Related Skills (Standards 2-8)

Analyzing Influences 
Accessing Valid Health Info.
Interpersonal Communication
Decision Making
Goal Setting 
Self-Management 
Advocacy 

Required Content (Standard 1)

Drug Education 
Human Growth & Development 
Nutrition 
Accident Prevention / Personal Safety
Disease Prevention
Youth Suicide Prevention
HIV/AIDs
Sexual Harassment / Assault
Awareness & Prevention 
Sexual Health 



HEALTH UNITS
GRADE 6 

Health & Me
Bullying Prevention
Tobacco, Nicotine, &
Vaping Prevention 
Alcohol Awareness
Communicable Diseases
Personal Safety
Nutrition
Tweenage Years 



GRADE 6 - UNIT 1 
SELF MANAGEMENT
THROUGH HEALTH & ME

Overview: This unit will focus on the three
components of the Health Triangle
(physical health, mental/emotional
health, and social health). Students will
reflect on their own strengths related to
each component of the triangle while
constructing a project. Students will also
develop personal goals to improve their
physical, mental, and social health

Performance Assessments:
Health Triangle Project & Reflection



GRADE 6 - UNIT 2
INTERPERSONAL
COMMUNICATION
THROUGH BULLYING
PREVENTION 

Overview: Students will learn what
motivates a bully and how to identify and
prevent bullying/cyberbullying through
various on-the-spot strategies taught
throughout the unit. Through collaborative
role play, students will address a bullying
situation using the on-the-spot strategies
to stop and prevent future bullying

Performance Assessments:
Bullying Prevention Skit Project



GRADE 6 - UNIT 3
ADVOCACY THROUGH
TOBACCO, NICOTINE,
& VAPING PREVENTION

Overview: Students will understand the
similarities and differences of e-cigarettes
(vapes) and cigarettes, as well as why
young adults may feel pressured to use
these substances. They will learn how
nicotine and other chemicals found in
these products can impact their short- and
long-term health. They will apply their new
knowledge and practice the skill of
advocacy by creating a Vaping PSA
Project in the form of a poster or brochure.

Performance Assessments:
Tobacco and Nicotine Stations
Vaping PSA Project



GRADE 6 - UNIT 4
 ADVOCACY THROUGH
ALCOHOL AWARENESS

Overview: Students will gain an
understanding of the dangers of underage
alcohol consumption/binge drinking and
how it affects certain parts of the body.
They will also learn about addiction, as it
relates to alcohol consumption and the
brain. They will practice advocacy skills
while designing an Anti-Alcohol Billboard.

Performance Assessment:
Anti-Alcohol Billboard Project



GRADE 6 - UNIT 5
ACCESSING VALID
HEALTH INFO.
THROUGH
COMMUNICABLE
DISEASES

Overview: Students will practice the skill of
accessing valid health information while
researching various communicable diseases
to create an informational slideshow
presentation. They will access information
regarding disease symptoms, prevention,
and treatment methods. 

Performance Assessments:
Communicable Disease Presentation Project



GRADE 6 - UNIT 6
SELF-MANAGEMENT
THROUGH PERSONAL
SAFETY

Overview: This unit allows students to
practice self-management skills related to
their personal safety. Students will analyze
various real-world scenarios and create a
personal safety plan to address situations
that may result in danger in school, at
home, and in public places. 

Performance Assessments:
Personal Safety Plan 



GRADE 6 - UNIT 7
SELF MANAGEMENT

THROUGH NUTRITION

Overview: Students will learn about the
functions of macronutrients (protein,
carbohydrates, & fats). They will also
understand the food groups that
compromise a healthy, balanced diet. They
will practice the skill of self management to
create healthy, balanced meals.
 

Performance Assessment:
Create A Plate Activity 



GRADE 6 - UNIT 8
SELF MANAGEMENT
THROUGH TWEENAGE
YEARS

Overview: This unit is designed to help
students understand the social, emotional,
and physical changes they will experience
during puberty. They will also explore
strategies for managing the emotional and
social issues that some experience during
puberty and learn how to practice daily
self-care/personal hygiene routines.
 

Performance Assessment:
Personal Hygiene Help Guide



HEALTH UNITS
GRADE 7 

Communication Styles
Cyberbullying Prevention
Mental Health Disorders
Non-Communicable
Disease Prevention
Drug Research
Erin’s Law
Nutrition

   * First Aid & CPR *



GRADE 7 - UNIT 1 

INTERPERSONAL
COMMUNICATION
THROUGH
COMMUNICATION
SYLES

 Overview: This unit focuses on different
communication styles (aggressive,
assertive, passive) and skills students will
need to employ during their everyday
lives to foster positive relationships.
Through the creation of a skit, students
will explore how communication styles
can influence emotions, attitudes, and
outcomes. 

Performance Assessments:
Communication Styles Skit



GRADE 7 - UNIT 2
ADVOCACY
THROUGH
CYBERBULLYING
PREVENTION

 Overview: Students will understand
what motivates a bully, how to identify
cyberbullying, and how to practice
internet safety through various strategies
taught in this unit. Students will create
an informative poster or brochure to
advocate for cyberbullying awareness
and prevention. 

Performance Assessments:
Cyberbullying PSA Project



GRADE 7 - UNIT 3
ACCESSING VALID
HEALTH INFO.
THROUGH MENTAL
HEALTH DISORDERS

 Overview: During this unit, students will
practice researching specific mental health
disorders using valid online resources, such
as the WHO and CDC to construct an
informational slideshow. These informational
slideshows will be presented to the class so
that students can learn about various
mental and emotional health disorders from
their peers.

Performance Assessments:
Mental Health Disorders Research Project



GRADE 7 - UNIT 4
SELF-MANAGEMENT
THROUGH NON-
COMMUNICABLE
DISEASE PREVENTION

 Overview: This unit will focus on the
symptoms, prevention methods, and
treatment options for various non-
communicable diseases. Students will
conduct research on a disease of their
choosing and develop a
brochure/slideshow to present to the
class in a “health fair” activity. 

Performance Assessments:
Non-Communicable Disease Project



GRADE 7 - UNIT 5
DECISION MAKING
THROUGH DRUG
RESEARCH

 Overview: This unit focuses on the
substance of marijuana, specifically THC
products, and how this substance can
impact teenage brain development.
Students will also understand the facts
vs. fiction about the substance.

Performance Assessments:
Drug Research Assignment



GRADE 7 - UNIT 6
SELF-MANAGEMENT
THROUGH ERIN’S LAW

 Overview: Students will watch a short
video to understand what Erin’s Law is
and how it came about. They will
practice self-management skills while
responding to various real-world
scenarios related to personal safety.

Performance Assessments:
Erin’s Law Research
Personal Safety Scenarios



GRADE 7 - UNIT 7
GOAL-SETTING
THROUGH NUTRITION

 Overview: During the 7th grade
nutrition unit, students will learn about
the function(s) and importance of
macronutrients (carbohydrates, proteins,
& fats) and how to analyze nutrition fact
labels in order to make health-
enhancing food choices. Students will
also create and interpret a food log to
set personal nutrition goals.

Performance Assessments:
Nutrition Fact Label Analysis
Personal Food Log Project



GRADE 7 - UNIT 8
SELF-MANAGEMENT
THROUGH 
FIRST AID & CPR

 Overview: During this unit, students will
demonstrate skills necessary to provide
basic First Aid and CPR (hands-only), as
well as the Heimlich Maneuver. They will
also learn how to respond to various
emergency situations.

Performance Assessments:
Hands-Only CPR Skill Assessment 
First Aid Kit Project



HEALTH UNITS
GRADE 8 

Decision Making
Suicide Awareness &  Prevention
Sexual Harassment/Assault
Prevention
Vaping Prevention
Alcohol

    * Stress Management *
STD’s/STI’s
The Reproductive System



GRADE 8 - UNIT 1 
DECISION MAKING 

Overview: Throughout this unit, students
will learn the steps of effective decision-
making using the “DECIDE” model and
why decision-making is a crucial skill for
maintaining a healthy lifestyle. They will
have multiple opportunities to practice
the skill of decision making while
working collaboratively to resolve a
variety of real-world scenarios. 

Performance Assessments:
Decision Making Scenarios 



GRADE 8 - UNIT 2
ADVOCACY THROUGH
SUICIDE AWARENESS &
PREVENTION 

Overview: Students will be able to
identify the warning signs & risk factors
associated with self-harm and suicidal
thoughts. They will learn about several
resources that can be used to report a
concern about themselves and/or
someone they know. At the end of this
unit, students will create an
advertisement/poster to advocate for
suicide prevention and inform the public
about resources for help. 

Performance Assessment:
Suicide Prevention PSA Project



GRADE 8 - UNIT 3
SELF-MANAGEMENT
THROUGH SEXUAL
HARASSMENT/ASSAULT
PREVENTION 
 

Overview: This unit focuses on on the skill of
self-management, as it relates to personal
safety . Students will learn about the
different forms of sexual harassment
(physical, verbal, digital) that can occur both
in- and outside of school. They will also
understand the importance of personal
boundaries and consent. Students will
practice the skill of self-management by
creating a personal safety plan that includes
various resources for help & how to handle
sexual harassment/assault situations.

Performance Assessment:
Personal Safety Plan



GRADE 8 - UNIT 4
ADVOCACY THROUGH
VAPING PREVENTION
 

Overview:  In this unit, students will
research the many harmful effects of
vaping, as well as the prevalence of teen
vaping in today's society. They will practice
the skill of advocacy while creating a Public
Service Announcement (PSA)  in the form of
an anti-vaping commercial/advertisement
or podcast episode. 

Performance Assessments:
Vaping Research 
Anti-Vaping PSA Project

Commercial, podcast, newspaper article



GRADE 8 - UNIT 5
ANALYZING
INFLUENCES
THROUGH ALCOHOL

Overview: During this unit, students will
practice the skill of analyzing influences by
considering internal & external factors that
can influence an adolescent’s decision to
drink alcohol and/or engage in binge
drinking. Their skill practice will include
various real-world scenarios and role play
opportunities.

Performance Assessments:
Underage Drinking Scenarios 
Alcohol Rap Song



GRADE 8 - UNIT 6
SELF-MANAGEMENT
THROUGH MENTAL &
EMOTIONAL HEALTH

Overview: This unit focuses on
practicing self-management skills
through content related to mental health,
specifically dealing with acute stress in
healthy ways. Students will research and
practice positive coping strategies that
they can utilize in their daily lives to
manage stressful situations and maintain
their mental/emotional health.

Performance Assessment:
Stress Management Project 



Overview: In this unit, students will practice the
skill of accessing valid health information, while
researching sexually transmitted diseases and
infections. They will research the transmission,
prevention methods, and treatment methods for a
variety of STDs/STIs, including HIV/AIDs using
“ACCESS” model skill cues.

Performance Assessment: 
STD/STI Research 

GRADE 8 - UNIT 7
ACCESSING VALID
HEALTH INFO.
THROUGH STDS / STI’S



GRADE 8 - UNIT 8
SELF-MANAGEMENT
THROUGH
REPRODUCTIVE
SYSTEM HEALTH

 Overview: This unit focuses on the
understanding of the anatomy and
functions of the male and female
reproductive systems. Students will also
utilize self-management skills by
identifying several practices for
maintaining reproductive / sexual health
(personal hygiene, regular doctor visits,
etc.)

Performance Assessments:
Male Reproductive System Diagram 
Female Reproductive System Diagram 
Personal Hygiene Plan
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Decision Requested 

   Board Meeting Date   February 19, 2026 

Agenda Code       11 o.  

AGENDA REPORTING FORM 

Agenda Topic:  SHS – Unified Physical Education – New Course Proposal - First Reading. 

Summary of Issue:  SHS – Unified Physical Education – New Course Proposal - First Reading. 

Background:     

Alternative Strategies:  N/A  

Cost (if applicable): N/A     Funding Source: N/A 

Beginning Date of Program or Project:  N/A 

Ending Date of Program or Project:  N/A 

Recommendation or Comment: The Board of Education Curriculum & Instruction Committee  

is bringing the SHS – Unified Physical Education – New Course Proposal – to the full Board for a 

First Reading. 

Signature of Staff Member Submitting Report 

Signature of Superintendent of Schools 

Titles of Attachments: 

1. Course Proposal
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AGENDA REPORTING FORM 

Agenda Topic:  SHS Electricity & Electronics Applications for STEM – Revised Curriculum - First 

Reading. 

Summary of Issue:  SHS Electricity & Electronics Applications for STEM – Revised Curriculum- 
First Reading. 
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Alternative Strategies:  N/A  

Cost (if applicable): N/A    Funding Source: N/A 

Beginning Date of Program or Project:  N/A 

Ending Date of Program or Project:  N/A 
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is bringing the SHS Electricity & Electronics Applications for STEM – Revised Curriculum – to the 

full Board for a First Reading. 

Signature of Staff Member Submitting Report 

Signature of Superintendent of Schools 

Titles of Attachments: 

1. Course Proposal



SHS-Technology and Engineering Department 
Proposed Changes to Existing Courses 

Current Course Title Proposed Course Title Key Shifts in Course Content 

Title: Electricity & Electronics 
Grades: 10-12 
Length: 1 semester 
Credit: 0.5 credits 

Title: Electrical Applications for STEM 
Grades: 11-12 
Length: 1 semester 
Credit: 0.5 credits, 3 CCSU credits 

●​ The course will allow students who successfully complete 
it to receive 3 credits from CCSU, and it also fulfills a lab 
science requirement within the CSU system. 

●​ Concepts of electricity and electronics, including circuits, 
current/voltage/resistance measurement, as well as 
computer simulation and bread-boarding will remain the 
same.  

●​ One change that needs to be made is that a teaching unit 
will be added into the course, where students will explore 
and teach the class about a specific topic/circuit.  

●​ One of the hands-on projects throughout the course will 
focus on Go Baby Go, which is a national, school-based 
program that adapts battery-powered ride-on toy cars, 
making them accessible for children with limited mobility. 

Summary of Changes: 
●​ The proposed course adjustments will create an opportunity for students to expand their options of concurrent enrollment courses in the 

Technology & Engineering field, as well as hopefully broaden the number of students that take our classes.  Core content will remain 
unchanged, while a new teaching unit will be added in.Additionally, this course will connect to the Go Baby Go program which will be 
impactful in our Southington community. 



01.28.26

Proposed Course Changes

    Electricity & Electronics

 Electrical Applications in STEM
             3 CCSU Credits



2

● Students who successfully complete this course will receive 3 credits from
CCSU, which are transferable among all CT state colleges and universities.

● This course also fulfills a lab science requirement at CCSU

Key Benefits of Changes



3

● Concepts of electricity and electronics, including circuits,
current/voltage/resistance measurement, as well as computer
simulation and bread-boarding will remain the same.

What Stays the Same



4

● A teaching unit will be added into the course, where students
will explore and research, and teach the class about a
specific topic/circuit.

What Will Be Different



5

● One of the hands-on projects throughout the course will focus on Go 
Baby Go, which is a national, school-based program that adapts 
battery-powered ride on toy cars, making them accessible for children 
with limited mobility.

What Will Be Different

https://docs.google.com/file/d/1LqGvFoPodt9hfmuRHkf4dBsG-qFJ-rR3/preview


6

● Create an opportunity for students to expand their options of
concurrent enrollment courses in the Technology &
Engineering field

● Broaden the number of students that take our classes.

● Core content will remain unchanged, while a new teaching
unit will be added in.

● Connect to the Go Baby Go program which will be impactful
in our Southington community.

Summary of Changes
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